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WORKBOOK ANSWERS 
CCEA GCSE English 
Language Workbook 

This Answers document provides suggestions for some of the possible answers that might be 
given for the questions asked in the Workbook. They are not exhaustive and other answers 
may be acceptable, but they are intended as a guide to give teachers and students feedback. 

Answering the questions will help you build your skills and meet the assessment objectives 
AO3 (studying written language) and AO4 (writing). 
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Unit 1, Section A 
Writing for purpose and audience 
Writing accurately 

Activity 1 
1 Identify and correct the misspellings: 

a) definitely 
b) professional 
c) environment 
d) embarrassment 
e) truly 
f) a lot 
g) outrageous 
h) certain 
i) preposterous 
j)  argument 
k)  whether 
l)  necessary 

2  Write a speech to persuade your classmates that their schooldays will be the    
 happiest days of their lives.        [87] 

 
Possible improvements include: 
• A more formal opening address – replace ‘guys’ 
• Do not state intention – remove ‘I have been asked to…’ 
• Remove colloquial contractions such as ‘y’all’ 
• Do not clip words by dropping final letter – instead of ‘sayin’’ write ‘saying’ 
• Remove text speak such as ‘OMG’ 
• Use of humour, a controversial statement, an anecdote or more effective use of 

question could be included to engage the audience. 

3 Punctuate the conclusion: 

So, in conclusion, I think we should all agree that school days aren’t the happiest days of 
our lives. I think our happiest days will come when we leave school and begin to discover 
the real world. I think a happy world is a world without uncomfortable uniform, endless 
homework, stress inducing exams and torturous teachers. I think the best days of our lives 
are still to come! 

4 Sample conclusion using more ambitious punctuation: 

So, in conclusion, we must all agree that school days aren’t the happiest days of our lives 
– I sure don’t see too many happy students here today. Without doubt, our happiest days 
will come when we leave school (even the thought fills me with euphoria) and begin to 
discover the real world. I am calling for an end to all the things that make us unhappy: 
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uncomfortable uniform; endless homework; ridiculous rules; stress inducing exams and 
torturous teachers. I truly believe the best days of our lives are still to come… 

Activity 2 
1 Sample paragraph: 

 I simply can’t believe there are people who think young people have it easy. What is easy 
about enduring six torturous hours of school every day? The life of a young person is 
excessively stressful. As well as trying to keep on top of our academic demands, we are 
trying to retain a social life which is essential if we aim to be well-rounded and active 
human beings. Most young people I know also have sporting commitments outside of 
school and must commit to intense training several times a week. The truth is we are 
completely overwhelmed by the demands placed upon us.  

2 Possible suggestions to improve underlined vocabulary: 

Unfair Outrageous; discriminatory; contemptable; scandalous; immoral; 
shameful. 

Refused Denied; deprived of. 
Mistake to 
assume 

Stereotype; error; misjudgement; blunder; gaffe. 

Lazy Idle; apathetic; slothful; indolent; lethargic. 
Know nothing Ignorant; uneducated; ill-informed. 
I would like to say Assert; proclaim; I can personally attest… 
Smart Intelligent; educated; knowledgeable; shrewd; astute. 
We have ideas We are opinionated; we are visionaries; we have ambitions. 
change Transform; reform; revolutionise. 

 

Activity 3 
1 Identify six common errors: 

We have a serious litter problem on our hands and its (it’s) time we done (we did) 
something about it. As I was walking to school this morning I seen (I saw) two adults throw 
litter on the ground. I know I should of (should have) stopped them and pointed out their 
error but, if we’re all honest, we tend to avoid such confrontations. Having reflected on this, 
I now believe there is (there are) plenty of solutions to stop the problem of people littering 
are (our) streets.  

2 Sample paragraph to include, simple, compound and complex sentences: 

School holidays are too long and they are also very expensive.  After a few days, most 
young people get bored doing nothing more than lying about watching television or playing 
computer consoles. Unable to entertain themselves, they end up costing their parents a 
fortune because they demand money to do lots of things to cure their boredom. We need 
to reduce school holidays. 
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Writing to promote a point of view 

Activity 4 
1 

Agree Disagree 

• Would reduce road fatalities 
• Parents would be under less financial 

pressure 
• Would reduce car insurance premiums 

• School leavers would be hugely 
inconvenienced 

• Would require further investment in 
public transport 

• Would not be popular with young people 
living in rural areas 

• More education is required, not 
legislation 

2 Developed paragraph will persuade the reader to agree. 

3 Response will identify how writing could be improved. 

Activity 5 
1 Computer games are a corrupting influence on young minds. [87] 

 Suggested strengths and weaknesses: 

Strengths Weaknesses 

Use of question to engage audience Headline could be more impactful 
Audience is made aware of the writer’s 
stance 

Sentence two could be developed with 
examples offered to strengthen this point. 

Use of alliteration to enliven Does not give an overview of specific points 
which will be explored in the article. 

Vocabulary choices such as ‘remotely’ and 
‘contest’ 

Could be more engaging by directly addressing 
the reader. 

Punctuation for effect – ‘expert’  

2 Possible ideas in response to the task: 

Agree Disagree 
• Exposure to inappropriate content 
• Blurs the boundaries between fantasy and 

reality 
• Real life examples of crimes influenced by 

an unhealthy obsession with computer 
gaming 

• Ability to connect with other gamers puts 
(young) users in a vulnerable position 

• Nothing more than harmless fun. 
• Age ratings prevent exposure to 

inappropriate content. 
• Offer escape. 
• Can be educational. 

 

 

3  
• Sample Headlines: 

a) Computer Games Corrupt! 
b) Time to Pull the Plug on Computer Games 



Unit 1, 
Section A Writing for purpose and audience 

 

CCEA GCSE English Language Workbook 5 

© Amanda Barr 2018 Hodder Education   

c) Computer Gaming: First Class Fun! 
d) Get Gaming 
 

• Sample statistics 
a) According to a recent BBC poll, 89% of teenagers spend more than 3 hours 

every day gaming. 
b) The UK Gaming industry is valued at over 4 billion pounds. 
c) In a recent survey conducted by KidsTech, 72% of parents felt that computer 

gaming was a safe form of entertainment. 
 

• Two similes – remember a simile should make a comparison using either ‘as’ or ‘like’ 
e.g. He plays like a boy possessed, furiously shouting and screaming at the screen. 

 
• Two rhetorical questions 

a) Are we seriously suggesting that a sixteen-year-old thinks a computer game is 
real? 

b) Are we really to believe that banning our children from playing computer games 
will turn them into studious individuals? 
  

• Emotive triple: 
a) These evil and inappropriate games are loaded with images of blood, guts and 

gore.   
b) The wonderful world of computer gaming can inspire creativity, connectivity and 

competitiveness. 
 

• Anecdote: 
As soon as he logs on to his gaming console, my usually monosyllabic and placid 
fifteen-year-old brother, transforms into an angry monster screaming expletives and 
slamming his controller around the room in frustration.  

4 Developing your writing. 

• Connectives/discourse markers which could be used to achieve the following aims: 

To introduce a new point One other point…/ Moving on…/ Something 
else to consider…/  

To develop and build upon a point Also../ In addition…/ Furthermore…/ What’s 
more… 

To link ideas Consequently…./ Thus…/ Therefore… 

• phrases which help you to: 

Address your reader directly I know you will have heard…./ You may be 
familiar with/ Trust me when I say…/  

Make your viewpoint seem more 
convincing 

Without doubt…/ Truthfully…./ As everyone 
knows…/  

 

5 Sample opening paragraph will include: 
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• A rhetorical question 
• An exclamatory sentence 
• One other linguistic device 
• Varied sentence lengths/structures 
• Well-chosen vocabulary 

Sample opening: 

Is your child in the grip of a gaming addiction? Across the country, classrooms are full of 
fatigued teens who gamed into the early hours. What’s most perturbing is that their naive 
parents, slept soundly in the neighbouring room, blissfully unaware that their darling child 
was killing zombies, hijacking cars and picking up prostitutes right throughout the night. 
Computer gaming is corrupting our kiddies! 

Activity 6 
1 Paragraph will include: 

• an anecdote 
• exaggeration 
• expert opinion  
• alliteration. 

Sample paragraph: 

Let me tell you about my friend, who lost six months of his life following the release of 
‘Football Fever.’ Like an addict, he had to have his daily fix; he had to win. He became 
withdrawn, irritable and penniless as he invested every penny he had into purchasing 
‘player pounds’ (which were essential if he were to be victorious in this virtual league). 
What’s more alarming is that his story is all too familiar as Professor Crew, from Durham 
University states, ‘it is actually very easy for someone to become addicted to a computer 
game. They experience small achievements, which release feel-good hormones and they 
want to keep playing to recapture that sense of success. Our study revealed that people 
from all social backgrounds indulge in computer gaming and many have admitted their 
love for the game came at a cost.’ Take my advice and power off! Believe me, the real 
world is far superior to the pathetic pixilated planet of gaming.  

2 Awareness of opposition and counter-argument. 

Sample paragraph: 

Some people will claim that computer gaming is nothing more than harmless fun but this is 
a flawed statement as spending hours sitting in front of a screen is not fun for the body. 
The mind may be stimulated but the body will grow fatter and weaker and health problems 
are certain to follow. Dr Kelly, from the Southern Health Trust, is on record as saying, 
‘Today’s teens are seriously unhealthy and less active than previous generations.’ Believe 
me, there is nothing fun about obesity or heart-disease or stroke.  

3 Endings should include: 
• A powerful triple/list of three. 
• Repetition. 
• Ellipsis, brackets or dashes. 

Sample ending: 
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Finally, it is clear that computer games have a powerful (and some might say, unhealthy) 
influence over many young people. What we cannot ignore is that these games often 
celebrate violence, misogyny and criminality, yet in many cases it is the parent who 
purchases the game for their child. Unbelievable! We must stop thinking of these games 
as nothing more than harmless fun. We must accept that these games pose physical and 
psychological health risks to young impressionable players. We must educate our young 
people on the importance of online safety and the need for moderation. Parents must 
monitor their child’s gaming activities and set boundaries…before it’s ‘Game over’. 

Activity 7 
Paragraphs will confidently develop the idea expressed within each topic sentence. Within 
each paragraph there will be evidence of deliberate crafting in the use of linguistic devices, 
vocabulary chosen for effect and varied sentence structuring. 

Sample paragraph: 

Allowing young people to own a mobile phone offers parents peace of mind. Allow me to 
elaborate…we all know the world can be a dangerous place, but it is perfectly normal for 
teenagers to express a longing for increased independence. Trust me, this is a good thing! 
Sensible parents will foster this desire and recognise how a mobile phone allows their child to 
make instant contact if and when he or she needs to. No longer must we worry about missing 
a bus; running late; getting lost; losing money to pay for a trip home; trying to co-ordinate 
drop-offs and pick-ups. With a mobile phone, all this stress disappears as we know a quick 
call or text allows mum or dad to come to our rescue. With apps and social media sites 
inviting us to ‘check in’, we can communicate with loved ones and assure them of our safety. 
A recent survey by ‘Modern Parenting’ revealed that over 96% of parents agreed that they felt 
their precious child was safer with a mobile phone. The evidence is compelling; mobile 
phones keep us safe, offer peace of mind and reduce parental stress!  

Activity 8 
1 Possible reasons include: 

Teachers • Cause distractions in classrooms – negatively impact 
concentration 

• Adversely affects our ability to communicate – increased 
use of text language 

• Cyber bullying issues inevitably find their way into schools 
Parents • Too expensive 

• Makes young children vulnerable to cyber bullies 
• Can make children a target for thieves 

Health professionals • Over reliance on screen/mobile communication reduces 
activity levels – too much screen time is bad and 
contributing to the obesity crisis 

• Affects mental health – cyber bullying is on the increase 
• Conflicting research about the safety of mobile phones  

 

2 One of the ideas will be convincingly developed into a full paragraph.  
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3  

Language 
techniques 

Vocabulary choices Engagement with 
the reader 

Variation of 
sentence 
structures and use 
of punctuation 

Topic sentence 
expresses opinion as 
fact 

Triple/Triad ‘easier, 
cheaper and quicker’ 
emphasises the 
benefits of mobile 
communication. 

Emotive language ‘I 
fear…’ invites reader 
to think negatively 

‘disturbing’ – emotive 
language intended to 
concern the reader. 

Repetition of ‘I fear’ 
emphasises the 
range of negative 
consequences. 

Alliteration adds 
interest and 
persuasive power to 
the triple.  

Verb choice is 
emotive ‘destroyed’ 

‘revolutionised ‘is an 
impressive verb 
choice and make the 
reader expect a 
positive point of view. 

‘plummeting’ is 
dramatic and used to 
concern the reader. 

‘guilty’ emphasises 
the sense of wrong. 

‘disturbing violations’ 
– sophisticated 
expression which 
suggests our abuse 
of English grammar 
is criminal. 

‘spawn’ is a dramatic 
choice which 
influences the reader 
to think negatively.  

Direct address ‘most 
of you’ gets the 
reader involved. 

Shifts to inclusive 
pronoun ‘we’ to 
strengthen the 
connection between 
writer and reader and 
to suggest this is a 
wide-spread problem 
which affects all of 
us. 

Topic sentence is 
short to convey an 
emphatic tone. 

Sentence four is long 
to emphasise the 
writer’s feelings of 
concern.  

Exclamation mark to 
conclude the 
paragraph 
emphasises the 
writer’s strong 
feelings. 

 

• Topic sentences will be developed confidently and convincingly with evidence of 
deliberate crafting.  

• Evaluation grid will accurately identify strengths, be able to select examples and note 
the impact upon the reader. 

Activity 9 
1 Four topic sentences, each promoting a new point. 

Sample: 

• An increase in Sunday trading hours will rob workers of valuable family time. 
• Many workers do not want to work on Sundays due to religious beliefs. 
• The high-street cannot compete with online shopping and this move will not save our 

high-street from gradual extinction. 
• There is no guarantee of increased trade and this could prove expensive for business 

owners. 



Unit 1, 
Section A Writing for purpose and audience 

 

CCEA GCSE English Language Workbook 9 

© Amanda Barr 2018 Hodder Education   

 

2 Paragraph which develops an idea from Q16. Your reader should know what your opinion 
is and why you hold it.  Your vocabulary should be considered carefully so that your writing 
reads confidently and convincingly. You should include a range of simple, compound and 
complex sentences.  

Sample paragraph: 

The most obvious reason to resist an extension to Sunday trading hours is the impact this 
will have on family life. We must protect workers’ rights. Already too many employees are 
at the mercy of avaricious employers who put profits before people and are not known for 
their flexible approach to the needs of staff and the value of family time. I fear that an 
extension to Sunday trading hours will adversely affect the work/life balance of thousands 
of workers across the country as it could mean that those who currently work five hours on 
Sunday, or do not work at all on Sundays, will be bullied onto the shop floor and robbed of 
valuable time with their nearest and dearest, all for the sake of a few extra measly pounds. 
I’m sure you agree with me that we simply cannot put a price on family time so I urge you 
to boycott this proposal.  

3 Linking sentence which develops the line of argument and introduces a new point: 

 As well as impinging upon family life, an extension to Sunday trading hours will also 
conflict with the religious beliefs of many workers…. 

4 Paragraph which would follow on from that which you produced in task 17.  Should 
include: 

 
• Emotive language 
• Inclusive language 
• Opinion which you disguise as fact 
• A colon/semi colon 
• A one-word sentence for emphasis 

Sample: 

As well as impinging upon family life, an extension to Sunday trading hours will also 
conflict with the religious beliefs of many workers. For many, Sunday is the Sabbath day, a 
day of rest and reverence. We cannot deny workers the right to religious observance and 
there is a growing fear amongst employees that, should this proposal win approval, that 
they will forced, against their wishes and their faith, to work on Sundays. We cannot allow 
this to happen! We all know that as soon as the extension is approved, there will be 
unscrupulous employers rewriting contracts, with complete disregard for the religious 
beliefs of employees. Disgusting! We can guarantee that workers will be compelled to put 
job security ahead of religious faith, and defer to the demands of greedy bosses. We can 
guarantee that whilst workers are on the shop floor, their uncaring boss will be on the golf 
course; spending time with family; enjoying Sunday lunch; indulging in some rest and 
relaxation or maybe even attending Sunday service!  

5 A paragraph where you acknowledge your opposition and offer a suitable counter-
argument. End with an assertive statement which closes the argument.  

 

Sample: 
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Of course, some will argue that employees will be protected by employment law and 
accuse me of over exaggeration but it is naïve to assume that such unprincipled practices 
do not and will not take place in the modern-day workplace. Too many employees tolerate 
unfair and even illegal treatment in the workplace simply because they feel they have to, 
they need the financial security and so they turn up when told to, even on a Sunday. The 
fact is the boss in charge and if a worker wants paid and wants to remain employed then 
they keep the boss happy. In truth, if an individual does not want to work Sundays, the 
boss will find many who do – you know it, I know it, the workers know it and we can 
absolutely be certain that the bosses know it!  

6 A conclusion in which you: 
 

• Appeal to the heart and mind of your reader 
• Use contrast  
• Use imperative verbs to compel your reader to agree with you/take action. 

Put yourself in the position of an employer – do you want a happy workforce which is 
tolerant and inclusive; one which recognises the rights of all workers to religious 
observance and a healthy work/life balance? Or would you rather a workforce oppressed 
and ruled with an iron fist- where employees are forced to abandon their religious beliefs 
and their families so your bank balance will increase? Workers do not want an extension to 
Sunday trading hours! Listen to their voices and do what is right- put an end to this 
proposal and put people before profits. 

Extended practice 
The Minister for Education is paying a visit to your school to gather the views of young people 
and whether they feel there is too much assessment taking place in schools.  

Deliver a speech to the Minister, offering your views on whether you agree or disagree 
that young people are tested too frequently in schools.            [87] 

Your answer should: 

• Be well organised 
• Be accurate 
• Be engaging, confident and lively 
• Show an ability to use a variety of linguistic devices for effect 
• Demonstrate a wide and varied vocabulary 
• Include a variety of sentence types and sentence lengths 

Use punctuation to enhance meaning 
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Unit 1, Section B 
Reading to access non-fiction and 
media texts 
Task 2: Analysing non-fiction texts 

Activity 1 
1 

Word/phrase Technique Explanation 

‘There was no light ahead – in 
fact, there was no light 
anywhere’ 

Repetition Emphasises the darkness 
and helps establish a 
sense of foreboding. 

‘you almost felt you could reach 
up and pick them out of the sky 
like low-hanging fruit.’ 

Simile Plants a vivid image in the 
reader’s head and 
conveys the writer’s sense 
of admiration and 
pleasure for the stars 
which offer some comfort 
in the thick darkness.  

‘Suddenly our wheels hit a 
patch of soft sand, skidded, 
and sank in.’ 

Dramatic verbs Conveys how events took 
a turn for the worst rather 
quickly and unexpectedly.  

‘Three wheels were hopelessly 
churning up the sand…’ 

Adverb Conveys the writer’s lack 
of positivity and makes 
her situation seem bleak.  

‘All around us were prickly 
bushes, their vague menacing 
shapes blocking out the lie of 
the land.’ 

Emotive language Emphasises the 
unfamiliarity of the 
landscape and forces the 
reader to infer the writer’s 
feelings of unease and 
vulnerability. 

‘Swarms of mosquitoes smell 
our fear, and swooped.’ 

Exaggeration/ 
sibilance 

Dramatically develops the 
sense of danger and the 
fear of the writer.  
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Activity 2 
1 The long, complex sentence suggests the writer is feeling uneasy as she surveys her 

surroundings. 

The short sentence captures the writer’s disbelief and her feelings of powerlessness.  

Activity 3 
1 Write how the writer conveys her uncertainty.            [21] 

• The opening three sentences: 
a) Short opening sentence emphasises how unfamiliar she is with Africa. 
b) Sentence two is a question which emphasises the writer is unsure about how to 

deal with this situation due to her unfamiliarity with the setting.  
c) Sentence three emphasises her feelings of powerless- she doesn’t know what to 

do other than listen in the hope that she hears something which will offer hope.  
• The sensory descriptions : 

The reader infers that due to the immense darkness, the writer is forced to rely on her 
sense of sound and smell to try and find help. Whilst she can hear noises and smell 
wood smoke, she is unsure where the source is and remains uncertain as to whether 
assistance will be found.  

• Effect of the fifth sentence: 

Sentence five conveys the writer’s frustration as she is certain there must be a village 
but remains ignorant of its exact location. The dash forces the reader to appreciate 
her exasperation as she is unsure of which direction to turn.  

• The phrase ‘somewhere beyond’: 

The phrase ‘somewhere beyond’ makes the setting seem vast and emphasises the 
writer’s unfamiliarity with the place. The voices confirm help is near but she is unable 
to identify its exact location and this causes further anxiety. 

Activity 4 
1 In the long opening sentence the writer makes Lake Malawi seem pleasant by: 

 
• ‘Soft star-lit glimmer’ – adjectives make it seem inviting and magical 
• ‘spread before us like a wide swath of grey silk’ – simile makes the lake scene seem 

vast and impressive. The comparison to silk gives the impression that it was a rich 
scene to behold and implies the writer’s feeling of pleasure. 

• ‘so still you'd never have guessed it was water, apart from a faint ripple that wrinkled 
its surface when the breeze stirred.’ Words such as ‘still’ and ‘faint’ evoke a sense of 
calmness and serenity which make the lake seem pleasant. ‘Breeze’ implies the wind 
is gentle and the writer welcomes it. 

 
2 How the writer uses sentence lengths to suggest her accommodation was swiftly 

organised: 
 

• ‘One was opened up for us. A torch was found. A price was agreed.’ Three short 
sentences capture how swiftly things were organised.  

• ‘Bedding was brought – three thin stained pieces of foam, and ancient and musty 
sheets that smelled as though they hadn't been washed since the last visitors, 
whoever they had been.’ Alliterative ‘B’ is an abrupt sound which emphasises how 
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things were happing quickly. The long sentence captures the quick gathering of items 
which would function as bedding.  
 

3 The accommodation seems basic and unimpressive: 
 

• Adjective ‘small’ gives the impression the accommodation will not be spacious. 
• The long sixth sentence includes a description of the sheets with negative adjectives 

such as ‘thin stained’, ‘ancient’ and ‘musty’ confirming her stay was unexpected and 
she had to forgo cleanliness for the sake of a place to sleep. The number of negative 
adjectives used in this sentence emphasise the lack of comfort and cleanliness in the 
accommodation.  

• The accommodation did not prioritise the safety of gusts as the mosquito net ‘was full 
of holes’ confirming that this is basic and unimpressive.  
 

4 The writer’s tone in the final sentence: 
 

• The writer’s tone is the final sentence is optimistic as she is overwhelmed by the 
kindness of the locals. She seems grateful for their assistance and accepts the 
failings of the accommodation itself.  

Extended practice 

Explain how the writer engages the reader by making Lake Malawi seem like a pleasant 
place to stay. Comment on the use of linguistic devices, words and phrases, sentence 
structures, punctuation and the writer’s tone.                [21] 

• Description of ‘bright sunlight’ in opening sentence establishes a positive atmosphere. 
• The reference to ‘children’s voices’ suggest the place is full of activity and energy. 
• Writer’s reaction to the setting confirms it is a pleasant place to encounter – ‘gasped 

at the sheer beauty…’ The reader gets the impression that in daylight, Lake Malawi is 
a place that will take your breath away. 

• ‘…we’d landed in paradise.’ Emphatic tone and exaggeration used here to convey the 
extent of the writer’s admiration for the setting.  Reference to ‘paradise’ makes it 
seem idyllic and like nowhere else on earth.  

• ‘There, just a few metres away, was a crescent of silver sand lapped by the crystal 
water of the lake.’ Reader infers that this is a place to experience close encounters 
with the beauty of the natural world. Words such as ‘silver’ and ‘crystal’ makes it 
seem precious and sibilance of ‘silver sand’ emphasises the calmness and tranquillity 
of the setting.  

• First paragraph ends with simple sentence giving the impression of the writer 
gradually absorbing the scene. The description of ‘lazy branches’ emphasises the 
easy-going nature of the place. 

• Metaphor comparing the children to ‘angels’ makes the place seem heavenly and out 
of this world. 

• The description of the children suggests the people are friendly and inviting  
• Long sentence to end paragraph 2 captures a liveliness, curiosity and energy around 

the children who extend a friendly welcome and the exclamation marks emphasise 
their excitement to encounter the visitors.  
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Task 3: Summarising non-fiction 

Activity 1 
Point True or false? Explanation and evidence 

• The men do not have 
permission to climb the 
Shard. 

True They are moving quickly but 
carefully and are keen to 
avoid the security guard and 
the cameras.  

‘Staying low, we descended 
the other side of the 
scaffolding, right behind the 
security hut..’ 

‘Quickly we scampered…’ 

• The security guard is 
committed to his work. 

False He is distracted and unaware 
of what is taking place, His 
attention is not on the 
cameras.  

‘we could see the guard 
watching TV, ignoring the 
CCTV cameras that relayed 
images to him’ 

• The men are excited by 
what they are about to 
do. 

True They are keen to climb the 
stairs and once they reach 
the top of the building the 
excitement increases.  

‘We took the stairs two at a 
time’ 

‘I was ecstatic’ 

• The men are unfit. False 

 

They can climb almost thirty 
floors, two stairs at a time. 
The Shard is so big that their 
fitness is tested.  

‘We took the stairs two at a 
time. All three of us were in 
pretty good shape and could 
do twenty-five or thirty floors 
like that…’ 

• The men have done 
something like this 
before.  

True They know what to expect 
once they arrive on the 
rooftop and they know what it 
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means when the stairs 
change from cement into 
metal.  

‘Knowing that the sweat 
would sting when we 
emerged onto the roof into 
the cold night air’ 

‘When at floor seventy the 
cement stairs turned into 
metal ones, indicating that we 
were near the top’ 

Activity 2 
1 

• The writer must act with caution – ‘As I climbed up onto the counterweight of the 
crane on top of the building, my whole body tensed. It was a combination of the icy 
wind and the sheer weight of the moment that shocked me…’ 

• The writer feels overwhelmed by being at the top of the building – ‘peered over the 
edge, down to the River Thames where the permanently docked HMS Belfast 
battleship looked like a bathtub toy. A ripple of adrenaline rolled up my spine, causing 
a full body shiver.’ 

• The writer is aware that what he is doing is risky – ‘My hands gripped the edge of the 
counterweight tighter, knuckles whitening.’ 

• The writer thinks London looks unrecognisable from the top of the building – ‘I 
couldn’t see anything moving at street level- no buses, no cars, just rows of lights and 
train lines that looked like converging river systems or a giant circuit board.  It was the 
very first time in my life I looked at London and heard only the wind.’ 

2 ‘The sheer weight of the moment’ By this the writer means he was feeling overwhelmed by 
what he is doing. He has a moment of realisation that he is close to achieving his aim and 
he is aware of the significance of it and the potential danger, should he make an error. 

3 He means that because he is so high up, the world below looks small and unfamiliar. The 
sheer height of the Shard dwarfs even a ship, that on the ground would be large and 
impressive, but from his height it appears reduced in size and unreal.  

4 The reader learns: 

• the writer is a risk taker 
• he has previous experience of urban exploring 
• he has done his research and knows where to go to avoid being seen. 
• he is physically fit 
• he realises this is a significant achievement and experiences a moment where he 

feels overwhelmed. 
• he recognises the need to move carefully. 
• he enjoys seeing London from a new and different angle.  

Credit other valid interpretations. 
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Activity 3 
1  

• Reason 1: The car causes excitement because the family believe it is proof that they 
are successful and were an equal footing with other neighbours who already 
possessed cars. The family view the car as a symbol of financial stability and 
success.  

Supporting Evidence: ‘this was more than a car; this was a status symbol which said 
we were on the up. We were officially a car-owning family and that meant things were 
going well. It meant we no longer envied our car-owning neighbours.’ 

• Reason 2: The car also causes excitement because it offers the family opportunities 
to travel and explore by going on day trips out of the city to places such as the 
countryside or to beach settings. The family think they can now travel to places they 
couldn’t visit before and that they can travel in style. 

Supporting Evidence: ‘It opened up a world as yet unknown to me; a world of rolling 
green fields and sea-sides. A world of luxury and comfort.’ 

Extended practice 
Using your own words, write down two reasons the writer gives to explain why he 
enjoyed his stay in Edinburgh. For each reason, provide two pieces of supporting 
evidence.                    [12] 

Reason 1: The writer enjoys his trip to Edinburgh as he enjoys rediscovering the city and finds 
the sights charming and impressive. He believes that the city is a feat for the eyes, with lots to 
see and that it offers very beautiful sights.  

Supporting evidence 1: ‘Can there anywhere be a more beautiful and beguiling city to arrive 
at by train early on a crisp, dark Novembery evening?’ 

Supporting evidence 2: ‘I hadn't been to Edinburgh for years and had forgotten just how 
captivating it can be. Every monument was lit with golden floodlights - the castle and Bank of 
Scotland headquarters on the hill, the Balmoral Hotel and the Scott Monument down below - 
which gave them a certain eerie grandeur. The city was abustle with end-of-day activity.’ 

 
Reason 2: He also enjoys his visit because he is pleased by his accommodation which seems 
to be luxurious and centrally placed to allow his to access all that the city has to offer and 
soak up the historical sights.  

Supporting evidence 1: ‘I'd booked a room in the Caledonian Hotel, which was a rash and 
extravagant thing to do, but it's a terrific building and an Edinburgh institution and I just had to 
be part of it for one night.’ 

Supporting evidence 2: ‘so I set off for it down Princes Street, past the Gothic rocket ship of 
the Scott Monument, unexpectedly exhilarated to find myself among the hurrying throngs and 
the sight of the castle on its craggy mount outlined against a pale evening sky.’ 
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Task 4: Analysing the language of media 
texts 

Activity 1 
1 

• Rhetorical question: ‘Do you long for younger, firmer, blemish-free skin?’ 
• Personal pronoun: ‘Are you tired…’ 
• Statistics: ‘ formulated by experts using 100% natural ingredients…’ or ‘In skincare 

trials 87% of users said they noticed dramatic improvements…’ 
• Triple/Triad: ‘guarantee improved texture, increased firmness and outstanding 

radiance.’ 
• Imperative: ‘Buy today and take advantage…’ or ‘Treat your skin today!’ 

2 

• Rhetorical question: ‘Do you long for younger, firmer, blemish-free skin?’ Used at the 
beginning to engage the reader and get them thinking about their skin care 
needs.  

• Personal pronoun: ‘Are you tired…’ Direct address to establish a connection with 
the reader and make them feel this text and the product being promoted, is 
directly relevant to them.  

• Statistics: ‘formulated by experts using 100% natural ingredients…’ or ‘In skincare 
trials 87% of users said they noticed dramatic improvements…’ Statistics used to 
make the product seem kind to skin. Statistics from customer trials are used to 
endorse the claims that the product delivers what it promises and has gained 
customer approval and satisfaction.  

• Triple/Triad: ‘guarantee improved texture, increased firmness and outstanding 
radiance.’ Used to emphasise the benefits of using this product and persuade 
the reader to purchase it with an expectation that it will deliver visible results.  

• Imperative: ‘Buy today and take advantage…’ or ‘Treat your skin today!’ Used to 
compel the reader to make a purchase and avail of the introductory price offer 
before it ends. ‘Treat’ used to make this seem like an indulgent purchase and 
one that the reader is deserving of.  

3  

• ‘formulated by experts…’  
 Reassures the reader that this is a safe and reliable product produced by scientists 

who know what customers want in a skincare product.  
• ‘…guarantee improved texture, increased firmness and outstanding radiance.’ 
 Inspires confidence in the reader who is made to think this is a product worth 

investing in. Adjectives suggest that the product will deliver results which will improve 
the customer’s appearance.  

• ‘dramatic improvements’ 
 Makes the reader think that this product surpasses all its competitors and will exceed 

expectations.  
• ‘limited introductory offer of only £24.99.’ 
 Gives the impression that the reader cannot miss out on the discounted offer and that 

the price offers outstanding value for money.  
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4 Final sentence –  ‘Treat yourself today!’ The text ends with an imperative to persuade the 
reader to take action and purchase the product before they miss out. The verb ‘treat’ 
makes the product seem like an indulgent purchase and the exclamation mark adds a 
sense of excitement and urgency.  

Activity 2 
1 Possible language features identified and explained include: 

• Question – adds suspense and uncertainty. Entices the reader to commence reading 
to find the answer. 

• Reviews- all positive and endorse the book so the reader is hopeful that they too will 
enjoy the story. Reviews from teenage readers persuade the reader that the book is 
suitable for its target audience and will certainly hold their attention.  

2 Possible words and phrases identified and explained: 

• ‘unlikely heroine’ suggests the protagonist is original and will appeal to the reader.  
• Words/phrases such as ‘fateful meeting with a stranger’ and ‘action-packed race 

against the clock’ suggest this is an ominous, fast-paced and mysterious plot. 
• ‘Award-winning’ – establishes a positive expectation within the reader who believes 

this is a well written book which has been recognised by the industry. 

3  Possible sentence lengths and punctuation identified and explained: 

• Exclamatory sentence – suggests the book will be an exciting and dramatic read 
• Ellipsis to add suspense and suggest the plot is full of unexpected twists and turns 
• Sentence 4 is very long to emphasise the complexity and quick paced nature of the 

plot. 
• Reviews are short and assertive statements which makes them convincing. 

Extended practice 
Comment on how language has been used to persuade the reader that this would be a 
pleasant place for someone visiting London to stay. Present supporting evidence.  [20] 

Possible points identified and explained include: 

• Implies the hotel is in a desirable location with use of list to reinforce its prime location 
–‘ Located in the shadow of St. Paul’s Cathedral and just moments from the Millenium 
Bridge, Shakespeare’s Globe and River Thames, Grange St. Paul’s Hotel…’ and 
‘provides the perfect base for any visit to the Capital.’ 

• Suggests the hotel surpasses its rivals – ‘unrivalled contemporary facilities in an 
historic location.’ 

• Gives the reader the impression that the rooms have been designed with the 
customer in mind – ‘thoughtfully feature the latest technology and amenities.’ 

• Persuades the reader that dining at the hotel will be a pleasurable experience which 
offers plenty of choice. Long sentence used to emphasise the variety of offerings – 
‘wonderful array of food and beverage opportunities including the award-winning 
Benihana Japanese Hibachi Grill; the Globe which provides an international food 
selection; and the Novello. Bars include the Silks Cocktail Lounge, City Sports Bar 
and the exclusive club and live music venue, ClubTEN.’ 

• Communicates that the hotel is a suitable venue for business and pleasure with use 
of statistics to impress potential business customers. Also reassures the business 
customer that the hotel caters for all their technological needs. – ‘has the capacity for 
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up to 2,000 delegates and features 18 flexible exhibition, conference, banqueting and 
meeting suites, each equipped with the very latest audiovisual and lighting 
technology. The rooftop SkyBar can be used for exclusive private hire.’ 

• Final paragraph focuses on the fitness and spa facilities  which will appeal to 
customers who like to relax whilst visiting the city. Positive adjective choices establish 
a positive impression – ‘The luxurious St. Paul’s Health and Fitness Club incorporates 
an 18m swimming pool, sauna, steam room, jacuzzi, gymnasium and state-of-the-art 
fitness studios.’ 

• Words such as ‘award-winning’, ‘expert’  and ‘tranquil’ reassure the reader that their 
stay will be first-class, they will experience high levels of professionalism and avail of 
opportunities to relax and unwind whilst staying in a busy city.  

Credit any other valid points. 

Task 5: Analysing presentational features 

Activity 1 
1 Possible suggestions include: 

Media text Colour choice Explanation 

A leaflet to promote a new 
holiday village. 

Green 
Yellow or orange 

Outdoors/ relaxing 
Sunshine and warmth 

A book cover for a new thriller 
novel. 

Red 
Black 

Dramatic and bold 
Dark and mysterious 

A magazine advertisement 
for a new floral perfume. 

Pale pink 
Pastel colours 

Feminine and fresh 
Playful and pure 

A poster for a glass cleaning 
product. 

white Cleanliness 

 

2 

Media Text Colour choices Connotation and 
explanation 

An information leaflet on 
recycling 

White and green White – cleanliness 
Green – nature and 
environment 

An advertisement for a 
veterinary clinic 

White and orange White – cleanliness 
Orange – warm and 
welcoming 

A leaflet for an outdoor 
adventure park 

Yellow, green and brown. Yellow- fun, energetic and 
positive -sunshine 
Green – outdoors/ nature 
Brown – outdoors/nature 

A poster for a new men’s 
aftershave 

Black and red Strong, masculine colours 
connote power and mystery 

A magazine advertisement 
for a new indoor waterpark 

Blue, green, pink and yellow Kaleidoscope of colours 
suggest lots to experience 
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and that this is a colourful 
and fun experience.  

 

3 

• Bullet points or lists: easy to read and make the text visually appealing by giving the 
impression there is less to process on the page. Can also suggest there is lots to 
experience. 

• Text boxes or borders: draws the reader’s attention to vital information by setting it 
apart from the rest of the text. 

• Short paragraphs: reader-friendly and help the reader to quickly process the 
information.  

• Headings and sub-headings: help the reader navigate the text and locate desirable 
information easily and quickly. 

• Underlining: helpful for a reader who scans the text to get an overall gist of what it is 
about. Draws their attention to key/important information. 

Activity 2 
1 This image appeared on a leaflet to promote a newly opened restaurant. Explain 

how it appeals to the reader.                             [10] 

The image shows a close up shot of a family to communicate that this is a family-friendly 
restaurant. The reader is forced to acknowledge that a wide menu is on offer to appeal to 
all ages and all tastes. The family all appear happy, suggesting this is a restaurant where 
customers can relax and take time to interact and enjoy the dining experience. The image 
captures plates with generous sized portions to suggest the customer gets value for 
money. The child looks to have finished his meal and the almost-empty plate makes the 
reader think that the food has been enjoyed and that hunger has been satisfied. 

In the background, an older couple can be seen, which suggests this is a suitable dining 
place for people of all ages. They too appear to be in conversation to imply that the dining 
experience is to be enjoyed and that customers are not rushed. 
The lighting in the shot is bright to make the reader think the restaurant has a modern, 
positive and bright atmosphere. As a potential customer, the reader is encouraged to think 
that the layout of the restaurant will allow them space to have an enjoyable dining 
experience without intrusion from staff and/or other customers. 
 

This image appeared in a hotel brochure. Explain how it appeals to the reader.    [10] 

The image appeals to a reader who enjoys relaxing in the sun.  The sun-drenched location 
will appeal to those who enjoy basking in the sunshine. The reader will also find it 
appealing that the hotel has indoor and outdoor facilities. The image does not feature other 
customers, suggesting that there is no over-crowding here which will appeal to those 
looking a quiet, restful getaway. In the background the reader can see landscaped 
grounds, which give the impression the hotel is in an attractive location. The ceiling to floor 
glass and light wooden floors, gives a modern feel to the hotel, making the reader think it 
is fit for the twenty-first century traveller yet retains a sense of sophistication. 
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This image appeared on a leaflet to promote a summer camp. Explain how it appeals 
to the reader.                         [10] 

The image shows a gathering of children of different ages and genders, yet they are all 
seated together to suggest this is a place where everyone gets along and where a sense 
of community is successfully established. The shot looks very natural, with children not 
even looking at the camera. This makes the reader feel assured that the informal setting of 
the camp allows children to relax and be themselves.  It is a night-time shot to reassure 
the reader there is a full schedule of activities from day to night. The outdoor setting makes 
the reader think the camp will appeal to children who possess a love for nature and the 
outdoors. The children appear content and happy to give the impression that the camp 
offers a safe and inclusive experience. 

Activity 3 
1 A variety of font styles and sizes are used to make the text visually appealing to the 

reader. Important information tends to be in larger font size so that it stands out. Font 
styles can be used to connect with the subject matter of the text and to communicate ideas 
or impressions about the product, place or experience being promoted.  

2 Sample answers: 

(a) Font style is historical and classical which connects with the fact it is promoting an 
antique shop. The font style is sophisticated, suggesting that the store offers classical 
items for sale. The colour black links with the past and the theme of history whereas 
the golden yellow fits with the word ‘Treasures’ and suggests that the shop is full of 
precious and valuable items. 

(b) The font style is curvaceous and feminine which is suitable as this shop is targeting 
female customers. It is also sophisticated which establishes a positive expectation 
within potential customers, that this is a sophisticated establishment. The colour pink 
is appropriate as it is feminine and again links with the target audience. 

(c) The font style is modern and playful. It is irregular and its formation connects with the 
bouncing which customer will enjoy at the trampoline park. The bold colours appeal to 
young children and include primary colours of red, yellow and blue which are 
commonly used to appeal to young children. The variety of colours suggest that 
customers can expect a fun and colourful experience. 

Extended practice 
Select two presentational features used on this front cover to give the reader the 
impression it is an interesting book to read.                [10] 

Possible features for analysis include: 

Colour Contrast of dark and light colours suggest plot is concerned with good and evil 
forces. 
Light tones of green and blue hint that this book is targeted at female readers. 
Centre of the cover is grey to imply a sense of mystery and that all is not what it 
seems. 
Contrasting colours of black and white reinforce the expectation for conflict – 
white for author’s name and black for title. 
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Layout Author’s name is positioned at the top to suggest she is highly respected within 
the industry and that her writing is top quality. 
Review is positioned to grab the attention of the reader. 
The title is centrally positioned in large letters to engage the reader’s interest 
and intrigue. 
 

Image One dominant image to intrigue the reader and not give too much away. 
The images focus on the eyes of a mysterious character. The striking green 
eyes and elaborate eyelashes suggest this character is enchanting and 
unconventional.  
The image implies the genre is fantasy. The lower half of the cover features a 
flower with butterflies. This image appears to glow, suggesting this book will 
take the reader on a magical journey. 
A small black fly and a white feather are placed alongside- the reader 
associates flies with death and decay whereas feathers are regarded as angelic 
and pure. The reader speculates that this book will deal with opposing forces.  
The image is particularly intriguing and whets the appetite of the reading 
audience. 
 

Font Variety of font styles and sizes will make the text appealing to potential readers. 
Striking, modern font for the author’s name suggests she is an established 
writer in the modern age.  
Book title is all in capital letters to suggest this is a powerful read.  
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Unit 4, Section A 
Personal and creative writing 
Writing descriptively 

Activity 1 
1 Describe don’t tell. 

Sample sentences: 

• My heart was pummelling against my chest, my hands were trembling and my throat 
was dry. 

• The squeals of children, the chatter of parents, the banging of doors and the 
thumping tunes from sound system combined to create an explosion of sound which 
attacked my eardrums, making me feel disorientated. 

• I hardly recognised my grey sweaty face and dark eyes but the churning of my 
stomach confirmed that I should be crawling back under my warm cosy duvet. 

• She had the kind of stare that made you feel uneasy; her black eyes looked cold, her 
pale face never cracked a smile and I could have sworn that behind those blood-red 
lips she hid a set of fangs.  

• The entire beach seemed swathed in gold and above our head was a cloudless blue 
sky. 

 
2 Precise adjectives and adverbs. 

Suggestions: 

Really small Minute; petite; minuscule; microscopic 
good Delightful; significant; impressive; remarkable 
said Select a verb which reveals feelings e.g. mumbled; whispered; 

muttered; murmured 
Could add an adverb e.g. quietly; unconvincingly; 
unenthusiastically 

opened Could add adverb e.g. slowly; quickly; dejectedly; 
unenthusiastically 
Removed; tore; picked at. 

well Tightly; beautifully; lovingly; intricately  
nice Colourful; pretty; little pink; an elaborate 
colourful Kaleidoscopic; multi-coloured; brightly coloured; rainbow coloured 
get Tear; unwrap; pick; pull 
white Include adjectives to provide more detail e.g. a plain white box; a 

glossy white box; an unmarked white box; a simple white box; an 
unimpressive white box 

said Replace with a verb to reveal feelings e.g. encouraged; enthused; 
exclaimed; ordered;  
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Could add adverb: said gran excitedly; said gran eagerly; said 
gran enthusiastically 

Sitting Edging; sliding; shuffling 
Could add adverb e.g. eagerly; excitedly; suddenly. 

smiling Grinning; beaming; chortling 
Could add adverb e.g. Smiling knowingly;  smiling warmly; smiling 
excitedly  

Really wanted Desired; longed for; desperately wanted 
said Replace with a verb which conveys feelings e.g. exclaimed; 

squealed; yelled; cried 
Could also add adverb e.g. exclaimed loudly; squealed excitedly 

Very kind Generous; caring; considerate 
Instead of ‘very’ you could use ‘much too kind’  

 

3 Figurative language 

 Examples: 

• ‘The snow fell gently to the ground .’ (simile) 
 Like small white feathers the delicate snowflakes fell gently to the ground. 
• ‘When the man stood up, he was so tall.’ (metaphor) 
 When the man stood up, he was a giant.  
• ‘The fog was really thick.’ (personification) 
 The fog robbed me of my sight.  
• Slowly, I entered the classroom and took my seat. (alliteration)  
 Slowly and silently I entered the classroom and slipped into my seat.  

Activity 2 
1 Revised paragraph will ensure a variety of sentence openers are used. 

 Sample paragraph: 

 Hesitantly, I opened the door and stepped into the deserted street. Outside, the wind was 
howling and the cold was nipping at my fingers. I was freezing. Cold and shivering, I swiftly 
tugged my hat down over my ears and plunged my hands into my pockets. Like a drunken 
man, the old tree swayed from side to side. Up ahead, I could see the headlights of my 
friend’s car and I could hear the engine purring. Desperate to get into the warmth of the 
car, I quickened my step and focussed on escaping the cruel cold. 

2 Revised paragraph will be more personal and less informative. 
 Sample paragraph: 

 Another thing that I love about living in Northern Ireland is the variety of tourist destinations 
and my most favourite place to visit is the Armagh Planetarium. I have visited this place 
ever since I was a child and, over the years, my affection for it has mushroomed to the 
point where I know all the staff by name and consider it something of a second home.  I 
have an insatiable appetite for knowledge and, as a self-confessed space-geek, I love 
nothing more than drifting along the exhibition space, gathering interesting facts about our 
solar system the way a toddler gathers candy. Although I have seen it hundreds of times 
before, I always find myself stopped in my tracks by the sight of Ireland’s largest meteorite!  
To the untrained eye, it appears like a big rock, but I am awestruck by its journey and its 
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potential. It reminds me how insignificant we human beings are, and I find myself 
hypnotised by its craters and its shadows. For me it is a thing of beauty, like a priceless 
jewel.  

 I can recall my first ever encounter with the Planetarium… 

3 Revised paragraph will use a greater variety of techniques and be less contrived: 

 Sample paragraph: 

 Victoria Square – is there a better place to shop in Belfast? I think not! You can’t help but 
be lured into the eclectic range of shops stocked full of tempting treats and glorious 
goodies to suit all budgets. Not only does it offer an unrivalled shopping experience, it is a 
breath-taking sight to behold. In a city steeped in history, Victoria Square is the perfect 
infusion of old and new Belfast. Clinging on to the back entrance is the historic Kitchen 
Bar, where one can escape the crowds and feast on a menu of locally produced 
delicacies. Overhead, is the eighth wonder of the world – Victoria Square’s impressive 
dome- inviting us all to look upwards and outwards. I suggest everyone makes this trek to 
the very top at least once. Excitedly, you climb the mountains of stairs, ignoring your 
aching legs, safe in the knowledge that, before long, you will behold the spectacular sights 
of Belfast.  It is a rather humbling experience and even the most cynical native will find 
themselves enchanted by the beauty of Belfast. 

Activity 3 
1 To improve the extract, you could: 

• Remove unimportant information and develop any information which will interest the 
reader and which is important to the story 

• Add description by inserting precise adjectives and adverbs 
• Include figurative language 
• Describe, don’t tell 
• Address the reader directly 

2 Improved version will: 

• engage the reader more effectively – perhaps by developing inner thoughts and 
feelings of characters or even considering changing the narrative perspective. 

• include more precise detail and vivid description though inclusion of adjectives, 
adverbs and figurative language  

• Include evidence of a wide and varied vocabulary which enhances the piece overall. 

3 Improved paragraph.  Slowing down time means the single paragraph could be divided up 
into several developed and descriptive paragraphs. 

 Sample response: 

 Entering the exam hall, my palms were sweaty and my chest felt so tight I was finding it 
difficult to breathe. As I caught sight of the invigilator standing cradling a huge pile of 
papers I began to wonder what I would be confronted with over the next two hours. 
Scanning the hall, everyone else looked so composed and some freaks were even smiling, 
like they were enjoying this experience. Why hadn’t I revised? I was in such a mess that I 
couldn’t even locate my seat and just drifted up and down rows of desks not really taking 
anything in. I saw a fellow pupil frantically waving at me and pointing to an empty seat 
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behind her. Quickly, I sidled in to place.  Suddenly there she was, Cranky Crothers, my 
maths teacher, standing up the front of the hall grinning like a lottery winner and clearly 
enjoying the spectacle of her pupils preparing to sit a torturous exam. For nearly two long 
years, Old Cranky had been preaching about the importance of this exam and only now, 
as the reality of my lack of preparation weighed down on me, did I realise it. I was destined 
to fail!  

 ‘Quiet’ droned the invigilator and at once silence settled across the hall….. 

 For the next two hours…. 

 Finally, it was over…. 

Extended practice 
Write a detailed description of your home. 

• Describe the outward appearance 
• Capture the actions and interactions which take place inside your home as well 

as any house rules or family traditions. 
• Describe your favourite room within your home.               [88] 

 Your response will: 

• Interest and engage your reader 
• Use precise vocabulary 
• Include descriptive details 
• Include figurative language 
• Be organised into paragraphs 
• Be coherent so that one paragraph leads naturally to the next 

Organising your writing 

Activity 1 
1 Paragraph one will be written using third person perspective, identifying the character by 

name or ‘He’ 

 Paragraph two will be written using first person narration, using the ‘I’ voice. 

2 Questions within plan will show an appreciation of what a reader will want to know about 
this character e.g. what is his name? What is his background? How is he feeling?  

3 Improve this response by adding more descriptive detail and developing information about 
the character’s past: 

 Sample paragraph: 

 Alfie Jemison couldn’t face another day indoors doing the same things he’d done the day 
before. How had his life become so predictable? In his youth, he had vowed never to 
become predictable; in fact he had spent most of his life being spontaneous, much to the 
amusement of his beloved Sarah. His greatest act of spontaneity had been when he’d 
proposed in front of the village Christmas tree. She has squealed with delight and they had 
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danced under the twinkling lights of the tree.  That was his favourite memory of all. He 
sighed as he wondered how life had become so boring. Of course, he knew the answer, it 
was three years ago when Sarah had passed away leaving him with only memories of a 
life that had been full of laughter and love. He regretted never having children, maybe if 
they had the house wouldn’t now feel so large and empty. Now his only company was 
sadness and despair. He rubbed a lean finger along his bushy white eyebrows, trying to 
stop the salty tears from falling and gathering in the deep wrinkles which covered his once 
beautiful face.  

4 (a) Paragraph will be written in the past tense and be reflective in tone. It will include vivid 
descriptions and recollections of thoughts and feelings.  

 (b) Paragraph will function as a suitable conclusion and convincingly capture time of day 
and year through vivid description. 

5 Write your own beginning to a creative story involving the same character. Your response 
will include: 

• vivid adjectives and adverbs 
• one simile  
•  one use of alliteration 

6 Refer back to your plan and write a paragraph which would be placed in the middle section 
of your story. 

Paragraph will be convincing and, taken from the middle section of the story, will develop 
the reader’s understanding of character, setting and/or situation. 

7 Refer back to your plan and write a paragraph to conclude your story. 

Paragraph will provide a suitable conclusion which satisfies the reader. 

Activity 2 
1 Write a personal essay about something that is important to you.           [88] 

 Your plan should: 

• Not be in full sentences 
• Identify what you will write about in each paragraph 
• Identify the paragraph ordering so that ideas link coherently 
• Identify techniques you will use to add interest and description 

2 To practise using different openings: 

• Begin with dialogue. 

E.g. ‘ Always try your best son.’ That was my father’s mantra. I’ve lost count of how many 
times he spoke those words to me…. 

• Begin with a description of the scene or of your feelings. 

E.g. I had never cried like that before. Grief had poured out of me in angry tears which left 
my eyes red and stinging and my body feeling exhausted. I tugged the blanket up over my 
face, wanting to escape the familiarity of my home because it would never again be the 
same without him.  
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• Begin by addressing your reader directly. 

Are you a dog owner? If so then you know the love and loyalty which come from having 
man’s best friend in your life and your home… 

3 To practice concluding your response, write the ending suggested below: 

• End with a reflection. 
 E.g. Looking back I realise how precious those memories are….. 
• End in a totally different way. 
 Take my advice….  

Extended practice 
Write about a time you experienced disappointment.               [88] 

Write a creative response based on this image – your response can be inspired by 
what you see or it can be based on themes associated with this image. Give your 
response a suitable title.                 [88] 

• Produce a detailed plan for you chosen task – this should be detailed and you should 
be satisfied that you have sufficient material to deliver an extended response which 
will hold the interest of your reader. 

• Write an introductory paragraph for your chosen task. – This should link to the 
title/topic of your writing and should hook and hold the attention of your reader.  

• Plan what you would include in the next few paragraphs. Provide detailed notes on 
the content. – This should demonstrate your ability to develop a narrative so that the 
reader’s interest is held and you should demonstrate an ability to use a variety of 
language devices. 

• Write your concluding paragraph – This should be an appropriate ending to your 
writing which satisfies the reader.  

Using effective punctuation 

Activity 1 
1 Add all necessary full stops, capital letters and commas in this extract. 

 I was making my way out of the assembly hall when the principal tapped on my shoulder 
and signalled for me to stand aside. I was puzzled.  My friend Jane just shrugged her 
shoulder, pulled a face at me and walked on. Everyone who passed seemed to be 
whispering about the fact I was held back, but Principal Hughes didn’t seem at all 
concerned about my humiliation. She just stood in front of me, staring as though she 
expected some sort of explanation. 

2 Paragraph to describe the scene will include one rhetorical question and one exclamatory 
sentence. 

3 Next paragraph will include brackets and at least one dash. 

Activity 2 
1 Punctuate the extract: 
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“Come here,” instructed the figure, pointing to a spot on the floor close to where he sat. 

The boy stood motionless, “I am innocent,” he pleaded. 

“Innocent!” roared the stranger, “I will decide who is innocent.” 

I’ve done nothing wrong,” whispered the boy, “now please let me go.” 

The figure stood up and began to circle the boy, laughing as he spoke, “ I am afraid you 
won’t be going home any time soon.” 

2 Add colons and semi colons to this paragraph. 

 The room was filthy like it hadn’t been cleaned in years. Everywhere I looked there was 
dirt: a thick blanket of dust on the carpet; empty pizza boxes on the table; a collection of 
empty cola cans in the corner; an old blanket on the sofa and an ashtray overflowing with 
abandoned cigarettes. It was disgusting; I wanted to leave at once.  

Extended practice 
Write a description of a football stadium on match day.              [88] 

Your response will include evidence of your ability to accurately use: 

• basic punctuation such as full stops, apostrophes and commas. 
• Dialogue 
• Exclamatory sentences 
• Bracket(s) 
• Dash(es) 
• Colon(s) 
• Semi-colon (s) 

Improving sentences 

Activity 1 
1 A short paragraph of four simple sentences to convey the emotions of someone who has 

just heard a knock at the door in the middle of the night. ( A simple sentence has just one 
verb and one clause) 

Sample: I couldn’t believe what I was hearing. I thought I was hearing things. The knocking 
sounded again. I wondered who it could be.  

2 Two compound sentences to describe a busy supermarket. 

 Sample: The supermarket carpark was packed with cars but luckily, I was able to find a 
space not too far away from the entrance. I wasn’t so fortunate in locating a trolley and had 
to settle for a basket in each hand.  

3 A complex sentence that presents the thoughts of a man who is about to make a dramatic 
confession to his wife. 
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 Sample: As I was about to reveal my secret, I still wasn’t sure whether I was doing the 
right thing or not and, if I’m honest, what frightened me most is that I had no idea about 
how she would react.  

4 Your paragraph will show your ability to use: simple; compound and complex sentences. 
 

5 A short paragraph about someone waking up to discover a burglar downstairs. Begin with 
a short sentence, then use a long sentence as they prepare to confront the thief and then 
another short sentence to create a tense climax. 

 Sample: 

 Someone was downstairs. I could hear them rustling about. Quietly, I slipped out of bed 
and out across the landing. I had lived in this house all my life and knew where to step to 
avoid the creaky floorboards which would certainly have alerted the intruder to my 
presence. At the bottom of the stairs I gripped the broomstick and headed towards the 
kitchen where I could make out the shadowy figure of the intruder going through 
cupboards, almost certainly looking for car keys.  Like a ghost, I crept up behind him, lifted 
the broomstick high behind my head, swung and hit him on the back of the head with full 
force. He dropped to the floor.  

6 A short paragraph which opens with a short question as a character experiences regret. 
Then, follow up with a long sentence as they develop their reflection. 

 Sample: Why had I come here? I knew why, I had hoped to put the past to rest so that we 
all might be able to move on with our lives and rekindle the relationships we had all 
cherished. Edging closer to the door, I still wasn’t sure I was doing the right thing but my 
body kept walking forwards, as though it were being pulled towards the old home.  

7 A short paragraph which involves a character discovering an unfamiliar setting. Include a 
rhetorical question, ellipsis, a one-word exclamatory sentence and a semi-colon. End on a 
short, simple sentence. 

 Sample: Nothing about this place was familiar. Nothing! Desperately I scanned for clues 
that this was where I had spent my childhood: the swing was gone; the pond had 
disappeared; the old sheds had been pulled down and the majestic oak had been felled. I 
wanted to turn back and run away but I knew that I couldn’t I had to find out why mum had 
ordered me to come back here. It had been her dying wish. What did she want me to find? 
I had to find the answer. 

Extended practice 
Write a personal blog about a place you would like to live.              [88] 

Write your submission for a Teenage Writers’ Competition. Your writing should be 
based on the following image and should have a suitable title.        [88] 

Your response will engage your reader by 

• including vivid description 
• using a variety of punctuation 
• using a range of sentence types to enhance your writing. 
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Answers for Unit 4B 
Reading literary and non-fiction texts 
Comparing and contrasting literary texts 

Activity 1 
1 

To compare To contrast 

• Similarly… 
• Common to both… 
• Both… 
• Like… 
• Likewise… 

• In contrast…. 
• Whereas…. 
• Unlike…. 
• Dissimilar to… 

2 Both writers use the technique of simile to describe the hair of the female characters. In 
Text A the image is a flattering one and gives the reader an impression of a character who 
is attractive and admired by others, especially because of her hair. The description 
includes the word ‘cascades’ which makes the reader imagine someone with thick healthy 
hair. The verb ‘glisten’ and the comparison to ‘threads of gold’ make us imagine shiny and 
glossy blonde hair, which is precious to the character.  

In contrast, in Text B the effect is that the reader imagines a character who is less 
attractive and less concerned with their appearance. The adjective ‘pasty’ unflattering and 
the simile forces the reader to imagine the greasy, neglected hair of the character which 
lacks the body and shine of that possessed by the character in text A.   

Activity 2 
1   Some suggestions include: 

Text C Both Text D 

• Despite his impressive 
height he is presented 
as a character who fails 
to command respect 
from his students. 

• He seems 
uncoordinated and the 
simile suggests he is a 
figure of ridicule.  

• Both Principals 
presented as characters 
who earn the attention 
of their students 

• Both texts offer vivid 
descriptions of the 
characters.  

• Both writers make use 
of simile to convey 
aspects of character.  

• What he lacks for in 
height, he makes up for 
in charisma and is 
clearly presented as a 
character admired by 
his students. 

• The simile implies that 
he had authority and the 
pupils listened when he 
spoke.  

 

4 Compare and contrast how the character of a school principal has been depicted by the 
writers of Text C and Text D. 
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 Sample: 

 Both writers present their respective principal as a character who earns the attention of 
their students. In Text C this is conveyed through the phrase, ‘Much to the amusement of 
his students…’ which alerts the reader to the fact that he is viewed as a figure of fun and 
had failed to earn their respect. In contrast, in Text D the writer states that the pupils have, 
‘declared Principal Thomas as ‘a legend’ with the reader inferring the fact that the 
character of Principal Thomas is respected and admired by his students who see him as 
someone they will remember forever. Both writers rely on physical descriptions to develop 
their characterisation. In Text C the character is, ‘a tall, thin and wiry man’ yet as we read 
on we discover that he is not physically imposing and his height does not assist him at all 
in asserting authority. The writer goes on to state, ‘His head would bob up and down, his 
body would twitch wildly and his arms would wave in all directions…’ which make the 
reader appreciate that his lack of composure make him seem less of a leader. Whereas, in 
Text D the character is described as, ‘a small unassuming man’ leading us to speculate 
that despite his stature, he wins the pupils over with his charismatic personality which is 
describes as ‘massive’ and his ‘infectious laugh’ which presents him as a positive and 
popular character who creates enjoyment. Finally, both writers make use of simile to 
present their characters. In Text C we are told the character moves, ‘like someone had 
passed an electric current through him’ presenting him as a figure of ridicule. However, in 
Text D the simile tells us the principal speaks, ‘like a priest delivering a sermon’ to 
emphasise his authority and the respect he has earned amongst his pupils as a priest is 
usually a figure whom others respect. 

Activity 3 
1 

 Text E Text F 

A positive or negative 
journey is described? 

• Negative journey – 
dramatic experience is 
described with the 
character not in control 

• ‘gripped the steering 
wheel’ 

• ‘spun out of control’ 
• ‘unable to escape the 

impact of the collision’ 

• Positive journey – 
character is at ease and 
enjoying the experience 
which is comfortable and 
offers idyllic views. 

• ‘lounged back in the soft 
leather seats, gazed out 
the window and soaked 
up the magnificent sights’ 

What is the narrative 
perspective? 

• Third person – reader is 
made to feel like an 
observer to the dramatic 
crash 

• ‘Cal gripped the steering 
wheel’ 

• ‘He shut his eyes but was 
unable to escape…’ 

• First person -immerses 
the reader into the 
character’s experience.  

• ‘I could see the sparkle of 
a meandering…’ 

How are sentence lengths 
used for effect? 

• Opens with short 
sentences to emphasise 
the sense of drama and 
create a tense opening.   

• Sentence 5 is longer to 
reflect the drama and 
intensity of the actual 

• Longer sentences are 
used to reflect the 
momentum of the train 
journey moving across the 
countryside and to 
emphasise the 
contentment of the 
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collision and its effect. 
• Sentences 6 and 7 are 

short to capture the car 
stopping suddenly and the 
relief that Cal has 
survived. 

character. 
• Sentence 2 is very long to 

emphasise the idea of the 
character having lots of 
sights to absorb as the 
train passes though the 
countryside. It 
emphasises the richness 
of the setting.  

• Final sentence is short 
and emphatic to reflect 
the character’s feelings of 
fulfilment.  

How is descriptive language 
used? 

• Dramatic verbs such as 
‘squealed’ and ‘gripped’ 
capture the intensity of 
the experience. 

• Sensory descriptions 
allow the reader to 
imagine the scene e.g. 
‘stomach-wrenching 
sound.’ 

• Alliteration ‘crumpled 
mess of metal’ 
emphasises the extreme 
impact of the collision 
upon the car.  

• ‘Shrill squeal’ initially 
makes the reader 
imagine an unpleasant 
experience however this 
quickly changes as the 
adjectives become more 
positive e.g. ‘soft’ and 
‘magnificent’ 

• Vivid description of the 
landscape makes it 
seem enchanting and 
rich  e.g.’ delicate’, 
‘quaint’ and ‘sparkle’ 

• Simile ‘like liquid crystal’ 
furthers this effect. 

2 Compare and contrast how the writers of Text E and Text F describe the experience 
of travelling.         [32] 

 Answer may refer to some of the points recorded in the table above.  

Activity 4 
1 Comparing extracts from ‘Hard Times’ and ‘Rebecca’ 

Sample responses: 

• Both writers describe settings in a way that makes them seem unpleasant. In Text G 
this is achieved through the writer’s unflattering description of the brick ‘that would 
have been red if the smoke and ashes had allowed it’ making the place seem polluted 
and unclean. The setting is described as, ‘a town of unnatural red and black like the 
painted face of a savage’ with the simile emphasising the strangeness of the place 
and hinting at its uncivilised and offensive appearance. Similarly in Text H, the setting 
is depicted as an unpleasant one as the writer quickly refers to ‘a change’ which we 
quickly realise is not a pleasant one. This is confirmed through the description of the 
drive as ‘narrow and unkempt’ with the negative adjectives communicating the 
narrator’s displeasure. The close encounter with ‘the low swinging branch of a tree’ 
makes the setting seem unwelcoming and possibly dangerous.  

• Text G describes an industrialised setting which is clear as the writer describes, ‘a 
rattling and a trembling all day long, and where the piston of the steam-engine 
worked monotonously up and down, like the head of an elephant in a state of 
melancholy madness.’ The verbs ‘rattling’ and ‘trembling’ emphasise the constant 
activity which dominates the industrial town and the work seems endless as it occurs 
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‘all day long’ making the place seem restless. The simile, ‘like the head of an 
elephant in a state of melancholy madness’ captures the repetitive and mechanical 
movement of the machinery and the work.  

• Whereas Text H describes a natural setting but one ravaged by nature which has 
taken over a place once considered beautiful by the narrator. The writer states how, 
‘Nature had come into her own again and, little by little, in her stealthy, insidious way 
had encroached upon the drive with long, tenacious fingers.’ Words such as ‘stealthy’ 
and ‘insidious’ confirm that nature is not an attractive force here and the 
personification makes nature seem formidable, implying the narrator is not in a state 
of admiration as she observes this spectacle.  

• Both writers use negative language to emphasise the unpleasant nature of their 
respective settings.  In Text G the writer makes the place seem claustrophobic with 
his description of ‘interminable serpents of smoke trailed themselves for ever and 
ever, and never got uncoiled’ which forces the reader to imagine an unclean and 
oppressive place. The reference to ‘serpents’ furthers our impression that it is an 
unpleasant place as snakes are typically associated with evil and poison.  He uses 
negative adjectives such as ‘black canal’ and ‘ill-smelling dye’ to suggest the place is 
characterised by unpleasant sights and smells. In Text H the description of the woods 
makes the place seem menacing as the writer describes how they, ‘They crowded, 
dark and uncontrolled’ hinting at the power of nature and alluding to the character’s 
feelings of unease. The writer develops the changing impact of nature by describing, 
‘squat oaks and tortured elms that straggled cheek by jowl with the beeches, and had 
thrust themselves out of the quiet earth, along with monster shrubs and plants’ with 
negative words such as ‘tortured’, ‘straggled’, ‘thrust’ and ‘monster’ making the setting 
seem sinister and alerting the reader to the narrator’s feelings of vulnerability.  

• Both writers employ long sentence length. In Text G the final sentence is extremely 
long to support Dickens’ description of the town as an unoriginal place with ‘several 
large streets all very like one another, and many small streets still more like one 
another…’ In this same sentence the reader infers that the town is one where the 
inhabitants live a repetitive and monotonous existence as they ‘all went in and out at 
the same hours, with the same sound upon the same pavements, to do the same 
work, and to whom every day was the same as yesterday and tomorrow…’ with the 
overly long sentence stressing the lack of freedom. Text H also uses several long 
sentences to capture the narrator’s journey through and rediscovery of the setting. It 
opens with a long sentence to convey the narrator’s approach to the place and her 
sudden discovery of its changed appearance. The long sentence enhances the 
description of the drive which ‘wound away in front of me, twisting and turning’ as the 
reader gets a convincing impression of a vast drive leading up to the woods. 

• Uniquely, Text G uses repetition to convey the idea of an oppressive place which 
remains unchanging. Dickens repeats the phrase, ‘like one another’ to suggest the 
place and its people are unoriginal and even their experiences are similar as they are 
trapped by the routine of industrial work. The repletion of the word ‘same’ makes the 
reader think this is a place that will never change and is therefore uninspiring and 
unfulfilling. 

• A unique feature in Text H is the use of first person narration to immerse the reader 
into the experience of the narrator who is revisiting a place from her past. The reader 
is given insight into the narrator’s thoughts and feelings as she observes the setting. 
‘At first I was puzzled and did not understand….’ This description of reaction adds to 
our impression of the place as unpleasant as if fails to induce positive emotions within 
the narrator.  
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Extended practice 
Read both texts below. Compare and contrast how the writers of the two texts present 
the experiences and feelings of characters who experience exclusion.   [32] 

Possible points to include: 

• Text A is written in the third person which emphasises Marcus as an excluded 
character who does not tell his story in his own ‘voice’ – ‘Marcus knew he was 
weird…’ whereas Text B is written using a first person perspective allowing the reader 
insight into August’s inner thoughts and feelings  - ‘I would wish….’ And ‘I think the 
only person…’ 

• Both texts are conversational in style – in Text A the use of brackets offers aside 
comments to give the reader insight into the character of Marcus’ mum and her lack 
of awareness at how she contributes to his experiences and feelings of exclusion. In 
Text B phrases such as ‘I mean..’, ‘Actually, I take that back…’ and ‘by the way’ give 
the impression that the character of August is confessing and opening up to the 
reader about his situation and experiences of exclusion. 

• Both writers provide information about their character’s past to alert the reader to 
previous experiences of exclusion. In Text A – ‘Unfortunately, that was exactly the 
kind of person most kids were, in his experience’ alerts the reader that Marcus is not 
like ‘most kids’. In Text B – ‘We’ve all gotten pretty good at that sort of thing: me, 
Mom and Dad, Via. Actually, I take that back: Via’s not so good at it. She can get 
really annoyed when people do something rude. Like, for instance, one time in the 
playground…’ alerts the reader to August’s experiences of exclusion and the impact it 
has on his family. 

• Both characters experience exclusion because of hos they look. In Text A the writer 
uses repetition of ‘wrong’ to emphasise Marcus’ difference. In Text B the writer 
repeats the word ‘ordinary’ to emphasise August’s difference – ‘ the only reason I’m 
not ordinary is that no one else sees me that way.’ 

• In Text A the writer uses a simile to alert the reader to the Marcus’ pain and insecurity 
at experiencing exclusion – ‘They patrolled up and down school corridors like 
sharks…’ This makes the reader feel sympathetic 

• In Text B the writer favours lots of simple sentences – ‘ I ride my bike. I play ball. I 
have an XBox.’ This captures the innocent and youthful ‘voice’ of ten-year-old August 
and increases the reader’s sympathy for him as a young boy experiencing exclusion. 

• In both texts the experiences of exclusion impact upon family life. In Text A Marcus’ 
mother contributes to his experiences of exclusion as she ‘is weird’ and she raises 
him in a way that makes it difficult for him to fit in with other pupils his age – ‘If he 
tried to tell Lee Hartley …would thump him, or call him something that he didn’t want 
to be called.’ Whereas in Text B August’s family are aware of how others treat him 
and try to ‘protect’ him but he still feels different and alone in his view of himself – ‘I 
think the only person in the world who realizes how ordinary I am is me.’ 

• In Text A the use of superlatives ‘ the biggest and loudest and nastiest..’ emphasise 
how powerless Marcus feels compared to other kids and therefore feels unable to 
change his situation. 

• The ending of Text A increases our sympathy for Marcus as it seems his situation has 
got worse since his move to London and he is feeling more excluded and different 
than ever before. Similarly, the ending of Text B increases our sympathy for August 
who admits to feeling ‘petrified’ and the final sentence ‘Twenty-seven since I was 
born’ is shocking and alerts us to the real cause of August’s experience of exclusion. 

(Credit any other relevant observations) 
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Reading non-fiction 

Activity 1 
1 Find an example of each of the following and explain their effect: 

• Dramatic verb: ‘booms’ 

 Explanation: Establishes our initial impression of the examiner as an imposing and 
confident character. His voice is powerful and he addresses Miss Kelly in a way that 
suggests to the reader that he lacks any empathy and does not make an effort to put 
her at ease. 

• Exaggeration: ‘It is the gloomiest place on the planet!’ 

 Explanation: This is rather humorous and captures the solemn mood inside the test 
centre. The reader infers that the writer is struggling to find anything that might put 
her at ease now that she has arrived and is minutes away from commencing her test. 
The superlative ‘gloomiest’ gives the reader the impression that this place is 
completely devoid of positivity. This makes the reader read on as we wonder if this 
negativity will get the better of her and affect her performance in the actual test.  

• Humour: ‘Reluctantly, I get on my feet, I think I might have even raised a hand. ‘ 

 Explanation: This is humorous as the reader infers that the call of the examiner has 
made the writer feel like a pupil back in a classroom. Rather than behaving like a 
confident adult woman, she responds like a child. The inclusion of ‘I think’ tells us that 
the occasion is getting the better of her and she does not seem in control of herself. 
We find ourselves laughing at how quickly her confidence has disappeared and she 
seems pathetic and crippled by uncertainty. 

• Rhetorical question: ‘Have I failed before I’ve even sat behind the wheel? Am I 
looking too desperate? Is it because I am female?’ 

 Explanation: The writer uses several questions to emphasise her feelings of anxiety 
and her heightened emotions. These also add humour as the reader recognises her 
paranoia which is irrational and over the top. It seems as each minute passes, she is 
becoming increasingly pessimistic. 

• Short sentence for effect: ‘He grunts’ 

 Explanation: This abrupt sentence stresses the examiner’s lack of interpersonal skills 
and his unwillingness to engage in conversation. It forces the reader to feel more 
sympathy for the writer and dislikes the examiner who fails to show any kindness. The 
reader is beginning to speculate that this test will not go well and wants to read on 
and see how it develops. 

• Exclamatory sentence: ‘I feel ill!’ 

 Explanation: The ending is dramatic and also humorous as the writer is affected 
physically by the experience due to her unkind examiner and her instructor’s faith in 
her as he gives a ‘thumbs up’. The exclamation mark adds drama and increases the 
reader’s expectation that the test will not go well as it suggests she is feeling frantic 
with fear. 
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Activity 2 
1 The title is dramatic due to the inclusion of the word ‘perils’ as it intrigues the reader by 

suggesting that commuting on the train is a dangerous activity. The reader expects an 
article which is original, informative and will force them to adopt a different perspective on 
the everyday occurrence of commuting. 

2 The anecdotal opening helps to engage the reader as it immerses them into the writer’s 
world and helps the writer to establish a rapport with their reader. It also establishes an 
impression with the reader that this article will be informative and subjective as the writer is 
not simply concerned with communicating factual information, but instead has been 
inspired by personal experience which adds authority to the article. 

3 The phrase ‘Working on that’ injects a humorous and light hearted tone to the article as the 
reader infers that the writer is finding it challenging to follow doctor’s orders. The brevity of 
the sentence suggests the writer does not wish to dwell on his failings.  

4 The short sentence ‘I couldn’t believe it’ conveys a tone of disbelief to the reader and 
emphasises the fact that the request to stop coughing has come unexpectedly and 
alarmed the writer. The reader finds his reaction humorous but understandable.  

5 The use of the verb ‘tackle’ is dramatic and is placed inside inverted commas as the writer 
acknowledges the challenge was not physical but its use does alert the reader to the fact 
that he felt challenged and under attack. It also reinforces the idea that the entire 
experience was unpleasant and he felt his fellow passenger was rather aggressive in his 
form of address. 

6 The use of direct speech adds authority as the writer records faithfully the exchange which 
took place, allowing the reader to imagine the exchange. At the same time, it adds humour 
as when the writer addresses his fellow passenger, the bluntness of the passenger’s reply 
is unsettling, unexpected and unconventional.  

7 The writer means inside his head he imagined the situation playing out differently where 
he would speak his mind and not tolerate the complaints of his fellow passenger. The 
reader infers that the public nature of the exchange causes the writer to supress his 
inclination to respond by ‘hurling serious insults…’ 

 This adds humour to the article as the reader is made aware of the inner and outer 
reactions of the writer. The reader can relate to this experience of inwardly wanting to 
respond one way but outwardly responding with more composure and dignity. 

8 The use of facts add authority to the text as they assure the reader that the writer has vast 
experience of commuting by train and their inclusion at the end of the article make us 
realise the humorous nature of the title as really encounters such as that described, are 
really rather infrequent. The statistics increase the writer’s reliability as the reader comes 
to recognise him as someone suitable placed to comment on the experiences of 
commuting. The writer ends the article with an opinionated statement which reads like a 
fact, ‘Commuting puts you in contact with all sorts of people, some of them a little strange.’ 
The placement of this, towards the end  of the text, makes it seem like a credible opinion 
as we are now aware of the ‘strange’ encounters which can and do take place on the daily 
commute. The writer’s tone is emphatic and persuasive to encourage the reader to agree. 
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Activity 3 
1 The use of listing is positive as it makes the reader realise the writer has not been put off 

by this one ‘strange’ encounter but in fact has found many benefits to commuting by train. 
It serves to encourage the reader to conclude with a positive impression of commuting by 
train and attempts to persuade them of the benefits it offers.  

Activity 4 
1 Explain how the writer attempts to engage the reader in this final section of the 

article.                   [15] 

The writer attempts to engage the reader through direct address, using the personal 
pronoun ‘you’ to establish a conversational tone and make the reader think this article is 
directly relevant to them. The writer also engages the reader through repetition of ‘you 
know…’ to make fellow commuters feel like part of an exclusive group of people who have 
inside knowledge of what to expect whilst travelling by train.  

Extended practice 
Explain how the writer has tried to present street charity fundraisers in a negative light. 
[15] 

Possible points included in your answer: 

• Title is strongly opinionated and establishes negative impression through words such 
as ‘charity mugger’ which implies the practice is immoral and criminal. Words such as 
‘loathe’ alongside the negative triple ‘ smarmy, overfamiliar and primed to launch a 
guilt grenade…’ establish a negative impression.  

• ‘hastily shuffled’ suggests the charity fundraiser is ill -prepared and insincere. 
• ‘complete nuisances’ – emphatic tone encourages the reader to think negatively 

about the presence of charity fundraisers on our streets and agree with the writer’s 
point of view. 

• ‘one of the curses of modern life’ – negative language suggests that their presence is 
unwelcome and unwanted but unfortunately necessary. 

• ‘a South London council is the 100th to ban chuggers from their streets’ convinces 
the reader that there is a need for strong action and that many councils are actively 
addressing this problem.  The statistic convinces the reader that charity fundraisers 
are a problem.  

• ‘The wonder is that chuggers are not beaten to a pulp with brollies on a daily basis, or 
hounded off the streets like dogs.’ Simile implies that the charity fundraisers are 
pests. 

• Strong negative language ‘harassed’ makes the charity fundraisers sound menacing 
and the reader’s sympathy lies with people who want to go about their everyday 
business. 

• ‘Not me. I loathe them.’ – short emphatic sentences encourage the reader to be 
honest in their opinion of charity fundraisers. The writer’s strong opinion empowers 
the reader to disapprove of the practice. ‘loathe’ is very strong and suggests that the 
writer can find nothing redeeming about charity fundraisers.  

• ‘… lobbing this guilt grenade to make you feel bad about yourself. Well, I will if you 
will.’ The writer includes direct speech to expose their tactics and hints at their 
hypocrisy in the closing sentence.  
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Explain how the writer has tried to engage the interest of the reader.             [15] 

Possible points to include: 

• Inclusive language ‘as we all know’ gets the reader on side 
• Details intended to expose the practice of the charity fundraiser- ‘They are charity 

muggers, who earn money with every mug punter they manage to sign up, relieving 
them of their bank details and a minimum of four monthly donations.’ 

• Short emphatic sentence to encourage agreement from the reader – ‘Such a racket.’ 
• Use of question to get the reader thinking about the hypocrisy and greed of company 

executives and to force the reader to question the sincerity of street fundraising –‘ 
After their contribution is paid and the charity’s chief executive officer gets their 
whopping salary and company car, what is left to go to the needy and the starving?’ 

• Question is followed by a short, emphatic statement – ‘Not much’ as the writer 
expresses the thoughts of the reader and gets them on side. 

• Use of metaphor ‘charity army’ encourages the reader to form a negative opinion of 
street fundraisers. 

• Repetition of ‘big’ is used to caution the reader by inviting them to think about the 
principles and intentions behind some acts of charity. The writer is hinting at the 
financial gains that can be made and force the reader to wonder where their money is 
really going. 

•  Final sentence engages the reader as again they are forced to agree based on what 
has been stated before in the article.  
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