Recommended year group: Year 8
Subject focus: Art, Drama, English, Geography, History, RE

Driving question
What made India the country it is today?
Introduction
This intention of this theme is to broaden students’ depth of knowledge of British
and world history through the study of the Indian sub-continent from many
different perspectives. We start by looking at the physical geography of India and
then go on to discover and reflect on how modern India has developed from the
sixteenth century and the rule of the Mughals to modern India today. This
includes exploring the impact of the British Raj in the nineteenth and twentieth
centuries, and the struggle for independence. We also look at some world
religions which are practised in India, and the influence of some Indian art, film
and literature. The journey of lessons in the theme alongside the supporting
resources allow students to explain what made India the country it is today with
reference to the Indian sub-continent and its global context.

Assessment outcomes

Key vocabulary

Lesson 2: Who were the Mughals and what did they achieve? Balanced
argument about an interpretation of one of the Mughal emperors.

abstract, Bollywood, Buddhism, caste, climate, diversity, Diwali, drainage,
ecosystem, empathy, empire, expansion, feature, Ganges, genre, Golden
Temple, Hinduism, immigrants, imperial, independence, key, language
features, lifestyle, location, Maharaja, Mahatma Gandhi, melodrama,
multi-faith, non-fiction, obituary, partition, perspective, persuasive,
physical geography, polytheistic, poverty, purpose, Raj, reincarnation,
relief, rural, sepoy, Sikhism, urban, villain, wealth

Lesson 5: How significant was Gandhi in India becoming independent? Write
an obituary for Gandhi.
Lesson 6: What are the main beliefs and practices of the religions people
follow in India? Religion infographics.
Lesson 8: The Big Read – Q&A by Vikas Swarup: Analysis of text.
Lesson 10: Indian artists: Collaborate to create artwork inspired by Bollywood.
Lesson 11: The attractions of India: Narrate a section for a tour guide
Lesson 12 Extreme write – India guide: Travel guide: report writing – to inform
and persuade.

Linked reading
•

Q&A by Vikas Swarup, 2005 – Q&A tells the story of how Ram
Mohammad Thomas, an orphan from an impoverished background,
ends up winning the quiz show Who Will Win a Billion? Students study
an extract from this book in Lesson 8. Reading the book will add wider
depth and context to their understanding in the lesson, but also in the
theme as a whole.

Flipped learning opportunities
•
•
•
•
•
•
•
•
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Lesson 1: What is India like? Introduction to India video
Lesson 2: Who were the Mughals and what did they achieve? Mughal India
1526 to 1707 activity
Lesson 3: Why did the British want to control India? The East India
Company 1707–1948 activity
Lesson 4: How did the British control India? The British Raj 1857–1948
activity
Lesson 5: How significant was Gandhi in India becoming independent? The
path to Independence and Partition 1857–1948 activity
Lesson 7: The real India The real India activity
Lesson 9: Bollywood and the Bard Bollywood and the Bard activity
Lesson 10: Indian artists Indian artists activity

People, Place and Time
The ‘People, Place and Time’ resources provide support to key knowledge
throughout the theme. More specifically:
•

•
•

People: fact files on key people who have had an influence in this theme.
Students can use these to research information, or they can be used as
WAGOLLs for fact files.
Place: ten places where India has had an impact on the world, which allows
students to appreciate the influence India has had on a global scale.
Time: highlights of Indian history from earliest times to today. Students
explore some of these in more detail during the lessons. Others provide
them with further context and depth of the history of India.

Family learning opportunities
The ‘Cricketiquette’ and ‘More than Masala’ activities allow students to
complete quests with friends, family or guardians outside of the classroom
environment. These activities are engaging and provide additional context to the
lessons studied in the theme.
Ideas for discussion at home:
• Can you compare the history of other places with that of India?
• What makes any country like it is?
• What are the features of a country or area that make it attractive to visit?
• Should you go on holiday to a place where there is extreme poverty?

Extended learning opportunities
Students could use these ideas to explore different features of the theme.
Careers
These ideas can be used alongside the careers lesson from the theme in order to
discover career pathways associated with key elements of learning from this
theme.
Explore careers in travel and tourism
https://nationalcareers.service.gov.uk/job-categories/travel-and-tourism
Places to visit
This section offers a selection of virtual trips that support knowledge of key
areas and attractions from the lessons
Virtual tour of an Indian slum
Virtual tour of the Taj Mahal
Virtual tour of the Golden Temple
Victoria and Albert Museum
Tate Modern

Cultural capital suggestions
Read: A Fine Balance by Rohinton Mistry
This book offers an interpretation of the changes in society in India from
independence to the Emergency. This links to the learning students will
complete in lesson 5.
Look: Slumdog Millionaire, 2008
This film is based on the book Q&A by Vikas Swarup (2005), which is used in the
‘linked reading’ in lesson 8 of the theme.
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Listen: Jana Gana Mana by Gurudev Rabindranath Tagore and Maa Tujhe
Salaam | Vande Mataram by A.R. Rahman
Jana Gana Mana is the national anthem of India. Maa Tujhe Salaam was written
to commemorate 50 years of Indian independence in 1997.

Lessons
Lesson title

Subject

Essential
knowledge/concepts

Competencies

National Curriculum coverage

Lesson 1: What
is India like?

Geography

Identify different
geographical features of
India.

SE.GE.01 Demonstrate knowledge of
locations, places, environments and
different scales

Geography

SE.GE.03 Demonstrate understanding
of physical geography concepts and
their interrelationships with places,
environments and processes

• develop contextual knowledge of the location of globally
significant places - – including their defining physical characteristics
and how these provide a geographical context for understanding
the actions of processes.
• extend their locational knowledge and deepen their spatial
awareness of the world’s countries using maps of the world to
focus on India, focusing on their environmental regions, including
polar and hot deserts, key physical and human characteristics,
countries and major cities.
• understand the processes that give rise to key physical
geographical features of the world.

Lesson 2: Who
were the
Mughals and
what did they
achieve?

History

Describe the major events
and people of the Mughal
Empire.

SE.HS.02 Making historical
connections (similarities and
differences)

Compare events and
culture of the Mughal
Empire with that of Britain
at the same time.

SE.HS.05 Writing historical arguments

Challenge interpretations
of different Mughal
emperors.
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History Know and understand significant aspects of the history of
the wider world; the expansion and dissolution of empires and
characteristic features of past non-European societies.

Lesson 3: Why
did the British
want to control
India?

History

Describe the role of the
East India Company.

SE.HS.02 Making historical
connections

Explain why the British
wanted to control India.

SE.HS.04 Using historical
interpretations

History Know and understand significant aspects of the history of
the wider world; the expansion and dissolution of empires and
characteristic features of past non-European societies.

Evaluate the causes of the
Indian rebellion in 1857.
Lesson 4: How
did the British
control India?

History

Identify positive and
negative effects of British
rule in India.
Evaluate the impact that
the British had on India.

Lesson 5: How
significant was
Gandhi in India
becoming
independent?

History

Identify key facts about
Mahatma Gandhi and his
importance to India.

SE.HS.03 Using historical sources
SE.HS.04 Using historical
interpretations

History Know and understand significant aspects of the history of
the wider world; the expansion and dissolution of empires and
characteristic features of past non-European societies.

SE.HS.02: Making historical
connections

History Know and understand significant aspects of the history of
the wider world; the expansion and dissolution of empires and
characteristic features of past non-European societies.

SE.RE.01 Make sense of religious
beliefs

NATRE guidelines Students should extend and deepen their
knowledge and understanding of a range of religions and
worldviews, recognising their local, national and global context.

Explain why the Indian
people wanted
independence in 1947.
Describe the process of
Partition.
Evaluate the impact of
independence on India.

Lesson 6: What
are the main
beliefs and
practices of the
religions people
follow in India?

RE

Describe key aspects of
some of the religions
practised in India.
Compare different
religious practices.
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SE.RE.02 Make connections between
religious beliefs and practices

Lesson 7: The
real India

Geography

Identify the extremes in
India’s wealth; from the
obvious riches seen in
many tourist attractions,
to the poverty present in
the country.
Explain how inequality in
India affects the
opportunities of the poor.

SE.GE.02 Demonstrate understanding
of human geography concepts and
their interrelationships with places,
environments and processes

Geography Human geography relating to: population and
urbanisation; international development; economic activity in the
primary, secondary, tertiary, and quaternary sectors; and the use
of natural resources.

CL.WP.03 Organise and present
whole texts effectively, sequencing
and structuring ideas, information
and events

English Writing for a wide range of purposes and audiences,
including well-structured formal expository and narrative essays;
stories, scripts, poetry and other imaginative writing; notes and
polished scripts for talks and presentations and a range of other
narrative and non-narrative texts, including arguments, and
personal and formal letters.

RL.ID.03 Identify and interpret
language devices, sentence forms,
including determining technical,
connotative, and figurative meanings,
and analyse how they affect meaning
or tone.

English Read critically through knowing how language, including
figurative language, vocabulary choice, grammar, text structure
and organisational features, presents meaning.

Justify the role of tourism
in India.
Lesson 8: The
big read: Q&A
by Vikas
Swarup

Lesson 9:
Bollywood and
the Bard

English

Identify language
techniques in a given text.
Explain and analyse the
purpose and overall
effectiveness behind these
features.

Drama

Identify key elements of
the melodrama genre.
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RL.ID.04 Identify and interpret words
and phrases as they are used in a
text, including determining technical,
connotative, and figurative meanings,
and analyse how they affect meaning
or tone.

C.DR.01: Use a range of dramatic or
choreographic conventions to explore
ideas, texts, movement and
contextual issues (shaping the
performance).

English Speak confidently and effectively, improvising, rehearsing,
and performing play scripts and poetry to generate language and
discuss language use and meaning, using role, intonation, tone,
volume, mood, silence, stillness, and action to add impact.

Explore what stock
characters are and how
they are used.

C.DR.02: Performing to an audience
(performance skills).

Devise and perform a
melodrama in the style of
a Bollywood film.
Lesson 10:
Indian artists

Art

Identify and research
contemporary Indian
artists and the art culture
of India.

C.RS.01: To identify and explore
relevant contextual artist research
and to express thoughts and ideas
through written analysis.

Analyse artwork to learn
how visuals can be used to
evoke strong reactions or
to represent ideas, beliefs,
and values.

C.RS.02: Respond to contextual
research within a practical context;
analysing, recording and evaluating
findings.

Art Use a range of techniques to record observations in
sketchbooks, journals and other media as a basis for exploring
ideas; use a range of techniques and media, including painting;
increase proficiency in the handling of different materials; to
analyse and evaluate own work, and that of others, in order to
strengthen the visual impact or applications of own work; learn
about the history of art, craft, design and architecture, including
periods, styles and major movements from ancient times up to the
present day.

Analyse and create artist
interpretation drawings.
Evaluate outcomes to
develop further.
Lesson 11: The
attractions of
India

English

Research one of India’s
tourist attractions.
Describe the key features
of the tourist attraction.
Construct, using
persuasive language, a
section for a travel guide.
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CL.WP.01 Write imaginative,
interesting and developed texts to
convey complex ideas clearly and
accurately (ideas).
SE.GE.02 Demonstrate understanding
of human geography concepts and
their interrelationships with places,
environments and processes.

English Writing for a wide range of purposes and audiences,
including: stories, scripts, poetry and other imaginative writing.
Human geography relating to: population and urbanisation;
international development; economic activity in the primary,
secondary, tertiary and quaternary sectors; and the use of natural
resources.

Lesson 12:
India travel
guide

English

Identify features of a nonfiction text.
Select key, relevant
information needed in a
guide.

CL.WP.03 Organise and present
whole texts effectively, sequencing
and structuring ideas, information
and events (organisation).

English Writing for a wide range of purposes and audiences,
including: well-structured formal expository and narrative essays;
stories, scripts, poetry and other imaginative writing; notes and
polished scripts for talks and presentations and a range of other
narrative and non-narrative texts, including arguments, and
personal and formal letters.

PD.CA.02: Experiencing the world of
work

Gatsby benchmark 4 Linking curriculum learning to careers. All
teachers should link curriculum learning with careers. STEM
subject teachers should highlight the relevance of STEM subjects
for a wide range of future career paths.

Apply knowledge of these
features to your own
travel guide.
Lesson 13:
Careers

Careers

Investigate the different
careers involved in the
tourism industry and its
role in the economy.
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Lesson 7 The real India

Lesson title

The real India

Driving question

What made India the country it is today?

Objectives (WALTs)

•
•
•

Identify the extremes in India’s wealth; from the obvious riches seen in
many tourist attractions, to the poverty present in the country.
Explain how inequality in India affects the opportunities of the poor.
Justify the role of tourism in India.

Competencies

SE.GE.02 Demonstrate understanding of human geography concepts and their
interrelationships with places, environments and processes
CL.WP.03 Organise and present whole texts effectively, sequencing and
structuring ideas, information, and events

National Curriculum
links

Geography
Human geography relating to: population and urbanisation; international
development; economic activity in the primary, secondary, tertiary, and
quaternary sectors; and the use of natural resources.
English
Writing for a wide range of purposes and audiences, including: well-structured
formal expository and narrative essays; stories, scripts, poetry and other
imaginative writing; notes and polished scripts for talks and presentations and a
range of other narrative and non-narrative texts, including arguments, and
personal and formal letters

Outcome (WILF)

Research and write a magazine article titled ‘The real India’.

Key vocabulary

culture, diversity, economy, empathy, employment, equality, health, health
facilities, housing, lifestyle, poverty, rural, superpower, tourist attraction,
urban, wealth

Flipped learning
opportunity

Before the lesson:
Flipped learning task for Lesson 7 The real India

Related resources

•
•
•
•
•
•

Lesson 7 The real India_flipped_learning_task
Lesson 7 The real India_teaching slides
Lesson 7 The real India_fact_finding_worksheet
Lesson 7 The real India_Marcus_Rashford_letter_poverty_in_UK
Lesson 7 The real India_Marcus_Rashford_letter_poverty_in_UK_answers
Lesson 7 The real India_perspective_handout

Rich and poor people in India (Task 2)
• Video: https://www.youtube.com/watch?v=OonJyz5t0dE
Fact-finding worksheet:
• https://www.unicef.org/reports/state-of-worlds-children
• https://www.soschildrensvillages.ca/news/poverty-in-india602#:~:text=%20Poverty%20in%20India:%20Facts%20and%20Figures
%20on,child%20labour%20for%20children%20under%20the...%20Mo
re
• https://www.weforum.org/agenda/2019/07/india-mega-rich-are-onrise-inequality/
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•
•
•
•
•

https://www.forbes.com/sites/niallmccarthy/2014/09/03/bollywood
-indias-film-industry-by-the-numbers-infographic/
https://economictimes.indiatimes.com/industry/services/travel/indi
as-is-the-worlds-7th-largest-tourism-economy-in-terms-of-gdp-sayswttc/articleshow/58011112.cms?from=mdr
http://trak.in/tags/business/2010/04/19/top-10-ten-touristattractions-destinations-india/
https://www.friendsofsbt.org/statistics
https://borgenproject.org/6-facts-about-child-poverty-in-india/
Learning method and activities

Learner

Teacher

Starter – True or false?
Students do the activity in pairs.

Starter – True or false?
Divide students into pairs and ask them to do the
activity.
Talk through the correct answers (slide 3).

Students write down WALTs for this Lesson. Read
through the WILF and competencies.

Students write down WALTs for this Lesson and read
through the WILF and competencies.
Remind students that it is the start of the lesson. If
they do not have any prior knowledge on this topic,
that is fine! Reassure them that they will soon know
a lot about this topic.

Flipped learning task
Students share their responses to the flipped
learning task.

Flipped learning task
Invite students to give their responses to the task.
This should be about giving the students a positive
impression of India, building on the historical
context of previous learning.

Key vocabulary
Student define the three key words: diversity,
equality and empathy.

Key vocabulary
Check class understanding of the words. Use
prompts like ‘equal’, ‘diverge’, ‘different’ to
demonstrate that there are clues in language to help
them work out the definitions.

Look at the pictures of India. Talk about them
with your class.
Use the slides about poverty in India to think
about what is equal and not equal.

Show students the definitions on the next slide.
Look at the pictures that show examples of poverty
in India this century. The flipped learning task should
have given them an impression that India was
beautiful and/or rich (‘good’). These new pictures
are in contrast to this and show the other side.
Use the questions to generate a discussion,
encouraging students to discuss equality.
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Lesson 7 The real India

Perspective
Students read a tourist’s summary of a visit to
India, and answer the question: ‘How do you
think the tourist felt?’

Perspective
Students read the summary of a visit to India.
Ask: How do you think the tourist felt?
Focus on students’ empathy with how the
tourist must have felt seeing and experiencing such
extremes in wealth and poverty. Emphasise that this
is empathy: putting yourself in someone else’s
shoes.

Task 1 – What is India like?
Students re-read the summary of a tourist’s visit
to India and complete their assigned writing task.

Task 1 – What is India like?
Divide students into six groups and talk through the
task instructions. There are three differentiated
tasks for different groups. Students complete the
task independently, not collectively as part of their
group.
Give students the Perspectives handout and allow
students to re-read it before they begin the task.
Support students as needed.

Task 2 – The impact of poverty on equality
Students use the fact-finding worksheet and the
video clip in the slide to complete an evidence
table about equality and inequality.

Task 2 – The impact of poverty on equality
Ask student the question in the slide: ‘Do you think
poor people have the same opportunities as wealthy
people?’
Hand out the fact-finding worksheet and show
students the video clip.
Link:https://www.youtube.com/watch?v=OonJyz5t
0dE
The links within the fact-finding worksheet are listed
in the Related resources section above.
As a class, consider students’ findings.

Task 3 – Comparison with the UK
Students read Marcus Rashford’s letter to UK
MPs and highlight at least five examples he gives
of poverty among children in the UK.
Students then consider their response to the
letter. Does it make them feel the same as the
passage about India in the Perspective slide or
different?
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Task 3 – Comparison with the UK
Hand out Marcus Rashford’s letter to UK MPs. Taslk
through the slide with students and answer any
questions they have. Ask students to complete the
task.
Discuss students’ responses to the letter, avoiding
any reference to students’ personal situations.
Stress that this is an exercise in empathy. Does the
letter make them feel the same as the passage
about India in the Perspective slide (15) or different?

Lesson 7 The real India

Lesson competency – Localised
Students review the lesson competency and
decide what stage they are at now.

Lesson competency – Localised
Revisit the lesson competency invite students to
consider what stage they are at now.
Prompt students to think about their previous
knowledge of India – physical geography and
religion.

Task 4 – ‘The real India’ research
In preparation for writing an magazine article
title ‘The real India’. Students will need include
details about:
• the wealth of India and the amazing sites
• the differences in how people live.
In preparation for writing their article, students
use the fact-finding worksheet and their own
work in this theme so far to gather information
on:
• tourist attractions
• housing in India
• employment in India (including wages)
• education
• lifestyle
• health
• health facilities
• equality
• religion and culture.

Task 5 – Report writing
Students research four types of report writing
and find good examples of each.
The examples are:
• Tourist guide
• Encyclopaedia entry
• Information leaflet
• Magazine article

Task 4 – ‘The real India’ research
Explain to students that they will be writing a
magazine article titled ‘The real India’. This task is
about gathering information in preparation for
writing their article.
They will need to include details about:
• the wealth of India and the amazing sites
• the differences in how people live.
Explain to students that they will use the fact-finding
worksheets and their work in this theme so far, to
gather information on:
• tourist attractions
• housing in India
• employment in India (including wages)
• education
• lifestyle
• health
• health facilities
• equality
• religion and culture.
Task 5 – Report writing
Explain the criteria for successful report writing.
Have students research the four types of report
writing and find good examples of each. The
examples are:
• Tourist guide
• Encyclopaedia entry
• Information leaflet
• Magazine article
Go through the general skeleton with students to
check their understanding. Students will be writing a
magazine article.
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Let’s write!
Students write their magazine article.

Let’s write!
Remind students what the main task is – to write a
magazine article. They have one hour to do so.
NB: This can be completed for homework.

Lesson competency – Localised
Students look at the lesson competency and
consider if they have progressed.

Lesson competency – Localised
Ask students to read through the competency
rubrics and decide where they are now.

Students read through rubrics and decide where
they are.

Ask: Have you improved?

Plenary
Students complete one the following tasks:
• Write three questions on what they have
learnt and quiz their partner.
• Write a 140-character tweet about what they
have learnt in this lesson. Write another on
what you would like to know next.
• Draw their brain and, inside it, draw a key
idea that they have learnt during this lesson.
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Use Assessment for Learning techniques to ask
students how they have progressed through the
competencies.
Plenary
Support pupils to select and complete one plenary
task.

What made India the
country it is today?
The real India
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Starter – True or false?
• Two of these statements are true and two are false.
• Work in pairs. Decide which are true and false.
A. To earn enough to buy a Big Mac,
the average person in India works
about 1 hour.

B. There are more mobile phones in
India than toilets.

C. Breathing the air in Delhi for just one
day is equivalent to smoking 40+
cigarettes.

D. India has the smallest slave
population in the modern world.
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Answers
FALSE

A. The average Indian person has to
work 6 hours to afford a Big Mac.

TRUE

C. Breathing the air in Delhi, India, for
just one day is equivalent to smoking
40+ cigarettes.
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TRUE
B. There are more mobile phones in
India than toilets.

FALSE

D. India has the world's largest slave
population of over 14 million.

The real India
About this lesson

Competencies

This lesson is about the people
of India, their culture and
lifestyle.

SE.GE.02 Demonstrate understanding of human geography
concepts and their interrelationships with places, environments
and processes
CL.WP.03 Organise and present whole texts effectively,
sequencing and structuring ideas, information and events

You will examine the riches of
this amazing country as well as
the extreme poverty and
inequality. You will apply your
knowledge of the physical
geography and religions of the
country.
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National Curriculum links
•

Geography Human geography relating to: population and
urbanisation; international development; economic activity in
the primary, secondary, tertiary, and quaternary sectors; and
the use of natural resources.

•

English Writing for a wide range of purposes and audiences

The real India
Key vocabulary
•
•
•
•
•
•
•
•

culture
•
diversity
•
•
economy
•
empathy
employment •
•
equality
health
•
health
•
facilities
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WALTs
housing
lifestyle
poverty
rural
superpower
tourist
attraction
urban
wealth

• Identify the extremes in India’s wealth; from
the obvious riches seen in many tourist
attractions, to the poverty present in the
country.
• Explain how inequality in India affects the
opportunities of the poor.
• Justify the role of tourism in India.
WILF
Write a magazine article titled ‘The real India’.

Lesson competency – general
SE.GE.02 Demonstrate understanding of human geography concepts and its interrelationships with places, environments
and processes

Where are you now?

STAGE TWO
Emerging
I can explain human
geography concepts and
processes, using
geographical key terms.
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STAGE TWO
Developing

STAGE TWO
Proficient

I can explain human
I can evaluate the impact
geography concepts and
of human or physical
processes, using specific
geography on humans.
examples and geographical
key terms.

STAGE TWO
Advanced
I can compare the impact
of human geography
concepts and processes on
countries at contrasting
levels of development.

Lesson competency – localised

Where are you now?

SE.GE.02 Demonstrate understanding of human geography concepts and its interrelationships with places, environments
and processes
STAGE TWO
Emerging

STAGE TWO
Developing

STAGE TWO
Proficient

STAGE TWO
Advanced

I can explain human
geography concepts and
processes, using
geographical key terms. I
can use geographical
terms to explain how
there are differences
between rich and poor in
India.

I can explain human
geography concepts and
processes, using specific
examples and geographical
key terms. I can use
geographical terms to
explain how there are
differences between rich
and poor in India, giving
specific examples.

I can evaluate the impact
of human or physical
geography on humans. I
can evaluate the impact
the differences between
rich and poor have on the
people of India.

I can compare the impact
of human geography
concepts and processes on
countries at contrasting
levels of development. I
can compare the impact of
poverty and wealth
between India and the UK.
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Lesson competency – general

Where are you now?

CL.WP.03 Organise and present whole texts effectively, sequencing and structuring ideas, information and events
STAGE TWO
Emerging

STAGE TWO
Developing

STAGE TWO
Proficient

STAGE TWO
Advanced

I can organise and develop
ideas with an awareness of
the reader and their likely
response. I can use some
features of form to support
a purpose and/or
intention.

I can make a consistently
logical progression of
ideas, with only occasional
deviation, which
demonstrates a growing
skill in structuring text and
awareness of the reader. I
can use features of form to
support purpose and
intention.

I can organise ideas with
more awareness of the
reader and their likely
response. I can use
appropriate features of
form to clarify purpose and
intention.

I can organise ideas
effectively with awareness
of the reader and their
likely response. I can
manipulate features of
form with some
sophistication so that my
purpose and intention is
explicit.
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Lesson competency – localised

Where are you now?

CL.WP.03 Organise and present whole texts effectively, sequencing and structuring ideas, information and events
STAGE TWO
Emerging

STAGE TWO
Developing

STAGE TWO
Proficient

STAGE TWO
Advanced

I can organise and develop
ideas with an awareness
that this is aimed at
someone who wants to
visit India. I can use some
features of a magazine
article to support the
reader having a full picture
of the ‘Real India’.

I can show the full picture
of India logically, with only
occasional deviation, which
demonstrates a growing
skill in structuring text so
that it is clear that this is
aimed at someone who
wants to visit India. I can
use the features of a
magazine article to
support the reader having
a full picture of the ‘Real
India’.

I can organise ideas with
more awareness of the
reader and their need to
have the full picture as well
as anticipating their likely
response. I can use
appropriate features of a
magazine article to show
that I am clear that the
reader has a full picture of
the ‘Real India’ and why.

I can organise ideas
effectively with awareness
of the reader and their
need to have the full
picture as well as
anticipating their likely
response. I use
appropriate features of a
magazine article that
make it explicit that this
article is a balanced view
of the ‘Real India’ and
why.
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Flipped learning task
You reflected on the following
questions:
1. What is your impression of
India?
2. What activities attract
people to India?
Let’s discuss your responses.

Tea plantation
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Key vocabulary
This lesson is about looking at what life is like for different people in India and the UK.
When we look at this, we need to be thinking and using these words, so we need to
define them.

equality
TASK
Can you define each of
these words?
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diversity
empathy

Answers

diversity – a range of different people
or things that exist within a group or
place
empathy – the ability to
understand the feelings of
another person
equality – the right of different groups
of people to have the same (equal)
status, advantages, opportunities, etc.
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1. How are these pictures (above)
different to the ones in your
flipped learning task (on the
left)?
2. How do you feel when you look
at these images in comparison
with your flipped learning?
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Perspective
Read this passage, written by a tourist to India, and complete the task that follows.
‘I literally went from staying in absolute luxury; drinking champagne and eating the finest
food with my biggest worry being ‘can I get Wi-Fi?’ to seeing the saddest sights I have
ever seen. From the luxurious buildings and beautiful architecture, shopping centres which
could have been taken from the centre of London and familiar shops and restaurants. The
hotel I stayed in was next to the parliament building and also the Prime Minister’s house.
There was no litter, the streets were clean and lined with beautiful trees. There were no
beggars allowed. Each night the streets were sprayed so there were no mosquitoes.
However, just a 5 minute drive away I was faced with mosquitoes and people desperately
begging in slums. The people were living in such poor surroundings and eating the
simplest of foods. They could not afford meat often and worked long and hard hours for
very little money. The smell was so terrible. With there being no sewage systems or toilets
the stench of human waste filled the air. These areas were not sprayed so people suffered
with malaria and dengue fever. People had no running water in their homes; they had to
queue at a water pump to carry water to their families. This was not the ‘India’ I was
expecting but yet it was on the doorstep of the wealthy, luxury I stayed in.’
India © 2020 Shireland Collegiate Academy Trust

Task 1 – What is India like?
Groups 1 and 2
Write a couple of sentences showing how you would feel in this
situation. Think about what you can see.
Groups 3 and 4
Write a paragraph discussing how you would feel in this situation.
Think about what you can see and smell.
Groups 5 and 6
Write a paragraph empathising with this individual. Discuss how you
would feel and how you think this individual might have felt. Refer to
all your senses.
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Task 2 – The impact of poverty on equality
Do you think poor people have the same opportunities as wealthy people?
• Read the fact-finding worksheet about India.
• Click here to watch a video about the impact of Covid-19 on India’s poor.
• Use these to complete the evidence table below.

Evidence of equality
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Evidence of inequality

Task 3 – Comparison with the UK
In June 2020, Manchester United footballer, Marcus Rashford wrote an open letter
to UK MPs calling on them to review their policy around free school meals.
1. Read your copy of the letter and highlight at least five examples that he gives of
poverty among children in the UK. For example: ‘Food banks were not alien to us.’
2. Use your empathy. How do you feel about this situation? Remember that we do
not want to find out about any personal details about you or your family, but
whether you think that this letter makes you feel the same as the passage about
India or different.
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Lesson competency – Localised

Where are you now?

SE.GE.02 Demonstrate understanding of human geography concepts and its
interrelationships with places, environments and processes
STAGE TWO
Emerging

STAGE TWO
Developing

STAGE TWO
Proficient

STAGE TWO
Advanced

I can use
geographical terms
to explain how there
are differences
between rich and
poor in India.

I can use
geographical terms
to explain how there
are differences
between rich and
poor in India, giving
specific examples.

I can evaluate the
impact the
differences between
rich and poor have
on the people of
India.

I can compare the
impact of poverty
and wealth between
India and the UK.
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Task 4 – ‘The real India’ research
You are going to write a magazine article
titled ‘The real India’. Its purpose is to
give people who are thinking of going to
India as a full picture as possible. It will
be based on what you have learnt about
what India is like.
You will need to include details about:
• the wealth of India and the amazing
sites
• the differences in how rich and poor
people live.
Your first step is to gather the information
together.
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Gathering information
Use the fact-finding worksheet and your
own work in this theme so far to find
information on:
• tourist attractions
• housing in India
• employment in India (including wages)
• education
• lifestyle
• health
• health facilities
• equality
• religion and culture.

Task 5 – Report writing
Success criteria
Tells what things, places or people are like using
facts
Not in time order. Organised by categories, e.g.
tourist attractions
Engaging and interesting
Appropriate for the intended audience
Descriptive
Examples used as evidence
Comparisons made
Differences highlighted
India © 2020 Shireland Collegiate Academy Trust

Successfully achieved ()

Report
writing – continued
Map
Template
Research the four types of report writing and find good examples of each.
Tourist guide

Encyclopaedia entry

Examples
of report
writing

Magazine article
India © 2020 Shireland Collegiate Academy Trust

Information
leaflet

Let’s
write
Map
Template
• You have one hour to complete your magazine
article.
• Remember, the purpose of your magazine
article is to give people who are thinking of
going to India a fuller picture of what India is
like.
• You have knowledge about the physical
geography of India as well as the history and
culture of the country to help you.
• Your magazine article should be titled ‘The real
India’.
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Lesson competency – Localised

Where are you now?

SE.GE.02 Demonstrate understanding of human geography concepts and its
interrelationships with places, environments and processes
STAGE TWO
Emerging

STAGE TWO
Developing

STAGE TWO
Proficient

STAGE TWO
Advanced

I can use
geographical terms
to explain how there
are differences
between rich and
poor in India.

I can use
geographical terms
to explain how there
are differences
between rich and
poor in India, giving
specific examples.

I can evaluate the
impact the
differences between
rich and poor have
on the people of
India.

I can compare the
impact of poverty
and wealth between
India and the UK.
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Lesson competency – Localised

Where are you now?

CL.WP.03 Organise and present whole texts effectively, sequencing and structuring ideas, information and
events (Organisation)
STAGE TWO
Emerging

STAGE TWO
Developing

STAGE TWO
Proficient

STAGE TWO
Advanced

I can organise and
develop ideas with an
awareness that this is
aimed at someone who
wants to visit India. I can
use some features of a
magazine article to
support the reader
having a full picture of
the ‘Real India’.

I can show the full
picture of India logically,
with only occasional
deviation, which
demonstrates a growing
skill in structuring text so
that it is clear that this is
aimed at someone who
wants to visit India. I can
use the features of a
magazine article to
support the reader
having a full picture of
the ‘Real India’.

I can organise ideas with
more awareness of the
reader and their need to
have the full picture as
well as anticipating their
likely response. I can use
appropriate features of a
magazine article to show
hat I am clear that the
reader has a full picture
of the ‘Real India’ and
why.

I can organise ideas
effectively with
awareness of the reader
and their need to have
the full picture as well as
anticipating their likely
response. I use
appropriate features of a
magazine article that
make it explicit that this
article is a balanced view
of the ‘Real India’ and
why.
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Plenary
Write three questions
on what you have
learnt and quiz your
partner.

OR
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Write a 140-character
tweet about what you
have learnt in this
lesson. Write another
on what you’d like to
know next.

OR

Draw your brain!
Inside it, draw a key
idea that you have
learnt during this
lesson.

Lesson 7 The real India

The real India: fact finding
Source of information from 2019:
The State of the World's Children | UNICEF
Poverty in India: Facts and Figures on the Daily Struggle for Survival (soschildrensvillages.ca)
India’s mega-rich are on the rise | World Economic Forum (weforum.org)
These facts will help you think about inequality and equality in India. Write WEALTH or
POVERTY next to each fact.
•
•
•
•
•
•
•
•
•
•
•
•
•

•

More than 200 million people in India don’t have sufficient access to food.
73% of the wealth generated in 2017 went to the richest 1%.
12.5 million children between the ages of 5 and 14 are working. Aid agencies assume
that, in reality, there are many more.
65 million (about 25%) children between 6 and 14 years do not go to school.
The top 10% of the Indian population holds 77% of the total national wealth.
The number of children excluded from school is higher among girls than boys.
According to an investigation by the medical journal The Lancet, 44.5% of girls are
married in India before they are of legal age.
67 million Indians who comprise the poorest half of the population saw only a 1%
increase in their wealth.
More than 800 million people in India are considered poor; this is over half the
population.
The lack of employment in the countryside makes many Indians move to cities like
Mumbai, Bombay, Delhi, Kolkatta.
There they live in mega-slums, without drinking water, garbage disposal or
electricity.
Diseases like cholera, typhus and dysentery are common.
In 2014 the Bollywood film industry was reported to have sold more tickets to their
films than Hollywood (Bollywood: India's Film Industry By The Numbers [Infographic]
(forbes.com)).
India is rich in culture, architecture, spirituality and food. These things bring millions
of dollars to the Indian economy every year (India Tourism: India’s is the world’s 7th
largest tourism economy in terms of GDP, says WTTC - The Economic Times
(indiatimes.com)).

Use the links below to add more details about the wealth and poverty in India.
•
•
•

http://trak.in/tags/business/2010/04/19/top-10-ten-tourist-attractions-destinationsindia/
statistics | Friends of Salaam Baalak Trust (friendsofsbt.org)
https://borgenproject.org/6-facts-about-child-poverty-in-india/
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Lesson 7 The real India

To all MPs in Parliament,
On a week that would have opened Uefa Euro 2020, I wanted to reflect back to
May 27th, 2016, when I stood in the middle of the Stadium of Light in
Sunderland having just broken the record for the youngest player to score in
his first Senior International match. I watched the crowds waving their flags
and fist-pumping the three lions on their shirts and I was overwhelmed with
pride not only for myself, but for all of those who had helped me reach this
moment and achieve my dream of playing for the England national team.
Understand: without the kindness and generosity of the community I had
around me, there wouldn’t be the Marcus Rashford you see today: a 22-year
old Black man lucky enough to make a career playing a game I love.
My story to get here is all-too-familiar for families in England: my mum worked
full-time, earning minimum wage to make sure we always had a good evening
meal on the table. But it was not enough. The system was not built for families
like mine to succeed, regardless of how hard my mum worked.
As a family, we relied on breakfast clubs, free school meals, and the kind
actions of neighbours and coaches. Food banks and soup kitchens were not
alien to us; I recall very clearly our visits to Northern Moor to collect our
Christmas dinners every year. It’s only now that I really understand the
enormous sacrifice my mum made in sending me away to live in digs aged 11, a
decision no mother would ever make lightly.
This Summer should have been filled with pride once more, parents and
children waving their flags, but in reality, Wembley Stadium could be filled
more than twice with children who have had to skip meals during lockdown
due to their families not being able to access food. (200,000 children according
to Food Foundation estimates).
As their stomachs grumble, I wonder if those 200,000 children will ever be
proud enough of their country to pull on the England national team shirt one
day and sing the national anthem from the stands.
Ten years ago, I would have been one of those children, and you would never
have heard my voice and seen my determination to become part of the
solution.
As many of you know, as lockdown hit and schools were temporarily closed, I
partnered with food distribution charity FareShare to help cover some of the
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free school meal deficit. Whilst the campaign is currently distributing 3 million
meals a week to those most vulnerable across the UK, I recognize it’s just not
enough.
This is not about politics; this is about humanity. Looking at ourselves in the
mirror and feeling like we did everything we could to protect those who can’t,
for whatever reason or circumstance, protect themselves. Political affiliations
aside, can we not all agree that no child should be going to bed hungry?
Food poverty in England is a pandemic that could span generations if we don’t
course correct now. Whilst 1.3 million children in England are registered for
free school meals, one quarter of these children have not been given any
support since the school closures were ordered.
We rely on parents, many of whom have seen their jobs evaporate due to
Covid-19, to play substitute teacher during lockdown, hoping that their
children are going to be focused enough to learn, with only a small percentage
of their nutritional needs met during this period.
This is a system failure and without education, we’re encouraging this cycle of
hardship to continue. To put this pandemic in to perspective, from 2018-2019,
9 out of 30 children in any given classroom were living in poverty in the UK.
This figure is expected to rise by an additional 1 million by 2022. In England
today, 45% of children in Black and minority ethnic groups are now in poverty.
This is England in 2020...
I am asking you to listen to their parent’s stories as I have received thousands
of insights from people struggling. I have listened when fathers have told me
they are struggling with depression, unable to sleep, worried sick about how
they are going to support their families having lost their jobs unexpectedly,
headteachers who are personally covering the cost of food packages for their
vulnerable families after the school debit card has been maxed out; mothers
who can’t cover the cost of increased electricity and food bills during the
lockdown, and parents who are sacrificing their own meals for their children. In
2020, it shouldn’t be a case of one or the other.
I’ve read tweets over the last couple of weeks where some have placed blame
on parents for having children they ‘can’t afford’. That same finger could have
been pointed at my mum, yet I grew up in a loving and caring environment.
The man you see stood in front of you today is a product of her love and care. I
have friends who are from middle- class backgrounds who have never
experienced a small percentage of the love I have gotten from my mum: a
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single parent who would sacrifice everything she had for our happiness. THESE
are the kind of parents we are talking about. Parents who work every hour of
the day for minimum wage, most of them working in hospitality, a sector
which has been locked down for months.
During this pandemic, people are existing on a knife’s edge: one missed bill is
having a spiral effect, the anxiety and stress of knowing that poverty is the
main driver of children ending up in care, a system that is designed to fail lowincome families. Do you know how much courage it takes for a grown man to
say, ‘I can’t cope’ or ‘I can’t support my family’? Men, women, caregivers, are
calling out for our help and we aren’t listening.
I also received a tweet from an MP who told me ‘this is why there is a benefit
system’. Rest assured, I am fully aware of the Universal Credit scheme and I am
fully aware that the majority of families applying are experiencing 5-week
delays. Universal Credit is simply not a short-term solution. I also know from
talking to people that there is a 2-child-per-family limit, meaning someone like
my mum would only have been able to cover the cost of 2 of her 5 children. In
April 2020, 2.1 million people claimed unemployment-related benefits. This is
an increase of 850,000 just since March 2020. As we approach the end of the
furlough scheme and a period of mass unemployment, the problem of child
poverty is only going to get worse.
Parents like mine would rely on kids’ clubs over the Summer break, providing a
safe space and at least one meal, whilst they work. Today, parents do not have
this as an option. If faced with unemployment, parents like mine would have
been down at the job centre first thing Monday morning to find any work that
enables them to support their families. Today, there are no jobs.
As a Black man from a low-income family in Wythenshawe, Manchester, I
could have been just another statistic. Instead, due to the selfless actions of
my mum, my family, my neighbours, and my coaches, the only stats I’m
associated with are goals, appearances and caps. I would be doing myself, my
family and my community an injustice if I didn’t stand here today with my
voice and my platform and ask you for help.
The Government has taken a ‘whatever it takes’ approach to the economy –
I’m asking you today to extend that same thinking to protecting all vulnerable
children across England. I encourage you to hear their pleas and find your
humanity. Please reconsider your decision to cancel the food voucher scheme
over the Summer holiday period and guarantee the extension.
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This is England in 2020, and this is an issue that needs urgent assistance.
Please, while the eyes of the nation are on you, make the U-turn and make
protecting the lives of some of our most vulnerable a top priority.
Yours sincerely,
Marcus Rashford
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To all MPs in Parliament,
On a week that would have opened Uefa Euro 2020, I wanted to reflect back to
May 27th, 2016, when I stood in the middle of the Stadium of Light in
Sunderland having just broken the record for the youngest player to score in
his first Senior International match. I watched the crowds waving their flags
and fist-pumping the three lions on their shirts and I was overwhelmed with
pride not only for myself, but for all of those who had helped me reach this
moment and achieve my dream of playing for the England national team.
Understand: without the kindness and generosity of the community I had
around me, there wouldn’t be the Marcus Rashford you see today: a 22-year
old Black man lucky enough to make a career playing a game I love.
My story to get here is all-too-familiar for families in England: my mum worked
full-time, earning minimum wage to make sure we always had a good evening
meal on the table. But it was not enough. The system was not built for families
like mine to succeed, regardless of how hard my mum worked.
As a family, we relied on breakfast clubs, free school meals, and the kind
actions of neighbours and coaches. Food banks and soup kitchens were not
alien to us; I recall very clearly our visits to Northern Moor to collect our
Christmas dinners every year. It’s only now that I really understand the
enormous sacrifice my mum made in sending me away to live in digs aged 11, a
decision no mother would ever make lightly.
This Summer should have been filled with pride once more, parents and
children waving their flags, but in reality, Wembley Stadium could be filled
more than twice with children who have had to skip meals during lockdown
due to their families not being able to access food. (200,000 children according
to Food Foundation estimates).
As their stomachs grumble, I wonder if those 200,000 children will ever be
proud enough of their country to pull on the England national team shirt one
day and sing the national anthem from the stands.
Ten years ago, I would have been one of those children, and you would never
have heard my voice and seen my determination to become part of the
solution.
As many of you know, as lockdown hit and schools were temporarily closed, I
partnered with food distribution charity FareShare to help cover some of the
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free school meal deficit. Whilst the campaign is currently distributing 3 million
meals a week to those most vulnerable across the UK, I recognize it’s just not
enough.
This is not about politics; this is about humanity. Looking at ourselves in the
mirror and feeling like we did everything we could to protect those who can’t,
for whatever reason or circumstance, protect themselves. Political affiliations
aside, can we not all agree that no child should be going to bed hungry?
Food poverty in England is a pandemic that could span generations if we don’t
course correct now. Whilst 1.3 million children in England are registered for
free school meals, one quarter of these children have not been given any
support since the school closures were ordered.
We rely on parents, many of whom have seen their jobs evaporate due to
Covid-19, to play substitute teacher during lockdown, hoping that their
children are going to be focused enough to learn, with only a small percentage
of their nutritional needs met during this period.
This is a system failure and without education, we’re encouraging this cycle of
hardship to continue. To put this pandemic in to perspective, from 2018-2019,
9 out of 30 children in any given classroom were living in poverty in the UK.
This figure is expected to rise by an additional 1 million by 2022. In England
today, 45% of children in Black and minority ethnic groups are now in poverty.
This is England in 2020...
I am asking you to listen to their parent’s stories as I have received thousands
of insights from people struggling. I have listened when fathers have told me
they are struggling with depression, unable to sleep, worried sick about how
they are going to support their families having lost their jobs unexpectedly,
headteachers who are personally covering the cost of food packages for their
vulnerable families after the school debit card has been maxed out; mothers
who can’t cover the cost of increased electricity and food bills during the
lockdown, and parents who are sacrificing their own meals for their children. In
2020, it shouldn’t be a case of one or the other.
I’ve read tweets over the last couple of weeks where some have placed blame
on parents for having children they ‘can’t afford’. That same finger could have
been pointed at my mum, yet I grew up in a loving and caring environment.
The man you see stood in front of you today is a product of her love and care. I
have friends who are from middle- class backgrounds who have never
experienced a small percentage of the love I have gotten from my mum: a
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single parent who would sacrifice everything she had for our happiness. THESE
are the kind of parents we are talking about. Parents who work every hour of
the day for minimum wage, most of them working in hospitality, a sector
which has been locked down for months.
During this pandemic, people are existing on a knife’s edge: one missed bill is
having a spiral effect, the anxiety and stress of knowing that poverty is the
main driver of children ending up in care, a system that is designed to fail lowincome families. Do you know how much courage it takes for a grown man to
say, ‘I can’t cope’ or ‘I can’t support my family’? Men, women, caregivers, are
calling out for our help and we aren’t listening.
I also received a tweet from an MP who told me ‘this is why there is a benefit
system’. Rest assured, I am fully aware of the Universal Credit scheme and I am
fully aware that the majority of families applying are experiencing 5-week
delays. Universal Credit is simply not a short-term solution. I also know from
talking to people that there is a 2-child-per-family limit, meaning someone like
my mum would only have been able to cover the cost of 2 of her 5 children. In
April 2020, 2.1 million people claimed unemployment-related benefits. This is
an increase of 850,000 just since March 2020. As we approach the end of the
furlough scheme and a period of mass unemployment, the problem of child
poverty is only going to get worse.
Parents like mine would rely on kids’ clubs over the Summer break, providing a
safe space and at least one meal, whilst they work. Today, parents do not have
this as an option. If faced with unemployment, parents like mine would have
been down at the job centre first thing Monday morning to find any work that
enables them to support their families. Today, there are no jobs.
As a Black man from a low-income family in Wythenshawe, Manchester, I
could have been just another statistic. Instead, due to the selfless actions of
my mum, my family, my neighbours, and my coaches, the only stats I’m
associated with are goals, appearances and caps. I would be doing myself, my
family and my community an injustice if I didn’t stand here today with my
voice and my platform and ask you for help.
The Government has taken a ‘whatever it takes’ approach to the economy –
I’m asking you today to extend that same thinking to protecting all vulnerable
children across England. I encourage you to hear their pleas and find your
humanity. Please reconsider your decision to cancel the food voucher scheme
over the Summer holiday period and guarantee the extension.
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This is England in 2020, and this is an issue that needs urgent assistance.
Please, while the eyes of the nation are on you, make the U-turn and make
protecting the lives of some of our most vulnerable a top priority.
Yours sincerely,
Marcus Rashford
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Flipped learning task
Use the following slides and your own knowledge to answer the questions.
1. What is your impression of India?
2. What activities attract people to India?

Perspective
‘I literally went from staying in absolute luxury; drinking champagne and eating the finest
food with my biggest worry being ‘can I get Wi-Fi?’ to seeing the saddest sights I have
ever seen. From the luxurious buildings and beautiful architecture, shopping centres which
could have been taken from the centre of London and familiar shops and restaurants. The
hotel I stayed in was next to the parliament building and also the Prime Minister’s house.
There was no litter, the streets were clean and lined with beautiful trees. There were no
beggars allowed. Each night the streets were sprayed so there were no mosquitoes.
However, just a 5 minute drive away I was faced with mosquitoes and people desperately
begging in slums. The people were living in such poor surroundings and eating the
simplest of foods. They could not afford meat often and worked long and hard hours for
very little money. The smell was so terrible. With there being no sewage systems or toilets
the stench of human waste filled the air. These areas were not sprayed so people suffered
with malaria and dengue fever. People had no running water in their homes; they had to
queue at a water pump to carry water to their families. This was not the ‘India’ I was
expecting but yet it was on the doorstep of the wealthy, luxury I stayed in.’
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MORE THAN MASALA
You may have the hots for curry, but did you know just how varied
Indian cuisine is? The world’s largest producer of spices, India boasts a
diversity in cultures, climates and cooking styles that results in an
awesome array of dishes to tickle even the pickiest of palates. In fact,
the meals we order from Indian takeaway menus barely scratch the
surface of the sheer range of food choices on the nation’s plate!

Sumptuous Spices

Scan or

click this

Variety is the spice of life, and India has this in bucketloads. From aloo
paratha (bread stuffed with potatoes) to zafrani golda chingri (creamy
prawns infused with saffron) – and everything in between – Indian food
is rich in intense flavours and succulent seasonings. The historic spice
trade meant that the country profited from its abundance of colourful
spices, which were considered of greater value than gold. Even
today, Indian cuisine is influenced by global trade. Chillies,
originally brought over from Mexico, are now a staple
of Indian cooking. As for the famous
chicken tikka masala, its origins may
be closer to home than you think! It
is claimed that the dish was invented
by a British-Pakistani chef in Glasgow.

wise up
words

Ultimate Influencers:

Sake Dean Mahomed
200 years ago, Sake Dean Mahomed spiced up British
cuisine forever. An immigrant from the eastern Indian
state of Bihar, Mahomed opened Britain’s first ever curry
house in 1810. The Hindoostane Coffee
House in London served spicy meat and
vegetable dishes, and even provided
home deliveries. Mahomed was a
man ahead of his time – he was also a
travel writer, surgeon and health and
wellness expert. He even introduced
the practice of champooi (now
known as ‘shampooing’) to a
grateful British public!
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Aroma

A pleasant smell

Connoisseur
An expert in
judging taste

Cuisine

A style or method
of cooking

Palate

Sense of taste

Spice Trade

A historic way of sharing
goods and geting rich
(similar to coins and
banknotes today)

Looking Local

click this

Scan or

With such a melting pot of different flavours, cultures and influences
to savour, there really is no such thing as ‘typical’ Indian food. Getting
to grips with the cuisine of this vast country requires a more local look.
Each region of India has its own distinct flavours and styles of cooking,
from the dairy-rich curries served in Northern India to the rice, lentils
and coconut-infused dishes of the South. Exploring India through its
regional dishes is guaranteed to get your tastebuds tingling.

YOUR QUEST
Create a chilli map of India! Start with an outline of the
country and divide it into its northern, southern, eastern
and western regions. You will need to consult a map to do
this, as India is made up of 28 states. Research the local
meals of the different regions in India and select a hero dish
from each to label on your map.
Fancy becoming a chilli connoisseur? Give each dish a rating
out of 5 and include your score on the map.
The rating could reflect how spicy the dish
is, or even how tasty you would find it.

why not...

Spooky Spices
Would you like to eat a ghost pepper?
There’s nothing supernatural about it, but
it may still give you a fright! The ghost
pepper (also known as bhut jolokia) is an
eye-wateringly hot chilli pepper grown
in Northeast India. It made the Guinness
World Records in 2007 for being the
world’s spiciest chilli – 400 times hotter
than fiery Tabasco sauce. In fact, ghost
peppers are so red-hot that the Indian
Army uses them to make chilli grenades!

India Activity Pack • Key Stage 3 • © What on Earth Books Limited 2021 • All rights reserved

Discover the recipe for
your favourite regional
dish and have a go at
making it yourself!
Research popular
dishes in the countries
bordering India. Are
there any similarities?
Look at an Indian
takeaway menu from
the UK and compare
the dishes with those
on your chilli map.

Veggie Values
Chicken vindaloo and beef madras are two
popular dishes in the UK, but did you know
that India has the world’s largest vegetarian
population? There are many reasons for going
veggie, but religion has always been a key
influence in India’s kitchens. Eating pork is
forbidden in Indian Muslim culture, and Hindu
teachings promote ahimsa – non‑violence
against all living things. As for beef, that is an
absolute no-go for many Hindus, as cows are
deeply revered animals.

Fun Fact:
In South India, meals are often served
on fresh banana leaves. The distinctive
aromas and nutrients found in these
leaves are believed to enhance the taste
of hot food. Banana leaves are also used
as biodegradable packaging for food –
an eco‑friendly bonus!

Scan or

click this

Scan or

click this

JUST FOR LAUGHS:
Do you know any
good jokes about
Indian food?
Because I have naan.

You’re on Fire!

Congratulations on completing your chilli map. Indian food is as diverse as it
is delicious, and there are many ways to continue exploring this fascinating
topic. Why not follow in chef Gordon Ramsay’s footsteps and discover just
how different Indian food is to the UK versions we are used to?
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