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Introduction
The two main sections of this workbook are designed to help students to acquire experience 

of the kind of tasks that they will face when sitting the AQA English Literature Unit 1 

examination. The workbook contains both source material and exercises that are aimed at 

improving the student’s level of skills.

The workbook can be used as a ‘stand-alone’ resource for exam preparation or as part 

of a teaching programme dealing with different aspects of English Literature. The source 

material and questions are intended to reflect the structure of the examination paper and to 

give students opportunities to sharpen the skills that the final examination paper will test.

These notes are designed to be helpful but not in any way prescriptive. For any written task 

in English Literature, there is a wide range of possible responses. The answers given are 
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suggestions of likely good responses but teachers will realise that students can come up 

with quite different ideas which may be equally valid.

Some of the questions require only short answers. This is usually because they have been 

designed to prepare students for a more complex task that is to follow.

The ladder of skills
This concept is central to the workbook. It is hoped that students will be able to use the 

ladder of skills idea to work out the progression from grade to grade. One of the most 

awkward questions an English teacher can be asked is: ‘How much more do I have to write 

to get more marks?’ Students often find the concept of a hierarchy of skills a difficult one to 

deal with. If this notion is introduced early in the GCSE course, students can become familiar 

with it. That is not to say that every student will progress up the rungs of the ladder to the 

magical A* grade, but it might help those who are hovering around the borderline between a 

pair of grades to focus on the requirements of the higher of the two. AQA publishes a guide 

for teachers which contains a much more detailed version of this.

SECTION A Modern prose or drama
Writing essays on modern prose or drama texts

Question 1 (page 5)

This question will help students to consolidate their knowledge of their set text. Make sure 

they have written the events in the order in which they happen. Preparing plot synopses in 

this way can help your students to identify key incidents and so be more thoroughly prepared 

for writing about the text in an exam situation.

Question 2 (page 6)

This is a vital element of any answer that is heading for grade C or above. Students must 

grasp the idea that the piece of literature being studied has an original context. More 

sophisticated students will be able to relate this to a modern-day reading of the piece and 

say how it has current relevance. Key points to focus on would be purpose and audience:
 ■ What was the author’s original purpose?
 ■ How successful was the author?
 ■ What effect would the text be likely to have on its audience — then and now?

Question 3 (page 7)

This task asks students to outline the writer’s intentions. A sure sign of a candidate at grade 

D or below is that the text is taken at face value and is treated as something real. Candidates 

at grade C and above should be able to display a grasp of the notion that the text is a 

construct and that there was a purpose to its having been written.
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Question 4 (page 7)

Try to encourage students to come up with words and phrases such as ‘The writer makes 

us feel sympathy for A, whereas B is made to appear highly unappealing.’ You can always 

turn this into a thesaurus task.

Characters

Questions 1–7 (pages 8–14)

As these questions are generic, some students may need help adapting them to fit their set 

text. The purpose of these questions is to enable students to practise writing about the ways 

in which the characters in their set text are portrayed and the effects that they have on each 

other and on the development of the plot.

Key incidents in the plot

Questions 1–4 (pages 15–18)

Again these questions are generic. The emphasis here is on the ways that different parts 

of the text or texts are connected. Simple listing of narrative events is a sign of a weak 

candidate; such basic plot summary is worth very few marks in the exam. What candidates 

need to be able to do is to establish clear connections within their set text(s). These questions 

are intended to help candidates to make such connections.

There will clearly be differences between the short stories and novels and drama texts, with 

drama being the most notably different. With the drama texts, students need to be attuned 

to the use of speech. There is rarely a formal narrator as such in any of the drama texts 

listed by AQA for this section, so the audience learns about characters from:
 ■ what the character says himself or herself
 ■ what other characters find out and report

A clear indication of the work of a Higher Tier candidate would be the ability to consider 

the effect that an incident has and see the role of one particular incident in the plot as a 

whole. With Foundation Tier candidates, it is much more likely that responses will be about 

the chosen incident in isolation.

Central issues
Dealing with themes is a major part of writing about pieces of literature at GCSE. This is one 

of the more demanding aspects of the exam. These questions are designed to encourage 

students to explore some of the more challenging areas of their set text(s).

Question 1 (page 19)

This question is graded — it gets more demanding as it develops. Tier F candidates will 

be able to respond to the first part and will probably write out the plot. Grade C/grade D 

candidates should be able to say something about the ways that the author deals with the 

issue at hand — sympathetically, with anger etc. The final part of the question asks students 
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to relate the incident to the text as a whole. This is a more demanding process and should 

help to differentiate between grade A to grade C responses.

Question 2 (page 20)

As with question 1, the weaker responses will consist of little more than a passage of text 

rewritten from the original. The emphasis for Tier H students should be on how the problem 

and the way it is dealt with reveal something about the character(s). There should be clear 

textual reference to support statements and:
 ■ grade A/grade B: a discussion of the way that the character(s) react(s)
 ■ grade C/grade D: a list of actions with some reference to the character(s)
 ■ grade E–grade G: a description of the problem with some unsupported personal 

observations about the character(s)

Questions 3–4 (pages 21–22)

These questions are really aimed at Tier H candidates, but Tier F students will still be able 

to make some general comments, e.g. about savagery in Lord of the Flies or jealousy in 

The Crucible. These are full essay questions in their own right and teachers might want to 

use them as such for exam preparation. Because the questions move beyond the simple 

approach of selecting a plot element and asking for comment on it, students are required 

to develop their own arguments about texts and to find the relevant supporting material 

themselves.

Prose extracts

Item 1 Bleak House by Charles Dickens
Question 1 (page 24)

This passage is from the first page of Bleak House. Students should focus on:
 ■ the fog (simple statements about ‘there is lots of fog’ are typical of Tier F pupils)
 ■ the effects of the fog on the landscape and the people (typical of Tier H responses)
 ■ the man-made landscape lit by gaslight — ‘looming’ is the key word here
 ■ repetition — more able pupils will tend to focus on the words and phrases which are 

repeated and see that the repetition is a rhetorical device used by Dickens for effect

Question 2 (page 24)

The atmosphere is bleak — a strong student will link this to the title of the book. Colours 

are either dark or washed out — both of which reflect a feeling of depression and despair in 

the place and the people.

Question 3 (page 25)

Once the mood has been established via the fog and the general bleakness of the setting, 

Dickens tells the reader that these terribly bleak factors are nothing compared to the ‘mire’ of 

the High Court of Chancery. Grade A/Grade B students should be able to see that the whole 
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point of the lengthy scene setting was to introduce the High Court of Chancery and that this 

legal entity is likely to form an important part of the novel.

Item 2 Oliver Twist (adapted) by Charles Dickens
Question (page 30)

This question requires two stages of preparation:
 ■ What does Fagin say?
 ■ How does this affect Bill Sikes?

The episode is a perfect illustration of Fagin’s cunning as he hints at trouble but will 

not elaborate. Fagin then tricks Sikes into saying what he would do no matter who had 

‘peached’ on the gang. Once Sikes has been driven to state his violent intentions, Fagin 

lets Noah reveal that Nancy had met with strangers. The entire episode is manipulated by 

Fagin so that Sikes will do what Fagin wants and silence Nancy.

Students might find it helpful to treat this as a piece of drama. Ask three students to read 

the parts of Fagin, Sikes and Noah aloud. The dramatic nature of the scene lends itself to 

this approach and should make the passage perfectly accessible to Tier F students.

Quotations

Question 1 (page 32)

a  The obvious word is ‘fog’ but stronger students will be able to select words such as ‘misty 

clouds’ and ‘gas looming’.

b  Examples such as ‘Tell me that again — once again, just for him to hear,’ or any of the 

stages that Fagin goes through in building up the tension before the final revelation about 

Nancy.

c  Direct quotations such as ‘most pestilent of hoary sinners’ from the final paragraph. 

Stronger students will use these in conjunction with quotations about the mood of the 

place in general and then link this directly to the High Court of Chancery, seeing that 

the whole passage was constructed in order to create a sense of bleakness and despair 

surrounding the physical setting of the Court.

d There are several clear examples of Sikes’ angry words:
 ■  ‘I’d grind his skull’
 ■  ‘beat your brains out afore the people’
 ■  ‘that I could smash your head’
 ■  ‘Hell’s fire!’

e Words include:
 ■  great
 ■  dirty
 ■  hovering
 ■  eyes and throats
 ■  cruelly pinching
 ■  looming
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f The actions of Sikes are described using the words:
 ■ flinging
 ■  rushed
 ■  darted
 ■  wildly and furiously

Question 2 (page 33)

These questions require students to select suitable quotations from their chosen set text(s). 

This exercise could be extended, for example by asking them to select three major quotations 

per chapter of their set text. Knowing where the relevant quotations are in the prose text is 

essential. Although copies of set texts are allowed in the exam room, these copies must be 

without annotations.

Practice questions

Questions on set texts
The questions in this section can be marked using the marking criteria from page 29 of 

the AQA English Literature specification or the more detailed specimen mark schemes 

for Higher and Foundation Tiers, which can be found on the AQA website in the English 

Resource Zone.

In each case, the mark scheme operates as a ladder of skills. As a teacher marking exam 

work, you will have to judge how far up the ladder a particular response has reached. See 

the ladder of skills on page 2 of the workbook for a general idea of this approach to marking.

The skills being assessed in Section A are shown below:

Assessment Objective (AO)

Where this is tested 
and percentage of total 
marks for Literature

AO1

Respond to texts critically and imaginatively; select and evaluate relevant 
textual detail to illustrate and support interpretations

Section A

10%

AO2

Explain how language, structure and form contribute to writers’ presenta-
tion of ideas, themes and settings

Section A

10%

A general marking grid for Section A can be used but this will need to be tailored to the 

particular content of the chosen set text.
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Mark scheme template — Section A

Mark Band Tier F Tier H

Mark Band 6

26–30 marks

Candidates demonstrate:

 ■ Considered/qualified response to task

 ■ Considered/qualified response to text

 ■ Details linked to interpretation

 ■ Appreciation/consideration of writer’s 
uses of language and/or form and/or 
structure and effect on readers/audience

 ■ Thoughtful consideration of ideas/
themes/settings

Information is presented in a way which 
assists with communication of meaning. 
Syntax and spelling are generally 
accurate.

Candidates demonstrate:

 ■ Insightful exploratory response to task

 ■ Insightful exploratory response to text

 ■ Close analysis of detail to support inter-
pretation

 ■ Evaluation of the writer’s uses of language 
and/or structure and/or form and effects 
on readers/audience

 ■ Convincing/imaginative interpretation of 
ideas/themes/settings

Information is presented in a way which 
assists with communication of meaning.

Mark Band 5

21–25 marks

Candidates demonstrate:

 ■ Sustained response to task

 ■ Sustained response to text

 ■ Effective use of details to support inter-
pretation

 ■ Explanation of effects of writer’s uses of 
language and/or structure and/or form

 ■ Appropriate comment on themes/ideas/
settings

Information is usually presented in a 
way which assists with communication 
of meaning. Syntax and spelling are 
generally accurate.

Candidates demonstrate:

 ■ Exploratory response to task

 ■ Exploratory response to text

 ■ Analytical use of detail to support inter-
pretation

 ■ Analysis of writer’s uses of language and/
or structure and/or form and effects on 
readers/audience

 ■ Exploration of ideas/themes/settings

Information is usually presented in a way 
which assists with communication of 
meaning. Syntax and spelling are generally 
accurate.

Mark Band 4

16–20 marks

Candidates demonstrate:

 ■ Explained response to task

 ■ Explained response to text

 ■ Details used to support a range of 
comments

 ■ Identification of effect(s) of writer’s 
choices of language and/or form and/or 
structure

 ■ Awareness of ideas/themes/settings

Information is presented in a way which is 
generally clear. Syntax and spelling have 
some degree of accuracy.

Candidates demonstrate:

 ■ Considered/qualified response to task

 ■ Considered/qualified response to text

 ■ Details linked to interpretation

 ■ Appreciation/consideration of writer’s 
uses of language and/or form and/or 
structure and effect on readers/audience

 ■ Thoughtful consideration of ideas/
themes/settings

Information is presented in a way which is 
generally clear. Syntax and spelling have 
some degree of accuracy.
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Mark Band Tier F Tier H

Mark Band 3

11–15 marks

Candidates demonstrate:

 ■ Supported response to task

 ■ Supported response to text

 ■ Details used to support points/comments

 ■ Awareness of writer making choice(s) of 
language and/or structure and/or form

 ■ Generalisations about ideas/themes/
settings

 

Despite lapses, information is presented 
in a way which is usually clear. Syntax and 
spelling have some degree of accuracy, 
although there are likely to be frequent 
errors.

Candidates demonstrate:

 ■ Sustained response to task

 ■ Sustained response to text

 ■ Effective use of details to support inter-
pretation

 ■ Explanation of effects of writer’s uses of 
language and/or form and/or structure 
and effects on readers/audience

 ■ Appropriate comment on themes/ideas/
settings

Despite lapses, information is presented 
in a way which is usually clear. Syntax and 
spelling have some degree of accuracy, 
although there are likely to be frequent 
errors.

Mark Band 2

6–10 marks

Candidates demonstrate:

 ■ Some clear response to task

 ■ Some clear response to text

 ■ Range of details used

 ■ Simple identification of method(s)

 ■ Some range of explicit meanings given

 

Syntax and spelling are sufficiently clear to 
convey meaning.

Candidates demonstrate:

 ■ Explained response to task

 ■ Explained response to text

 ■ Details used to support a range of 
comments

 ■ Identification of effect(s) of writer’s 
choices of language and/or form and/or 
structure

 ■ Awareness of ideas/themes/settings

Syntax and spelling are sufficiently clear to 
convey meaning.

Mark Band 1

1–5 marks

Candidates demonstrate:

 ■ Simple response to task

 ■ Simple response to text

 ■ Reference to some details

 ■ Reference to writer’s methods

 ■ Simple comment on meaning(s)

 
Despite frequent lapses in syntax and 
spelling, meaning can be derived.

Candidates demonstrate:

 ■ Supported response to task

 ■ Supported response to text

 ■ Details used to support points/comments

 ■ Awareness of writer making choice(s) of 
language and/or structure and/or form

 ■ Generalisations about ideas/themes/
settings

Syntax and spelling are sufficiently clear to 
convey meaning.

0 marks  ■ Nothing worthy of credit  ■ Nothing worthy of credit
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The following grid contains indicative content. This is not prescriptive and students may find 

other things to write about that are equally deserving of marks.

AQA set list Practice question Indicative content

Lord of the Flies 
by William 
Golding

How does 
Golding reveal 
the savage 
nature of human 
beings in Lord of 
the Flies?

Answers are likely to deal with some of the following aspects of 
the novel:

AO1

 ■ Jack’s transformation from choir boy to painted savage

 ■ The use of the conch to symbolise power

 ■ The bullying of Piggy

 ■ The treatment of Simon

 ■ The reactions to the murder

 ■ The breakdown of law

 ■ The hunt for Ralph — as though he were an animal

 ■ Jack setting fire to the island

AO2

 ■ The contrast between Jack’s language and use of tribal imagery, 
drums etc. and Piggy’s more considered use of words

 ■ The fine line between boys’ games and total savagery

 ■ The contrast of Jack as seen through the eyes of the naval officer 
and how he has previously been portrayed

 ■ The reference to ‘heart of darkness’ — link with ideas in the 
novel as a whole

Martyn Pig by 
Kevin Brooks

It has been said 
that Martyn 
Pig is a kind of 
detective novel. 
What do you 
think about this 
idea?

Answers are likely to deal with some of the following aspects of 
the novel:

AO1

 ■ How Martyn and Alex meet

 ■ Martyn’s relationship with Alex

 ■ The way Alex’s role changes after the death of Martyn’s father 
— Alex becomes an accessory

 ■ Alex’s betrayal of Martyn

 ■ Alex’s letter from America and its effect

AO2

 ■ The reader is able to see things that the characters cannot or do 
not want to see

 ■ Martyn as narrator — is he reliable?

 ■ His descriptions of Alex

 ■ The careful reader can see things about Alex that Martyn cannot

 ■ Martyn cannot see Alex clearly because of his infatuation — her 
acting ability, her relationship with Dean, her ruthlessness
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AQA set list Practice question Indicative content

Touching the Void 
by Joe Simpson

What do you 
learn about 
Joe Simpson’s 
character from 
his behaviour in 
the crevasse?

Answers are likely to deal with some of the following aspects of 
the book:

AO1

 ■ Details of Simpson’s condition after the fall into the crevasse

 ■ His calm manner in spite of the danger and the pain

 ■ The attempted climb out then the fall back

 ■ The determination to make it a second time 

AO2

 ■ Simpson’s conversations with himself

 ■ The practical way he uses all of his knowledge to escape

 ■ Never giving up when most people would have done

The Woman in 
Black by Susan 
Hill

How does the 
author use the 
isolated location 
to create an 
atmosphere of 
mystery and 
terror?

Answers are likely to deal with some of the following aspects of 
the novel:

AO1

 ■ Description of the isolated setting

 ■ Reluctance of the inhabitants to discuss past events

 ■ Use of flashbacks to introduce tension

 ■ Arthur’s character changes and what causes them

AO2

 ■ The use of a stereotypical setting for a ghost story — bleak, 
lonely place etc.

 ■ Arthur ignores clues that are obvious to any reader who knows 
the conventions of the ghost story

 ■ The atmosphere heightens the senses so any little noise is 
magnified

 ■ The locals do not want to discuss the woman in black — another 
ghost story convention

Under Milk Wood 
by Dylan Thomas

Choose two 
characters and 
explain how 
Thomas uses 
them to show 
aspects of small-
town life.

Answers are likely to deal with some of the following aspects of 
the play:

AO1

 ■ Details of what the two chosen characters are like

 ■ How each character represents a slice of small-town life, e.g. 
Organ Morgan or Captain Cat

AO2

 ■ Methods used to capture the audience, e.g. language such as 
‘starless and bible-black’

 ■ Use of imagery in descriptions, especially in those of the first and 
second voices at the start of the play, e.g. ‘anthracite statues’

 ■ Use of humour and word play, e.g. Organ Morgan

 ■ It is a radio play so images have to be created for the listener
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AQA set list Practice question Indicative content

The Crucible by 
Arthur Miller

To what extent 
can Abigail be 
described as an 
evil character?

Answers are likely to deal with some of the following aspects of 
the play:

AO1

 ■ Selection of incidents featuring Abigail, e.g. she has led the 
dancing in the woods; she had an affair with Proctor; she leads 
the girls in the courtroom scene

 ■ The reactions of Proctor and Elizabeth to Abigail

 ■ The fear that Abigail instils in the other girls

 ■ The fact that Abigail lets innocent people be condemned rather 
than admit her own guilt

AO2

 ■ The key scene between Proctor and Abigail where Abby admits 
‘Oh, posh!’ the girls are just playing games

 ■ Proctor’s tone is tender towards Abby at first, then increasingly 
harsh

 ■ Proctor dismisses Abigail and humiliates her — this leads to his 
downfall

 ■ Abby has an almost magical power over the other girls — she 
uses language skilfully

Kindertransport 
by Diane Samuels

Explain how Eva’s 
feelings about 
being involved 
in the kinder-
transport change 
between any two 
of the four stages 
of her life seen in 
the play.

Answers are likely to deal with some of the following aspects of 
the play:

AO1

 ■ Eva’s separation from her real mother

 ■ Being reunited with her mother but Evelyn’s mental separation 
from her mother when she meets her again

 ■ Eva becomes independent at the end of the play and separate 
from her earlier life

AO2

 ■ The use of two time frames to stress changes

 ■ The importance of Eva’s change of name

 ■ Details of Eva/Evelyn’s behaviour at the start/end of the play to 
demonstrate change

 ■ Changes in Eva’s language from the opening to the end of the 
play to show effects of separation from what she had known

 ■ Events from the past and the present on stage at the same time 
is used to stress changes
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AQA set list Practice question Indicative content

An Inspector Calls 
by J. B. Priestley

Choose two 
events in the 
play that reveal 
something 
about a person’s 
character.

Answers are likely to deal with some of the following aspects of 
the play:

AO1

 ■ Selection of key events such as each new piece of informa-
tion that arises — any of the pivotal points of the play as each 
character is exposed in turn

 ■ The effects of each person’s actions on others, notably Eva Smith

AO2

 ■ Who is the Inspector? Is he really a policeman?

 ■ The way that each character is tricked into revealing something 
about an interaction with Eva Smith

 ■ The grand language of Mr Birling and the refined talk of the 
ladies breaks down once they are all questioned

Deoxyribonucleic 
Acid (DNA) by 
Dennis Kelly

Which characters 
in the play feel 
paranoid and 
how do they 
express it?

Answers are likely to deal with some or all of the following aspects 
of the play:

AO1

 ■ The way that events turn into a ‘blame game’ with everyone 
looking for a scapegoat — this sets each character on edge

 ■ Explanation of Phil’s part in the deception

 ■ Phil’s role in the group, e.g. giving orders, being in charge

 ■ Details of Phil’s part in the killing at the end of the play

 ■ Lea talks too much to cover up her paranoia

 ■ Cathy seems likeable but turns out to be sadistic through her 
own fears

AO2

 ■ The setting is an everyday street in contrast to what has taken 
place

 ■ References to it being a ‘joke’ or a ‘mistake’ link with later events

 ■ Use of very ordinary language makes it more believable

 ■ Repetition of the word ‘dead’ is striking and makes some charac-
ters fearful

SECTION B Exploring cultures
Section B requires a different approach from both teachers and students to that taken in 

preparation for Section A. The questions in Section B are all context questions and follow 

a traditional approach to English Literature question setting. The first part of the question 

(Part a) is about the extract and the second part (Part b) asks students to relate the extract to 

the whole text. Students might not be familiar with this approach since it has not been used 

consistently in formal exam situations for over 20 years. Handling context questions requires 

practice and teachers should ensure that students are comfortable with the demands of this 

type of question.
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Part b question
Question 1 (page 45)

Using the correct language to link passages to the wider text does not always come naturally 

to students and is one major area where significant improvements can be made rapidly. 

Students need to build up a bank of words and phrases that can be used for this purpose. 

Typical approaches include:
 ■ ‘While this passage presents a sympathetic view of a family relationship, a much darker 

side of human nature is revealed in the play as a whole.’
 ■ ‘Both the passage and the novel make use of the speaker addressing the reader directly. 

This deliberate use of first-person narrative has the effect of…’

Question 2 (page 46)

Students could use this blank page in the workbook to summarise the passage that has been 

chosen. Key points about the passage would be useful here.

Question 3 (page 47)

This is a more involved question as it requires students to demonstrate an understanding of 

the reasons that the chosen passage is important. Tier F students will probably look at this 

in a purely plot-driven manner, seeing the chosen passage as important because something 

major happens in it or as a direct result of it. Tier H students should focus on the importance 

of the passage in terms of:
 ■ structure
 ■ character development
 ■ themes

Question 4 (page 48)

The importance of this question will vary according to the text that it applies to, as some of 

the set texts make greater use of description and/or dialogue as a device than do others. 

Tier F students will select passages of description and tend to make concrete absolute claims 

about them, e.g. ‘This proves that X is a bad place to live’. Tier F students will also tend to 

use pieces of dialogue that allow for definite statements, though they may not be able to 

elaborate on simple comments such as ‘This shows Y is a good person’ etc.

Tier H students will do the above but tend to open comments to include the hand of the 

writer. Tier H students are usually comfortable with the idea of the writer revealing elements 

of plot and character by degrees as the novel progresses and tend to approach a question 

such as this as detectives who are looking for evidence.
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Question 5 (page 49)

This is an intermediate stage in the process of linking the passage to the text as a whole. This 

question should have the effect of linking three important parts of the text. If this question 

is repeated over the teaching period of the novel, with the instruction that the students may 

not use a passage that has already been referred to previously in this exercise, it can bring 

major passages into clear focus for the students.

Teachers could create pairs or trios of passages and use them to create ‘spider diagrams’ 

of the events in the novel.

Question 6 (page 51)

This question is essentially the second part of the exam question that students will face in 

the ‘live’ exam paper (Part b). Having discussed aspects of the passage in the first part of 

the question (Part a), there will be a requirement to link the passage to the text as a whole. 

If question 4 has been used before this stage, this question is a natural progression in this 

workbook.

Tier F responses will tend to be dominated by plot with some simple references to character. 

At Tier H, students should be able to extend their responses to include aspects of theme, 

purpose and audience.

A general marking grid for Section B can be used but this will need to be tailored to the 

particular content of the chosen set text.

Mark scheme template — Section B

Mark Band Tier F Tier H

Mark Band 6

26–30 
marks

Candidates demonstrate:

 ■ Considered/qualified response to text

 ■ Details linked to interpretation

 ■ Appreciation/consideration of writer’s 
uses of language and/or structure and/or 
form and effect on readers

 ■ Thoughtful consideration of ideas/
themes/settings

 ■ Considered/qualified response to 
context(s)

 ■ Thoughtful selection and considera-
tion of details to support response to 
context(s)

Information is presented in a way which 
assists with communication of meaning. 
Syntax and spelling are generally accurate.

Candidates demonstrate:

 ■ Insightful exploratory response to text

 ■ Close analysis of detail to support interpre-
tation

 ■ Evaluation of writers uses of language and/
or structure and/or form and effects on 
readers

 ■ Convincing/imaginative interpretation of 
ideas/themes/settings

 ■ Insightful exploratory response to 
context(s)

 ■ Insightful exploration of a range of telling 
detail to support response to context(s)

Information is presented in a way which 
assists with communication of meaning.
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Mark Band Tier F Tier H

Mark Band 5

21–25 marks

Candidates demonstrate:

 ■ Sustained response to text

 ■ Effective use of details to support inter-
pretation

 ■ Explanation of effects of writer’s uses of 
language and/or form and/or structure

 ■ Appropriate comment on themes/ideas/
settings

 ■ Sustained response to context(s)

 ■ Selection of effective details to support 
response to context(s)

Information is usually presented in a way 
which assists with communication of 
meaning. Syntax and spelling are generally 
accurate.

Candidates demonstrate:

 ■ Exploratory response to text

 ■ Analytical use of detail to support interpre-
tation

 ■ Analysis of writer’s uses of language and/
or structure and/or form and effects on 
readers

 ■ Exploration of ideas/themes/settings

 ■ Exploratory response to context(s)

 ■ Exploration of a range of telling detail to 
support response to context(s)

Information is usually presented in a way 
which assists with communication of 
meaning. Syntax and spelling are generally 
accurate.

Mark Band 4

16–20 marks

Candidates demonstrate:

 ■ Explained response to text

 ■ Details used to support a range of 
comments

 ■ Identification of effect(s) of writer’s 
choices of language and/or/form and/or 
structure

 ■ Awareness of ideas/themes/settings

 ■ Explained response to context(s)

 ■ Selection of a range of details to support 
response to context(s)

Information is presented in a way which 
is generally clear. Syntax and spelling have 
some degree of accuracy.

Candidates demonstrate:

 ■ Considered/qualified response to text

 ■ Details linked to interpretation

 ■ Appreciation/consideration of writer’s uses 
of language and/or form and/or structure 
and effect on readers

 ■ Thoughtful consideration of ideas/themes/
settings

 ■ Considered/qualified response to context(s)

 ■ Thoughtful selection and consideration of 
details to support response to context(s)

Information is presented in a way which is 
generally clear. Syntax and spelling have some 
degree of accuracy.

Mark Band 3

11–15 marks

Candidates demonstrate:

 ■ Supported response to text

 ■ Details used to support points/
comments

 ■ Awareness of writer making choice(s) of 
language and/or structure and/or form

 ■ Generalisations about ideas/themes/
settings

 ■ Supported response to context(s)

 ■ Details used to support response to 
context

Despite lapses, information is presented 
in a way which is usually clear. Syntax and 
spelling have some degree of accuracy, 
although there are likely to be frequent 
errors.

Candidates demonstrate:

 ■ Sustained response to text

 ■ Effective use of details to support interpre-
tation

 ■ Explanation of effects of writer’s uses of 
language and/or form and/or structure

 ■ Appropriate comment on themes/ideas/
settings

 ■ Sustained response to context(s)

 ■ Selection of effective details to support 
response to context(s)

Despite lapses, information is presented in a 
way which is usually clear. Syntax and spelling 
have some degree of accuracy, although there 
are likely to be frequent errors.
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Mark Band Tier F Tier H

Mark Band 2

6–10 marks

Candidates demonstrate:

 ■ Some clear response to text

 ■ Range of details used

 ■ Simple identification of method(s)

 ■ Some range of explicit meanings given

 ■ Some clear response to context

 ■ Range of details relating to context used

Syntax and spelling are sufficiently clear to 
convey meaning.

Candidates demonstrate:

 ■ Explained response to text

 ■ Details used to support a range of 
comments

 ■ Identification of effect(s) of writer’s choices 
of language and/or form and/or structure

 ■ Awareness of ideas/themes/settings

 ■ Explained response to context(s)

 ■ Selection of a range of details to support 
response to context(s)

Syntax and spelling are sufficiently clear to 
convey meaning.

Mark Band 1

1–5 marks

Candidates demonstrate:

 ■ Simple response to text

 ■ Reference to some details

 ■ Reference to writer’s methods

 ■ Simple comment on meaning(s)

 ■ Reference to context(s)

 ■ Some details relating to context used

Despite frequent lapses in syntax and 
spelling, meaning can be derived.

Candidates demonstrate:

 ■ Supported response to text

 ■ Details used to support points/comments

 ■ Awareness of writer making choice(s) of 
language and/or structure and/or form

 ■ Generalisations about ideas/themes/
settings

 ■ Supported response to context(s)

 ■ Details used to support response to 
context(s)

Despite frequent lapses in syntax and 
spelling, meaning can be derived.

0 marks  ■ Nothing worthy of credit  ■ Nothing worthy of credit
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