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Key features – how this book works
The tasks in this book will help you learn what you need to know and 
how to apply your knowledge to answer exam questions effectively. We 
will also model how you can take responsibility for your own learning.

Reflect
At the start of each new topic, Reflect tasks make you form connections 
between what you have already learned and what you are about to learn.

Review
We regularly review the big ideas and concepts. We also 
encourage you to review your own learning.

Summarise 

Turns your learning into 
a memorable form. 
Sometimes we guide you to 
do this, but mostly it is up 
to you.

Memory aids are different from your 
research notes. They use images or 
diagrams, but very few words. Most 
people remember better if something is 
summarised with both text and visuals.

Research & Record

Gets the learning into 
your head in the first place 
and into your notebook. 
Starts you thinking in a way 
that will help you produce 
good answers to the exam 
questions.

Each research question reflects an issue 
that the examiners will expect you to be 
expert on. Complete these tasks, which 
build an answer to each research question, 
carefully and neatly because they will 
become your revision notes. Many tasks 
use tables – give yourself room – each table 
should have its own page.

Apply  Recall Challenge

Prepare yourself for exams 
by testing yourself on 
what you have learned.

Apply  Exam Practice

Continue to prepare 
for the exam by 
answering exam-
style questions with 
our Exam Tips to 
guide you.

Our practice questions are like the questions you 
will be asked in the exam, although none of them 
come from actual past papers. You can get real 
papers from your teacher or from the AQA website.
There are Exam Tips for each question type – 
showing you how to approach it.

Quizzes, games and competitions test 
how much you can remember. They 
identify your weak spots where you need 
to spend more time.

 If you have gaps in your 
knowledge, go back to your 
research notes and the 
relevant section of this book 
and make sure that you add 
anything that is missing so 
you have covered all the key 
topics in enough detail.

 If you cannot remember 
some of the content you 
have covered, go back to 
your research notes and 
improve or recreate your 
memory aid.

 If you did not understand 
how to approach a 
question, go back to the 
exam tips in this book and 
re-read them, checking you 
fully understand what is 
required in a good answer 
to that type of question.

Take responsibility
Review your own learning. 
What areas did you do well 
on? What areas do you 
need to improve?

Revision Tips

1 Don’t delay revision until just before the exam 

 Revision should be an ongoing process. You need to 
revisit topics that you have studied regularly. Otherwise, as 
the graph shows, you will quickly start to forget key topics. 

2 Retrieval practice makes your memory stronger 

 When you recall what you have previously studied, 
your brain strengthens connections and makes it 
easier to recall this information in the future. 

3 Spaced practice helps you remember for 
longer! 

 At the end of each chapter, we test you, not just on 
that chapter but on previous ones as well. You should 
regularly return to the Review tasks from previous 
chapters and test your knowledge of ‘older topics’. 
As the graph shows, this should improve recall and 
stop you forgetting.

Apply  Recall Challenge

1 Know your individuals
How much can you remember from the ‘big picture’ of Germany 1890–1945? Match each of the key 
individuals with his correct description.

Individual Description 
Kaiser Wilhelm II Nazi in charge of propaganda and censorship

Franz von Papen Leader of the SS who became head of the Nazi police state

Heinrich Himmler Nazi in charge of the German economy from 1936

Adolf Hitler Leader of Germany between 1888 and 1918

Gustav Stresemann Leader of the SA (Nazi storm troopers) until he was murdered in 1934

Joseph Goebbels Important politician during the time of the Weimar Republic

Hermann Goering Leader of the Nazi party

Ernst Rohm Politician from the Centre party who helped Hitler become Chancellor

2 Know your key words
Match each of the key words with its correct definition.

Key words Definition 
The Depression The German parliament 

The Reichstag A period of economic prosperity during the time of the Weimar Republic

Police state A time of economic problems during which many German firms went bankrupt 
and unemployment increased dramatically

The Treaty of Versailles The political system that existed in Germany between 1919 and 1933

The Weimar Republic A system used to frighten the German people into obedience

Aryan Spreading ideas that are designed to get people to support your own beliefs 

The Golden 20s A document that angered many Germans and damaged the economy

Propaganda Nazi word for a non-Jewish German or a person who belonged to the pure 
German race

Time
Finish learning
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ll

Key

Recall/forgetting without revision

Recall with regular revision

468931_Eng_AQA_GCSE_H_GHP_001-016_copy.indd   4-5 10/01/19   1:59 PM



5

Exam Tip – Question 5, ‘in what ways’ 

Think before you write using the ‘4Ds’

Decode  – work out the focus of the question. 

Staying focused on the questions is crucial. If you include information  
that is not relevant or write about the wrong topic you waste time  
and gain no marks. Here’s how to ‘decode’ a question.

Decide  how to organise your answer before you start to write. 

Develop  your answer – make sure you explain and support the points you make.

● Do not simply state that war weariness increased – explain why.  
Link it to how long the war had lasted and the food shortages it  
had caused. 

● Do not simply state that ‘protests increased during the war’ – prove 
your point. Give examples. 

Demonstrate  complex thinking.

Complex thinking earns the top marks in the exam. For example:

● Did everyone experience the same impact? Do not give the  
impression that change affected everyone in the same way. 

● How fast did change occur? Did life change immediately or  
gradually? Be precise. When did food shortages become significant?  
Do not give the impression that change was instant.

4
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3 2.2  Life in Germany during the First 

World War

Research & Record

How did the lives of German people change during the war?

Use information boxes 1–4 below to complete your own copy of this table. 

Before the war… How this changed during the war 

Germany had a strong monarchy. 

The country seemed settled. 

Most Germans supported the war.

The economy was growing and German factories 
were producing lots of goods.

Living conditions and wages were improving.

1 Economic problems 
Many factories produced weapons and war 
supplies rather than the goods they had been 
producing before the war. Many workers signed up 
to fight. By 1918, German industry was producing 
only two thirds of what it had in 1913. 

The German government started to run out of 
money and supplies. It struggled to support 
families who had lost men fighting in the war. 

2 War weariness and food shortages 
The British navy blockaded (cut off) German ports 
which stopped Germany importing supplies from 
overseas. This caused food and fuel shortages. 
Many German people ate only turnips and bread. 

These shortages caused unrest. Some supporters 
of the Social Democrats turned against the war. In 
1917, an anti-war group formed an independent 
political party, called the USPD. 

3 Low wages and strikes 
Workers’ wages were kept low during the war, yet 
they saw some factory owners profiting from the 
war, particularly those supplying the German army. 

In January 1918, there were strikes organised by 
workers’ and soldiers’ councils, who demanded 
democratic government and peace negotiations to 
end the war. 

On 29 October 1918, there was a mutiny at Kiel. 
Crews refused to follow orders. They took over 
the German naval base and joined forces with 
the local dock-workers’ to demand democratic 
government and peace. There were uprisings led 
by soldiers and workers in other German ports 
and cities too.

4 Political change – the end of the 
monarchy
On 9 November, the Kaiser abdicated (resigned) and 
left for Holland. Germany became a republic and a 
new democratic government was set up. 

Fredrich Ebert (leader of the Social Democrats) was 
elected leader of Germany. He signed an armistice 
with the Allies. This was welcomed by many, but 
there were also still soldiers and civilians that felt that 
the new government had betrayed Germany by not 
fighting on. 

Apply  Exam Practice

Use your research from pages 00–00 and the Exam 
Tip on the opposite page to answer the question 
below.

In what ways did life change for people living in 
Germany during the First World War? (8 marks) 
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In what ways did life change for people living in 
Germany during the First World War? (8 marks) 

How many marks are available?  
‘8 marks’ indicates you should spend 
about 10 minutes on the question and 
write two or three paragraphs (one per 
change).

What is the conceptual focus?  
The historical concept is change. Describing what 
life was like during the war is not enough to get the 
higher-level marks. Focus on the changes that took 
place during the war. State what life was like at the 
start of the war and then explain how this changed 
during the war. 

What are the command words?  
The question starts ‘In what ways’ (plural). 
You need to explain at least two and 
preferably three changes. 

What is the content focus?  
Focus on the lives of German people 
during the First World War. Mentioning 
problems after the war will waste time 
and not gain you marks. 
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Research & Record

What were the causes of the Night of the Long Knives? 

Why did Hitler turn on Rohm and the SA?

1 Organise the ten cause cards under the following three 
headings:
A Threats to Hitler’s position (Rohm and the SA 

threatened to challenge Hitler's position of power within 
the Nazi party.)

B Rivarly among Nazi leaders (Other members of the 
Nazi party wanted to decrease the power of the SA.)

C Losing support (Hitler was worried that the actions of 
the SA might turn the army and other powerful people 
against him.)

2 Use the statements to help you write a paragraph about 
each of category. 

3 Write a final paragraph in which you reach a conclusion about 
the most important cause of the Night of the Long Knives.

6.3  The Night of the Long Knives Research & Record

What were the consequences  
of the Night of the Long 
Knives? 

1 Look at the cartoon (Source 1).
a Try to answer the 

questions around it.
b What consequences of the 

Night of the Long Knives 
are shown in the picture?

2 Now work with the 
consequence cards below. 
Use them to help you 
explain why the Night of the 
Long Knives is seen as an 
important turning point in 
German history.
a Aim to organise the cards 

into two or three groups, 
to be used in two or three 
paragraphs.

b Then use them to write 
your explanation. 

A Hitler won the army’s 
support. Hitler agreed to 
respect the rights of the 
army. In return, the army 
agreed to support Hitler and 
to stay out of politics. 

D The SS grew in power. It became independent of the SA and was 
now under Hitler’s direct command.

E The Night of the Long Knives sent a warning to the rest of Germany 
about how ruthless Hitler was in his pursuit of power. Potential 
opponents of Hitler were intimidated. Von Papen was placed under 
arrest then resigned his position as Vice Chancellor.

C The power of the SA was reduced. Some members joined the SS or 
the army. Those that remained in the SA were very much under the 
control of the SS. Hitler appointed the loyal Viktor Lutze as the new 
leader of the SA.

F Hitler grew in confidence. The lack of opposition to his actions made 
him think that he could now follow even more ruthless policies. On 
3 July 1934, a law was passed that stated that Hitler’s actions on the 
Night of the Long Knives were legal.

B Hitler’s actions were 
popular. President 
Hindenberg thanked 
Hitler. Many Germans 
praised the way that Hitler 
had re-established law 
and order. Most Germans 
seemed to accept that 
Hitler had done what was 
best for Germany.

Why do members of the SA have 
their hands up?

Why is Goering 
included?

Who are the dead people 
in the foreground? 

How is Hitler 
portrayed? 

Who is this group in the background? 
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During the night of 29 June 1934, Hitler 
flew to Munich and arrested Rohm. He 
was accused of plotting to overthrow 
Hitler. When he refused to commit 
suicide, he was shot. 

Other SA leaders were taken by surprise 
at a lakeside hotel at Bad Wesse. 
They were dragged from their beds by 
members of the SS. They were taken to 
Nazi headquarters and executed. These 
events were called the ‘Night of the Long 
Knives’.

Cause cards

Consequence cards

SOURCE 1 A cartoon from a British newspaper, the Evening Standard, 
3 July 1934.1 The SA had over 3 million 

members. Rohm had begun to 

arm the SA with weapons from 

abroad. Hitler did not want the 

SA to become a military force.

2 Army officers did not like the SA. They feared that Rohm wanted to take over the army. They did not like the political views of SA members. They viewed the SA as a violent,  ill-disciplined rabble.

4 Two leading Nazis, Goering and 

Himmler, w
ere determined to 

reduce Rohm’s influence. They 

both reported rumours to Hitler 

that SA uprisings were planned 

for 31 June. 

8 Most of the SA were working-
class men. They wanted Hitler to introduce reforms that 
would help the workers. Hitler was worried that this might 
turn wealthy, powerful people against the Nazis. 

5 Rohm did not like Hitler’s links 

with rich industrialists, generals, 

and Prussian landowners. Rohm 

wanted a social revolution that 

would bring greater equality. 

9 Hitler needed the support of the 

army. It was smaller than the SA but 

it was well trained and disciplined. It 

was the only organisation that had 

the power to overthrow Hitler. 

6 Rohm did not feel that the 
SA had been rewarded enough since the Nazis had taken power.

10 Hitler’s personal bodyguard, 

the SS, led by Heinrich Himmler, 

wanted to break away from 

the SA. The SS were highly 

organised and disciplined. 

3 In June 1933, Rohm warned Hitler 

in a newspaper article that the 

SA would continue to fight for the 

changes it wanted to see, even if 

it meant going against Hitler and 

other Nazi party leaders.

7 The SA were poorly disciplined 

which was turning many 

Germans against the Nazi party. 

In some areas, the SA were 

behaving as if they were the 

local police force. People felt 

intimidated by the SA. 

6 7
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Andrea Vesalius was born in Belgium in 1514. He studied medicine in Italy, 
becoming Professor of Surgery at Padua University at the age of just 22. 

Vesalius lived during a period known as the Renaissance, a time when 
old ideas were being questioned. Vesalius respected Galen’s work but 
believed it was vital to ask questions and challenge traditional ideas by 
carrying out dissections. He had to be inventive and determined. Once, 
he stole the body of a criminal from the gallows to dissect. After that, a 
local judge agreed to give Vesalius the bodies of executed criminals so 

that he could study the structure of the body more closely.

Vesalius published his work in The Fabric of the Human Body in 1543. He 
proved that Galen had made some mistakes:

● the human jaw bone is made from one bone, not two as Galen said

● the breastbone has three parts, not seven as Galen said

● blood does not flow into the heart through invisible holes in the septum – such holes do not exist.

His book was full of illustrations by talented artists showing the body in far more detail and more accurately 
than had ever been done before. The invention of the printing press meant the book was widely available 
to doctors all over Europe. By the 1560s, it was being used in England to train doctors and correct mistakes 
in older medical books. It also encouraged doctors to carry out their own dissections. The first dissection 
by an anatomist in Cambridge was carried out in 1565. However, many doctors stuck to traditional ideas, 
not daring to think for themselves, still saying it was wrong to challenge Galen. Vesalius faced lots of 
criticism and was forced to leave Padua University.

4.1  Introducing … Andreas Vesalius

Research & Record

How did a Belgian studying in Italy influence medicine in Britain? 

Complete your own table like the one below to record Vesalius’ impact.

Area of medicine Impact? Explanation (say whether his work had impact 
in the short term or the long term)

Knowledge of the cause of disease No
Knowledge of the body Yes Short term: Vesalius’ book quickly improved knowledge 

about anatomy around Europe.
Treatments 

Surgery 

Medical training

Public health
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Revision Tip

A good memory aid summarises the key points in 
as few words as possible and has a mnemonic or a 
drawing to help trigger memory.

A = Anatomy (the main area of medicine that 
Vesalius worked in)

B = Book (The Fabric of the Human Body spread this 
knowledge)

C = Challenged (traditional ideas – particularly Galen) 

D = Dissection (showed 
the importance of 
dissecting human bodies) 

E = Education (doctors 
should learn by finding out 
things for themselves – 
rather than just by reading 
books)

The ABCDE of Vesalius

A

B
C

D

E

9

In the Middle Ages:
●  medical training was based on books written by Galen
● the study of anatomy had almost disappeared; doctors were taught that Galen had given a fully correct 

description of anatomy so there was no point trying to find things out for themselves
● dissection was carried out to show that Galen was right, not to challenge him.

● Knowledge: Correcting mistakes made by Galen.
● Attitudes: The importance of dissection and asking questions.

● Vesalius’ book quickly improved knowledge about anatomy around 
Europe. 

● It helped change attitudes. Some doctors realised there was more 
to be learned. 

● It helped change training. Some doctors carried out human (not 
animal) dissection to learn more.

● It triggered other research into anatomy. Using the approach 
outlined by Vesalius, one of his students (Falloppio) published a 
book showing the structure of the human skull and ear.

● Gradually, other doctors followed Vesalius' example and started to challenge 
traditional ideas in other areas of medicine. Later in the sixteenth century, 
Ambroise Paré developed new surgical techniques. In the seventeenth 
century, William Harvey proved – through dissection and experiments – how 
blood is circulated around the body by the heart. 

● Vesalius’ insistence on enquiry was a turning point. By the late 1600s, most 
students were encouraged to find things out themselves and gain hands-on 
experience of dissections.

LIMITATIONS
● No one was healthier as a 

result of Vesalius’ work.

● He did not affect 
understanding of disease 
or treatments. For most 
of the period 1500–
c.1700, doctors still based 
their treatments on Galen 
and other ancient writers.

● Even in 1668 Samuel 
Pepys noted in his diary 
that the leading expert on 
eye problems in London 
had only ever seen 
animals’ eyes dissected, 
never a human eye. 

Vesalius significance chart

Before Vesalius – the story so far

Vesalius' key ideas/key findings

Short-term impact (the next 30 years)

Long-term impact (the next 300 years)

But…

468931_Eng_AQA_GCSE_H_GHP_001-016_copy.indd   30-31 25/01/19   12:58 PM
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Research & Record

How far did hospitals change in the period 1500–1800? 

Complete your own copy of the following table using the information on the cards below.

Question Medieval hospitals Hospitals 1500–1800 Evaluation: Extent of change

Organisation

Who set up and ran 
hospitals? 

The church – 
monasteries 

Charities and some 
local councils 

Significant change but still not 
the national government 

Staffing

Who provided 
medical care?

Not physicians 
Mainly nuns 

Patients

Who did they treat?

Mainly the elderly – rarely 
the sick in case they 
spread disease

Treatment 

How were patients 
treated?

Mainly prayer, rest 
and food. Some herbal 
remedies

Scale

How many hospitals 
were there? How 
large were they? 

500 (by 1400) 

Mainly small with five or 
six beds

Many medieval hospitals were part of monasteries 
so they closed when Henry VIII closed the 
monasteries in the 1530s. However, some were 
taken over by town councils, especially the alms-
houses that looked after the elderly poor. Other 
hospitals were taken other by charities.

In London, the city council and charity together helped 
to keep St Bartholomew’s Hospital open. By the 1660s, 
it had 12 wards and up to 300 patients, looked after by 
3 physicians, 3 surgeons, 15 nursing sisters and a larger 
number of nursing helpers.

The nursing sisters treated patients with herbal 
remedies but the nursing helpers did the heavy, 
manual work – washing, cleaning and preparing 
food. They had no medical training.

St Bartholomew’s was one of the hospitals that were 
beginning to take in the sick and treat their illnesses. 
However, most still did not admit people with infectious 
diseases but just provided food, warmth and prayer for 
the poor. Anyone with any money paid for a doctor or 
nurse to look after them at home. By 1700, London’s 
population had risen to over half a million people, yet it 
only had two large medical hospitals.

During the eighteenth century, things began to 
change. Many more hospitals were established, 
including specialist hospitals (such as maternity 
hospitals). By 1800, London’s hospitals were treating 
more than 20,000 patients a year and most large 
towns had a hospital. However, hospitals treated 
relatively minor complaints (like bronchitis or leg 
ulcers) and people with infectious diseases were 
still not allowed in. The types of treatment available 
were still based around the four humours approach 
and bleeding and purging were common.

Apply  Exam Practice

Introducing Question 3 – ‘comparison’ questions 
Use your research notes and the guidance below to answer these two 'comparison' 
questions. The first answer has been started for you. Look carefully at the phrases 
highlighted in bold in the example answer. Aim to use phrases like this in your answers.

Exam question: Compare hospitals in the 1400s 
with hospitals in the 1700s. 

In what ways were they similar? 

Explain your answer with 
reference to both periods. 
(8 marks)

Compare the Black Death in the 
Middle Ages with the Great Plague 
of 1665. 

In what ways were they similar? 

Explain your answer with reference 
to both epidemics. (8 marks)

Step 1: Identify the 
content focus of the 
question 

Content focus is on a topic – in this 
case ‘hospitals’ – the same topic but 
in two periods

This is different. Content focus is on two 
distinct events (epidemics) from two 
periods

Step 2: Identify the 
conceptual focus of the 
question 

Conceptual focus is the same in both questions – similarities across time periods

Stick to this – do not go into differences. This may seem strange but stick to it if 
the question asks about similarities; the examiners will not want to read what 
you say about differences

Step 3: Plan 

8 marks = 10 minutes 
writing time so aim 
to write two or three 
developed paragraphs

Base each paragraph on 
an important similarity. 
Mention both periods in 
each paragraph. DO NOT 
simply describe one period 
in one paragraph and 
another period in the next! 

In the case of hospitals, look for the 
following similarities: 

Scale: How big? How many? 

Patients: Who was treated? How 
many?

Staff: Who ran them? Were they 
trained? 

Treatments: What treatments? How 
effective? 

When comparing events, you can look 
for similarities in terms of the following: 

1 Causes 

2 Development: How did people 
respond? Why? How did they treat or 
prevent it?

3 Consequences: Short and long term 

1110

Example answer 

Medieval hospitals tended to care for the elderly and poor. They were small in scale and rarely took 
in people suffering from infectious diseases. This continued to be the case throughout the Renaissance 
period. There were some exceptions, like  St Bartholomew’s in London, but most hospitals still did not 
admit people with infectious diseases. In both periods, the national government did not take respon-
sibility for funding and organising hospitals. During the Middle Ages, hospitals were set up by the 
Church and local charities. During the Renaissance period, local charities and councils continued to play 
an important role in setting up hospitals or taking over hospitals such as St Bartholomew’s that 
had been run by the Church.
There were also similarities in terms of how patients were treated. In hospitals in the Middle Ages…
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Period review 1500–1800 

Review 3

What factors helped and hindered the 
development of medicine between 1500 and 
1800? 

1 Look at the period summary below. Find examples 
of each of these factors affecting medical 
development during the period:

• War 

• Religion and superstition

• Science and technology

2 What other factors had influence? 

3 Answer one of these summary questions:

a Which individual played the most  
important role in improving medicine in  
the period 1500–1800? 

b How far was the role played by individuals the 
most important factor in the development of 
medicine between 1500 and 1800? 

Period summary

Theme Evidence of continuity Evidence of change 

Ideas about the 
cause of illness

• Religious beliefs still strong
• The four humours 
• Bad air 

Some people beginning to make the connection 
between dirt and disease (responses to the plague)

Knowledge of 
the human body 
and training 

Opposition to Vesalius and 
Harvey – it took time for their  
ideas to be accepted

Better knowledge of:

• anatomy (Vesalius) and 
• physiology (Harvey’s discovery of blood circulation) 

Treatments • Bleeding and purging 
• Herbal remedies
• Still cures based on superstition 

• New herbal treatments from overseas (quinine for 
malaria)

• Smallpox inoculation and vaccination

Surgery • Cauterisation widely used 
• No effective antiseptics and 

anaesthetics 

• Improved treatment of gunshot wounds (Paré)
• Use of ligatures to stop bleeding 
• Artificial limbs developed 

Public health 
and methods of 
prevention 

Governments did little to improve 
public health 

• Some attempts by the Mayor to prevent the 
spread of the plague (1665)

• Government funding for Jenner 

Hospitals and 
healers

• Hospitals still did not deal with 
infectious diseases

• Most medical care provided by 
women within the family or the 
local wise woman

• Hospitals set up by charities and local councils (St 
Bartholomew’s)

• Training began to change – dissection 
encouraged 

6.2  Review

Review 1 and 2

What factors helped and hindered the development of the  
smallpox vaccination? 

1 Complete your own copy of the table below using the information  
in this chapter and the summary diagram on opposition to Jenner below. 

Factor How it helped How it hindered 

Government Paid Jenner to develop his work

The role of individuals Jenner …

Chance 
Communications 
Beliefs 
Science and technology

The role of the individual: How important was the role played  
by Jenner in the development of the smallpox vaccination?

2  Choose one conclusion from the options below and then complete  
the paragraph explaining your chosen argument. 

Jenner was the 
only significant 
factor in the 
development 

Jenner was the 
main factor, 
but other factors 
helped 

Jenner made an 
important contribution 
but other factors were just 
as important 

Jenner helped but 
other factors were 
more important 

Jenner’s 
contribution was 
not significant 

12

Summarise

Why was there opposition to Jenner?

A = animal germs: Some people did not like the idea of a treatment linked to an 
animals, believing it was against God’s laws to give people an animal disease.

G = godly life: Others believed that it was a punishment for sin and that the only 
protection against the disease was prayer and living a godly life.

A = accidents: Vaccination sometimes did not work or could cause problems if it 
was rushed or done clumsily.

I = inoculators: Inoculators opposed it because they would lose Income. Giving 
inoculations was profitable business.

N = no explanation: Jenner could not explain how his vaccination worked. The 
germ theory had not been discovered and people’s understanding of the cause of 
disease was limited.

S = snobbery: Some people did not believe Jenner because he worked in the 
country and was not a famous London doctor!

T = the government: When the government later made vaccination compulsory 
some people opposed this because they thought the government should stay out 
of people’s lives and let them make their own decisions
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