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Introduction
These Teacher Notes accompany and complement the OCR A2 Unit G543: Forensic Psychology 

Workbook. At A2, students should have a deeper understanding of psychology than at AS, 

and they will be required to write essay-style answers in the exam. Throughout these notes, 

any answers given are suggestions and examples, and credit should be given for reasonable 

alternatives. Use your discretion when marking unexpected responses by assessing whether the 

student has recognised the requirements of the question.

The Unit G543 exam lasts 1½ hours, and students are required to answer two questions for each 

applied option. Students should therefore aim to write for about 45 minutes in each applied 

option, and spend about 20 minutes on each question.

Answering the questions in the workbook should help students develop the skills they need to 

perform well in the exam. Ideally, they should practise answering questions under timed exam 

conditions, when they will need to write rapidly but accurately.

In questions asking the candidate to evaluate, assess or discuss etc., students frequently lose 

marks because they only describe psychological content and/or they have not learned how to 

make their points in an effective manner. Effective evaluation and analysis requires practice, 

and students need to be taught how to separate points on research methods, sampling, 

data collection methods, ethics of research, approaches and potential implication(s) and 

application(s) of research into different strands of argument.
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Skills of analysis and argument can be developed. For example, you might teach students to 

use the ‘three-point rule’:

 1 State the point (for example X lacks ecological validity).

 2 Justify the point (say where and why X lacks ecological validity).

 3 Explain why this point is a weakness/strength.

Students could also practise using analytical sentence starters, for example:

However there are limitations to X because…
On the other hand…
This implies that…
This is useful because…
Not all psychologists agree, for instance…
There are advantages to X because…
This breached the ethical guidelines because…

The purpose of these Teacher Notes is not to provide a model answer for each question, but to 

provide guidance on the content and characteristics of an effective answer.

The workbook is organised into four topics:
l Topic 1 focuses on psychological research into why people turn to crime.
l Topic 2 looks at how psychology can inform the investigative process — making a case.
l Topic 3 examines psychological research into behaviour in the courtroom — reaching 

a verdict.
l Topic 4 focuses on psychological research into imprisonment, alternatives to imprisonment 

and offender treatment programmes — after a guilty verdict.

There are several ways in which you and your students could use the workbook: as an integral 

part of the learning experience to be used in conjunction with class notes, handouts and 

textbooks; as a revision tool; or as a combination of both.
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Topic 1 Turning to crime

Question 1
a Students will probably choose research by Farrington et al. An effective answer will include 

the aim, method, sample, procedure, findings and conclusion and will be explicitly related to 

the question of influences on people turning to crime.

Example

Farrington took a nurture approach and aimed to test the hypothesis that problem families 

produce problem children. In a longitudinal study, 411 boys were followed from the age of 

8 to 32 in interviews, and from the age of 10 to 40 via their criminal records. The boys were 

predominantly white and from working-class families. Interviews were conducted with the 

children and their parents, and questionnaires were completed by teachers. Searches were 

carried out in the central Criminal Record Office in London to locate evidence of convictions 

of the boys and close family members. When the participants were age 20, 48% of those 

with convicted fathers also had convictions, compared with 19% of those without convicted 

fathers. 54% of those with convicted mothers also had convictions. Conviction of one family 

member was strongly associated with conviction of another family member, which suggests 

that being brought up in a ‘criminal’ family does influence whether a person turns to crime.

b Students should be reminded that when assessing ecological validity, they should consider 

two factors:
l the mundane realism of the procedures
l the representativeness of the sample related to the population being studied

A good answer will be an explained argument, rather than a series of statements. Encourage 

students to write three/four sentences for each issue.

Example

The Farrington study has fairly high ecological validity (mundane realism). This is because it 

is a longitudinal study that collects information on young people as they go about their usual 

lifestyles, and the procedure is unlikely to have changed their lifestyles in any way. The data 

gathered was by questionnaire and interview, and from a large sample of boys. However, the 

boys were a biased sample — all white, all working class, and all living in London, where 

crime may be more frequent than in smaller more rural towns — which may make the sample 

less representative of boys from different areas, and not at all representative of girls.

c A useful study leads to a practical application, so an effective answer will state how the study 

can be applied.

Example

The Farrington study is useful as it suggests that children who grow up in ‘criminal’ families 

will be influenced to turn to crime themselves. If these children can be identified, support 

and intervention strategies in local schools can be put in place to try to reduce the family 
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influence. However, it is important to remember that many of the boys from criminal families 

did not turn to crime, so we should not label all children from ‘problem’ families as potential 

offenders.

Question 2
a Students will probably select the Peterborough Adolescent Development Study (PADS), or 

they could outline evidence from both Farrington and the PADS study. If one study is outlined, 

an effective answer will contain information on the aim, method, sample, procedure, findings 

and conclusion and will be explicitly related to the question of influences on people turning 

to crime.

Note: it would be useful to challenge students to outline the PADS study in 150 words.

Example

The Peterborough Adolescent Development Study is a longitudinal study aiming to show how 

the social environment of young adults influences whether they turn to crime. Data were 

collected through questionnaires from parents and young people, covering topics such as 

family life, moral values, perception of risk, offending and use of drugs and alcohol. A postal 

survey collected information on youth problems in areas of Peterborough. Young people’s 

exposure to different social environments was gathered, such as their location and whether 

they had committed an offence, used drugs/alcohol or carried a weapon. Family variables 

were found to influence whether a young person turns to crime, through the part the family 

plays in developing a young person’s level of morality. There was an interaction between 

individual and environmental factors, because exposure to criminal environments predicted 

offending for participants with weaker morality. This suggests that family background can 

influence whether people turn to crime, even if a person grows up in a disadvantaged area.

b Whichever study was outlined, students should evaluate the strengths and limitations of 

longitudinal methods and may suggest:
l Strengths include mundane realism, because following the lives of people, rather than 

manipulating them, can identify changes that take place over time. Longitudinal methods 

follow the same group of people, so the same individual differences are present throughout 

the study.
l Weaknesses are that a large sample is needed at the outset, because participants may 

withdraw. Also, where samples are drawn from one geographic area, care must be taken 

to ensure that the area selected is representative of other areas. It is not possible to control 

naturally occurring variables in longitudinal studies, so validity may be reduced depending 

on what is studied.

c A useful study leads to a practical application, and an effective answer will state how the 

study can be applied.
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Example

The PADS study is useful because the findings tell us that we can separate the causes of 

crime, for example poor moral values, from the effect of being brought up in a disadvantaged 

family. The study provides a unique perspective on young people, their offending behaviour 

and the environments in which those behaviours occur, which increases our understanding of 

the direct causes of crime and which may enable us to develop prevention and intervention 

strategies.

Question 3
a Students may select research by Mandracchia et al., or Yochelson and Samenow, or write 

about research into morality and criminality.

Example

Mandracchia et al. used psychometric tests to identify the defining characteristics of criminal 

thinking. The participants were an opportunity sample of 435 prisoners in six prisons in 

Texas, aged between 18 and 76 and serving an average sentence of 20 years, and so a 

representative sample of prisoners in Texas state prisons. Participants completed psychometric 

tests — the Measure of Offender Thinking Styles (MOTS). The findings were that criminal 

thinking is defined by three thinking styles:
l the need for power and control
l cognitive immaturity, for example self-pity
l egocentricity, focusing on self and own needs

This suggests that criminals do think differently from non-criminals and that the way criminals 

think can be assessed. According to this research, criminal thinking allows self-indulgent and 

rash behaviour, which explains why crimes are committed.

b Students should be encouraged to write balanced evaluation arguments rather than just 

focusing on the weaknesses of research. One way to help students develop this skill is to divide 

the class into four groups; each student has a sheet of paper folded into four. Then each group 

of students suggests one issue for each ‘square’ (preferably two strengths and two limitations).

Para 1: + Validity Para 3: – Generalisability

Para 2: + Ecological validity Para 4: + Usefulness
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Each group of students then writes up their issue. When the class has completed this task, the 

order in which the issues will be written is decided and the finished evaluation is read out loud.

c A useful study leads to a practical application, and an effective answer will state how the 

study can be applied.

Example

The Mandracchia et al. study is useful because it suggests that if the style of criminal thinking 

is changed, criminals may be less likely to re-offend. Perhaps, while in prison, first offenders 

can be offered cognitive behaviour therapy and social skills training, in order to reduce 

egocentricity and immaturity. However, offenders cannot be forced to attend such therapies, 

so this intervention might only be effective with offenders who are motivated to change.

Question 4
a Students are likely to outline research by Raine. An effective answer should clearly identify 

the biological factor and then make an explicit link between this factor and turning to crime.

Example

Research by Raine took a nature approach and aimed to identify the biological risk factors 

for turning to crime. The study looked at whether low levels of physiological arousal predict 

offending.

A correlational study, using a sample of 101 15-year-old boys, looked for a relationship 

between a number of physiological measures (skin conductance, EEG and heart rate) taken 

at age 15 and the number of offences that the participants had committed by the age of 24. 

A strong correlation was found between the two measures. Those committing crimes had 

significantly lower heart rates, reduced skin conductance and more EEG theta activity than 

non-criminals. According to Raine, these measures correctly classified 74% of all participants 

as criminal or non-criminal, which suggests that biological factors may explain why people 

turn to crime.

b Note: this question offers an opportunity to discuss the physiological approach, in terms of 

the issues of reductionism, free will and determinism, and also to examine the strengths and 

weaknesses of correlational research.
l Strength: validity of measurement, objective, quantitative and scientific, rather than 

subjective.
l Limitation: using findings from correlational research to draw conclusions about cause and 

effect; low generalisability because biased sample of 15-year-old boys, who may grow out 

of criminality; invites a reductionist conclusion which is deterministic and does not allow 

for free will to choose whether to turn to crime.

c Where the injunction ‘discuss’ is used, students should support their arguments with evidence 

from research. Students may write about the problems of:
l separating the effects of nature from the effects of nurture
l drawing valid conclusions from research that only looks at biological factors
l obtaining a representative sample of criminals
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Example

One problem faced by psychologists who research biological explanations for criminal 

behaviour is how to separate the effects of nature (biology) from the effects of nurture 

(upbringing), which is almost impossible. Even though Raine found that biological factors 

(low physiological arousal) correctly classified 74% of all participants as criminal or 

non-criminal, other research by Farrington and the Peterborough Study has found that 

family influence and/or low morality also predict criminality. This is a problem, because if 

we focus on biological factors we may, by ignoring social and environmental factors, draw a 

reductionist conclusion as to why people turn to crime.

Another problem is obtaining a representative sample of criminals. This is a problem for two 

reasons:
l First, as people age their biology changes, for example adolescent biology may be very 

different from the biology of mature people.
l Second, to obtain biological samples in an ethical manner a volunteer sample is needed. 

This means that when samples are biased by age or willingness to participate, as in the case 

of the Raine sample, who were all boys, the findings may not be generalised to explain why 

a wide range of people commit crimes.

d Suggest to students that they should first define what is meant by ‘reductionist’ and explain 

how to quote evidence to support their argument.

Example

Research can be described as reductionist when it explains complex human behaviour, 

in this case why people commit crimes, in terms of one factor and ignores other possible 

explanations. Biological explanations of criminal behaviour are reductionist because they 

ignore the psychosocial factors that have also been found to predict criminal behaviour. 

For example, even though Raine found that biological factors (low physiological arousal) 

correctly classified 74% of all participants as criminal or non-criminal, other research by 

Farrington and the Peterborough Study found that family influence and/or low morality 

also predict criminality. Other research has found that cognitive factors, such as criminal 

thinking patterns, differ in criminals — criminals’ thinking being egocentric and immature. 

Although it is impossible to separate the effects of nature (biology) from the effects of 

nurture (upbringing), research that focuses on biological factors, and which ignores social 

and cognitive factors, cannot fully explain why people turn to crime.

Question 5

Students have about 20 minutes to answer this question, and should write about 100 words 

for part (a) and about 200 words for part (b). Advise students to make a plan before they 

start writing: which two explanations are they going to evaluate and why? The biological and 

cognitive explanations are discussed in this example.
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Suggestions for part (b):

Research can be described as reductionist when it explains complex human behaviour, in this 

case why people commit crimes, in terms of one factor and ignores other possible explanations.

Biological explanations of criminal behaviour are reductionist because they ignore the 

psychosocial factors that have also been found to predict criminal behaviour. For example, even 

though Raine found that biological factors (low physiological arousal) correctly classified 74% of 

all participants as criminal or non-criminal, other research by Farrington and the Peterborough 

Study found that family influence and/or low morality also predict criminality. Other research 

has found that cognitive factors, such criminal thinking patterns, differ in criminals — criminals’ 

thinking being egocentric and immature. Although it is impossible to separate the effects 

of nature (biology) from the effects of nurture (upbringing), research that focuses only on 

biological factors cannot fully explain why people turn to crime.

However, other explanations for why people turn to crime may also be reductionist. Cognitive 

explanations of criminal behaviour are reductionist because they ignore the biological and 

social factors that have also been found to predict criminal behaviour. For example, although 

Palmer and Hilling found that the delinquent group showed less mature moral reasoning than 

the non-delinquents, these were young people who were the same age as the Raine sample, and 

Raine found that the biological factor of low physiological arousal correctly classified 74% of 

all participants as criminal or non-criminal. Also, the Peterborough Study found an interaction 

between morality and environmental factors, which suggests a complex relationship between 

thought patterns and turning to crime. Since a wide range of evidence has been gathered to 

suggest different reasons why people turn to crime, research that only looks at biological or 

cognitive or social factors cannot provide a full explanation.

Topic 2 Making a case

Question 1
a Students should be able to write a synopsis of the cognitive interview procedure from 

memory.

b It is worth reminding students how to answer a question including the injunction ‘explain’, 

as students frequently lose marks because they write descriptions rather than explanations.

Example

In the standard interview, witnesses usually give a free recall of the event and the police may 

interrupt them and ask leading questions. One reason why the cognitive interview gains more 

information is because the witness is invited to recall mentally the whole context of the event 

— the sights, smells, sounds and their feelings — and these additional sensory memories 

may act as cues, prompting the witness to recall more of the event. A second reason why the 

witness may recall more is because he or she is asked to recall the event in various orders or 

in reverse order, and this may mean that any possible primacy effect in memory, where the 
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witness best remembers what happened first, is overcome. The cognitive interview maximises 

the number of potential memory retrieval routes, which may trigger forgotten details  

of the event.

c Students are likely to describe research by:
l Fisher, Geiselman et al. (the cognitive interview), or
l Morris et al. (the influence of question order on eyewitness accuracy), or
l Loftus and Palmer (1974): AS study (automobile destruction: not to use leading questions)

d Students should make sure that they refer to more than one factor and identify the 

factors clearly.

Example

One factor that may influence accurate identification is pre-existing stereotyped attitudes of 

the witnesses. This was demonstrated by Shepherd et al., who asked participants to view a 

face for 30 seconds and then asked them to construct a photofit picture. Half the participants 

were told the face was of a ‘brave captain of a lifeboat’, but half were told the face was of 

a ‘mass murderer’. The photofit pictures produced of the ‘mass murderer’ were judged to be 

more cruel and unpleasant, suggesting that people expect murderers to look unpleasant.

Another factor that may influence accurate identification is whether witnesses are given 

descriptions of suspects or photofits to look at. Christie et al. found that witnesses were more 

likely to identify a person in a photograph when they were given a description than when 

they were given a photofit, and they suggested that recording a detailed description of the 

person should be given priority over the creation of a photofit picture.

Another factor that may influence accurate identification is whether witnesses are asked to 

identify the whole face or the individual features of a face. Bruce found that people are more 

able to recognise whole faces than features, so if a witness is asked to compile a photofit by 

the selection of individual features, the resulting face may not look much like the target face.

e Students are likely to select:
l ecological validity — low levels of realism compared with witnessing a real face of a criminal
l low generalisability because student samples are used
l low levels of motivation — no ‘good’ will come of accurately identifying a ‘photograph’

Remind students to write balanced, justified and explained arguments rather than making a 

series of statements.

f An effective answer is characterised by the use of the term ‘useful when’, or ‘useful because’.

Example

Research by Shepherd et al. is useful because it suggests that when the police ask witnesses 

to describe possible suspects, they should not tell the witness what they think a suspect has 

done, as this may trigger a distorted and stereotyped description of a ‘criminal face’. Research 

by Bruce, who found that people can identify whole faces better than individual features, is 

useful because it suggests that photofit procedures that ask witnesses to select features to 

compile a face may not lead to accurate identification.

TN OCR A2 Psychology Unit G543.indd   9 30/11/2009   11:15



10

OCR A2 Psychology
Unit G543: Forensic Psychology

Research is most useful when the research procedure has a high level of realism in terms of 

how a real witness may be asked to identify a face. This was not the case in Shepherd et al. 

where laboratory experiment was used, and where the student sample had no reason to want 

to identify the face accurately.

Research is useful when the findings can explain why or when a wide range of witnesses make 

accurate identifications. This was not the case in the research by Shepherd et al., which only 

involved a student sample. Because students are younger than most witnesses, they may be 

better, or worse, at face identification than older witnesses, and research has found that the 

ability to remember faces deteriorates with age.

Question 2
a Students will probably describe the Inbau interrogation model procedure.

Suggestions:

To gain a confession, interrogation methods involve deception, manipulation, pressure and 

persuasion. Inbau proposes a nine-stage interrogation procedure as follows:
l Stage 1: confront the suspect with his or her guilt.
l Stage 2: show sympathy and suggest to the suspect that he or she is not the main culprit.
l Stage 3: repeatedly interrupt denials.
l Stage 4: ignore the suspect’s objections.
l Stage 5: maintain close physical proximity and eye contact.
l Stage 6: focus on the victim’s distress.
l Stage 7: present two accounts of the crime, both incriminating but one allowing the suspect 

to explain why he or she committed the crime
l Stage 8: encourage the suspect to give an oral confession.
l Stage 9: record the confession to avoid later retraction.

This interrogation procedure is used in the UK by both the police and military.

b Students should write three or four paragraphs of argument, based on carefully selected 

psychological evidence.

Example

Interrogation methods involve deception, manipulation, pressure and persuasion, and even 

when none of these techniques is involved, research has found that the police are not good at 

recognising deception. For example, Vrij and Mann found that experienced detectives could 

not tell from a videotape whether people were lying about having committed a murder. In this 

study, age, length of service and level of experience in interviewing suspects had no effect on 

accuracy, and the study concluded that detecting deception is a difficult task, at which even 

police officers are not good.

Other research suggests that it is quite easy to persuade a suspect to believe he or she has 

committed a crime and to make a false confession. Horselenberg et al. found that when  

34 female undergraduate students were falsely accused ‘of touching the shift key’ and were 
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asked to sign a written confession, 27 signed the confession and 19 confabulated ‘made-up’ 

details of the crime they had not committed. This shows that it is quite easy to elicit a 

false confession from someone, and also that if the suspect has internalised the guilt, the 

confession is unlikely to be recognised as false.

Also, whether the interrogator will recognise a false confession may depend on the style of the 

interview. When a cognitive interview is used, it will be harder for the suspect to tell untruths, 

as relating the ‘story’ from many perspectives and relating the event backwards will make it 

easier for the questioner to identify inconsistencies, and thus challenge a false confession.

Finally, Loftus and Palmer found that leading questions changed or distorted the memory of 

witnesses to such an extent that they reported seeing broken glass that had not been present. 

This suggests that if leading questions are used during interrogation, the witness may come 

to remember untruths as facts and then persuade the interrogator to believe him or her.

c Students will probably describe aims, procedures, findings and conclusions of the Vrij and 

Mann study.

Question 3

Students should plan their answers and write them up in full under timed conditions (allow  

30 minutes). Then they should mark their work against the marking criteria and make 

suggestions as to how their answers could be improved.

a Students are likely to describe studies by:
l Fisher, Geiselman et al. (the cognitive interview), or
l Morris et al. (the influence of question order on eyewitness accuracy), or
l Loftus and Palmer (1974): AS study (automobile destruction: leading questions)

b Students should make a plan before writing the essay and should focus on the question of 

‘methodology’.

Example points/issues:
l Advantages and disadvantages of using laboratory experiments
l Advantage of control groups
l Problem of procedures with low mundane realism
l Issues related to sample groups
l Problem of ‘no consequence’ for participants

Question 4

a Example

The US approach to offender profiling is called the ‘top-down’ approach, because it is 

a classification system for serious crimes. Crimes and criminals are classified as either 

‘organised’ or ‘disorganised’, the two types demonstrating different characteristics. The 

profiling procedure has four stages:
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l Stage 1: as much information as possible is collected from as many sources as possible.
l Stage 2: the crime is categorised as organised or disorganised.
l Stage 3: hypotheses are developed about the behaviour of the victims and of the criminal.
l Stage 4: the profile is generated to include details of physical appearance and demographic 

characteristics (for example age and race), habits and personality.

This type of profiling is useful for crimes such as rape and arson, and killings that involve 

extreme practices.

b Boon and Davies (1992) refer to the UK approach as ‘bottom-up’, where profiling starts with 

all the available evidence and then looks for links and associations. This approach is based on 

applying psychological theory to show how and why variations in criminal behaviour occur 

and that there are consistencies within the action of offenders. Canter (1989) suggests that 

criminal behaviour may provide clues to other aspects of the criminal’s everyday life. For 

example, a profile is built on three assumptions:
l Criminal demonstrates interpersonal coherence: if a crime is violent, this pattern of 

behaviour may reflect the way the criminal treats people in everyday life. Therefore the 

type of victim and how he or she is treated may indicate something about the assailant.
l The time and place of the crime are significant: Canter introduced geographical profiling, 

which takes into account an individual’s spatial behaviour and predicts the offender’s 

residence based on the location of crimes, such as the sites where victims’ bodies are 

dumped and abduction sites etc.
l Many criminals demonstrate forensic awareness: if police have previously questioned 

criminals for something similar, they need to check police records carefully. Attempts to 

destroy evidence suggest that the person has previous convictions.

c Students should describe one case study in detail.

d Example

The UK approach starts with all the available evidence and then looks for links and 

associations, whereas the US approach tries to place the crime into the classification system, 

i.e. disorganised or organised. Rarely does profiling provide the identity of the offender, and 

the aim of a profile is to narrow the field of the investigation and suggest the type of person 

who committed the crime. If a profile succeeds in doing this, as was the case with John Duffy 

the railway rapist, and in the US rape case reported by Ault and Reese, then the offender will 

be caught more quickly, which is useful.

However, it is possible that the US classification system may be less useful than the UK 

system. This is because if an error is made at the categorisation stage, when the characteristics 

of an organised or disorganised person are included in the profile, then the sample of possible 

offenders will not reflect the characteristics of the perpetrator and the investigation may  

be misled.
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Also, profiling is only useful in a small number of specific types of crime, for example murder, 

rape and arson, although this type of crime is very serious. It is also important to recognise 

that, in effect, each profile is a case study based on interpretation of evidence, and that even 

if one profile is useful, the next may be less successful.

Copson carried out a survey to ask the UK police whether offender profiling improves the 

effectiveness of experienced detectives, and whether profilers provided information that is 

not already available. Half the respondents felt the profiler had been useful, and had provided 

an intelligent second opinion on the crime. However, not all psychologists agree that the 

characteristics of offenders will be reflected in their crime-scene behaviour. Mokros et al. 

reviewed the cases of 100 male rapists and found that those who offend in similar fashions 

are not similar with respect to age, socio-demographic features or criminal records. This 

suggests that the psychological assumptions of profiling are incorrect and that chance, rather 

than methodology, may predict whether a profile is useful.

Topic 3 Reaching a verdict

Question 1

a Students are likely to describe evidence from Pennington, on how the order of evidence is 

persuasive (primacy effects in courtroom decision making), or from Broeder, who found that 

when a judge ruled evidence to be inadmissible, this evidence affects jury decision making.

b Students might write four paragraphs, in which they argue points such as:
l Ecological validity: the use of mock juries and student samples and the problems that arise.
l Research validity: can we ever ‘know’ which factor caused a jury member to decide?
l Reliability, generalisability and the case study method: each court case is, in effect, 

a case study.
l Accounting for the effect of individual differences in juror characteristics — attribution bias 

and the just-world hypothesis.

Question 2

a Students are likely to describe the research into the attractiveness of the witness. Remind 

students to make an explicit link between the research they describe and the question of 

how the appeal (guilty or not guilty) of the witness might affect jury decision making. It is 

useful to tell students to end their description with a sentence starting with the words ‘this  

suggests that…’

b Students are likely to evaluate the research by:
l Stewart into the relationship between appearance and punishment, and/or
l Ross into the effect of child witnesses giving evidence behind screens or on videotape, and/or
l Loftus into the impact of eyewitness testimony, and/or
l the ‘looking deathworthy’ study
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Students should write four paragraphs each focusing on one evaluative issue. For example:
l Strengths and weaknesses of correlational/observational research (Stewart)
l Ecological validity of mock juries (Ross), and/or of laboratory experiments (Loftus)
l Reliability and generalisability of research based on mock juries, which, in effect, are 

case studies
l Problem of accounting for individual differences in juror characteristics, in terms of 

attribution bias and the just-world hypothesis

c Students should write two paragraphs suggesting and explaining:
l why the research is useful (give an example from research) and how the research can be 

applied
l why the research is less useful (give an example from research)

Question 3

a The most obvious choice here is the story model of jury decision making.

Suggestions:

Evidence suggests that jurors construct a story in order to make sense of the evidence 

presented. Pennington and Hastie (1990) requested that mock jurors conducted their 

deliberations out loud and suggested that jurors construct a story in three stages:
l In stage 1, each juror constructs a story in which he or she uses his or her knowledge of 

the world to interpret evidence and come to conclusions about what happened.
l In stage 2, the jurors learn the possible verdict definitions because they like to decide how 

guilty, rather than just guilty or not.
l In stage 3, the decision-making stage, jurors match the story they have constructed with 

the categories of verdict available.

Pennington’s model proposes three stages of decision making but because each juror has 

different experiences and beliefs, he/she may respond to the same situation or offence in a totally  

different way.

b Students may select two from:
l attribution theory and biases in jurors and witnesses
l the Fundamental Attribution Error (FAE) (Ross 1977)
l the just-world hypothesis: people get what they deserve in this life
l decision making biased by the ‘outcome’ of behaviour

Students should be reminded to pay attention to the ‘explain’ injunction, so that they do not 

just write a descriptive list of evidence.

Example

Ross suggests that one factor that may bias jury decision making is the fundamental attribution 

error. Jurors have a choice as to whether to explain the behaviour of the defendant as being 

caused by the situation the defendant was in, or by his or her personal characteristics. 
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According to Ross, when most people explain others’ behaviour they overestimate the role 

of personal factors and underestimate the impact of the situation. If this is the case, jurors 

are likely to overestimate the role of ‘carelessness’ in driving accidents and underestimate 

situational factors, such as bad weather, that may have contributed to the accident.

Another factor that may bias jury decisions is the ‘just-world hypothesis’, because people, 

and jurors, tend to believe that the world is a just place where ‘bad things do not happen to 

good people’. If this is the case, juror decisions may be biased because they may try to find a 

justification for the times when the world seems to be unjust, perhaps by blaming the victim 

for their misfortune, or by denigrating the character of the victim and suggesting that he or 

she deserved what happened to him or her.

Question 4

a Example

Social influence is the way that a person or group of people can affect the attitudes and 

behaviour of another individual. One way that social influence may influence jury decision 

making is by majority influence, or conformity, when one juror’s attitudes or behaviour are 

affected by the views of the dominant group. This type of influence can occur because of 

informational social influence, when one or more (the minority of jurors) yields to group 

pressure because they think that the majority has more knowledge or information.

Another type of social influence is compliance, which is when one juror conforms to the 

majority opinion but does not really agree with it. Compliance is thought to occur because 

an individual wishes to be accepted by the majority group and does not want to be the ‘odd 

one out’. In jury decision making, compliance is likely to happen when 11 out of the 12 

jurors agree, and then the twelfth juror complies with the majority verdict while privately 

disagreeing.

b Students are almost certainly going to describe research by Asch.

Example

In a laboratory experiment, Asch (1956) demonstrated conformity as the result of normative 

social influence. Groups of seven or eight male students were shown a stimulus line (S) and 

then three other lines (A, B and C). There was only one ‘real’ participant in each group, the 

others being confederates who were helping the experimenter. All the participants were 

asked to say out loud which line (A, B or C) matched the stimulus line. The real participant 

always answered last or last but one, and the confederates gave an ‘obviously wrong’ answer. 

Seventy-five per cent of the real participants conformed at least once. After the experiment, 

the real participants were asked why they answered as they had, and some said that they did 

not really believe their answer but they had not wanted to look different. Asch concluded that 

normative social influence had taken place: the real participants agreed with the opinion of 

the group because they wished to be accepted by it. If, during jury decision making, normative 

social influence occurs, some individual jurors are going to agree with the majority, because 
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they wish to be accepted rather than because they really agree with the majority opinion  

or verdict.

c An effective answer will answer the question in relation to jury decision making, rather than 

just evaluating the strengths and limitations of research.

Examples of possible arguments:
l Methodology and procedure: in the Asch and Moscovici laboratory experiments, line 

matching/colour matching is a trivial decision when compared with importance of trial 

outcome when a person’s life (USA) or liberty is being decided — link to ecological validity.
l It is difficult to obtain a valid measure of the cognitive factors that influence juror decisions, 

especially because we cannot ask the jurors.
l There is a problem of individual differences within juries and between jurors, because 

situational and personal factors affect the extent to which jurors conform. For example:
–   Gender: some research suggests that females conform more than males and that this is 

because the norm for female behaviour is to want to get on with people.
–   Personality: some people are more self-confident and have higher self-esteem than others.
–    Culture: people raised in collectivist cultures may be more likely to conform than those 

raised in individualist cultures, because such cultures value interdependence rather than 

independence. Smith and Bond found that Belgian students were less likely to conform 

(by giving wrong answers) than Indian teachers.
	 Individual differences in juries suggest that factors that affect the decision by one jury may 

not affect the next jury in the same way.
l There is a problem of drawing reductionist conclusions when research shows that many 

different factors affect jury decision making.

Question 5

Students should plan their answers and write them up in full under timed conditions (allow  

30 minutes). Then they should mark their work against the marking criteria and make 

suggestions as to how their answers could be improved.

Topic 4 After a guilty verdict

Question 1

a Farrington et al. tested the impact of ‘boot camp’ style regimes on reconviction rates 2 years 

after release. The participants were young male offenders, aged between 18 and 21, with 

approximately 6 months’ sentence left to serve. Two institutions were studied:
l Thorn Cross High-Intensity Training Centre, offering a highly structured 25-week, 16 hours 

a day programme of activities including education, mentoring and military drilling
l Colchester Young Offender Institution, offering a 26-week military-style training programme
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The expected reconviction rates were calculated and were compared with actual reconviction 

rates 2 years after release.
l Thorn Cross: there were no significant differences in the proportion of offenders who were 

reconvicted but the experimental group took longer to re-offend and committed fewer crimes, 

so that that the cost of the regime was more than recouped by the reduction in the cost  

of crimes.
l The Colchester experimental group committed slightly fewer crimes, but their crimes were 

more costly, so this regime was not cost-effective.

Farrington et al. concluded that the success of the Thorn Cross regime in reducing reconviction 

rates was probably due to the education, employment, mentoring and ‘through-care’ 

components, rather than the drilling and physical training components of the Colchester 

regime. If this is the case, just ‘locking people up’ is not effective in reducing re-offending.

b Liebling examined factors associated with self-harm in young prisoners. All the prisoners 

had backgrounds with multiple disadvantages, but prisoners who attempted suicide were 

more likely to report family breakdown, frequent violence leading to hospitalisation, local 

authority placement as a result of family breakdown, truancy as a result of bullying, experi-

ences of sexual abuse and previous episodes of self-harm. Other studies on prison suicide 

have highlighted the importance of both individual and institutional factors. HM Prison 

Service undertook a project on perceptions of safety based on visits and surveys with young 

people and staff in nine prison establishments. One of their conclusions was that there was 

an association between experiences of bullying and thinking about self-harm, and that the 

most successful prisons were those where young people received consistent treatment by staff 

and where staff showed genuine concern or interest in prisoners’ welfare and progress.

c Students should write about 200 words, structured into four paragraphs. They may suggest 

that the research is useful if:
l it can be applied to improve conditions for prisoners, or suggests factors that reduce 

re-offending
l it has a high level of mundane realism — examples are Farrington and HM Prison Service 

research
l the samples used are representative of a specific sample of prisoners, for example young 

offenders or adolescents, so that applications can be created
l a valid measure of effectiveness, such as a reduction in re-offending rates, can be measured 

— but this is difficult to obtain
l it is replicable with a different sample

Question 2

a Aim: To test the hypothesis that black offenders with stereotypically black features were more 

likely to get the death sentence than white offenders.

TN OCR A2 Psychology Unit G543.indd   17 30/11/2009   11:15



18

OCR A2 Psychology
Unit G543: Forensic Psychology

Procedures: An investigation was carried out into the correlation between ‘stereotypically 

black’ features in offenders and the likelihood of being given the death sentence. The researchers 

conducted an analysis of the database of death-eligible cases in Philadelphia between 1979 and 

1999. In 44 cases, a black man had killed a white victim. Photographs of these 44 defendants 

were shown to 51 naive raters, who were asked to rate their facial features for stereotypical 

black features between 1 and 11, 11 being very stereotypical. The raters included 32 white,  

15 Asian and four of other ethnicities.

Findings: The most stereotypically black defendants were 57.5% more likely to receive the 

death penalty than the less stereotypical defendants at 24.4%. In a second study, where the 

victim was also black, no significant effect was found, suggesting that black victims are seen 

as less important.

Conclusions: This suggests that stereotypically looking black men are seen as somehow more 

‘deathworthy’.

b Sugg et al. examined the effectiveness of non-custodial electronic monitoring curfew orders. 

The sample consisted of 261 offenders from Norfolk, Manchester and Reading who had 

been given electronic tags. Ninety-one per cent of the sample were males in their mid to 

late twenties. Typical offences were theft, burglary and driving offences. The probability 

of the sample being reconvicted — 67% — was calculated using a Home Office algorithm, 

which predicts the probability of re-offending. This prediction was compared with actual 

reconviction rates, which showed that 72.8% had been reconvicted within 2 years. Sugg et 

al. concluded that curfew orders have no significant effect on offending behaviour because 

such orders do not address the real problems that cause offending.

Students are likely to select evaluative issues such as generalisability, ecological validity, 

validity of measurement and usefulness. The box below models how to argue an  

evaluative issue.

Sugg suggests that electronic tagging does not reduce re-offending, and this research has high generalisability.

This is an advantage, because psychological research is useful if it can be applied to explain the behaviour of a 
wide range of criminals.

The findings of the Sugg research were based on a large sample of male offenders who had committed a wide 
range of crimes in three cities in the UK. Because we can assume this is a representative sample of criminals, 
the findings can safely be generalised to suggest that tagging does not reduce offending in most criminals.

Another strength of the Sugg research is that it has a high level of ecological validity. The method was a 
longitudinal study of real tagged offenders, and the Home Office statistic was used to analyse the re-offending 
rate. There is no reason to assume that the offenders changed their behaviour in any way because of the study 
procedures — thus the findings represent a realistic measurement of the effect of tagging.

This study is useful, as it suggests that non-custodial punishment does not reduce re-offending rates in  
adult criminals.
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c Students should plan to write four paragraphs (about 200 words), and each paragraph should 

clearly identify the problem being assessed.

Examples

There are major problems in assessing the effectiveness of offender punishments, for example 

evaluating the impact of any one prevention measure on crime rates. It is also difficult to 

know which criminals/crimes are deterred by which prevention measure. Yet another problem 

is assessing how long any prevention measure ‘lasts’.

To assess the effectiveness of crime prevention, we need a valid measure of the volume of 

crime being committed, but not all crimes are reported. Crime is most likely to be reported 

when it is serious, and when victims can claim on their insurance for replacement of stolen 

or damaged goods. Also, we need to know who are the criminals, but not all criminals are 

caught. All this means that the statistics of crime may not be valid, so unreliable conclusions 

can be drawn regarding the effectiveness of any single crime prevention measure.

In addition, criminals are all different, so even if crime statistics provide a valid measure of 

crime, it is hard to know which type of criminal/crime would be deterred by which prevention 

measure. Some first-time offenders may be deterred by a fine; some criminals may be 

prevented from re-offending by tagging (Sugg); and some criminals may be prevented from 

re-offending by a prison sentence. Others may learn from more experienced criminals how 

not to get caught.

Farrington found that boys from large, poor, working-class families are likely to become 

offenders, but Raine argues that the brain structures and processes of violent offenders are 

biologically different. These individual differences mean it is difficult to know, with any 

certainty, which prevention measure is effective with any one offender, and whether it is more 

useful to try to change the criminal or the environment in which crime is committed.

Another problem is obtaining a valid measure of the length of time for which a punishment 

or treatment is effective. If a criminal does not re-offend for the first year after a punishment, 

can we assume the punishment has worked or must the criminal spend the rest of his or her 

life ‘crime free’ before we can draw this conclusion? Also, if psychologists ask offenders to 

self-report their ‘criminality’ if they are offending, they are unlikely to respond truthfully. If 

psychologists conduct longitudinal studies, looking to see whether a prevention measure is 

effective, the longer the time line from the punishment, the harder it is to say with any validity 

that if the offender is ‘cured’, this is because the prevention measure ‘worked’. Many other 

factors may be involved, for example many petty criminals stop offending when they get older 

and settle down to raise a family. To assume that any single crime prevention measure is the 

reason why criminals stop offending may be an invalid and reductionist conclusion.
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Question 3

a Friendship et al. evaluated the success of cognitive behavioural treatments. The participants 

were 670 male offenders who voluntarily took part in one of two cognitive skills programmes. 

Cognitive skills are in two parts:
l reasoning and rehabilitation
l enhanced thinking skills

Some of the aims of the social skills training programmes were to improve self-control 

(thinking before acting), interpersonal problem solving skills and critical reasoning skills.

Reconviction rates were compared with a group of 1,801 male offenders who had not 

participated in any programme. The results showed a significant drop in reconviction rates. 

Reconviction rates after 2 years were up to 14% lower than the comparison groups. Based 

on the number of prisoners expected to complete a cognitive skills programme in 2002/03,  

this reduction represented almost 21,000 crimes prevented.

b Students should write a balanced evaluation. Suggestions:
l Strengths: useful because the research shows that treatment programmes can be effective 

and help reduce crime rate; large sample and high ecological validity — it really happened.
l Weaknesses: can only use volunteer samples that may already be motivated to change their 

behaviour; difficult to gain a valid measurement of effectiveness because few controls in 

longitudinal methodology and not all crimes are reported or offenders caught.

c The answer to this question will follow a similar format to that for Question 2c. Students 

should write four paragraphs — about 200 words.

Question 4

Students should plan their answers and write them up in full under timed conditions (allow  

30 minutes). Then they should mark their work against the marking criteria and make 

suggestions as to how their answers could be improved.
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