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Introduction
This is the second of two workbooks designed to support and complement AS courses in Critical

Thinking for the OCR 2008 specification. It will help students practise the skills required in Unit 2

and provide them with essential information and useful examples.

Section 1: Analysis of argument
The exercise at the beginning of this section should remind students of the components of

arguments studied in Unit 1, before introducing some of the flaws in reasoning to be discussed

later in the workbook. The section then goes on to extend students’ ability to recognise these

components, since one of the skills tested in critical thinking is the ability to analyse reasoning

(Assessment Objective 1). The content moves on from familiar to less familiar elements of

argument, so it is advisable to tackle the exercises in order. 
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Section 2: Evaluating arguments
This section teaches students to identify strengths and weaknesses in reasoning, building on skills

gained in Unit 1 in evaluating reasoning (Assessment Objective 2). They will learn the names of

well-known flaws and appeals and should be able to explain how they have identified these

features in a particular context and why the flaws constitute poor reasoning. Students usually

enjoy identifying flaws and you may be able to extend this part of the course, finding more

examples. 

Section 3: Multiple-choice questions
This section provides tips and practice in answering multiple-choice questions, which test the

ability to analyse arguments, evaluate evidence and identify flaws in reasoning. Seek further

practice from past papers on the OCR website.

Section 4: Developing reasoned arguments 
This section teaches students to develop and write well-structured and convincing arguments, and

to suggest additional material that might support or challenge existing arguments; these skills are

tested by Assessment Objective 3. 

Section 5: Specimen examination paper
The workbook provides a full-length practice paper for Unit 2 modelled on the 2008 specimen

paper supplied by OCR. Students should try to complete the paper in 1 hour 30 minutes, the time

allocated in the real exam. 

Teachers should be warned that real examination papers may vary considerably from the
2008 specimen. Types of question and marking schemes may be adjusted as the new specifica-

tion ‘beds in’, so it is important to scrutinise each examination paper, mark scheme and examiners’

report as it emerges and to attend OCR training.

After completing the workbook, students should continue to practise their skills by applying them

to real-life situations such as news reports, discussions in the media and debates in the classroom. 

We hope the workbook and answer book will be helpful and stimulating for you and your students. 

Section 1: Analysis of argument
Getting started

Exercise 1 
1 ‘Although the government opposes the right to strike for prison officers and police, as their roles

are so essential for maintaining public order, being allowed to take industrial action is a basic

human right.’

2 Counter-argument.

3 The second sentence, ‘In 2007...pay increase’ is the evidence. 

4 ‘Prison officers deserve fair work conditions in exchange for the increased dangers they face

on a daily basis.’ 
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5 ‘The public must campaign for prison officers’ right to strike for better conditions.’

6 a Paragraph 7. ‘If prison officers…for us all.’ 

b Paragraph 5. ‘Other workers…same rights.’

c Paragraph 5. ‘Jack Straw…banned from striking.’

d Paragraph 7. ‘There is a stark choice…to the public.’

e Paragraph 6. ‘Surely we should…we look after.’

7 Accept any two of the following or similar reasons: 
� Prisoners locked indefinitely in cells might attack each other, self-harm or commit suicide. 
� Prisoners may attempt to break out, endangering the public. 
� In a long strike, the prison might have to be staffed by emergency services such as police,

taking them away from their own essential work. 
� Prisoners would be deprived of educational classes and counselling, reducing their chances

of reintegration into society. 
� There would be delays in the workings of the criminal justice system, as prison officers are

used to accompany prisoners to court.

Intermediate conclusions
Exercise 2
Argument 1
There should be stiff penalties for able-bodied people who park in spaces marked for the 

disabled. (C)

Those whose mobility is limited need to be able to park as close as possible to shops and 

libraries. (R1)

Some need the extra-wide spaces to be able to manoeuvre their wheelchairs. (R2)

It is therefore quite unreasonable for fit people to occupy these parking spaces. (IC)

Argument 2
Some of the incapacity benefit paid to about a million people could be saved with greater effort

from the government. (C)

There are currently 2.6 million people, apparently too sick or disabled to work, receiving incapacity

benefit. (R1)

Many of these may once have been unfit for work but have now recovered. (R2).

The government should organise health assessments to check the legitimacy of people’s claims. (IC1)

There are also genuinely disabled people who would prefer to work if offered suitable jobs. (R3)

There is a need to adapt work premises and processes to meet the needs of the disabled. (IC2)

Analogies
Exercise 3
1 Treatment of pet rodents is being compared with treatment of wild rodents, with the arguer

suggesting they should be treated equally kindly. The writer has not acknowledged that wild

rodents in houses and sheds are not there by the householder’s choice and are likely to cause

damage and perhaps spread diseases, whereas pets are kept clean and under control and are

a source of pleasure to their owners. Members of religions that forbid killing any living creature

would argue that pets and wild rodents have the same rights to life, but most people regard
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wild rats and mice as vermin and so would not feel the analogy was strong enough to carry

the argument. 

2 A student eating in a restaurant is being compared with a student eating at the parental home

during the university vacation. The situations are similar in that they both involve a person

consuming food prepared by someone else in premises belonging to the caterer. Major differ-

ences are that restaurants provide food to strangers for the sole purpose of making a living,

whereas parents are likely to provide meals for their grown-up children out of love or a sense

of duty. Also, restaurant customers expect to be able to choose from a wide menu and are

entitled to complain about poor standards, unlike at home. It might be counter-argued that

some parents may not have the resources to feed their adult offspring indefinitely, especially if

the students have a reasonable income from part-time work, so a businesslike arrangement

needs to be made during long vacations, with students making some financial contribution.

However, most people would think the differences in situations outweighed the similarities,

making the analogy poor.

3 Using private transport is being compared with displaying fairy lights, as both have an effect

on global warming and should therefore be discouraged. The burning of gasoline in internal-

combustion engines of cars creates carbon dioxide, the principal greenhouse gas, as does the

burning of fossil fuels for the purpose of electricity generation. It could be argued that both

practices are wasteful and usually unnecessary, though they make our lives more pleasant. Most

people can reach their desired destinations by using public transport and walking. Fairy lights

are simply decorative. The situations differ in that fairy lights need fewer resources to produce

them than cars and consume less power, especially as they are only used for a few days in the

year. Serious environmentalists would consider the effects of both on global warming an

important enough similarity to carry the analogy, whereas others are likely to think the much

smaller effect of fairy lights weakens the analogy. 

Identifying general principles 
Exercise 4

1 No one should have to marry against their will. 

Support should be available to all minors.

2 a (We believe in) equal access to enriching experiences for all.

b The school fails to follow its principle, as after the first 2 months, after-school sports clubs

are only open to those selected for the school teams.

c It would be useful to know the size of the sixth form, in order to gauge whether the number

obtaining places at Oxford and Cambridge is a high proportion of the total. (Note also that

although more than 10 students apply each year, a smaller number may obtain places. How

many is ‘many’?) It is also necessary to know the pass rates for GCSEs, A-levels and other qual-

ifications, as the success of Oxbridge candidates relates only to a minority of the oldest students. 

Other important terms
Exercise 5
1 The argument is not very coherent, as a 6-week scheme for one age group cannot be described

as ‘big social, cultural and political change’. This would only be an apt description if a great

range of other more dramatic schemes were mentioned later. 
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2 David Cameron implies that ‘the future of our society’, in terms of order and lack of crime,
depends on the success of the national volunteer scheme. This is rather an extreme claim.

3 General principle. 
4 An analogy is drawn between national military service that ended in 1960 and the proposed

national volunteer scheme.
5 Both schemes are for young people and involve them living away from home, though at different

ages. National service was for males only, to prepare them in military skills in case of war,
whereas David Cameron’s scheme is for both genders and is intended to make young people
more caring and to provide new interests. The differences are considerable. It is probably harder
to encourage caring attitudes than to teach military skills and, as the Cameron scheme is so
much shorter and only voluntary, it is likely to have less impact. This makes the analogy rather
poor. An alternative answer might emphasise more similarities, such as the way people in both
schemes might be taken away from the boredom and possible bad influences of their neigh-
bourhoods to learn to mix with those of different backgrounds, becoming more independent
and acquiring team spirit and more positive attitudes. This would suggest the analogy is good.

6 Some of David Cameron’s critics disliked the idea of the scheme being compulsory. However,
when he conceded to them by making it voluntary instead, the opponents objected that anti-
social youths would not join it. These criticisms are therefore inconsistent, as they ‘cannot have
it both ways’.

7 Points of assessment can be positive or negative. David Miliband is being more practical than
David Cameron in considering the cost of the scheme. On the other hand, the government
already pays for education up to the age of 18, so 6 weeks more would be a relatively small
increase, unless placements abroad were widespread. It could be said that David Miliband
should consider the merits of the scheme more fully before dismissing it on grounds of cost
alone, or that he should present a better alternative. As a Labour member, he may be too biased
against any Conservative ideas to give them proper consideration. 

8 As David Cameron has not worked out the cost of the scheme and has no idea how many poten-
tially socially disruptive youths would join it and how much crime this would prevent, his claim
that the scheme will save money by discouraging crime cannot be supported by evidence. In
fact, such a statement could never be proved, as the amount of crime people would have
committed if they had not followed an alternative course can only be hypothetical. What he
should have said was if crime dropped because of the scheme, it would be likely to offset its
cost. His second comment is emotional rhetoric rather than carefully reasoned. He does not
provide clear evidence that the activities described earlier, such as mountain climbing, will
necessarily make people less selfish. 

9 Some of the points from the suggestions for question 5 could be used for this question or
question 10. David Cameron’s scheme could encourage youths from deprived backgrounds
to try new activities, adding to their self-esteem and perhaps giving them something to do
after the scheme is over in preference to hanging around the streets. This would particularly
apply if the scheme were compulsory. Young people with little previous contact with those
from different ethnic backgrounds might form new relationships, reducing the likelihood 
of racist crimes. They might gain greater empathy by having to do voluntary work for those
in need.

10 If the scheme were compulsory, it could be difficult to enforce the attendance of the reluctant.
It could be humiliating and even dangerous for the vulnerable to be ‘helped’ by poorly motivated
and uncooperative youths. Crime might even increase if disaffected youths mixed with 
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previously well-behaved young people over a 6-week period, especially on residential courses.
There could be other practical objections, such as the shortage of staff to run such schemes,
as the most obviously experienced people — school teachers — need their holidays at that time
of year, and the army is already short of manpower.

Section 2: Evaluating arguments
Flaws in reasoning

Exercise 6a
1 Necessary and sufficient conditions confused. The student assumes that a Grade 8 music qual-

ification is all that is needed to be accepted on the course, whereas it is a minimum require-

ment and it is likely that students with additional qualifications and skills will have a better

chance of being accepted.  

2 Sweeping generalisation. The word ‘all’ is misleading, as middle- and upper-class people would

not have worked in mines and factories. There were also a few such workplaces that were run

more humanely.  

3 Restricting the options. The advice assumes the only two options for year-13 students are

university or a year out, whereas there are other possibilities such as long-term employment.  

4 Post hoc flaw. The conclusion is being drawn mistakenly that the examination successes were

a result of the preceding event, finding a four-leaf clover. 

5 Correlation = cause confusion. The rise in mental illness is attributed to increased access to tele-

vision and computers over the same period, yet there may be no causal connection between

the two trends. 

Exercise 6b
The answers provided here cover identification of the flaws but not explanations, as these are

provided in the workbook and students should simply paraphrase them.

1 Circular argument.

2 Conflation (as whales are not fish) or unrelated conclusion. 

3 Prediction about the future without sufficient evidence.

4 Restricting the options. (There is likely to be a public coach service.)

5 Confusing cause and effect. (Alcoholism may be a response to widespread unemployment rather

than its cause.)

Exercise 7
Passage A
This is an ad hominem flaw. Though Cherie Blair’s association with a fraudster did not help her

reputation as an upright lawyer, it bears no relevance to her ability to suggest viable alternatives

to prison. This slur is an attempt to avoid thinking of arguments against her proposals. 

Passage B
This argument is flawed by appeals to emotion. The first sentence and the phrase ‘will always let

us down’ arouse anxiety. The phrase ‘spoiled little rich brats riding high on family wealth’ evokes

disdain for young politicians who, it is claimed, owe their positions to wealthy parents. The passage

generalises, offers no real evidence and fails to define ‘juveniles’.
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Passage C
The flaw here is straw man. Advertising pop-ups are a minor problem encountered when

conducting internet searches and are not a problem at all when using computers for most other

purposes. The writer has exaggerated the problem out of all proportion.

Passage D
This is an appeal to authority. The reasoning is flawed because Tom Cruise’s skills as an actor do

not equip him to make an objective and expert judgement about the value of Scientology. The

argument is also circular, as the only evidence comes from a video promoting the religious

movement as opposed to an objective source.

Passage E
This is a slippery-slope argument. Each link in the chain of argument presents a more extreme

scenario, without any hard evidence that the events prophesied will follow. The final outcome is

an alarming one, out of all proportion with the original observation. 

Other appropriate answers would be appeal to fear, hypothetical argument and prediction about

the future without sufficient evidence. 

Passage F
This is an appeal to history. The author is assuming that rumours of a hostile nation amassing

weapons in the future will be false, just because this turned out to be the case in Iraq. It is unwise

to rely on the outcomes of apparently similar events being the same. 

Passage G
This is a tu quoque flaw. The quality of the teacher’s handwriting is less important than the

student’s, as she is not about to sit examinations where marks may be lost for illegible work.

Assessing strengths and weaknesses
Exercise 8
‘Teachers angry at proposed wage cut’
1 The headline is inappropriate because teachers’ wages will not literally be cut. The statistics show that

they will have pay increases in the next 3 years but that these will be below the predicted rate of inflation.

Because of its pro-worker bias, Socialist Worker describes this as ‘effectively…3 years of pay cuts’.

‘Skills shortage addressed’
2 ‘The national skills shortage may soon be solved’.

3 It would be useful to know: 
� how improvement was measured and what timescale was involved
� how large and representative the sample of adults was whose skills were assessed
� in what circumstances adults would have agreed to such tests and how they were tested
� how researchers calculate the literacy and functional numeracy skills ‘expected of an 11-year-

old’; if half of adults do not have the second, is the measure realistic?

4 Weaknesses in the evidence include:
� The phrase ‘national skills shortage’ could refer to the lack of many different types of skill,

such as plumbing skills, so improving literacy and numeracy alone will not ‘solve’ the

problem. The conclusion is overdrawn.
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� The example of McDonald’s is inadequate to support the conclusion that the skills shortage

will be solved, as not everyone in need of skills works at McDonald’s. The least skilled are

likely to be unemployed.
� There is no certainty that staff will want to embark on the education scheme. Even

McDonald’s only expects up to 1,000 out of its 67,000 employees to do so, and ‘up to 1,000’

could mean considerably fewer.
� If students lack literacy skills, there is some doubt as to how well they will cope with an online

course. How well will they be able to read instructions from the online tutor?

Strengths of the argument are fewer: 
� The data in the first paragraph are quite convincing as they are quoted from an expert source. 
� The penultimate line provides a useful explanation, showing the writer is well-informed.

Section 3: Multiple-choice questions
Exercise 9
1 A 

2 C

3 B

4 D

5 A

6 B

Section 4: Developing reasoned arguments
Exercise 10
Many people are attracted to Rome and Florence because of their historical sights (CA), but both

have busy roads and are hot in summer (RCA). Venice has equally attractive sights (R1), such as

St Mark’s Cathedral and the Doge’s palace (EX), and there is no motor traffic (R2). People travel

around the island by gondola, canal boat or on foot (EV), so it is a suitable choice for the history

lover who dislikes traffic (IC1). 

Being in the North of Italy, Venice is relatively cool (R3). If the day is uncomfortably warm, it is

refreshing and convenient to travel out to the islands (R4). A boat trip to the islands of Burano and

Torcello can easily be achieved in one day at moderate cost (EX). 

Venice is therefore a better choice than Rome or Florence for those who shun the heat (IC2). It

has the added advantage of a cuisine of fresh, local seafood (R5), with delights such as squid,

octopus and clams (EX).

Anyone who enjoys Italian historical sights and seeks a relatively cool, traffic-free holiday and

interesting cuisine should seriously contemplate a visit to Venice (C).

Exercise 11
Answers to this activity should follow a similar structure to the argument in Exercise 10 and be

annotated correctly. 
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Exercise 12
The following is an annotated example against which students’ arguments can be compared.

Banning fox-hunting with hounds was the right thing to do (C).

Although some people approve of fox-hunting because of the threat the animals pose to poultry

(CA), it is quite within the capability of farmers to keep their livestock in secure buildings at night

(RCA). It is misguided to regard foxes as significant pests (R1) as, according to the Burns Inquiry,

the animals take relatively few valued species such as young lambs and game birds (EV and EX).

In fact, foxes do more good than harm (R2). Their chief prey is rabbits, and it has been estimated

that without them, it would cost farmers £100 million a year in lost crops (EV). Therefore, farmers

should be encouraging foxes onto their land rather than threatening them (IC1).

Hunting foxes is unnecessarily cruel (R3) as the chase can last many hours, terrifying and

exhausting the victim until it is finally torn apart by hounds (EV). Other extermination methods

are quicker and more targeted (R4). Where a particular fox is a persistent threat to livestock, the

Burns Committee recommends immobilising it in a powerful spotlight so a marksman can shoot

it (EV). This shows that, on the rare occasions when foxes do need to be controlled, there are more

humane and effective ways of doing so than hunting (IC2).

Section 5: Specimen examination paper
Section A: Multiple-choice questions

Explanations are provided where the reasons for answers may be less obvious.

1 B 

2 C

3 D. There is no such assumption. The reference to the ‘possibly malicious pupil’ leaves the

situation in doubt. B is a reasonable criticism, as the counter-argument suggests imprisoning

more people awaiting trial, not all as the response suggests.

4 B. This is not a counter-example, as the possibility that the teacher may be innocent supports

the argument.

5 D. Responses A, B and C support the argument by suggesting that the time these groups would

spend in prison awaiting trial would exceed the penalty they would be likely to receive, and so

would be unfair. D counteracts the argument by suggesting that those with no previous convic-

tions may still be guilty, so if they awaited their trial in prison the public would be safer. 

6 C. Patients who have been treated with broad-spectrum antibiotics are at greatest risk,

suggesting this is a more crucial factor even than age. Even though only a tiny proportion of

under-45s die of C. diff, far more may contract it.

7 A. Migrants who have left their wives abroad cannot be included in the graph because it refers

to married people ‘living in a couple’.

8 A

9 D. This is not a slippery slope because it is not a chain of arguments with weak links, starting

with a minor issue and moving to an alarming prediction out of all proportion. The alarming

situation already exists and its cause is well supported by scientific evidence.

10 C. Response A is the distractor but is not definitely true. Although the second paragraph suggests

that such marriages might start well, the high incidence of seriously ill children undermines it.
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11 C. Although Iain Duncan-Smith is described as less charismatic than David Cameron, this is

not used to cast doubt on his suggestions, which are in fact supported in the passage.

12C

13A. There is no emotional support for the previous system of teaching European languages

here, so it is not an appeal to tradition. For information, non-European language teaching

is recommended to begin in primary schools, so the reference to teenagers being daunted

by the first sight of Mandarin is an unjustified assumption.

14C. This comment is too strong. The passage gives reasons why the public should not be

alarmed if some aspects are adopted, but does not provide positive reasons why Britain should

welcome it. 

15D. Even if Mariam Amash were a couple of years younger, she would still be exceptionally

long-lived, so the points made in the argument, if valid, would be worthy of consideration. 

Section B: Analysing and evaluating argument
16We must actively oppose any government attempts to abolish Britain’s independent school

system/independent schools. (2 marks) Award 1 mark only for a less specific answer.

17 ‘Although some people think independent schools are elitist, as last year average day fees

topped £8,000 while boarding fees exceeded £20,000’. (2 marks) Award 1 mark for the first

8 words only, which would be a counter-claim.

18Award up to 2 marks for each of the points of criticism. Answers could include:
� Richard Branson may be an exceptional product of the independent school system. More

examples would be needed to show that independent school students frequently have

highly successful careers. 
� The qualities said to be taught by schools such as Eton — physical toughness and willing-

ness to make personal sacrifices to benefit the group — are not relevant to the demands

of Richard Branson’s career, casting doubt on whether the system itself was key to his

success.
� Richard Branson went to Stowe, which may not necessarily have been ‘established to train

young men to take up important positions in society’, as claimed for ‘schools such as Eton,

Rugby and Harrow’. 
� No information is provided of how Stowe helped Richard Branson’s career, and it is inap-

propriate to generalise about the whole independent school system — different types of

school within the system may have different priorities. Branson might have succeeded

whatever type of school he went to, independent or state.

19Paragraph 2 generalises about the academic excellence of independent schools in league

tables as if this success applies to them all, instead of admitting that some fail to achieve

first-class examination results. Paragraph 3 refers to a child with ‘substantial learning diffi-

culties’ attending an independent school catering for a considerable number of such children.

It is unlikely that this school and other independent schools like it would top the league

tables. Award 2 marks for a full explanation and 1 mark for a less specific answer.

20This is an ad hominem flaw (1 mark). This is a flaw in reasoning because the arguer fails to

respond logically to the comment made. Instead, the credibility of the person making the

comment is dismissed in an unconvincing way. In this case, it is unlikely that Ian Gibson’s

interest in whales made him incapable of making insightful comments on other matters.

(Award 2 marks for a detailed explanation or 1 for a briefer but valid point.)

OCR AS Critical Thinking
Unit 2: Assessing & Developing Argument

10

P1255 TN OCR AS CritThinU2 EH3  26/6/08  16:13  Page 10



21A slippery slope predicts an alarming outcome that would supposedly arise from a proposed

change, as the situation slips from bad to worse. The reasoning is flawed because insuffi-

cient evidence is produced to show that the feared results will inevitably follow. In this

scenario, if independent schools were to be abolished, there is no evidence that state schools

are similar enough to each other to provide ‘the same education’. Even if they did, all

students would not think the same. Award 3 marks for a thorough explanation and 2 marks

or less for an answer that fails to refer to the passage or gives only a partial explanation.

22Allow 2 marks each for two developed points, or award 1 mark each for four less developed

but convincing points:
� Not all poorer students will benefit, because some state schools are geographically too

distant from independent schools to use their facilities.
� Where local schools do use the facilities of independent schools, such as drama studios,

only a limited number of students are likely to be involved.
� Poorer state school students cannot possibly benefit from independent school facilities ‘just

as much’ as the independent school students, as they would have to be on the premises

almost full time.
� Only a small proportion of poorer students are likely to benefit from subsidised or free

places, and even then the hidden costs such as uniforms may be too much for them.
� The Charity Commission offers independent schools a choice of various ‘public benefit’

concessions they ‘should consider’, meaning the impact on poorer students may be slight

if few of the suggestions are implemented.

23This is an appeal to tradition or appeal to history (1 mark): it suggests that independent

schools should not be abolished or changed because they were founded a long time ago.

However, this provides no evidence that they meet the needs of the twenty-first century. It

is an appeal to nostalgia rather than a rational argument. (Award 2 marks for a well-

developed explanation relating clearly to the passage.)

24Old independent schools are compared to maturing wine and cheese (2 marks). Award 1

mark only for an answer that fails to refer to the schools’ age or independence.

25Award 3 marks for at least two well-argued points exploring similarities and/or differences

between letting wine and cheese mature and leaving old independent schools ‘undisturbed’,

providing an appropriate assessment is reached. Reduce marks if there is no conclusion or

points made are superficial. Appropriate points include the following:
� The analogy is poor because there is a general acknowledgement that wine and cheese

improve in flavour with age, whereas a school building will deteriorate if it is literally left

undisturbed and not renovated. Its curriculum will become irrelevant if it fails to adapt to

the times, for example by creating computer suites as mentioned in paragraph 4.
� The analogy also fails to convince, as wine and cheese are left to mature for a while but

then have to be disturbed in order to consume them. Cheese would be inedible if left too

long. The analogy should logically imply, therefore, that old independent schools might at

some point soon need ‘disturbing’.
� A strength of the analogy is that too much interference could prevent wine and cheese from

reaching its potential, just as too much tinkering with a well-established education system

could damage it.

26Stowe was founded in 1923, whereas the final paragraph implies that all or most independent

schools date back to medieval times (2 marks).

(Section B total 30 marks)
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Section C: Developing your own arguments
27Award 2 marks each for two of the following or similar reasons, allowing only 1 mark for less

specific or shorter answers that are still convincing:
� Independent school students tend to come from affluent backgrounds, meaning their parents can

afford to fund them through long university courses and perhaps to set up their own businesses.
� To afford school fees, the parents are likely to be ambitious, successful and often well-

qualified themselves. These traits might be passed on to the children, genetically and through

socialisation and encouragement.
� Contacts made at independent schools might enable students to find employment in organ-

isations run by fellow students or their close relatives (the ‘old boys’ network’).
� The reputation of the school might be helpful when applying for university or employment.
� The smaller classes often found at independent schools are likely to result in more teacher

attention and consequently better academic results, which may make the students more

employable.

28Award 2 marks for one of the following or a similar point, clearly expressed, reducing to 1 mark

for a briefer correct answer:
� League tables generally show examination results without giving indications of the intelligence

or social background of the students, so it is not possible to distinguish the school’s input.
� League tables only show the results of students who take examinations at the usual age.

Those who take qualifications early, perhaps because they are exceptionally bright, or late,

perhaps because they are not native speakers, are omitted.
� Schools differ in whether they enter all students for particular examinations or only those

likely to produce good results. 
� Schools may have good qualities unrelated to formal qualifications, such as the teaching of

social skills and provision of extensive extra-curricular activities.

29Arguments should be placed in bands according to the criteria below:

10–12 marks: candidates present their own relevant and clear argument, including all the

components required. The counter-argument or counter-claim is appropriately challenged.

Intermediate conclusions are properly supported and the argument is persuasive, relying on

only one or two reasonable assumptions. Reasons, evidence and examples all support the

argument. The final conclusion is stated precisely. Grammar, spelling and punctuation are

accurate. 

7–9 marks: candidates present their own argument, including all or nearly all the compo-

nents required. The argument may be persuasive but relies on some assumptions, so that

the link between the reasons and conclusions is not strong. The argument may contain

evidence or examples with less relevance to the overall argument. The final conclusion is

stated clearly. Grammar, spelling and punctuation are good. 

4–6 marks: candidates present an argument that contains one or more reasons of some

relevance to the main conclusion. There is an attempt to form an intermediate conclusion

and use of examples/evidence/counter-argument is limited. The argument relies on several

assumptions. The final conclusion is stated but may be worded differently from the one

asked for in the question. Grammar, spelling and punctuation are adequate. 

OCR AS Critical Thinking
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1–3 marks: there is some evidence of an argument. A reason or reasons may have some

relevance to a conclusion that may not be stated or may be different from the one asked

for in the question. Grammar, spelling and punctuation may be poor, with intrusive errors.

0: no creditworthy material.

Model answers are as follows:

An argument supporting the view that ‘Parents should strongly consider sending their
children to boarding school’
Although some parents dislike the idea of sending their children to boarding school, as they

assume their sons and daughters may feel unloved and not enjoy their leisure (CA), this is rarely

the case (RCA). Boarding schools generally employ a variety of staff to look after the pastoral needs

of students (R1). Branton College in Somerset groups students into houses resembling large

families, headed by housemasters or mistresses. There are matrons, who look after physical and

emotional needs, and personal tutors, who provide academic encouragement (EV). Every student,

therefore, can rely on a number of adults to support them in a similar way to parents (IC1). In

addition, boarders spend so much time together that they are likely to form closer friendships than

day students, who may have one set of friends in school and another in their neighbourhood (R2).

Boarding schools provide educational and recreational activities throughout the evenings and

weekends (R3). For example, there is likely to be a wide variety of sports such as boating, horse-

riding and golf because of the extensive grounds (EX), so students are less likely to be bored than

young people in day schools (IC2). Parents should strongly consider sending their children to

boarding school (C).

An argument challenging the view that ‘Parents should strongly consider sending their
children to boarding school’
Boarding education may be necessary for children whose parents work abroad (CC), but for the

majority it is not appropriate (RCC). Young people need one-to-one support in their personal devel-

opment (R1). Psychiatrists have described adolescence as a period of ‘storm and stress’ (EV).

Housemasters and matrons are too busy with their responsibilities for a large number of boarders

to give close attention to any individual (R2), so boarding school pupils may find it harder to cope

with personal problems than students living with their parents (IC1).

Bullying is a problem in many schools (R3). If students turn against a particular individual at

boarding school, the situation is likely to be much worse than at day school, since there will be

no respite in the evenings and weekends (hypothetical R4), as illustrated in the boarding school

novel Tom Brown’s School Days (EX). For a sensitive young person, boarding school could therefore

be a traumatic experience (IC2). Parents should strongly resist sending their children to boarding

school (C).

30Follow the same generic mark scheme as for question 29, allowing for the different components

of argument required by the question. A model answer is as follows:

An argument challenging the main conclusion of the passage about independent schools
It is well known that students who come from independent schools are more often selected for

top universities than state school applicants (R1). A Telegraph investigation in 2007 calculated that

Student Workbook Teacher Notes
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independent school students were five times more likely to be accepted because of ‘social bias’

(EV). This is clearly a huge waste of potential for state school students (IC1).

Where independent school students present superior qualifications, this may be due to better

conditions in their schools rather than harder work or greater intelligence (R2). For example, most

fee-charging schools can afford smaller class sizes and better facilities than state schools (EX). It

is unrealistic for universities to compare the examination results of independent and state scholars

as if they were taught in similar circumstances (IC2).

It is unacceptable for the quality of essential services to differ according to the public’s ability to

pay (R3 and principle), so to have a fee-charging education system coexisting with free state

schools is incompatible with social justice (IC3). We must actively support any government

attempts to abolish independent schools (C).
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