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Phonics, spelling and 
vocabulary
Page 7: Long vowel phonemes
1 Answers may vary.
2

through

wave

seed

toe

high

brief

stew

joke

time

made

brain

road

rhyme

zoo

lean

 Mini story phoneme spotter

3 Long ago there was a lonely toad who lived in a hole not 
far from the lake. So, he decided to go and to visit Mole, 
who lived over the other side of the road.

 ‘I’m so lonely,’ he croaked. ‘I don’t know what to do.’

 ‘Oh dear,’ replied his friend. ‘Why don’t you go and 
row around the whole lake? You will meet lots of toads, 
voles, moles and stoats. When you go home you will 
have so many new friends.’

 So, Toad rowed over the boating lake and made so many 
friends he was never alone again.

Page 9: Common letter strings
1 1. 2. 3. 4. 5.

tough trough thought bough dough

enough cough ought plough although

rough bought

2 Answers may vary, for example:

1. 2. 3. 4. 5.

brough hiccough brought doubt though

fought drought doughnut

nought

sought

3 Answers may vary, for example:
 borough, through, thorough
4 Answers may vary, for example:
 Add a ‘t’ to the core and pronounce it ‘or’. 
  Or perhaps make up a sentence or rhyme to group the 

pronunciations, for example:
 It’s not enough to be tough and rough.
 I thought I ought to have bought it.

Letter strings lotto
Individual games.

The main outcome of this exercise is that the learners look 
closely at, and discuss, the spelling of these tricky letter 

strings. The discussion, rules and rhymes will help them to 
remember the spelling in the future. This can be applied to 
other letter strings.

Page 11: Spelling rules
1 con-fer-ence
 deaf-en-ing
 gen-er-al
 mis-er-able
 diff-er-ence
2 Each syllable contains a vowel.
3 secretary jewellery ordinary stationery library
4 All these words end in ‘-ery’ or ‘-ary’.
  Encourage the learners to make up rules to help with 

tricky spellings, for example:
  If in doubt, check the root word out: 

jewel – jeweller. A jeweller sells jewellery. 
  Or make a rhyme, where the unstressed vowel is over-

pronounced, for example:
  Be very wary! There is an ordinary secretary in the 

library.
5 Answers may vary, and can depend on pronunciation.

  The main outcome of this exercise is that the 
learners recognise that many words contain vowels 
that are not pronounced and might be accidentally 
missed out when spelling the word. They should be 
encouraged to develop strategies for remembering 
these spellings.

Page 13: Prefi xes and suffi xes
1 Answers may vary, for example:

Common prefixes Common suffixes

re-
pre-
dis-
de-
un-
im-
bi-
tri-
multi-
over-
super-
anti-
auto-
extra-
semi-
inter-
mis-

-acy
-al
-ance
-ence
-er
-or
-ity
-ness
-less
-ship
-ify
-able
-sion
-tion
-ist
-ism
-ish
-ise
-al

2 Reading activity.
3 Pip was a rather unkind and inconsiderate boy.
 One day, he had to leave the house before his brother, 

Ricky, got back from school.
 Unfortunately, on this occasion, Pip had been very 

irresponsible. He had been careless and had left the back 
door locked.
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 It was quite thoughtless of him as it would mean that it 
would be impossible for Ricky to get inside and get on 
with his homework.

 When Ricky arrived he was very displeased when he 
tried the door. Because of Pip’s selfishness, Ricky’s 
homework would be unfinished.

The main outcome of this exercise is that the learners are 
reminded about the range of prefixes and suffixes that 
may be added to root words to alter or add to the original 
meaning. This knowledge can often help with the spelling 
of an unfamiliar word.

Page 15: Synonyms and antonyms
1 

Synonym 1

happy

big

lazy

bright

cold

quiet

Synonym 2

large

freezing

dazzling

joyful

silent

idle

Synonym 3

brilliant

contented

hushed

sluggish

chilly

immense

Antonym

dull

loud

miserable

energetic

minuscule

sizzling

Meet Molly and Dolly!
2 Answers may vary, for example:
 On the other hand, Dolly was a very miserable girl. On 

her way to school, she would scowl at everyone she met. 
When she arrived in the playground, she would snarl a 
grumpy ‘Hello’ to the other children and everyone was 
sad to see her.

 The teachers said that they had never known such a 
rude, lazy girl and that she was a disappointment to 
have in the class.

 Because of her dreadful behaviour, she had so few 
friends and life for Dolly was always unhappy.

The main outcomes of this exercise are that the learners 
become confident with using the terms ‘synonym’ and 
‘antonym’ and are encouraged to make appropriate word 
choices in their writing.

Page 17: Homophones
1 The farmer could only find some of his sheep.
 Don’t forget to write a thank you letter to your aunt.
 I’m sorry but this soup is much too spicy for me.
 I’ve just written a whole page about my holiday.
 The boy was having a great time on the beach.
2 Answers may vary, for example:
 there / their / they’re
 eye / I
 bare / bear
 be / bee
 brake / break
 dear / deer
 fair / fare
 fir / fur
 hear / here
 flour / flower
 hair / hare
 knight / night
 knot / not
 made / maid
 know / no
 mail / male
 meet / meat
 one / won

 pair / pear
 peace / piece
 real / reel
 sea / see
 son / sun
 toe / tow
 way / weigh
 weak / week
3 Answers may vary, for example:
 I can hear with my ear.

The main outcome of this exercise is that learners become 
familiar with the term ‘homophone’. They should consider 
personal ways of remembering the appropriate spellings.

Page 19: Plurals
Regular plurals

1 The lions were sleeping in the bushes.
 One of his wishes was to make a den out of leaves.
 The monkeys were leaping around and frightening the 

ladies.
 The horse’s hooves were clattering on the road.

Irregular plurals
2 

tooth – teeth ox – oxen child – children

sheep – sheep man – men foot – feet

mouse – mice goose – geese woman – women

cactus – cacti deer – deer fungus – fungi

3 The mice were hiding in the bushes. They were very 
afraid of the foxes who lived in the woods and the old 
ladies who lived in the nearby houses. Leaves trembled 
above their heads, tickling their noses. Suddenly some 
deer appeared. The mice had never seen these strange 
creatures before. They were used to the sheep and the 
geese. The deer’s hooves were very close to where the 
mice were hiding. They kept very still. Maybe their 
wishes would come true ... 

The main outcome of this exercise is that the learners are 
reminded that plurals may take different forms – some 
plurals are regular and follow a rule, whereas others have 
irregular plurals that do not conform to the rules, and have 
to be learnt.

Grammar and punctuation
Page 25: Nouns and pronouns
1 There are no proper nouns so it is unclear who the 

passage is about.
2 There are too many repetitions of the proper nouns.
3 Answers may vary, for example:
 Once upon a time, there was a girl named Little Red 

Riding Hood. One day, her mother told her to visit her 
granny. She was walking along when she met the Big 
Bad Wolf. He spoke to her but she walked on. The Big 
Bad Wolf went ahead of her to visit her granny. She 
let him in and he locked her in the cupboard. When 
Little Red Riding Hood arrived, the wolf pretended 
to be her granny and tried to eat the little girl but 
luckily the Woodcutter rushed in and the killed the 
Big Bad Wolf.

The main outcomes of this exercise are that the learners 
become confident in using the correct terminology, and 
they come to understand the importance of balancing the 
use of nouns and pronouns in their writing.
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Page 27: Verbs

Verb Present tense Past tense Future tense

talk I talk I talked I will talk

fly I fly I flew I will fly

go I go I went I will go

sit I sit I sat I will sit

write I write I wrote I will write

sleep I sleep I slept I will sleep

The loop game
Answers may vary, for example:

The mountain was 
climbed by the 
man.

The bird sang a 
lovely song.

A lovely song 
was sung by the 
bird.

The girl ate the 
cake.

The cake was 
eaten by the  
girl.

The bee stung the 
man’s nose.

The man’s nose 
was stung by the 
bee.

The rain soaked 
the garden. 

The garden was 
soaked by the 
rain.

Miss Lee painted 
the front door.

The front door 
was painted by 
Miss Lee.

The lion climbed 
the tree.

The tree was 
climbed by the 
lion.

The children 
learnt a new song.

A new song was 
learnt by the 
children.

The professor 
solved the problem.

The problem was 
solved by the 
professor.

The man climbed 
the mountain.

The main outcomes of this exercise are that the learners 
become confident with the terminology, able to choose the 
correct tense of a verb and capable of writing in both the 
active and passive form when appropriate.

Page 29: Adverbs and adjectives
Answers may vary, for example:
The skeletal trees waved elegantly in the darkness.
A mysterious sound could be heard in the distance.
The whispering wind blew eerily through the broken 
window.
A transparent figure silently appeared in the shadows.
A gentle voice quietly called my name.

The main outcomes of this exercise are that the learners 
become confident with the terminology and are reminded 
to choose language carefully to add detail and improve the 
effect of their writing.

Page 31: Prepositions
1 Answers may vary, for example:
 a The book had slipped down behind the cupboard.
 b  The man peered through the dusty window to see if 

anyone was at home.
 c  The rude child pushed past the queue of people to get 

to the front.
 d The car was parked near the edge of the cliff.
 e I will sit bedside my friend if there is room.
2 Answers may vary, for example:
 a The new house was not far from the old one. 
 b  Luckily, it was in the same area as the old one so he 

could still go to the same school.
3 Answers may vary, for example:
 Under the bridge, right next to the stream, lived 

a troll. One day, he went through the woods, past 

the large house and stopped close to an old tree. He 
stood near to the tree and heard a voice coming from 
behind it.

 ‘Go to the house and climb down into the cellar 
below. On top of the cupboard is a box. Look inside, 
and underneath the velvet cloth you will find some 
treasure.’

 The Troll hurried off excitedly towards the house and 
followed the instructions, but all he found was a note 
saying ‘I was here before you!’

The main outcomes of this exercise are that the learners 
become confident with using the correct terminology and 
gain a range of prepositions and prepositional phrases to 
use in their writing.

Page 33: Compound sentences
1 The tiger prowled 

all night

Mrs Smith taught 
us English

I might go to the 
library

Grandpa was cold

The sky was black

John was going 
swimming

My teacher was 
hungry

but he didn’t like 
pasta.

so he was locked in 
the cage.

and it looked very 
threatening.

but he was late.

and Mr Jones 
taught us Maths.

or I might read at 
home.

so I gave him a 
coat.

2 Answers may vary, for example:
 She heard a noise but she wasn’t worried.
 She heard a noise so she wasn’t worried.
 She felt faint so she sat down.
 She sat down but she felt faint.

The main outcomes of this exercise are that the learners 
become confident with the terminology and able to use a 
variety of sentence structures in their writing.

Page 35: Complex sentences
1 Answers may vary, for example:
 if unless except yet however 

whereas unlike therefore until 
when since

2 Answers may vary, for example:
 If you are not a good swimmer, you should not play 

near water.
 You shouldn’t play near water if you are not a good 

swimmer.

The main outcomes of this exercise are that the learners 
become confident with the terminology and able to use a 
variety of sentence constructions in their writing.

Page 37: Commas
Mr Monroe, who had travelled from America, was 
extremely tired. Arriving at the hotel, he was much too 
late for dinner so he ordered some coffee, fruit, rolls and 
water to be delivered to his room. The room, which looked 
over the river, was much too warm but the window refused 
to open. However, when the waiter brought the food up 
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to the room, he was able to turn the heating down for 
Mr Monroe. Unfortunately, within an hour, Mr Monroe was 
much too cold. As he couldn’t work out the heating system 
himself, he just decided to put on his hat, coat, scarf and 
gloves and sit under his quilt. Luckily, he soon fell asleep.

It is worth noting that there are differing views about the 
use / overuse of commas, for example some might say that 
a comma after ‘late for dinner’ would be appropriate if the 
writer wanted to signal a significant pause; others may feel 
it is unnecessary.

The main outcome of this exercise is that the learners 
understand that commas are included to make the meaning 
of the text clearer and easier to read. They should be aware 
of the correct use of commas to separate items in a list, 
following a connective and when acting as parentheses.

Page 39: Apostrophes
1 I’ve always wanted to have a go on Matthew’s bike but 

he’s so possessive he won’t let anyone ride it. It’s not 
fair.

2 a Nora’s sweets
 b Mr Sharma’s house
 c A teacher’s scary look
3 Answers may vary, for example:
 don’t – do not
 isn’t – is not
 can’t – cannot
 it’ll – it will
 must’ve – must have
 they’re – they are
 we’ve – we have

The main outcome of this exercise is that the learners are 
reminded of the correct use of the apostrophe.

Page 41: Direct and reported speech
1 Answers may vary, for example:
 Mr Lang asked Ravi for his homework. Ravi told him 

that an enormous bear had attacked him and run off 
with it in his paw. Mr Lang laughed and asked Ravi if he 
expected him to believe that.

2 Answers may vary slightly, for example:
 Just then, Mr Nadal, the caretaker, walked in and said, 

‘I’ve just seen an enormous bear running round the 
school field!’

 ‘Was it carrying anything in its paw?’ asked Mr Lang, 
looking surprised.

 ‘Yes – something white. Looked like some sheets of 
paper,’ replied Mr Nadal.

 Ravi smiled.

The main outcomes of this exercise are that the learners 
become confident with the terminology and accurate 
when punctuating both direct and reported speech.

Page 43: Using a range of punctuation
Parenthetic commas, brackets and dashes
1 a  Mia, whose pet had been missing for two days, was 

unable to stop crying all day.
 b  The male lion (with the enormous mane) was pacing 

up and down.
 c  At the weekend – and it can’t come too soon – we are 

going to the beach.
 d  My Maths teacher (the one who lives near Julie) said I 

should get full marks.
 e  After school – thank goodness – my mum is taking me 

to get my hair cut.

Colons and semi-colons
2 a It was very icy; the pavement was slippery.
 b  The actor boomed: ‘The coast is clear. We must be 

quick.’

 c   A new puppy will need: a cosy bed; two bowls; a 
small collar and lead; special puppy food; and a lot of 
attention!

 d Sofia has a sweet tooth; Sara prefers savoury things.

Question marks, exclamation marks or ellipses
3 Oh no! Which way should he go? As he peered into the 

darkness he saw ... 

The main outcome of this exercise is that the learners are 
encouraged to use a range of appropriate punctuation in 
their writing.

Reading
Page 49: Historical stories – settings
1 The combination of wooden houses, warm weather, dry 

straw and candles led to frequent fires.
2 The breeze was fanning the flames.
3 The flames were like the many tongues of some gigantic 

monster.
4 Answers may vary, but the setting description should 

reflect the information given in the story and any prior 
background knowledge the learners may have about the 
historical setting or about fires in general. Research into 
the Great Fire of London in 1666, including paintings 
and images, may further enable the learners to add 
detail to their setting descriptions. 

The main outcomes of this exercise are that the learners 
are reminded of the genre of historical narrative and able 
to pick up on historical references, retrieve appropriate 
information and write a detailed setting description.

Page 51: Fantasy stories – characters
Answers may vary, but the character descriptions of the 
man in red should draw on all the information retrieved 
from the extract, including aspects of his character that 
may be inferred by his actions. A range of appropriate 
adjectives and adverbs should bring the character to life. 
The learners should also draw on conversations they may 
have had about the text and the character outlines they 
may have created beforehand.

The main outcomes of this exercise are that the learners 
become familiar with the genre of fantasy stories and able 
to use the information stated or inferred to construct a 
character description, including interesting adjectives and 
adverbs to provide detail.

Page 53: Stories from other cultures – using 
inference
Answers may vary, for example:
1 The fence is to prevent people stealing the oranges.
2 The oranges might be very expensive and the children 

cannot afford them.
3 The author uses several short sentences and phrases to 

create a feeling of breathlessness.
4 Answers may vary, but the next part of the story should 

pick up on clues such as: the boy was about Naledi’s own 
age; he spoke in the children’s own language and tried to 
warn them of the danger; all the characters are children; 
it appears to be a hot country; the opening sentence ‘On 
they walked’ seems to indicate Naledi and Tiro are on 
a journey; Naledi is obviously the more confident one, 
and perhaps older than Tiro. The learners’ stories should 
continue in the style of the original extract. Perhaps the 
boy will get an orange for the children and help them on 
their journey or take them to a safer place.

The main outcomes of this exercise are that the learners 
become familiar with the genre of stories that reflect other 
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cultures and able to pick up on clues within the text and 
continue to write their own version of the story in the 
same style.

Page 55: Stories with issues
Answers may vary, for example:
1 This extract makes me feel uncomfortable, frightened 

and upset. I also feel angry at the behaviour of the other 
children.

2 The animals may have been captured by poachers and 
the narrator was trying to protect them.

3 The story is being told by the person in the cage. He is 
frightened but wants to protect the orang-utans.

4 By telling the story in the first person, it gives the reader 
first-hand experience. Also, by describing all the noises 
and the images in quick succession, it makes the scene 
feel very intimidating. 

5 The fact that the animals are endangered should mean 
that people should protect them, not hunt them. 
However, sometimes they are captured to protect and 
preserve them. 

6 Answers should reflect the information provided in the 
extract. They should be written in the first person, as 
an onlooker watching the scene unfold, describing the 
creatures in the cages and the actions and reactions of 
the crowds. They should reflect the viewpoint of the 
observer.

The main outcomes of this exercise are that the learners 
become familiar with stories that raise issues and provoke 
reactions from the reader, and able to recognise viewpoints 
in narratives and write a version of the events from their 
own point of view.

Page 57: Fables, myths and legends
1 A myth.
2 It does not sound true and is used to explain the natural 

phenomenon of the marks on the bark of a birch tree.
3 The timberlands must be another name for a wood or 

forest and the trees would provide the shade. 
4 

Opening
(introduce setting 
and characters)

OLD-man; too hot to sleep; river; 
timberlands.

Build-up
(hint of a problem)

The old man asked the wind to 
blow harder and harder.

Main part
(a problem)

He asked all the trees to break in 
the wind.

Action / resolution The birch tree refused to break.

Ending The man slashed the bark and said 
that all birch trees would be marked 
in this way for not obeying him.

The main outcomes of this exercise are that the learners 
recognise the difference between fables, myths and legends 
and are able to focus on the five main parts of a known 
simple story to create their own original stories in the 
future.

Page 59: Poetry – figurative language 
Answers may vary, for example:
1 a  Repetition of initial phonemes – rain rivers; white 

wave.
 b  Likening something to another thing without using 

‘like’ or ‘as’ – the lighthouse of the sun.
 c  Giving human qualities to non-human subjects – they 

argue and quarrel.
 d  Likening something to something else using ‘like’ or 

‘as’ – change like the weather.

2 The thunder is rolling around and echoing from one 
side of the valley the other.

3 It could be a wispy white cloud or some snow on the 
mountain tops.

4 The luminous lighthouse of the shimmering sun.
5 Performance.

The main outcomes of this exercise are that the learners 
become confident with the terminology and have an 
opportunity to enjoy and perform the language, making 
the images created come to life.

Page 61: Play-scripts
Answers may vary, for example:
1 It is in the middle of a wood, in a small clearing, at 

night. There is a number of tents and a smouldering 
fire. It is night.

2 Jack is grumpy and not enjoying the trip. Roul is 
confident and fearless but a bit of a tease, and could be 
a bully. Lex is nervous and younger. Brad is kind and 
thoughtful.

3 The stage directions help the actors to understand how 
each character is reacting, moving and speaking. This 
helps them to develop the character further than just 
the dialogue alone.

4 Answers should reflect the characters in the extract and 
include the correct layout and any appropriate stage 
directions, for example:

 Lex: (whimpering) Oh no.

 Brad: What’s the matter, Lex? Are you OK?

 Lex:  (beginning to shake and stutter) I … I … I … wish I 
hadn’t come. I don’t really l… l… like it here. And 
I can see something moving behind that t… t… 
tree over there.

 Roul:  (laughing) Don’t be such a baby! There’s nothing 
there.

 Brad:  (moving a bit closer to Lex) Why don’t you just go 
and check if you’re so brave? Then Lex won’t be 
scared and we can go to bed. It is getting a bit 
cold. 

 Roul:  (getting up) Alright then, but you owe me! You can 
make the hot chocolate in the morning! And you 
can bring it to me in bed!

 Roul walks towards the trees and suddenly stops in his 
tracks …

The main outcomes of this exercise are that the learners 
become familiar with the layout of a play-script, able to 
use appropriate dialogue and stage directions to develop 
the scene and the characters and have an opportunity to 
perform their own original play-scripts.

Page 63: Autobiographies and biographies
Answers may vary, for example:
1 Autobiographical style is written in the first person and 

biographical in the third person.
2 She believes in the existence of dragons and is very 

interested in them.
3 No. The author of the biography does not believe 

in dragons. The tone in the first paragraph is quite 
sarcastic. The author uses words such as ‘imagine’ and 
‘apparently’ and an exclamation mark at the end of the 
sentence about fire-breathing dragons.

4 Answers should be written in the first or third 
person and contain the appropriate features of the 
text type.

The main outcomes of this exercise are that the learners 
become confident with the terminology and able to write 
in an appropriate style.
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2 The paragraphs signal an introduction, a series of logical 
of points and a closing statement.

3 1 Introduction
 2 First excuse
 3 Second excuse
 4 Third excuse
 5 Fourth excuse and conclusion
4 The present tense explains the task so that it is possible 

to carry it out time and time again.
5 Answers should be written in the present tense, contain 

paragraphs and include the appropriate features.

The main outcome of this exercise is that the learners 
become familiar with the layout and features of 
explanation texts.

Page 73: Recounts
Answers may vary, for example:
1 The question makes the reader think that their own 

home may not be safe and so they should find out what 
has happened.

2 It is written in the past tense as it is retelling a series of 
events that has already happened.

3 She is too young to be named in the press.
4 Yesterday; first; while; then; before; sometime later.
5 It adds weight to the report as someone is giving either a 

first-hand account or their own opinion of proceedings. 
It also adds interest for the reader.

6 HOMELESS GIRL CHASED OUT OF A BED FOR 
THE NIGHT

 Yesterday, a poor defenceless girl, who cannot be 
named for legal reasons, was cruelly chased out of her 
bed as she sought her only hope of a refuge for the 
night.

 Earlier, Mr and Mrs Brown and their son Barney (10), of 
Bearswood, had carelessly left their door unlocked while 
casually strolling through the woods.

 The young girl, who had not eaten or slept for 
several days, could not resist the temptation of some 
comforting food and a bed for the night, so she entered 
what she perceived to be an empty house.

 Having fallen asleep in one of the beds, she was rudely 
awoken by the return of the family and forced to flee in 
fear of her life.

 The police hope to prevent further incidents by 
preventing bears owning their own homes while poor 
innocent children are left to roam in the woods.

The main outcome of this exercise is that the learners 
become familiar with the language, features and 
organisation of a recount text.

Page 75: Reports
The Tomb of Tutankhamen
Answers may vary, for example:
1 It was in 1922, by Howard Carter, in the Valley of the 

Kings.
2 A solid-gold death mask, mummified pets, some strips 

of cloth for the king to use as toilet paper.
3 The sub-headings make it easy to locate specific 

information quickly.
4 No. It is important to know the context first, which is 

usually given at the top of the page. It is clear that all 
the information is about the Tomb of Tutankhamen, 
so it is then possible to read the information in any 
order. Sometimes a reader might be looking for one 
specific fact, so they may read that particular box 
first. 

The main outcome of this exercise is that the learners 
become familiar with the language, features and layout of 
a report text.

Page 65: Persuasion
Answers may vary, for example:
1 The author had seen the advertisement in The 

Intergalactic Traveller.
2 He had spent thousands of eons studying the possibility 

of life on Earth.
3 Three from: firstly; furthermore; finally; and. 
4 Three from:
 He has had a burning ambition to travel through the 

galaxy.
 He is good at working as part of a team.
 He has had a great deal of experience of living in 

confined spaces.
 He’s fanatically fearless and would not be intimidated 

by primitive life forms.
5 extremely good: outstanding / quite remarkable 

great deal (of experience): enormous amount / endless 
valuable (experience)

The main outcome of this exercise is that the learners are 
clear about the structure and features of a persuasive text.

Page 67: Discussion
Answers may vary, for example:
1 The first paragraph is a general introduction of the 

three areas to be discussed. The second paragraph gives 
information about land creatures, the third is about sea 
creatures and the fourth is about creatures in the air. 
The final paragraph concludes the text and asks the 
readers to decide which option they would choose.

2 You could climb vertically up the side of a building, leap 
over obstacles or race across plains.

3 The author has to present the case impartially so the 
readers can decide for themselves.

4 Answers should include three strong reasons in support 
of the decision. 

The main outcome of this exercise is that the learners are 
clear about the structure and features of a discussion text.

Page 69: Instructions 
Answers may vary, for example:
1 It sets the tone for the text, which is that it is not meant 

to be taken seriously.
2 It is to make the phrase sound important, but it is the 

opposite to regular instructions when cooking and 
therefore also meant to be humorous. 

3 The sub-headings make it easier to access the 
information. The numbered steps show the order in 
which things should be done.

4 The recipe would not work.
5 Before you start, gather all your equipment and 

ingredients together but do not wash your hands.
 First, pour the ditchwater, mushrooms and sour milk 

into the cooking pot.
 Next, add the mixed weeds, a few clumps at a time, and 

stir in gently with the wooden spoon.
 After that, carefully squirt in the shampoo, making sure 

the mixture does not splash over the sides.
 Then, gently place the smelly socks in the centre of the 

mixture, one at a time. You may notice a slight fizzing 
as they dissolve – this is quite normal.

 Finally, add the cabbage juice, mix until the desired level 
of lumpiness is achieved and pour into goblets to serve.

The main outcome of this exercise is that the learners are 
reminded of the language and layout of instructional texts.

Page 71: Explanations 
Answers may vary slightly, for example: 
1 It is helping readers to avoid doing the washing up on a 

regular basis.
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3 Personal response.
4 Personal response.

The main outcome of this exercise is that the learners 
become able to use a variety of planning formats, 
including using a known story as a model for planning and 
writing their own version.

Page 83: Openings and endings 
The learners should write their own opening and ending, 
using the extracts as a model. They should also plan what 
may have happened in the original story, and could write 
the whole version if time allows.

The main outcome of this exercise is that the learners are 
encouraged to think about the importance of planning 
strong openings and endings when writing their own 
stories.

Page 85: Settings and characters 
Setting
1 Answers may vary, but should continue the scene set in 

the extract, for example:
 A musty smell hung in the air, as rotting rubbish 

huddled in corners. An old wooden door swung on its 
hinges, too tired even to creak, but other sounds could 
be heard in the distance: The faint whispering of the 
wind as it weaved in and out of the broken windows 
and the hollow sounds of horses’ hooves on the 
cobbles.

Character
2 Answers may vary, but should include details that bring 

the character to life, for example:
 Something moved. Or someone. A figure appeared in 

the darkness, moving silently amongst the shadows. 

Writing
Page 81: Planning stories
Answers may vary, for example:
1 & 2

‘Goldilocks and the Three 
Bears’

Generic model Plan for new story

Opening Three Bears
Cottage in wood
Make porridge – too hot
Decide to go for a walk
Leave the door open 

Introduce character(s)
Introduce setting
Normal day
Character(s) leave setting

New family move into house next 
door
Busy day unloading
Leave the house to get something to 
eat
Forget to lock the door

Build-up Goldilocks
Walking in wood
Finds cottage
Enters cottage

New character (NC) introduced
Enters setting

Sam from next door is sent round 
with a cake for new neighbours
Finds house empty
Decides to have a look round

Problem Goldilocks explores cottage
Breaks Little Bear’s chair
Eats Little Bear’s porridge
Falls asleep in Little Bear’s bed

NC explores setting
Causes a problem

Stays in setting for some reason

Sam explores house and finds box 
of computer games belonging to 
the children
Starts to play with them and forgets 
the time

Action / 
resolution 

Three Bears come home
Discover chair
Discover porridge
Discover Goldilocks in bed

Original characters return
Discover problems

Discover NC still in setting

Family come back unexpectedly
Find door open and Sam playing 
with games in their house
Very cross

Ending Goldilocks wakes up
Jumps out of the window and runs 
away

NC is discovered and leaves the 
setting

Sam tries to explain
Offers cake
Makes quick exit
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It was a young man, finely dressed in a long black 
cloak and tall hat, a red silk scarf tied at his neck. He 
carried a stout stick, the silver handle glistening in the 
fading moonlight. He paused and looked around as if 
searching for someone, waiting, listening for footsteps. 
The moonlight revealed a jagged scar on his face but 
it was not the face of a villain. It was a kind face. 
A compassionate face. A face you could trust.

The main outcome of this exercise is that the learners 
are encouraged to choose language carefully to create 
interesting setting and character descriptions.

Page 87: Adding detail
A Answers may vary, but should correct the problem of 

the piece being too descriptive, for example:
 1  First, lift the egg out of the boiling water with a 

spoon.
 2 Next, place the egg in the egg cup.
B Answers may vary, for example:
 Once upon a time there were three goats. One was 

big, with a long shaggy coat and shiny black hooves. 
One was middle-sized, with a fine pair of horns. The 
third one was small but very brave and rather clever. 
They lived in a tiny field near a river and spent their 
days nibbling the grass and basking in the warm 
sunshine. There was a river nearby with an old 
rickety bridge that led to some lush green pastures 
on the other side, but there was one problem. 
Underneath the rickety old bridge lived a grumpy 
little Troll. The Troll may have been small but he was 
extremely strong and liked nothing better than a 
tasty meal of roasted goat.

 One day the goats were feeling particularly hungry 
and decided they would have to cross the bridge to get 
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to the lush grass on other side. The little goat, being 
the bravest and the cleverest, decided to cross the 
bridge first, but the nasty little troll was lying in wait 
for him.

 Just as the little goat stepped onto the bridge there was a 
loud rumbling and a grumbling.

 ‘Who dares to set foot on MY bridge? I’ll eat you up!’ 
snarled the ugly little man. 

 ‘Don’t eat me,’ whimpered the little goat. ‘Wait for my 
brother. He’s much fatter than me!’

 The Troll licked his lips at the thought of a fatter, tastier 
goat, so he let the little goat pass.

Remind the learners that, whether they are writing fiction 
or non-fiction, it is important to add detail when:
• it improves the writing
• it helps to make the meaning clear
• it allows the text to meet its purpose
• it is appropriate for the audience.
Too much detail is not always appropriate.

The main outcome of this exercise is that the learners 
are reminded to add the appropriate amount of 
detail to their writing to ensure it is informative or 
enjoyable.

Page 89: Organisation and paragraphing
Answers may vary, but should demonstrate coherent 
paragraphs that make sense and are arranged in an 
appropriate order:
There are many species of dragons in the world. Many 
people do not believe in them. However, once you have 
seen one, you will be hooked. Here are three of my 
favourites.
Firstly, the most beautiful, the Frost Dragon, is usually 
found in cold climates. An iceberg provides a perfect place 
for its lair. It can sometimes be found hiding in abandoned 
igloos. They migrate thousands of miles each year so that 
they can spend time in winter darkness. Interestingly, it 
is one of the few dragons that does not breathe fire, for 
obvious reasons.
Closer to home, the Knucker Dragon is found in damp 
woodland, preferring to be near rivers or ponds. It is 
particularly fond of creatures such as rabbits, voles and 
rats. It is not usually dangerous to humans, preferring 

to hide amongst the trees. It is known for its excellent 
camouflage.
In contrast, the exotic Chinese Lung is usually found 
in mountainous regions. It prefers to hide out in caves 
and rocky outcrops. Its beautiful shimmering red scales are 
usually only glimpsed from a distance. Its horns, teeth and 
claws are used for defence against eagles and big cats.

The main outcome of this exercise is that the learners 
become able to organise information into coherent 
paragraphs.

Page 91: Audience and purpose 
Answers may vary, for example:
1 All are written in the first person, but the first version 

is dull and lacks detail. The police report is factual and 
clear, and the writer has only included details that may 
be appropriate to the investigation. The horror story is 
far more descriptive; the author has chosen language for 
effect, using exaggeration and personification to build 
the tension (‘wind was whistling’; ‘long, dark alleyway’; 
‘angry brick walls’; ‘I was exhausted’).

2 a  Answers may vary, for example: 
I walked the short way down the road to Granny’s 
house. The snowflakes were beginning to tickle my 
face and I couldn’t wait to be out of the cold wind 
and in Granny’s warm kitchen, eating home-made 
chocolate cake. My favourite! I glanced behind me and 
I could see a familiar outline in the distance.

 Despite the cold, Mum was still standing by the gate, 
making sure I was safe.

 b Tuesday
 Snowing again.
 Had to walk to school on my own this morning. The 

wind had blown a snow drift in the road and we 
couldn’t get the car out.

 It was freezing so I had to walk really fast. Every time 
I turned round, I could see the snowman I built last 
night. Looked like someone standing in the garden. 
It’s definitely the biggest in the street! 

The main outcome of this exercise is that the learners are 
reminded to consider the purpose and audience of their 
writing to make appropriate choices of style, language 
and layout.
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