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International Relations c.1918-2001  
Recommended guided learning hours: 36 hours 
 
Introduction 
 
We believe passionately that learners should follow a history 
course with a final examination rather than their course being 
dominated by the needs of an examination for two or even three 
years. In practice, this means that you will want to and need to 
teach some unexamined content. In the Period study some content 
is simply there to provide the necessary context for learners to 
make sense of what will be examined.  
 
We recognise that this presents a challenge for teachers in 
planning the depth and breadth of their content coverage, 
particularly in the Period Study. With this in mind we have 
produced a range of support materials including the teaching plan 
for the Period study shown below. This is not to dictate teaching 
methods to teachers. However, we hope that teachers will find the 
advice and guidance helpful in shaping and planning their lessons.   
 
There are two guiding principles. 
 
A. Devote enough time to the Historical controversies 
First and foremost, it is important to devote sufficient time to the 
teaching of the Historical controversy topics. These are worth 50 
out of the 65 marks available on the paper.  
 
This should also help learners to avoid the danger of answering the 
other questions (Questions 1 and 2)  in too much depth and not 
leaving enough time in the examination for the Historical 

Controversy questions (3 and 4).   That said, the content of the 
other sections, while important in its own right, is also important in 
helping learners to understand the changing contexts which gave 
rise to the differing interpretations.  
 
In the teaching plan below we have recommended:  
• 8.5 hours on Topic 1 the background content Conflict and 

Cooperation between 1918-1939 
• 7.5 hours on Topic 2 Changing interpretations of Appeasement 
 
However this is only indicative. We would not want to dictate 
either the pace or timing of your course as teachers know best how 
to motivate and prepare each cohort of students. In the teaching 
plan we have highlighted optional content to differentiate between 
what might be considered core material and material which adds 
depth and breadth.  
 
B. Focus on the Key Tasks  
The key element in the teaching plan is the Key Task, which is 
usually a Focus Task (called FT in the teaching plan below) from the 
textbook Modern World History Period and Depth Studies (ISBN 
9781471860188). The teachers and examiners who have helped to 
create this specification and this teaching plan did not intend that 
learners should record and try to remember every event. The 
structure of the course and its assessment is such that if learners 
have discussed, considered and possibly even argued about the 
questions in the issues column, and completed the Key Tasks, then 
it should be the work from those tasks which they should revise. 
This will prepare them most effectively for the examination.  
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Key topic  1:   Conflict and co-operation 1918–1939 (8.5 hours) 

 
Content & timing 
This is the specified 
content and suggested 
teaching time for 
completing Key Tasks 

Key issues 
These are kinds of issues  
learners need to consider 
and they form the basis 
for the Key Tasks 

Key Tasks  
These tasks are designed to ensure 
learners have usable notes covering  
key content and issues and their 
analysis of them as a basis for revision 

Resources 
Relevant 
textbook 
pages or other 
resources 

Optional tasks  
These enrichment tasks help 
engage students, deepen their 
understanding and build 
knowledge which will help their 
examination answers to stand out 

Comments and guidance 
It is always in the hands of teachers exactly how to balance 
depth of coverage, pace, engagement and building knowledge 
and understanding but these comments may be helpful as 
guidance.   

The Versailles Peace Settlement: 1.5 teaching hours 
Aims of the three 
main powers 
 
25 mins 
 

Why the peacemakers 
had a very difficult job 
 
The differences 
between the aims of 
leaders at Versailles 

Activity on p11 – Develop Profile of 
Wilson and how other leaders 
viewed him  
 
Focus Task (FT) on p12  Reconstruct 
diary entries or letter written by one 
or more of Big Three about each 
other.  

Textbook 
pp10-12 

Whole class discussion  / 
analysis of Peace Soup cartoon 
Textbook p11 
 
Create own profiles of 
Clemenceau and Lloyd George 
using p00-00 and or 
recommended web links 

The opening section of the textbook is designed to set the 
scene only. although learners are likely to find it useful to 
remember some of the Fourteen Points, particularly 1, 2, 4, 
10, 14.  
 
Important to emphasise to learners that responses in 
Focus TASK (FT) on p12 should be plausible and based on 
evidence not imagination.  

Terms of the treaty 
 
35 mins 
 

Which issues the 
leaders were happy or 
unhappy about  

Summarise main points of 
contention with FT on p13. As 
alternative approach the terms and 
reactions of leaders could be taught 
together ie reveal key terms, ask 
who would or would not be happy –
record in a grid 

Factfile p13  There will be no questions directly on internationalism but 
learners may find it useful as a tool for tackling questions. 
 
Learners will need to remember the main headings of the 
Treaty (eg Disarmament, Territory) and ideally some of the 
terms under these headings (eg Germany lost 12.5% of its 
population) 

Reactions to the 
Treaty 
 
30 mins 

Why there were such 
strong reactions to 
Treaty of Versailles? 

Study German reaction on p14  and 
put points in order of which caused 
most outrage 

Textbook p14 Analysis of British cartoon on 
p14 
 

The views of the Big Three and of Germans is sufficient to 
tackle examination questions on reactions to the Treaty 
although knowledge of British and French reactions might 
enhance an answer.  

Other peace treaties 
& their effect on 
international 
relations 

  Textbook p14  Optional content. Other treaties will not be examined but 
we recommend it as a link to explaining the world today. 

How to judge the 
peacemakers  
 
 

Why most historians 
think peacemakers did 
a reasonable job 
 

Activity p15 Textbook p15 Comparison of historians views 
p00-00 

Optional content: Candidates will not be asked 
historiographical questions on this section of the unit. 
However, using the views of historians is a perfectly 
acceptable approach to tackling a question on whether the 
treaties were successful or not.  
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Content & timing 
This is the specified 
content and suggested 
teaching time for 
completing Key Tasks 

Key issues 
These are kinds of issues  
learners need to consider 
and they form the basis 
for the Key Tasks 

Key Tasks  
These tasks are designed to ensure 
learners have usable notes covering  
key content and issues and their 
analysis of them as a basis for 
revision 

Resources 
Relevant 
textbook pages 
or other 
resources 

Optional tasks  
These enrichment tasks help 
engage students, deepen their 
understanding and build 
knowledge which will help their 
examination answers to stand out 

Comments and guidance 
It is always in the hands of teachers exactly how to balance depth 
of coverage, pace, engagement and building knowledge and 
understanding but these comments may be helpful as guidance.   

Internationalism in the 1920s: aims, successes and failures (2 hours) 
Aims and vision of 
the League of 
Nations  
 
Optional (but if 
included we 
recommend 25 
mins) 

What were the aims 
of the League and 
why was it such a new 
vision? 
 
How did the League 
work in theory and 
reality? 
 
Was the League taken 
seriously?  

No key tasks Textbook 
pp16-17 

Discuss questions on pp16 
and 17 

Optional content: The vision, structure and opinions of 
the League are not core to the course but they do 
provide relevant context. Learners are not required to 
know the League’s structure although it may prove 
useful to them. They need to understand sanctions but 
these will arise in the events of the 1920s.  

The work of the 
League 
Commissions 
 
30 mins 

How successful were 
the Commissions?  

Add caption to photograph of 
League Commission in action 
explaining work of 
Commissions 

Textbook 
p18 

Make a list of key successes 
and rate them in order of 
importance 

The achievements of the Commissions is one element of 
the story of internationalism in the 1920s and creating a 
list of achievements could be useful as learners may well 
face questions of the successes or failures of the League 
in the 1920s and such a list would be the basis of a 
relevant paragraph.  

The League and 
international 
security 
 
1 hour 

How effective was the 
League in keeping 
international peace 
and security 

Focus Task p20 Textbook 
pp19-20 

Take findings from FT on p20 
and rate them in order of 
success 

The performance of the League in the 1920s is a central 
issue. More able learners might be encouraged to 
consider the importance of the League’s  role as a talking 
shop, keeping lines of communication open, as well as 
the more concrete events.  

International 
Agreements in the 
1920s 
 
35 mins 

How effective were 
attempts at 
international co-
operation, including 
disarmament?  
What were the main  
challenges/obstacles 
to effective co-
operation?  

Focus Task p22 (but see 
suggestion in optional tasks 
column) 

Textbook 
p21-22 

Tackle FT on p22 only for 
agreements of 1920s, then 
revisit the task based on the 
1920s as a whole (Ie including 
the work of the League) 

This section continues the theme of balancing the record 
of internationalism in this period. Again the intangible 
role of the League in promoting dialogue might be raised, 
particularly for more able learners.  
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Content & timing 
This is the specified 
content and suggested 
teaching time for 
completing Key Tasks 

Key issues 
These are kinds of issues  
learners need to consider 
and they form the basis 
for the Key Tasks 

Key Tasks  
These tasks are designed to ensure 
learners have usable notes covering  
key content and issues and their 
analysis of them as a basis for 
revision 

Resources 
Relevant 
textbook pages 
or other 
resources 

Optional tasks  
These enrichment tasks help 
engage students, deepen their 
understanding and build 
knowledge which will help their 
examination answers to stand out 

Comments and guidance 
It is always in the hands of teachers exactly how to balance depth 
of coverage, pace, engagement and building knowledge and 
understanding but these comments may be helpful as guidance.   

The impact of the Depression on international relations 1929–34 (1.5 hours) 
Economic and 
political 
consequences of 
the Depression 
 
15 mins 

Why did the 
Depression lead to 
economic 
nationalism? 
 
What were the 
political 
consequences?  

Complete relevant section of 
Focus Task on p28 which is 
essentially a recording frame to 
build up evidence to explain 
what went wrong in the years 
1929-34 

Textbook 
pp23-24 

Detailed analysis of cartoon 
on p24 

The sections on the Depression are divided into a 
narrative which is divided into 4 factors. Learners need to 
be familiar with the main developments outlined in these 
four factors and be able to explain at the end how the 
Depression led, directly or indirectly, to increasing 
international tension.  
 
It might be possible to get learners working in groups 
and taking one factor each and then reporting back to 
other members of their group. Alternatively, or in 
addition, groups or the whole class could debate the 
relative importance of factors 1-4 in causing 
international tension.  

Emergence of 
dictatorships in 
Europe  
 
20 mins 

Why did the rise of 
dictatorships in 
Europe cause 
international tension?  

Complete relevant section of FT 
on p28 

Textbook 
pp25 

Search for further relevant 
sources on the Churchill 
Archive  

The Manchurian 
Crisis 
 
35 mins 

How significant was 
the Manchurian 
Crisis? 

Complete relevant section of FT 
on p28 

Textbook 
pp26-27 

Detailed analysis of cartoons 
on pp26-27 

Failure of 
disarmament 
 
20 mins 

Why did disarmament 
fail?  

Complete relevant section of FT 
on p28 

Textbook 
p27 

Detailed analysis of cartoon 
on p27 
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Content & timing 
This is the specified 
content and 
suggested teaching 
time for completing 
Key Tasks 

Key issues 
These are kinds of issues  
learners need to consider and 
they form the basis for the Key 
Tasks 

Key Tasks  
These tasks are designed to ensure 
learners have usable notes 
covering  key content and issues 
and their analysis of them as a 
basis for revision 

Resources 
Relevant 
textbook pages 
or other 
resources 

Optional tasks  
These enrichment tasks help 
engage students, deepen their 
understanding and build 
knowledge which will help their 
examination answers to stand out 

Comments and guidance 
It is always in the hands of teachers exactly how to balance depth 
of coverage, pace, engagement and building knowledge and 
understanding but these comments may be helpful as guidance.   

The failure of the League of Nations, Appeasement and the drift to war (3.5 hours) 
The Abyssinian 
Crisis 
 
45 mins 

Why did the League not 
act more strongly over 
Abyssinia? 
 
How did the Abyssinian 
crisis damage 
international relations?  

FT on p32 Textbook 
pp30-32 

Activity p29, creating timeline 
of 1930s 
 
FT on p30, helpful in 
analysing the developing 
picture  

The introductory page is not central to the course but 
provides context.  
 
Learners will only need an outline knowledge of the 
events of the Crisis (Italian invasion, motives of Britain 
and France, League delays, Hoare Laval Pact).They should 
be able to explain the consequences of the crisis clearly 
and support what they say.  

Actions of Hitler 
1933-37  
 
1 hour 15 mins 

Did Hitler have a clear 
plan?  
 
Why was Hitler not 
challenged? 
 
What were the effects of 
his policies 1933-37?  

FT on p37 which is designed 
to help learners record key 
events and assess impact of 
Hitler’s actions on 
international relations.  

Textbook 
pp33-37 

Activity on p33 which is then 
followed up on p35 
contrasting how Britain 
viewed Hitler in 1933 
compared to 1937 
 
Detailed analysis of cartoon 
(Spineless Leaders) on p36 

Learners are not required to have a detailed knowledge 
of Hitler’s actions but they should be able to remember 
an outline of the main events (pp34-35) in sequence and 
explain connections between events.  They will be asked 
to explain their views on key issues such as how he tried 
to implement his beliefs or why he was not stopped or 
the impact of his actions on international relations.  

Appeasement 
1937-38 
 
1 hour 15 mins 

Why was the policy of 
Appeasement followed?  
 
What were the effects of 
Appeasement?  

FT on p40 which again helps 
learners to record key events 
and assess the impact of 
Appeasement on 
international relations. 

Textbook 
pp38-40 

Look in detail at sources 15-
17 pp38-39; consider 
whether people really feared 
war and what people thought 
of Chamberlain.  
 
Detailed analysis of cartoon 
(Umbrella Man) on p40 
 
Compare findings of FT p40 
with FT p37: decide which did 
more harm to int relations 

For examination purposes learners do not need to be 
able to reproduce a step by step narrative of every event 
mentioned. They will to know the main sequence of 
events and how these events connect but not detail 
about each one.  
 
This section is a vital part of the core content. It is also an 
extremely important foundation for the study of 
interpretations of appeasement which is such a major 
element.  It is worth investing additional time here, more 
than may seem strictly necessary  for the examination, in 
order to develop learners’ knowledge of the topic.  

The Nazi Soviet 
Pact and the 
outbreak of war 
 
45 mins 

Why did Nazi Germany 
and the USSR sign an 
agreement? 
 
What were the effects of 
this agreement?  

FT on p42 which is similar to 
FTs on pp40 and 37 – 
recording key events and 
assessing their importance. 

 Detailed analysis of cartoons 
on PP41-42 
 
Compare findings of FT on 
p42 with FTs on pp37 and 40; 
decide which did more harm 
to international relations 
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operation 1918–1939 

Key Topic 2: Historical controversy: Changing interpretations of Appeasement   
 
Historical interpretations are an identifiable and important aspect of historical practice, just as much as other recognisable elements such as 
narrative or ‘using sources’. Since we teach learners about these things, it seems logical to also teach them about historical interpretations.  
 
In this teaching plan we have suggested allocations of time but teachers may feel that they could invest time more profitably in the contexts 
of the 1930s and the Cold War in order to help learners better under the contexts which gave rise to these interpretations.  
 
Historiography is challenging but less able learners can still engage in the study of historical interpretation.  
• At a basic level they could set themselves to remembering only the outline on p44 of the textbook.  
• In a similar vein they could be asked to look only at the main text for each interpretation and ignore the sources and interpretation 

extracts.  
 
By the same token historiography is exciting and interesting, particularly for able learners. It must be stressed that learners will not be 
required to know content beyond what is covered in the textbook but if you can get your students to read beyond the textbook then that 
reading will enhance and deepen their knowledge and is likely to help their answers really stand out.  
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Content & 
timing 
This is the specified 
content and 
suggested teaching 
time for 
completing Key 
Tasks 

Key issues 
These are kinds 
of issues  
learners need to 
consider and 
they form the 
basis for the Key 
Tasks 

Key Tasks  
These tasks are designed to 
ensure learners have usable 
notes covering  key content and 
issues and their analysis of 
them as a basis for revision 

Resources 
Relevant textbook 
pages or other 
resources 

Optional tasks  
These enrichment tasks help engage 
students, deepen their understanding and 
build knowledge which will help their 
examination answers to stand out 

Comments and guidance 
It is always in the hands of teachers exactly how to 
balance depth of coverage, pace, engagement and 
building knowledge and understanding but these 
comments may be helpful as guidance.   

Changing interpretations of Appeasement 7.5 hours  
Introduction to 
historical 
interpretation 
 
30 mins 

What do we 
mean by 
historical 
interpretation?  
 
What kinds of 
interpretations 
are there?  

Study the descriptions of 
different types of 
interpretations and try to 
find examples of them either 
from past work in school or 
perhaps online 
 
Study the outline of the 
different interpretations on 
p44. Make a list of how each 
changes from the previous 
one.  

See Resource A at 
the end of this 
teaching plan 

Refer learners to earlier examples of 
historical debates they may have 
studied eg  
Causes of English Civil War 
Origins of WW1 
The ‘Lions Led By Donkeys’ 
interpretation of WW1 
 
Study examples of history being 
rewritten for political purposes  

A good outline on historical revisionism can be 
found on this American web site 
https://www.quora.com/What-are-some-recent-
examples-of-revisionist-history  
 
Some interesting examples of historical debate can 
be found on DL eg on WW1 DL MWH_DL2_00270 
 
Or here  
http://www.telegraph.co.uk/news/worldnews/euro
pe/russia/6319755/Josef-Stalins-grandson-loses-
legal-attempt-at-rehabilitating-Soviet-dictators-
reputation.html  
 
 

Interpretation 1 
‘Well done 
Chamberlain!’ 
 
1 hour 

Why was 
Chamberlain 
treated as a 
hero?  
 
Did all British 
people follow 
this view?  

FT on p44 requires learners 
to record the main features 
of this interpretation. It is 
the essential tool for 
learners to build their own 
understanding of the way in 
which the historical debate 
develops.  

Textbook p45 
 
 

Study sources 1-3 and use them as 
evidence to support or oppose 
Interpretation 1 
 
 

The BBC Radio 4 programme from the series 
‘Things we forgot to remember’ has a programme 
on Chamberlain and 1938 and the subsequent 
interpretation and re-interpretation of events 
http://www.bbc.co.uk/programmes/b00p8998  
 
Despite being aimed at undergraduates this 
activity on public opinion is quite accessible 
https://www.chu.cam.ac.uk/archives/education/ch
urchill-era/exercises/appeasement/appeasement-
public-opinion/ 

https://www.quora.com/What-are-some-recent-examples-of-revisionist-history
https://www.quora.com/What-are-some-recent-examples-of-revisionist-history
http://www.telegraph.co.uk/news/worldnews/europe/russia/6319755/Josef-Stalins-grandson-loses-legal-attempt-at-rehabilitating-Soviet-dictators-reputation.html
http://www.telegraph.co.uk/news/worldnews/europe/russia/6319755/Josef-Stalins-grandson-loses-legal-attempt-at-rehabilitating-Soviet-dictators-reputation.html
http://www.telegraph.co.uk/news/worldnews/europe/russia/6319755/Josef-Stalins-grandson-loses-legal-attempt-at-rehabilitating-Soviet-dictators-reputation.html
http://www.telegraph.co.uk/news/worldnews/europe/russia/6319755/Josef-Stalins-grandson-loses-legal-attempt-at-rehabilitating-Soviet-dictators-reputation.html
http://www.bbc.co.uk/programmes/b00p8998
https://www.chu.cam.ac.uk/archives/education/churchill-era/exercises/appeasement/appeasement-public-opinion/
https://www.chu.cam.ac.uk/archives/education/churchill-era/exercises/appeasement/appeasement-public-opinion/
https://www.chu.cam.ac.uk/archives/education/churchill-era/exercises/appeasement/appeasement-public-opinion/
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Interpretation 2 
The Guilty Men 
 
1 hour 

What was the 
‘Guilty Men’ 
argument?  
 
How was it 
received at the 
time of its 
publication?  
 
How well has it 
stood the test 
of time?  

FT on p44 requires learners 
to repeat the process of 
recording the main features 
of the interpretation. This 
really is the essential tool for 
this part of the course.  

Textbook pp46-47 
 
 

Analyse interpretation 2 as though it is 
a source of information about 1940 
rather than an interpretation of events 
in the 1930s.  
 
Analyse interpretation 2 as a piece of 
writing. What persuasive or other 
techniques does it use? Discuss sources 
5-7 and explain how and why the 
‘Guilty Men’ version of history has 
proved so popular and tenacious 
among politicians and the public.  
 
Write a summary paragraph: How and 
why does this interpretation challenge 
the previous interpretation?  
 

A rather challenging article on ‘Guilty Men’ can be 
found here 
http://www.oxforddnb.com/public/themes/70/70
401.html  
 
The full article from which source 6 is taken can be 
found here 
http://www.worldaffairsjournal.org/article/ghost-
munich-americas-appeasement-complex  

Interpretation 3 
The Appeasers 
misjudged Hitler 
 
1 hour 

 FT on p44 requires learners 
to repeat the process of 
recording the main features 
of the interpretation. This 
really is the essential tool for 
this part of the course. 

Textbook pp48-49 Compare Interpretation 3 on p48 with 
Interpretation 2 on p46. In what ways 
are they similar or different in terms of 
content and style?  
 
What do Sources 8 and 9 reveal about 
how persuasive Churchill’s view has 
been?  
 
Write two paragraphs, one criticising 
Churchill’s interpretation and one 
supporting it. Decide how to use 
sources 8-10 in these paragraphs.   
 
Write a summary paragraph: How and 
why does this interpretation challenge 
the previous interpretation(s)?  
 

The full text of John Charmley’s article from which 
source 10 is taken can be found here 
http://www.bbc.co.uk/history/worldwars/wwtwo/
churchill_gathering_storm_01.shtml  
 
 

http://www.oxforddnb.com/public/themes/70/70401.html
http://www.oxforddnb.com/public/themes/70/70401.html
http://www.worldaffairsjournal.org/article/ghost-munich-americas-appeasement-complex
http://www.worldaffairsjournal.org/article/ghost-munich-americas-appeasement-complex
http://www.bbc.co.uk/history/worldwars/wwtwo/churchill_gathering_storm_01.shtml
http://www.bbc.co.uk/history/worldwars/wwtwo/churchill_gathering_storm_01.shtml
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Interpretation 4 
Rehabilitating 
Chamberlain  
 
1 hour 

 FT on p44 requires learners 
to repeat the process of 
recording the main features 
of the interpretation. This 
really is the essential tool for 
this part of the course. 

Textbook pp50-51 Write a summary paragraph: How and 
why does this interpretation challenge 
the previous interpretation(s)?  
 
Discussion: Which of the three contexts 
do you think had a greater influence on 
the development of the Academic 
revisionist view (Interpretation 4)?  
 

The BBC Radio 4 programme referred to above is 
helpful on this issue 
http://www.bbc.co.uk/programmes/b00p8998  
 

Interpretation 5 
Chamberlain 
back on trial 
 
1 hour 

 FT on p44 requires learners 
to repeat the process of 
recording the main features 
of the interpretation. This 
really is the essential tool for 
this part of the course. 

Textbook pp52-53 Write a summary paragraph: How and 
why does this interpretation challenge 
the previous interpretation(s)?  
 
Which is the stronger challenge to 
Interpretation 5: Source 12 or Source 
13? Make sure you can explain your 
view.  
 
 
 
 
 

Extracts from Stedman’s book on Alternatives to 
Appeasement can be found on Google Books 
https://books.google.co.uk/books?id=9sy67WmAS
uUC&pg=PR5&source=gbs_selected_pages&cad=3
#v=onepage&q&f=false  

Practice 
questions  
 

  Textbook pp54  There is a significant selection of Interpretations in 
this section which could be used as directed 
reading for learners as they tackle the sections of 
the chapter as well as in revision.  

 

  

http://www.bbc.co.uk/programmes/b00p8998
https://books.google.co.uk/books?id=9sy67WmASuUC&pg=PR5&source=gbs_selected_pages&cad=3#v=onepage&q&f=false
https://books.google.co.uk/books?id=9sy67WmASuUC&pg=PR5&source=gbs_selected_pages&cad=3#v=onepage&q&f=false
https://books.google.co.uk/books?id=9sy67WmASuUC&pg=PR5&source=gbs_selected_pages&cad=3#v=onepage&q&f=false
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Resource A 
 

What do we mean by Historical Interpretation? 

An interpretation is how you see something. For example, if the football team you support wins a 
match, the fact is that they won. But you might feel that your team dominated the other side and 
totally deserved to win. Or you might think your team was a bit lucky. You might even think one 
thing and say the other!  
Historical events are also interpreted. History is not like Science. Scientists can discover things 
like uranium or electrons or microbes. They can hold them or weigh them or see them in 
microscopes.  
Professional historians cannot go back and ‘replay’ the past. They try their hardest to honestly 
interpret the source material available to them and reconstruct what they think happened – 
these are academic interpretations. But it is not easy. And historians are often influenced by 
their own personal views, the times they live in and the country they live in.  

And historians are not the only ones who interpret history. There are popular interpretations – 
interpretations held by people who are not historians. For example, many people, usually from 
school or from books or TV documentaries or films, have views on historical events or periods 
such as the Vikings, the Tudors or First World War. There are also political interpretations. In the 
case of Appeasement, politicians have had a powerful impact on how the story of Appeasement 
has been interpreted.  
 


