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INTRODUCTION

Aboul the series

Core Texts for GCSE
Series Editors: Chris Culpin and Ian Dawson

At GCSE level the Schools History Project
resources both SHP GCSE syllabuses and
Modern World History. A full list of SHP titles for
GCSE can be found on the page opposite.

Coherence across the key stages

SHP’s Discovering the Past has become the most
widely-used history course at Key Stage 3. It has
greatly affected teaching methods in Y7—Y9
through its core text books, option units, Special
Needs Support Material, and INSET support for
all aspects of history teaching and learning.

SHP’s GCSE resources deliberately follow
many of the precedents of the Key Stage 3 books,
and allow users of the Key Stage 3 books to
continue with similar teaching approaches.

Exam requirements

At the same time, the GCSE titles have adapted
some techniques to suit the requirements of
exam preparation. The books have been
conceived, written and edited by individuals who
are closely involved in GCSE examining as chief
examiners, assistant examiners and moderators.
The needs of students to revise content
effectively, to develop their skills in extended
writing, to complete coursework assignments
and to express themselves effectively have been
an integral part of the planning and writing of
the books in the series.

Key features of the Core Texts for GCSE

An issue-based approach
Issues and questions raised by the content give
each chapter its identity. These genuine
historical issues and controversies encourage
students to question conventional interpretations
of the past.

The role of the individual
By focusing on case studies of particular places
and individuals, the books avoid historical
stereotypes. Instead, students can begin to
appreciate the variety and complexity of a
period.

Classroom appeal
The books use the best classroom practices,
combining innovation and familiar techniques to
ensure variety for the student and the teacher. A
range of readers, advisers and trialling schools
have ensured the classroom appeal of the
material.

Source-based learning
The student tasks and enquiries use a wide
range of source material — so that source-based
work is thoroughly integrated into work on
historical understanding.

Enquiry and cominunication
The series offers a wide range of exercises that
allow students to present their historical findings
in extended writing, using a variety of
techniques such as reports, essays, diaries,
leaflets, letters or articles.

THE SCHOOLS HISTORY PROJECT
This project was set up by the Schools Council in
1972. Its main aim was to suggest suitable
objectives for history teachers, and to promote
the use of appropriate materials and teaching
methods for their realisation. This involved a
reconsideration of the nature of history and its
relevance in secondary schools, the design of a
syllabus framework which shows the uses of
history in the teaching of adolescents, and the
setting up of appropriate examinations.

Since 1978 the project has been based at
Trinity and All Saints’ College, Leeds. It is now
self-funding and with the advent of the National
Curriculum it has expanded its publications to
provide courses throughout Key Stage 3, and for
a range of GCSE and A level syllabuses. The
project provides IN SET for all aspects of
National Curriculum GCSE and A level history,
and organises a major annual national
conference. It also publishes a regular bulletin
for historr teachers.

Enquiries about the project, IN SET, the
conference and the bulletin should be addressed
to the Schools History Project, Trinity and All
Saints’ College, Brownberrie Lane, Horsforth,
Leeds LS18 5HD. The SHP website can be found
at tasc.ac.uk

Enquiries about the publications should be
addressed to the publishers, John Murray.
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Why choose this depth study?
Elizabethan England has been an SHP depth
study since the project was first established in
the 1970s. However, since then, few new
teaching materials have been published.
Elizabethan England has also come to be seen as
the most difficult of the depth studies, suitable
oniy for the most able students. This book has
been written to remedy both of these
deficiencies. It is based on years of teaching the
depth study during which our experience would
refute the idea that Elizabethan England is only
suited to the most able.

There are many reasons for studying
Elizabethan England.

B It is a well-known and important period
which helped to shape the development of
this country.

B Students can build on their studies of the
Tudor World in Key Stage 2 and The Making
of the UK in Key Stage 3.

B It includes fascinating individuals, such as
Mary, Queen of Scots, Francis Drake, the Earl
of Essex, William Shakespeare — and, above
all, Elizabeth herself.

B It is packed full of dramatic events, including
Drake’s world voyage, the execution of Mary,
Queen of Scots, and the defeat of the Spanish
Armada, not to mention several plots,
rebellions and executions!

B It provides many opportunities to examine
issues of contemporary relevance which can
make a valuable contribution to citizenship
education. These include, for example, the
powers of sixteenth-century monarchs, the
differences between their role and that of
modern Prime Ministers, the different roles of
Parliament then and now, attitudes towards
different religious beliefs, and the treatment
of the poor.

B It is an excellent vehicle for developing
students’ understanding of historical evidence
and their skills in using historical sources
and interpretations. We have included many
different types of source for students to study,
with a particular focus on Elizabeth’s use of
propaganda.

B It provides excellent opportunities to examine
key questions about the past and to help
develop students’ understanding of key
historical concepts: change and continuity,
causation and motivation, and different
viewpoints.

B A visit to a historic site can easily be
incorporated into your scheme of work. Site
visits are a well-known way of stimulating
students’ interest and motivation, and are an
important source of evidence about the period.

B Last, but not least, students find Elizabethan
England a fascinating, interesting and
rewarding period to study.

Aims of Elizabethan England
We have tried to provide a fresh, challenging and
innovative approach to teaching this exciting
period. Drawing upon extensive teaching
experience, we have tried to solve some of the
problems which have been associated with this
depth study in the past. We hope to help teachers
who are teaching Elizabethan England for the
first time and to provide fresh ideas for
colleagues who have taught it for many years.
Our main aims have been to:

B present an interesting and stimulating course
to help teachers motivate their students and
help them to achieve their full potential

B provide thorough preparation for all SHP
GCSE syllabuses, whether Elizabethan
England is being studied for examination or
coursework

B engage students in a structured historical
investigation rather than a series of separate
studies

B help students to work like ‘real’ historians, by:
- asking historical questions
— examining issues of genuine historical debate
— studying and evaluating a range of sources
— collecting, recording and organising

information
— using different techniques to present their

findings, ideas and conclusions.

Structure
This book examines the political, religious,
social, economic and cultural developments of
Elizabeth I’s reign. Our study of the period takes
the form of a structured investigation into the
question ‘Was Elizabeth I a successful ruler?’
This provides a thread which runs through the
hole book.

B The introduction provides a ‘way in’ to the
period and outlines the methodology which
underpins the investigation.

B Chapter 1 helps students to identify some
criteria by which the success of sixteenth-
century monarchs can be measured.

B The investigation unfolds in Chapters 2-7, as
different aspects of the question are tackled ill

turn.
B In Chapter 8 students review their study of

the period and reach their final conclusions.

Each chapter gives students clear guidance at
the outset about the main issues they will be
investigating. The text provides them with an
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The Modern World Studyexplanation of the core content. The sources
help to deepen their knowledge and provide
them with historical evidence to comprehend
and evaluate, and from which they can draw
conclusions. The Talking Points, Questions,
Activities and Tasks are designed to help
students to understand the content, deploy their
knowledge and develop the skills of selection
and analysis.

Additional help is given in the Detailed
Teachers’ Notes. In particular, we want
students to use what they have learnt to:

B construct explanations about the causes and
consequences of events, and the motives of
the people who were involved in them

• understand the attitudes, beliefs and values of
Elizabethans, both as groups and individuals;
to recognise how far they were similar to or
different from people today, and why

B identify patterns of change and continuity,
both during Elizabeth’s reign and between
then and now

• comprehend, evaluate and draw valid
conclusions from sources and different
interpretations of Elizabeth’s reign.

Links with other parts of the
GCSE course

The Development Studies

There are some useful connections between
Elizabethan England and the two Development
Studies. These include, for example:

I Medicine through Time: how the
Renaissance led to a growing interest in
science (the brief reference to William Harvey
on page 109 is deliberate), while older
magical and superstitious beliefs continued

B Crime and Punishment: the treatment of
the poor and how criminals were caught and
punished. These issues are covered in
Chapter 3.

History Around Us

Elizabethan England can provide a useful context
for an investigation into a sixteenth-century site.
Examples might include a country house (such as
Hardwick Hall), a converted castle (such as
Kenilworth) or sixteenth-century homes,
almshouses and workhouses. This connection will
obviously depend on the historic sites in your area.

There are particularly strong links with
Northern Ireland. Elizabethan England will
help students to understand:

B why English rulers wanted to control Ireland
B the nature of Protestantism and Catholicism,

and the problems which can arise from
religious divisions

B Elizabeth’s Irish policy and its effects (see
Chapter 7).

In-context evidence papers

This depth study provides abundant opportunities
to evaluate sources using contextual knowledge —

an essential examination skill.

Organising your course
This book has been driven by two main factors:

B the differing requirements of the GCSE
syllabuses

B good practice in history teaching; in
particular, the importance of giving students
opportunities to study some aspects of the
period in detail.

This is why we have provided more material
than you will need for your course. When you
plan your scheme of work you should take the
requirements of your examination board’s
syllabus and the needs of your students into
account. Make sure that you closely follow your
exam board’s syllabus, objectives, content and
assessment arrangements.

Using the material in the
classroom
Enquiries

Each chapter in this book is split into a number
of discrete enquiries. Some are short (a double-
page spread), others — particularly those which
tackle central themes of the syllabus — are much
longer. The longer enquiries provide enough
material for a few weeks’ work, with questions
and tasks for students to complete en route.
These are designed to help students assimilate
the content and key issues of the enquiry, in
preparation for a major piece of work at the end.

In every enquiry we make clear to students
from the outset the main issues they will be
investigating. Sometimes we have placed the
main task at the beginning. This is to give
purpose and direction to the students’ work and
to help them to select information and formulate
ideas as they work through the enquiry.

Elizabethan England Teachers’ Resource Book 3



Talking Points, Questions, Activities,
Tasks and Review Tasks

Each chapter contains:

Talking Points to highlight introductory
issues. They are intended to stimulate brief
class discussion.
Questions to help students assimilate and
analyse limited amounts of information as
they work through an enquiry. They require
short answers and can be used either for
class discussion or written work.
Activities to encourage students to look at
events and issues from different points of
view. Some of them are decision-making
exercises. Written work is usually expected
but many will benefit from follow-up class
discussion.
Tasks which require students to analyse
issues, select information and draw
conclusions from an enquiry or chapter. They
usually require extended writing, for which
students will need to use a lange of skills.
Many of the worksheets in this Resource
Book are designed to help them organise and
plan their ansvers.
Reviev Tasks which require students to
produce pieces of extended writing
summarising their main findings from a
w hole chapter or a substantial part of it. Most
ha\ e an accompanying worksheet in this
Resource Book.

A running theme throughout the book is the use
of ‘Swingomeler’ diagrams at the end of each
chapter. These are linked to a major task and
accompanying worksheet, and are designed to
help students reach conclusions and organise
their ideas. A character based on a modern
political commentator reiterates the key question
which was established at the beginning of the
chapter. The swingometer contains the main
criteria by which students should judge
Elizabeth’s success, and a sliding scale to help
them measure it.

The emphasis throughout is on students
developing an understanding of the period,
rather than just acquiring factual knowledge. In
most questions we ask students to explain their
answers. The reasons they give for their answers
are as important as the answers themselves. The
reasons will reveal how deeply each student has
understood an issue. Students at GCSE level
should be aware that all historical answers need
to be supported with evidence. Some students,
however, will need to be regularly reminded of
this.

Preparation
Before beginning an enquiry, always read the
tasks, questions and activities in the Students’
Book and the detailed notes on pages 8—25 of this
Teachers’ Book. Make sure that your students
know the purpose of any piece of work they are
undertaking. Some of the tasks and activities
require group work and discussion, while others
involve the use of displays or presentations.
These differing requirements have implications
for classroom organisation.

Narrative

History is a narrative, or a series of overlapping
narratives which tell the stories of different
societies, groups and individuals. Each chapter
has a strong narrative thread. It serves three
main purposes:

to arouse students’ interest
to establish the basic sequence of events
to help students analyse and explain
historical events and human actions.

The questions and tasks are designed with these
purposes in mind.

Sources

Sources are an integral part of this book, Some
spreads consist of little else. Care has been taken
to pro’ide a full range of source materials — for
example. Acts of Parliament, official records,
letters, memoirs, portraits, engravings, artefacts,
archaeological evidence, buildings,
reconstructions, eyewitness accounts, extracts
from history books and representations of
Elizabeth from later times. They are there to be
used. Many of the questions are designed to
ensure that students read, study and understand
the source material and acquire evaluation skills
in the process.

Consistent with our aim of providing useful
learning experiences for all students, we have
simplified and edited written source material to
make it accessible. Make it clear to students that
spelling and punctuation have been modernised.
Contemporary words have been substituted
where necessary, or definitions provided. Major
edits have usually been shown by ellipses.
However, the sense and meaning of the sources
has been preserved.

The source line — which introduces and
describes the source being studied — is an
important tool for the student. It contains the
details they will need to answer questions such
as who painted or wrote the source and when.
Encourage students to see these source lines as
an important part of the evidence.
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Timelines

This depth study covers a short period of time,
but students still need to acquire a strong grasp
of chronology, within and across enquiries, if they
are to develop a good knowledge and
understanding of the period. Many tasks are
designed with this requirement in mind. To help
students from the start, put a large, blank timeline
covering the years 1558—1603 on the classroom
all Students could make cards for events and
trends as they study them and stick them on to the
timeline. These could be colour-coded or stuck
along different sections of the timeline to indicate
different aspects of the reign. The timeline on
pages 160—161 will help students to visualise the
whole reign and will be an essential aid to their
revision, but it is a poor substitute for them
devising their own during the study.

Worksheets

These are designed to support students’ work.
They can be reproduced on A3-, A4- or even
AS-size paper. The smaller the spaces to write in,
the harder the students need to work on the
skills of selection and summary. The bigger the
spaces, the more the worksheets can serve as a
place to record information. How you plan to use
a worksheet will determine the size at which you
need to reproduce it.

Differentiation

The tasks, questions and activities in the
Students’ Book are designed to be accessible to
all abilities. The worksheets in this book provide
support in the form of writing frames, grids and
essay structures. The detailed notes on pages
8—25 also suggest alternative teaching strategies
to help weaker students.

First-hand classroom experience of teaching
from SHP resources has made it clear that students
of all abilities can tackle the type of questions and
issues in this book, provided that they are not
overwhelmed by being given too much information
or too many sources, and that the materials they use
are ofa suitable level of dfflculty.

One successful approach with mixed-ability
groups is to have all students attempting the
same tasks but to reduce the amount of source
material for some of them. This can be done in
several ways.

You can divide the class into groups and ask
each group to study just one or two sources.
The groups’ findings can then be pooled.
Some groups can use just one source while
others use all the sources. This can work well
if the groups are carefully selected.
With careful class management, you can give
individual students different amounts of
source material to use.

As a general principle, as soon as it becomes
clear that a student is finding a task difficult, the
amount of material (s)he is asked to use should
be reduced. It is important, hoeer, that all
students are asked the same questions, even if
the amount of source material they use is
different. Strategies such as these should ensure
that all students end up succeeding (at their own
level) with each of the tasks in the book.

It is also important that students are not left
alone to tackle each enquiry. It is expected that
most of the material in this book will be
introduced by the teacher. You could read a
spread through beforehand, and then set the
scene for your students before they proceed to
the sources and questions.

It is sound practice to read and discuss all
sources with your students. We are attempting to
develop their skills and understanding. This will
not be achieved if you leave them to get on with
the questions by themselves all the time.

Group work can also help. Some students will
participate in a small group discussion, by
contributing ideas and answers, but will not do
so in front of the whole class. We have all seen
how students tend to experiment more in small
groups, partly because they are not so worried
about getting things wrong.

In this course, students will be working with
new, often complex, content, ideas, skills and
problems. We should not be surprised if their
early attempts to answer questions fall below our
expectations of ‘good’ answers. Any genuine
attempts to tackle the questions should be
encouraged — you can then suggest how these
answers can be built on. If students are worried
about ‘getting it wrong’ they will play safe and
their progress will be hindered.

Don’t forget the primary form of differentiation:
teacher intervention. When a student is having
difficulty, we, as teachers, help them!

Site visits

A site visit can effectively be incorporated into our
scheme of work for this depth study, as long as the
visit addresses issues which are central to your
investigation of Elizabethan England. There are too
many potential sites to list them all here. We
recommend that you contact your local Tourist
Information Office and the following organisations.

English Heritage Education Service
produces a wealth of support materials to
help teachers plan site visits. These include
videos, teachers’ handbooks and a free termly
magazine heritage Learning. Pre-arranged
school visits to English Heritage sites are free.
Address: 429 Oxford Street, London W1R 2HD.
Tel: 0171 973 3442. Fax: 0171 973 3443.
Website: http ://www.english-heritage.org.uk
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The National Trust pros ides termly
education supplements and teacher
handbooks, and organises theatre-in-
education performances. Corporate school
membership provides free educational visits
to I\T properties.
Address: 56 St Anne’s Gate, London SWill
9AS.
Tel: 0171 222 9251. fax: 0171 222 5097.

ebsite: www.ukindex.co.uk/nationaltrust

Using Information and Communication
Technology (ICT)

Software
Several tasks in this book identify opportunities
for students to use word-processing and
database spreadsheet software to enhance their
understanding. The National Council for
Educational Technology together with the
Historical Association has published History
Lsing IT (1997) to support teachers’ use of IT in
FIistor teaching.

CD-Rorns
The llaking of the United Kingdom from the
British Lihrar contains a wealth of source
material on Elizabeth’s reign. It can be used to
un estigate the question ‘Was Elizabeth’s reign a
Golden Age?’ You could use it with your students:

as an introduction to Elizabethan England
as a conclusion to their investigation
for revision exercises
in stages as they study each chapter.

Contact: The British Library, 96 Euston Road,
London 1\W1 2DB. Tel: 0171 412 7704.

The Internet
Teachers are becoming increasingly aware of the
learning potential of the Internet. At the time of
publication, the National Grid for Learning was
just being established. Several useful websites are
referred to in this book, but they should not be
regarded as a definitive list. They are preceded in
the text by the letters www (world wide web).

films, TV and iideo
There have been many representations of
Elizabeth on film and TV. At the time of
publication the most recent is Elizabeth, starring
Cate Blanchett as Elizabeth I. This visually
superb film is littered with historical
inaccuracies, which can themselves be a very
useful way into issues of interpretation and use
of evidence.

film Education produce a series of free
study guides, including one for the 1999 film
Shakespeare in Love.
Address: Alhambra House, 27—51 Charing Cross
Road, London WC2H OAU.

Tel: 0171 976 2291 Fax: 0171 839 5052
E-mail: postbox@film.ed.u-net.com
Website: http://www.filmeducation.org

Coursework

If you are following the Edexcel (London)
syllabus, Elizabethan England can be chosen as a
second depth study, which is assessed by
coursework. You will have to choose the objective
your coursework task(s) will target. This will
influence which aspects of Elizabethan England
you study in detail. Most of the questions and
tasks in this book can easily be adapted to become
coursework assignments. Be sure to follow the
guidance in your syllabus booklet, For further
advice consult the exam board.

Revision and exam preparation

The tasks and questions in this book are
designed to help students recall and organise
knowledge and create a bank of work to use for
their revision. This is crucial for exam
preparation. The timeline on page 75 is a
particularly useful aid.

Your students will need regular practice in
answering questions under timed conditions.
The papers set by the exam boards vary in
length and types of question. It is essential that
you know the requirements of your syllabus and
give students practice in answering questions
from your exam board’s past papers. jour board
also publishes annual Examiner’s Reports and
mark schemes, which provide invaluable
guidance for marking students’ work.

Learning trouble spots
It is useful to be aware of aspects of the course
which, as our experience has shown, some
students find difficult.

Concept and terms

Sixteenth-century religious beliefs recur
throughout the course. An understanding of
them is vital. They are directly addressed in
Chapter 4. Source 4 on page 76 (the religion
chart) should be referred to regularly.
‘Government’ and ‘parliament’. In Chapter 2
there are distinct enquiries about these often-
confused aspects of government. Source 10 on
pages 48—9 (the summary government
diagram) should help to make the distinction
clear.
‘England’ and ‘Britain’. Make it clear from the
start that Elizabeth ruled England and Wales,
not the whole of Britain. Scotland was an
independent country. Ireland is a complication.
Tudor monarchs claimed to rule all of it but
only controlled a small area around Dublin.
This is addressed in Chapters 6 and 7.
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Individuals

There are a lot of names for students to
remember. Mary Tudor and Mary, Queen of
Scots, seem to cause the most problems. We have
addressed this throughout the text. Use the
family tree on page 19 to establish the separate
identities of the ‘two Marys’: one was Elizabeth’s
half-sister who died in 1558. The other was her
cousin and a serious threat until her execution
in 1587 (see Chapter 4).

Sixteenth-century sources

The language and syntax of sixteenth-century
sources can be a major obstacle to students’
understanding of this period. We have simplified
and edited the sources in this book while
preserving their meaning.

Chronology and connections

A grasp of chronological sequence and the
ability to make connections between different

aspects of a period are vital for any successful
historical study. The structure of this book is
mainly thematic. To help students make
connections between different parts of the
course, we have provided:

• exercises which require them to sequence
events and construct timelines

• essential cross-references in the text
• a timeline to give a chronological framework

of the whole reign on pages 160—16 1.

Note-taking

There will be times when you will want your
students to make notes as they study an enquiry.
It will be essential that they know the purpose of
the enquiry. Even so, the skills of note-taking do
not come easily, even to able students. You can
help them at first by recording key points and
references on a board or flipchart, and then by
providing grids or frameworks.

Elizabethan England Teachers’ Resource Book 7



DETAILED TEACHERS’ NOTES

INTRODUCTION
This chapter introduces students to Elizabeth I
and the nature of their investigation into her
reign. It is intended to be a lively introduction
hich they can work through quickly. We want
to arouse their interest and not get them bogged
down with unnecessary detail or lengthy written
n ork at this stage.

A traitor in the Tower?

Students’ Book pp. 4—9
Worksheet 1

We introduce Elizabeth as a lonely, vulnerable
prisoner in the Tower of London, facing a
treason charge and therefore almost certain
death. We chose March 1554, the lowest point in
Elizabeth’s life, to arouse students’ interest and
generate questions. Later on, they will appreciate
the contrast between this situation and
Elizabeth’s subsequent role as Queen. Mler
studying the illustration and the text on pages
4—5, ask your students if they have any questions.
They should have plenty, for example:

who was the princess?
what had she done?
why was her mother executed?

hy had her life been so troubled?
was she executed?

The eighteen cartoons on pages 6—8 cover the
years 1485 to 1554, and should provide answers
to some of the students’ questions. They present
Elizabeth’s early life against a backdrop of
political intrigue and religious turmoil. The
Activity is provided at the start to give students a
sense of purpose as they study the cartoons. It
can be tackled by individuals or groups and
requires only brief written work. It is designed to
help students understand:

how Elizabeth’s early life was shaped by
events over which she had little or no control
the lessons she learnt from her experiences;
in particular, about the dangers of living at
the centre of power and the threat posed to
monarchs by the heir to the throne. The
caution, secretiveness and indecision which
Elizabeth later showed as Queen can be
traced back to these formative years.

The Acivity on page 9 focuses on the question of
whether Elizabeth was a traitor. It is designed as a
brief exercise, requiring students to analyse
evidence. It can be used for class discussion or, as
suggested, for written work. Many students will

need help to appreciate the ambiguity of much of
the evidence, the limitations of hearsay evidence
and the absence of conclusive proof. You could
discuss with them what would have counted as
proof of Elizabeth’s guilt.

We then examine the dramatic change in
Elizabeth’s fortunes between 1554 and 1558
when she became Queen. We briefly refer to the
difficult situation she inherited in 1558 and the
general unease which many of her people felt
about having another female ruler, themes to
which we will return in Chapter 1.

The Task on page 5 is designed to help
students draw together what they have studied
so far. Worksheet 1 is a blank timeline your
students could use. Alternatively, you could
create a larger version for the classroom wall.
Students could work in groups to complete
different parts of it.

Investigating Elizabethan
England

Students’ Book pp. 10—13

Pages 10—13 introduce students to the nature of
the investigation they will be following in this
book. The main emphasis is on methodology.
They are taken through four initial stages of a
historical investigation. The Talking Points
highlight some key issues for brief class
discussion. The final stage includes two sets of
sources about Elizabeth for students to analyse.
The first set provides two conflicting views,
highlighting the modern historical debate about
Elizabeth’s reign. The second consists of a short
selection of contemporary sources, all of which
praise Elizabeth. Task 2 on page 11 requires
students to think about the shortcomings of these
sources. They should appreciate that neither
selection provides a balanced assessment.
Sources 2 and 3 give contradictory views while
Sources 4—8 provide an obviously one-sided
perception.

In Question 4 of Task 2, we ask students to
write an initial hypothesis about Elizabeth’s
success, on the basis of the limited and
unsatisfactory evidence they have studied so far.
They should keep it in mind as they work
through the book. They will be asked to look at it
again at the end. You could get your students to
keep a log of their enquiry. They could review
their initial hypothesis at the end of each chapter
and write ‘What I think now’ with their reasons.
This will form a record of their changing views
as they carry out their investigation. This
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provides an ideal opportunity for students to use
word-processing software. A selection of
different hypotheses could also be displayed on
the classroom wall throughout the course, so
that they can easily be referred to (and perhaps
adapted) at the end of each chapter.

CHAPTER 7: WAS ELIZABETH I LIKELY TO
BEA SUCCESSFUL RULER?
The purpose of this chapter is to provide
students with a context and a structure for their
investigation into Elizabeth’s success as a ruler.
As an introductory exercise, discuss with your
students how they might measure the success of
the following kinds of people today:

• a shop assistant
• a footballer
• a car salesperson
• a doetor
• a pop star
• abankmanager
• a TV presenter
• a parent
• a headteacher
• a pupil
• you — their history teacher!

Working in groups looking at just one or two
people from the list, students could draw up brief
lists of ‘success criteria Compare the lists as a
whole-class activity. Discuss whether any of
their criteria can be used to measure the success
of a ruler (a) today and (b) in the sixteenth
century.

How to be a successful ruler in
the sixteenth cenlury

Students’ Book pp. 14—21
Works heets 2, 3

(Pages 14—15)
The first pages of this enquiry are designed to
help students understand:

• the differences between sixteenth-century
and modern rulers

• that our expectations of rulers differ from
those of people in the sixteenth century.

è begin by making clear the very different
roles of Elizabeth I and Elizabeth II. focusing on
the concept of government rather than
monarchs, we then make a comparison between
Elizabeth I and modern Prime Ministers. The
Activity focuses on the similarities and
differences between them. Worksheet 2 can be
used by students to record their conclusions as

they study the 20 cartoon scenes. They will need
help to review their work, in order to correct any
misconceptions that may have arisen.
Questions 2 and 3 of the Activity will work best
as a whole-class activity, with the teacher
recording students’ ideas on the board.

(Pages 16—18)
Students should now understand that sixteenth-
century monarchs were very different from
present-day rulers. It follows, therefore, that our
criteria for assessing Elizabeth’s success should
not be modern ones. lii these pages, we seek to
establish what the criteria should be. First, we
cover the powers of sixteenth-century monarchs.
They are presented in the form of a job
description (Source 1). In the Activity, we ask
students to draw up a list of personal qualities and
experiences a sixteenth-century monarch would
need in order to be a success. They should add to
their list as they study the rest of the chapter.

Next, we examine the problems sixteenth-
century rulers faced, emphasising their need to:

• gain the support of their subjects, especially
the nobility

• make good decisions, given the limited
resources available to them.

finally, we investigate sixteenth-century
expectations of rulers. These are shown in
Source 2. It will need careful study. Students
will be measuring Elizabeth’s success against
these criteria throughout this book. They are
summarised in the first swingometer illustration
on page 18.

(Pages 19—2 1)
Any conclusions about Elizabeth’s success,
whether contemporary or modern, are boimd to
be influenced by the record of her predecessors.
In this spread we briefly investigate their records.

Source 5 shows the Tudor family and their
complex relationships with other European
ruling families. Later on you will find it useful to
refer back to this family tree regularly. The Task
requires students to use Source 3 to find basic
information about Elizabeth’s family and identify
her heir in 155$ — Mary, Queen of Scots.

Page 21 provides brief overiews of the reigns
of Henry VIII, Edward VI and Mary I. They are
tailored to the Activity, which requires students
to reach conclusions about the success of
Elizabeth’s predecessors, using the criteria
established on the previous pages. We have
suggested that students work in groups, each
studying one monarch, and then pool their
findings. They can record their conclusions on
Worksheet 3. The swingometer criteria are
used on this worksheet, so that students can
become familiar with them.

Elizabethan England Teachers’ Resource Book 9
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www: Two useful sites about Tudor England
can be found at the following addresses:
http://www.tudor.simplenet.com
Nip ://www.geocities.com/Athens/Forum/9 194/
tudormai.htrnl

They both contain a wealth of material about
the period, including information about each
Tudor monarch and a selection of their portraits.
You could allow your students to go on-line to
visit these sites or download relevant material in
advance onto your school’s Intranet. Your IT Co
ordinator vvill help you.

What problems did Elizabeth I
face in 1558?

Students’ Book pp. 22—24

By now students should have a good
understanding of the powers of sixteenth-
century monarchs and the difficulties they faced.
The previous pages set the scene for this
enquiry, which examines the situation
confronting Elizabeth when she became Queen.
ft is very important that students understand the
problems she faced in 1558. They will be
investigating her success in dealing with them
throughout the rest of the book. The situation
she inherited also helps to explain many of her
later actions as Queen.

Source I gives a snapshot of the situation.
The Task requires students to assess it by
identifying problems and suggesting possible
courses of action to deal with them. Source 2,
and the Decision Point which accompanies it,
takes the enquiry one stage further. Working in
groups, students are asked to prioritise the new
Queen’s problems, in order to decide which one
needed her most urgent attention. This offers
plenty of opportunities for class discussion. The
best decisions will mirror what Elizabeth
actually decided, as students will find out in
Chapter 4:

to quickly end the war with France, which
was an expensive drain on the country’s
resources
to deal with the country’s dangerous religious
divisions.

The Task asks students to categorise Elizabeth’s
problems and demonstrate some understanding
of how they were interconnected. In particular,
they should understand that the country’s
religious divisions had international
implications. Question 5 of the Task offers an
early opportunity for extended writing.

Did Elizabeth have the experience
10 become a successful ruler?

Students’ Book pp. 25—26
Worksheets 4, 5, 6

The last enquiry in this chapter focuses on
Elizabeth’s personality, education and experience
— and her suitability to take on the government of
the country at such a troubled time. Students
should test their ideas about the qualities a
successful monarch needed (using the list they
began to draw up on page 16) against the
evidence about Elizabeth in Sources 1--6. They
will also find it useful to refer back to pages 4—9.
Worksheet 4 provides a structure to help them
answer Part 5 in the Review Task on page 26.

Worksheets 5 and 6 are a decision-making
game. The main purpose of the game is to
emphasise that a sixteenth-century monarch’s
success depended on his or her ability to make
good decisions, often in difficult circumstances.
It is based on situations which Elizabeth faced
during her reign and outlines several possible
courses of action for each decision. It can be
used at this stage to outline the main events and
issues of the reign. Students could keep a record
of their decisions and then compare them with
the decisions Elizabeth actually made.
Alternatively, you could use it later on as an aid
to revision.

Review Task

Students’ Book p. 26
Worksheet 7

The end-of-chapter Review Task, like others in
this book, returns to the key question which was
established at the beginning of the chapter. It
requires students to draw together what they
have learnt so fan As part of the Review Task,
students are asked to carry out a ‘swingometer
assessment’, giving Elizabeth’s chances of
success a rating between +3 and —3. Worksheet
7 is designed to be used here, and at the end of
Chapters 2—6, if you wish. Students should write
the main issues facing Elizabeth in Column 1 of
the table, and then work out appropriate terms for
the ratings scale. Copies of their calculations at
the end of each chapter could be displayed on the
classroom wall to help them keep track of their
assessments. Weaker students could be asked to
consider only one or two of the issues.
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CHAPTER 2: DIV ELIZABETH KEEP
COMPLETE CONTROL OF GOVERNMENT?
This chapter consists of five major enquiries.
These examine the structure of sixteenth-century
go ernment and how successfull Elizabeth used
ft to win and retain her people’s support. Students
will need regular help to understand essential
terminology: government, Privy Council, Court
and Parliament. The summary diagram (Source
11 on pages 48—49) is provided for this purpose.

Source 1, the views of John Knox, on page 27
illustrates contemporary perceptions of female
rulers. It introduces students to the main theme
of this chapter: did Elizabeth take and retain, or
lose control of government?

Students’ Book pp. 28—33
Worksheets 8, 9

Our first enquiry is largely source-based. It
concentrates on Elizabeth’s use of propaganda to
project an image of herself. Christopher Haigh in
his recent critical study (Elizabeth I, Lougman,
1988) even suggests that her reign was based on
illusion.

(Pages 28—29)
We begin by examining Elizabeth’s use of her
coronation and royal progresses. Worksheet 8
is an account of her visit to Sandwich, part of her
progress through Kent in 1573. It is a lengthy
source. Students find long sources difficult to
study, but such material is not beyond them.
They will find it helpful to highlight or annotate
their copy as they study it.

(Pages 30—55)
Elizabeth’s use of imagery and symbolism in her
portraits is covered on these pages. Students
need to understand that, despite telling us little
about the Queen’s actual appearance, her
portraits reveal valuable evidence of:

what Elizabeth wanted her people to think
about her
the problems she faced at different times
during her reign.

Worksheet 9 provides some evidence about
Elizabeth’s real appearance in her later years.
These sources offer a contrast to the imagery.
They will also help students to understand why
Elizabeth’s real appearance had to be
increasingly disguised as she got older.

The Task on page 33 requires students to
produce a piece of extended writing, drawing
together what they have learnt.

www: Elizabeth’s Great Seal, and an
accompanying exercise, can be found at the
Public Record Office ‘‘, ebsite:
http ://wwwpro . gov.uk/education/snapshots/
Selections of Elizabeth’s portraits. including
several which we have been unable to include in
this book, can be viewed at:
http://www.geocities.com/Athens/Forum/9194/
tudormai.html
and
http://tudor.simplenet.com/elizabeth/gallery.html

Students could copy one of these portraits and
paste it into a word-processing or desk-top
publishing ifie. Then they could annotate it to
explain each of the symbols in the portrait. After
printing their work, they could incorporate it
into their notes or use it for a class display.

government?

Students’ Book pp. 34—37
Worksheets 10, 11

Now we enter the realities of sixteenth-century
power politics: Elizabeth’s need to control her
wealthiest and most powerful subjects.

On page 34 we examine how Elizabeth attracted
their support through the stage-managed
ceremonial of the Court and the system of
patronage. Worksheet 10 contains Paul Hentzner’s
famous description of his visit to Elizabeth’s Court
in 1598. Students should highlight or underline on
their copy those aspects which would have
particularly impressed bystanders.

Pages 35—37 focus on the Privy Council.
Emphasise, as we have done in the text, that Privy
Councillors gave advice, but that Elizabeth, as
Queen, made the decisions. First, we address
Elizabeth’s need for good advisers. Source 4
presents her options. Worksheet 11 supports the
accompanying Decision Point activity. The Task
on page 36 requires students to study the
accompanying Source, five mini-biographies of
Elizabeth’s most well-known Privy Councillors, to
assess her ability to choose good advisers.

Then we move on to the issue of control.
Elizabeth’s Privy Councillors were wealthy,
powerful and ambitious men. Contemporary
opinions of female rulers were low. The Task on
page 37 asks students to find examples in
Sources 5—12 of the various methods Elizabeth
used to control her Councillors. You could divide

the class into groups and give each group two or
three sources to study. Then they could report
back their findings to complete Question 1 as a
whole-class activity. Students should by now
understand the possible dangers if Elizabeth
allowed herself to be controlled by one favoured
individual or faction.

people’s support?
How did Elizabeth try to win her Did Elizabeth control central
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Did Elizabeth lose conirol of
Parliament?

Students’ Book pp. 38—41
Worksheets 12, 13

The start of this enquiry is intended to stimulate
student interest. It also demonstrates continuity
and change in the role of Parliament over the last
400 years. Try to show your students the modern
State Opening of Parliament, video-taped from the
TV news. The ceremony is largely unchanged
since Elizabeth’s reign. The relative powers of
monarch and Parliament, however, are ery
different. We consider the composition and
functions of sixteenth-century Parliaments first.

Then we quickly return to the theme of control.
Elizabeth’s success in handling Parliament has
been the subject of intense historical debate.
Traditionally, historians have stressed the conflicts
between Elizabeth and Parliament They have
argued that Elizabeth’s failure to control
Parliament contributed to the English Civil War in
the I 640s. Recent work, however, has emphasised
the co-operation between the Queen and her MPs.
lt has been revealed that much ‘opposition’ was in
fact orchestrated by the Privy Cotincillors to
pressurise Elizabeth over mailers like her
marriage and the fate of Mary, Queen of Scots.
Sources 5 and 4 on pages 40—4 1, Task I which
accompanies them and the eMension material on
Worksheet 12, are intended to help students
reach their own conclusions. They could present
their findings (part A of the Task) as bar graphs or
pie charts, using a database or spreadsheet
program.

Worksheet 15 provides support for Task 2.
Opening sentences are given for each paragraph
to help students structure their essay.

Case study: why did Elizabeth
never marry?

Students’ Book pp. 42—44
Worksheet 14

Students are always interested in the reasons
why Elizabeth never married. In this case study,
they will try to establish what they were, which
also fits in with our overall theme of control.
Elizabeth’s Privy Councillors and MPs regularly
requested Elizabeth to marry, in Cecil’s case to
the point of exasperation. It seems reasonable to
conclude, therefore, that the decision not to
marry as her own.

We focus on Elizabeth’s relationship with
Robert Dudley. The Decision Point activity is
suggested as group work, with students pooling

their ideas after making their decisions.
Characteristically, Elizabeth took her time to
decide. In 1564 she made Robert Dudley the Earl
of Leicester and appointed him to the Privy
Council. She showered him with gifts but there
was no marriage. It will be useful in Chapter 4 to
compare Mary, Queen of Scots’, disastrous
second marriage with Elizabeth’s determination
in 1560 to avoid being tarnished by scandal.

Sources 5—8 will help students reach their
conclusions and complete the Task. They need
to understand that this evidence falls far short of
proof. It leaves room for them to offer different,
but equally valid, interpretations of why
Elizabeth did not marry. Worksheet 14 shows
that this is equally true for historians.

Did Elizabeth control local
government?

Students’ Book pp. 45—49

Continuing with our overall theme of control, we
now shift our focus from the centre of power to the
regions. Students will inestigate how effectively
Elizabeth was able to enforce her authority over
the whole population, especially in distant parts of
the countr which she never visited, You could
begin by discussing with your students:

the resources that are available to modern
governments to enforce their authority (local
councils, the police force, the emergency
services and, in extreme cases of disorder, a
full-time professional army)
how these resources are paid for (taxation
enforced by the much-loved Inland Revenue!).

It is important that students understand
Elizabeth’s reliance, given her limited resources,
on the support and co-operation of part-time,
amateur local officials — the Justices of the Peace.
Sources 2—10, some of which are quite long,
provide evidence of their work. As suggested
before, you could organise your class into groups
and give them just one or two sources to study.

Review Task

Students’ Book p. 50
Worksheet 7

The Review Task requires students to return to
the question that we asked at the start of this
chapter: was Elizabeth a strong ruler who kept
complete control of government? The
swingometer diagram summarises the main
issues for them. Worksheet 7 can be re-used for
the swingometer assessment.
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CHAPTER 3: DIV ELIZABETH PROTECT
HER PEOPLE FROM POVERTY AND
CRIME?

Students’ Book p. 51

The growth of poverty during Elizabeth’s reign
provides the main focus for this chapter. Students
will be investigating its causes and effects,
contemporary attitudes towards poverty, and
Elizabeth’s success in dealing with the problem.
Source 1 provides them with two extreme
scenarios to help them establish some criteria for
measuring her success. Source 2, William
Harrison’s well-known views about growing
prosperity, provides a lead into the first enquiry.

Students’ attention should be drawn to the
cover illustration. It shows a wedding feast in
Bermondsey, near London. Ask students to decide
which of the scenes in the drawing on page 51 the
picture supports and whether this proves that
people were becoming more prosperous.

Did Elizabelh’s people become
belier off?

Students’ Book pp. 52—57
Worksheets 15, 16

This would be an ideal time to arrange a site
visit to an Elizabethan house in your area (see
page 5 of this TRB). Maximum benefit can be
obtained from a site visit by focusing it on
enquiry questions central to the book. For
example you might look for evidence relevant to
the question ‘Did Elizabeth’s people become
better off?’, or to test a hypothesis such as
‘Elizabeth’s people were wealthy and lived
comfortably Excellent advice for teachers is
contained in the following publications:
A Teacher’s Guide to Using Historic Houses, Gail
Durbin (English Heritage, 1993)
Visiting Historic Sites, a free booklet containing
useful guidance for planning site visits (English
heritage, updated annually)
Learningfrom Country Houses, Christopher
Culpin (The National Trust, 1995).

An alternative starting point would be to show
extracts from a feature film set in the
Elizabethan period, and ask students to note the
impression it creates and then test this
impression against the evidence in the chapter.

In this enquiry students will mainly be testing
Harrison’s claims. The evidence is largely visual
and is intended to show how much we can learn

about people’s lives from their homes, furniture
and possessions; this will deelop students’
ability to interrogate picture sources. Followillg
the top-down structure of sixteenth-century
society we begin with the lives of the rich, which
will provide a contrast to poor people’s lives
which are examined later on.

(Pages 52—55)
This spread contains a case study of Hardwick
hall. Its owner, Bess of Hardwick, was a
remarkable ‘self-made’ woman. Her house reflects:

the developments described by Harrison (in
Source 2 on page 51)
her desire to show off her wealth and power
(her initials on the parapet)
Renaissance principles of proportion and
symmetry
the concepts of order and rank in sixteenth-
century society (the progression from
servants’ rooms on the ground floor, to larger
family rooms on the first floor and state
apartments on the second floor).

A Teachers’ Resource Book is aailable from
Hardwick Hall, Doe Lea, Chesterfield,
Derbyshire S44 5QJ. Tel: 01246 850430. Fax:
01246 854200. In addition, there is an excellent
cut-away drawing of Hardwick Hall on pages
40—4 1 of Christopher Culpin’s book, Learning
from Country Houses (see above).

The activity can be done by the whole class,
or as group or individual work. Students will
need to pay close attention to detail as they study
Sources 2—5. Worksheel 15 can be used to
record their findings.

(Pages 54—56)
So far students have studied only one site. These
pages provide them with more evidence
(Sources 6—10), this time descending from the
aristocracy to the level of gentry, yeomen and
merchants. The Task on page 55, supported by
Worksheet 16, requires them to test harrison’s
views against the sources they have studied so
far. By now students should realise the
limitations of these sources: they tell us very
little about the mass of the population. This is
the point of the Task on page 56 and the
accompanying cartoons.

(Page 57)
Finally, we reach the lower classes. Again,
Harrison serves as our guide. Sources 15—16
reveal our first evidence of growing poverty and
begging, themes which run through the rest of
this chapter.

The summary Task asks students to produce
their final answer to the question they have been
investigating throughout this enquiry.
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We begin by explaining the importance of
religion in the lives of sixteenth-century people
and the problems that different beliefs were
already causing the country. Sources 2 and 5
should help students to understand that these
problems had serious international implications.
Source 4 summarises the beliefs of the three
main religious groups in 1558 — Roman Catholics,
moderate Protestants and Puritans — to help
students understand the difficulties Elizabeth
faced at the beginning of her reign (which we
investigate shortly), Students will find it useful to
refer back to this summary regularly as they work
through the chapter. Here, they will need to study
it carefully in order to complete the Activity on
page 77 and Questions 1—4 of the Task.
Worksheet 20 provides support for this Task.

What kind of Church did
Elizabeth choose in 1559?

Students’ Book pp. 78—79
Worksheet 21

This spread looks at the first ten years of
Elizabeth’s reign. The Decision Point, 1558
asks students, working in groups or as a whole
class, to use what they have learnt so far to draw
up their own recommendations for a Church
Settlement. Then we examine the nature of the
Elizabethan Church of 1559 and its initial
success. Students can then compare their own
ideas with what actually happened, discussing
the reasons for any differences. The Task
requires students to decide how far Elizabeth’s
Church satisfied the three main religious groups
(they will find it useful to refer back to Source 4
on page 76) and reach some conclusions about it.
They can record their ideas on Worksheet 21.

Were Mary, Queen of Scols, and
the Catholics dangerous threals
to Elizabeth?

Students’ Book pp. 80—87
Worksheets 22, 23, 24, 25

This is a major enquiry requiring two or three
weeks’ work. We focus on the dangers Elizabeth
faced after Mary, Queen of Scots, arrived in
England in 1568, and from the activities of
Roman Catholic priests in the lSSOs. Assessing
Elizabeth’s success in dealing with these threats
will form an important part of the Review Task.

(Pages 80—81)
We start with the crisis posed by Mary’s arrival
in England in 1568. It is essential that students
understand why her mere presence in England,
as Elizabeth’s heir and a Catholic claimant, was
always likely to cause problems. Worksheet 22
provides optional material on Mary’s early life,
which always generates interest. It is useful to
compare Mary’s reckless personal relationships
with Elizabeth’s caution, especially in 1560 (see
page 43, Chapter 2). Useful material on the
murder of her second husband, Lord Darnley,
can be found at the Public Record Office website
(http ://www.pro.gov.uk/education/snapshots/
snapshot2.htm).

The Decision Point, 1568 presents students
with Elizabeth’s options for dealing v’ ith Mary.
Worksheet 25 contains information students

ill need to take into account, and a larger
version of the table. How closely their decision
matches Elizabeth’s actual decision will test
their understanding of the situation and of
Elizabeth herself. Her approach was typically
cautious. She decided to hold an enquiry to
determine whether the Scots had been justified
in overthrowing Mary for her involvement in
Darnley’s murder. It was held in York but was
inconclusive. Elizabeth decided to keep Mary in
England as a closely-guarded guest. George
Talbot, Earl of Shrewsbury (Bess of Hardwick’s
fourth husband), was chosen to look after her.

(Pages 82—85)
We now look at the problems after 1568 which
came thick and fast, and eventually culminated
in Mary’s execution nineteen years later. As
students examine each of these events, they
should decide which ones:

Mary was directly implicated in
were partly caused by her presence, but did
not have her approval
were caused by outside events over which she
had little control.

First, we examine the period from 1568 to 1572. In
Decision Point, 1572 students have to decide
whether Elizabeth, in the face of strong demands
from her Privy Councillors and MPs (shown in
Source 5), should agree to Mary’s execution.
Source 4 shows the issues involved. Again
Elizabeth’s caution prevailed. After several delays
she decided that the Duke of Norfolk was guilty of
treason and he was executed in June 1572. However,
she refused to execute Mary, Queen of Scots:

‘Elizabeth could not bring herself to execute a
divinely ordained sovereign. To do so was
impolitic (it set a dangerous precedent) and
immoral (Mary was one of God’s
representatives on earth).’
(L. Baldwin Smith, The Elizabethan Epic, 1969)

16 Elizabethan England Teachers’Besource Book



ELIZABETHAN ENGLAND STUDENTS’ BOOK P. 95

(Pages 84—85)
This section opens a ith the drama of Mary’s
execution in 1587. It is intended to highlight the
question of v’,hy she was eventually executed
and lead students towards Elizabeth’s next
Decision Point (in 1586). As students examine
events from 1572 onwards they should still be
considering the three questions relating to
Mary’s involvement outlined above. The
Decision Point, 1586 focuses on the situation
immediately after the discovery of Babington’s
Plot. This time there was clear proof of Mary’s
involvement. Again Elizabeth’s caution
prevailed. As before, students will need to
discuss why.

(Pages 86—87)
We then examine the ‘trigger’ events which
resulted in what so many of Elizabeth’s
ministers and MPs had been demanding for so
long. The Activity on page 86 gives students an
opportunity to re-enact Mary’s trial. After the
guilty verdict Elizabeth’s caution still prevailed.
In tackling Task I on page 87 students, like
historians, need to grapple with complex
questions about Elizabeth’s puzzling behaviour —

signing Mary’s death warrant and then refusing
to part with it, and her subsequent anger at
Mary’s death. Do these events show Elizabeth’s
inability to make a decision in a crisis? Was she
forced by her advisers into agreeing to Mary’s
execution or were her actions clever ‘stage
management’? Whatever her reasons, the
immediate consequences of Mary’s execution
seem to justify Elizabeth’s actions.

The summary Task 2 requires students to
construct a causal explanation for why Mary was
executed. We expect them to be familiar with the
technique of categorising causes into long-term,
short-term and trigger causes. If not, these
concepts will need to be carefully explained.
Worksheet 24 is a larger copy of the diagram,
which students can use to plan or complete their
answers. It could be enlarged to A3 size.
Worksheet 25 offers a brief follow-up exercise,
containing two conflicting interpretations of
Mary’s death, one by an English historian, the
other by a Scottish Catholic writei

‘Bloody Queen Elizabeth’?

Students’ Book pp. 88—91
Worksheets 26, 27

The next two spreads concentrate on Elizabeth’s
treatment of Roman Catholics. The first provides
material to help students assess Elizabeth’s
treatment of Catholics and understand the
motives and fears which shaped it. It illustrates

the difference between contemporary views and
those of recent historians (Source 7) who doubt
whether the government’s fears of Catholics
were justified. Worksheet 26 provides a
framework to help students complete the Task.
The game is largely based on the experiences of
Edmund Campion (Source 5 on page 89).
Although it focuses on the problems faced by
Catholic priests in the 15$Os, it also illustrates
government policy towards them. Students should
complete Worksheet 27 as they play the game.

Were the Puritans a threat to
Elizabeth?

Students’ Book pp. 92—94
Worksheet 28

Current historical thinking is that Puritanism
represented a more serious threat to Elizabethan
England than Roman Catholicism. It certainly
had more widespread support. Despite
Elizabeth’s apparent victory by 1603, the Puritan
campaign recovered to reach new heights in the
1640s, culminating in the English Civil War. In
this spread, students will assess the Puritan
threat and Elizabeth’s success in dealing with it.

Worksheet 28 provides some source material
to supplement the table (Source 2). You could
give your students a copy of Source 2 on the
worksheet with Stubb’s final comment blanked
out. Ask them to guess what he might have said.
Then read to them what he did say and discuss
why. His comment illustrates the basic dilemma
for the Puritans — their strong desire for religious
change and their loyalty to Elizabeth as Queen.
The Task requires students to explain why the
Puritan attempts to change the Church failed.

Review Tasks

Students’ Book p. 95
Worksheet 7

These tasks require students to review their
work and provide useful preparation for
revision. Review Task I compares the Puritan
and Catholic threats. A useful introductory
exercise is for students to produce their own
version of Source 2 on page 93 to show why
Elizabeth was worried about Roman Catholics.

Review Task 2 returns to the key question
which has been at the heart of this chaptei The
swingometer illustrates the criteria for measuring
Elizabeth’s success for which Worksheet 7 can
be used, if you wish.
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CHAPTER 5: WAS ELIZABETH’S REIGN A
CULTURAL ‘GOLDEN AGE’?
This chapter examines the cultural
achievements of Elizabeth’s reign. Sixteenth-
century rulers were not judged on the cultural
successes of their reigns by their
contemporaries, and any achievements were the
result of factors largely beyond their control.
They can, however, be seen as a ‘feel-good’
factor which has influenced views about
Elizabeth’s reign ever since. We focus mainly on
the emergence of the Elizabethan theatre and
the reasons for its success. Students should be
encouraged to draw upon their knowledge of
Shakespeare’s plays from their English lessons.
This chapter will, in turn, enrich their
understanding of the plays by placing them in
their historical context. Finally, we address the
broader claim that the reign was a cultural
‘Golden Age We open the chapter with a
modern performance of a Shakespeare play, to
establish the main issues of our investigation.

What were Elizabethan theatres
like?

Students’ Book pp. 97—101
Worksheet 29

This enquiry focuses on the process of historical
reconstruction. The Activity asks students to use
Sources 1.-5 to produce their own plans for a
reconsiruction of the Globe Theatre. It is best
tackled in groups, as it should generate plenty of
discussion. Students will not fmd enough direct
e idence about the Globe in the sources. They
will be forced to consider the advantages and
disadvantages of using evidence about other
theatres. This takes them to the heart of the
process. Students can work out the shape and
width of the Globe from the archaeological
evidence in Source 4. They should know from
their GCSE Maths how to work out the number of
sides of a regular shape from just one of its angles.
All the exterior angles added together must total
360°. Dividing 360 by the exterior angle of the
excavated section (18°), therefore, shows that the
Globe must have been a twenty-sided building.

The annotated reconstruction in Source 7 is
based on the original Globe. To identify the
similarities and differences between Elizabethan
theatres arid modern theatres (Questions 2 and
5 of the Task on page 101) — popular
examination questions - students will find it
useful to look back at page 96. Question 4 will
be followed up on page 107, so a complete list is
unnecessary at this stage. Worksheet 29 is a
blank copy of Source 7 for students to complete.

Area excavated by the
archaeologists; they found a section
of outer wall meeting at 162°

The aim is to help them remember the main
features of an Elizabethan theatre — another
popular examination question.

The reconstructed Globe Theatre, which
opened in 1997, presents Shakespeare’s plays in
an authentic sixteenth-century setting. Its
Education Service organises tours of the theatre,
visits to the Shakespeare Globe Exhibition,
workshops and lectures for students and INSET
for teachers. A range of resources is also
available. Contact: Globe Education Centre, Bear
Gardens, Bankside, London SEI 9ED. Tel: 0171
902 1400. Fax: 0171 928 7928.

www: An excellent website about the Globe
Theatre is being set up by Reading University
and the International Shakespeare Globe
Centre. It contains information and sources
about the original Globe, the building of the
new Globe and virtual-reality views of the
theatre (http ://www.rdg.ac.uk/globe/
horne.htm).

The 1999 film Shakespeare in Love contains
some excellent sequences showing
performances of Shakespeare’s plays.

Why was there opposition to the
theatre?

Students’ Book pp. 102—1 03

This enquiry also requires students to
interrogate sources, in this case to understand
why there was so much contemporary hostility
to the theatre. Students will need help to
understand the sources. We suggest that you
read through them with the class, explaining the
meaning when necessary; or divide the class
into groups, give each group a couple of sources
to study, provide help when necessary, and ask
the groups to report their findings back to the
rest of the class.
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For Paris I and 2 of the Task on page 103,
weaker students could be given these lists of the
reasons why there was opposition to the theatre,
and asked to find supporting evidence for each
reason.

1. Reasons why the London authorities
opposed theatres:

dislike of vagrants
fear of crime
effect on church attendance
the spread of disease
idleness.

2. Reasons why the Puritans opposed
theatres:

immoral behaviour
displeasing God
effect on church attendance
the spread of disease
idleness.

The city authorities were concerned with the
practicalities of law and order, whereas the
Puritans’ concerns were more moral and
religious. Able students should notice an overlap
between the lists, leading them to suggest that
some members of the city authorities were
Puritans. Some will remember from Chapter 4
that Puritanism was especially strong in London
and the south-east.

Why was the Elizabeihan Ihealre
so successful?

Students’ Book pp. 104—108
Worksheet 30

The question framing this enquiry naturally
follows on from the previous investigation. This
lime, however, we are concerned with the
evaluation of causal factors rather than source
analysis. As students examine each factor they
should look for connections between them and
begin weighing up their relative importance.
Source 11 on page 108 will remind them of the
issues to bear in mind. Students often choose the
Queen’s important role as patron and ‘trendsetter’
as the critical factor. This is doubtful although it
probably helped to prevent the wholesale closure
of theatres by the Privy Council or Parliament
The success of the Elizabethan theatre was
heavily dependent on the outstanding quality of
the plays. Students often fail to appreciate this
because they find the plays of Shakespeare and
Marlowe particularly difficult to appreciate
themselves. Before looking at sixteenth-century

plays, it may be helpful to ask students what
makes contemporary TV, theatre or film
appealing to an audience (any list should
include stars, escapism, conflict, sex, comedy,
music, costume, etc.), and then consider how
plays of the Elizabethan period met these
criteria, despite the differences in setting and
language.

To further address the problem, we provide a
particular focus on the plays on pages 106—107.
Source 8 contains six ‘cliffhanging’ scenes to
stimulate students’ own interest and help them
begin to understand how the scenes attracted the
interest of sixteenth-century audiences. Source
11 and the accompanying Task address the issue
more fully. Source 10 relates back to the
problems we first raised in Question 4 on page
101. Worksheet 30 provides support for the
summary Task 2.

Was Elizabeth’s reign a ‘Golden
Age’ of culture?

Students’ Book pp. 109—110
Worksheet 31

In this enquiry we tackle the broader, and more
difficult, concept of an ‘Elizabethan Golden Age
of culture The cultural achievements of the
reign are summarised in Source 1; although it
is a poor substitute for students actually listening
to Elizabethan music or looking at Elizabethan
art You could enlist the help of the Music and
Art departments in your school. Students could
carry out further research into the individuals
highlighted in Source 1, using encyclopaedias
and CD-Roms, or by searching the Internet.

www: Useful websites can be found at the major
British art galleries, for example the National
Gallery Qfltp://wTww.nationalgallery.org.uk) and
the National Portrait Gallery
(http ://wwnpg.org.uk). Their findings could
take the form of display work, class
presentations or the production of a booklet
using desk-top publishing software.

Source 2 and the accompanying Task on
page 111 tackle change and continuity. The
purpose is to help students to understand:

the factors that aided the cultural
developments of E1izabeths reign
that many old ideas and practices continued
alongside the changes.

Worksheet 31 is an extension exercise to help
students investigate one of the factors that
contributed to cultural development — the spread
of literacy — in greater depth.
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Review Task

Students’ Book p. 111
Worksheets 7, 32

The main issues examined in the Task are
briefly summarised in the swingometer diagram
and as before Worksheet 7 can he re-used for
the sn ingometer task. It requires students to
synthesise information and form a substantiated
judgement. Worksheet 32 provides a structure
to help students plan their answers.

CHAPTER 6: DID ELIZABETHAN ENGLAND
BECOME A GREAT POWER?

Iniroduction

Students’ Book pp. 112—113

Now our im estigation enters the complexities of
international power-politics. Elizabeth’s ability to
defend the country’s interests provides a running
theme throughout this chapter. It focuses on the
deteriorating relationship between England and
Spain and contains two substantial enquiries, on
Francis Drake and the Armada. VVe l)egifl with
the difficult situation Elizabeth inherited in 1558.
Careful study of Source I is essential for student
understanding. The Activity is best tackled in
groups. It should help students realise that the
immediate dangers came from the ‘Auld Alliance’
of France and Scotland rather than Spain, with
v horn there had been friendly relations for most
of the century.

Why did Elizabethans go on
overseas voyages?

Students’ Book pp. 114—119

Our first enquiry examines the Elizabethan
voyages of trade and discovery. We begin by
briefly examining the European voyages of
exploration which had taken place during the
fifteenth and early sixteenth centuries (Source
1). Students need to understand why Europeans
were interested in the East and that these
voyages, along with the ‘discovery’ of the New
World, had brought great wealth to Portugal and,
more importantly, Spain. Interest among English
merchants and sailors did not begin until the
1550s, but it quickly gathered pace from then on.
Source 2 and the accompanying Task are
intended to help students understand why. They
should notice the propagandist nature of
Hakluyt’s writing and his frequent references to

‘savages’, which would be unacceptable today.
Stress to students that Hakluyt did not actually
go on any overseas voyages.

Source 3 gives an overview of the voyages.
Students need not revise every last detail. Its
main purpose is to help them to understand:

the difficulties and dangers involved in
making overseas vo ages
what Elizabethan sailors were trying to
achieve
the extent of their success.

These issues are addressed in the Task on
page 119. Students will need to use Source 3 to
identify examples and evaluate the success of
different types of voyage.

Before students tackle the Task, there is a
brainstorming Activity (page itT) which
focuses on the men and equipment that would be
needed on a long oyage. It is intended to be a
whole-class activity. As their list of suggestions
grows, students should begin to understand the
expense and degree of planning involved in the
Elizabethan voyages of exploration.

www: If you wish to extend this activity and
carry out further research there are some useful
facffiles on sixteenth-centur voyages in the
Education and Interpretation section of the
National Maritime Museum’s website
(http ://www.nmm. ac.uk).

The Activity on page 119 could be used for
group work, class discussion or written work. It
requires students to use their findings slightly
differently, by empathising with Hakluyt. They
should look back at Source 2 to remind
themselves of his expectations.

Francis Drake: hero or villain?

Students’ Book pp. 120—1 28
Worksheets 33, 34, 35

This is a substantial enquiry, requiring about
two weeks’ work. Students will be focusing on
the character, motives and actions of a
remarkable individual. There is a strong
narrative thread for them to follow. The
historical controversy surrounding Drake is
established from the outset. Conflicting
interpretations and different viewpoints provide
recurring themes throughout the enquiry. This is
to help students understand that study of the past
is rarely cut and dried.

(Page 120)
We begin by examining Drake’s early career and
the influences which helped to shape it — his
interest in the sea, his Puritanism and his hatred
of Catholics and Spain. Worksheet 33 is the first
of four Source Investigations in this enquiry.
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Each one provides conflicting source material
relating to key events in Drake’s career for
students to analyse and evaluate. You will have
to decide which ones to use at this stage; some
could be used later on as revision exercises. This
one focuses on the Spanish attack on Hawkins’
fleet at San Juan de Ulua in 1568.

(Pages 121—125)
Then we embark on a detailed case study of
Drake’s most famous voyage — his world voyage of
1577—80. first, we establish Drake’s aims. These
will serve as our criteria for measuring the
success of the voyage later on. Then we examine
the provenance of the sources upon which our
knowledge of the voyage is based, and in Task 1
on page 121 students are asked to consider their
reliability. Extracts from these sources intersperse
our narrative of the voyage. Several members of
Drake’s family took part in the voyage or wrote
about it. To reduce confusion, they are always
clearly identified in the text and ‘Drake’ always
refers to Francis Drake.

Pages 122—125 cover the voyage itself. The Task
on page 122 requires students to make a list, with
examples, of the difficulties and dangers Drake
and his crew faced. It is intended to be done as
they study the narrative and sources. Weaker
students could be given this list in advance:

B bad weather
B shortages of food and water
B disease
B attacks by hostile peoples
B attacks by the Spanish
B quarrels among the crew.

Worksheet 54 contains a Source Investigation
on the Doughty mutiny. The Activity on page 123
is intended to highlight the problems which
Drake faced during the first year of the voyage. By
September 1578 Drake had achieved none of his
aims — the voyage had been a catalogue of
disasters. This should serve to make the rest of
the voyage all the more fascinating.

Worksheet 55 supports Task 1 on page 124,
which requires students to select information to
summarise the main events of the voyage — a
useful aid for revision. Task 2 on page 125
requires students to distinguish between
expected and unexpected results of the voyage.

(Pages 126—127)
The last two Source Investigations are included
in the students’ book. They cover the capture of
the Cacafuego off the coast of Peru in March 1579,
and Drake’s qualities as a sea-captain.

(Page 128)
Drake’s later career, and the continuing
controversy surrounding it, are examined on
page 128. The Activity requires students to look

at Drake’s career from opposing points of view.
The Task requires them to consider the evidence
and reach their own conclusions.

The ‘Golden Hinde’

The full-scale reconstruction of Drak&s flagship
shown in Source 15 on page 125 was built in the
1970s to commemorate the four-hundredth
anniversary of his world voyage. It is now
moored in London, near London Bridge, and can
be visited by school groups. The following
facilities are available:

B guided tours of the ship by crew members in
contemporary costume

B ‘Living History’ workshops for pupils to learn
sixteenth-century seafaring skills

B a Teachers Pack, including a poster map of
the voyage and background notes.

Contact: The Golden Hinde. St Iary Overie
Dock, Cathedral Street, London SEt 9DG. Tel:
0171 403 0123.

Why did war break ont with
Spain?

Students’ Book pp. 129—130

This spread provides another opportunity to
evaluate causal factors. Task 1 is designed to
help students gather information and ideas for
the essay they will write in Task 2. Part 1 of the
first Task will help them visualise the
deterioration in relations between the two
countries. They will need to discuss how to
divide the timeline into three sections. Part 2
asks for long-term, short-term and trigger factors,
concepts with which students should be familiar
by now. We have not allocated time-spans to the
different types of factor which students will have
to use in their timeline. This is also best left to
class discussion; students could make use of the
divisions in their timeline. We would suggest:

B long-term causes: factors which can be traced
back to the first ten years of the reign

B short-term causes: factors which emerged
from about 1.568 until the early 1580s

B the trigger cause: Elizabeth’s decision to send
an army to help the Dutch rebels in 158.5.
Although there had been periodic outbreaks
of violence before 1585, this represented the
official outbreak of war between the two
countries. Students often find this distinction
difficult to understand.

Part 5 takes them to the heart of the matter. Most
students are able to understand that religious
differences were not enough, by themselves, to
cause the Tar
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Why did Ihe Armada fail?

Students’ Book pp. 131—143
Worksheet 36

Now we examine the most dangerous crisis of
the reign: Philip II’s attempt to invade England
in 1583. It is another substantial enquiry,
requiring about two weeks’ work. Again there is
a strong narrative thread to establish a basic
story-line. It is punctuated by source material for
students to analyse and evaluate. The main
purpose of the enquiry is to enable students to
construct an explanation of why the Armada
failed, We take a contemporary perspective to
avoid students falling into the unhistorical trap of
thinking that the Armada’s defeat was inevitable.
This point may need regular reinforcement.

Dales:

Two calendars were used in sixteenth-century
Europe. English dates were based on the Julian
calendar. This was ten days ahead of the
Gregorian calendar used by the Spanish, and
v as later adopted throughout Europe. It is now
common practice to use the new Gregorian dates
and they have been used throughout this
enquiry. Contemporary English sources and text
books written before the 1980s, however, used
dates from the old Julian calendar.

(Pages 151—135)
We begin with Philip’s plan (Source 1). It is
essential that students understand it and the
assumptions upon which it was based. Source 2,
vhich details the size and composition of the
Spanish forces, should help students appreciate
the massive scale of the operation. Sources 5—5
focus on the much-maligned Duke of Medina
Sidonia, now widely regarded by historians as a
brave and skilful commander in 1588. His private
doubts are made clear in Sources 3 and 5 while
Source 4 gives his official position. The Task
requires students to carry out an initial assessment
of the Armada’s strengths and weaknesses.

(Pages 154—135)
Next, we examine Elizabeth’s precarious
situation. The Task requires students to compare
the strengths and weaknesses of the English
side. It should help them to appreciate how vital
it was for Elizabeth’s forces to prevent the
Armada from landing.

(Pages 156—159)
On these pages we examine the unfolding of
events. As they follow the narrative students
should keep in mind that they are trying to identify
reasons why the Armada failed. The Activity
provides a brief stopping-off point for students to
assess the situation when the Armada reached
Calais. It should help them to appreciate the initial
failure of English tactics, and the remarkable
success of Spanish seamanship and Medina
Sidonia’s leadership. The huge fleet remained
intact along the Channel, while being harassed by
English warships, and virtually all 130 ships
arrived in Calais. This should make the
subsequent events appear even more dramatic.

The narrative continues with the turning
points of the campaign — Parma’s delay,
howard’s use of fireships to break the crescent
formation which had proved so successful along
the Channel, and the Battle of Gravelines. These
events did not end the danger from the Armada,
however, and it was not just the Spanish who
faced serious difficulties. Sources 15, 16 and 17
help to illustrate these points. Drawing upon
their work on propaganda in Chapter 2, students
should identify in Source 16 Elizabeth’s desire
to show strength, bravery and determination.

After tracing the Armada’s disastrous voyage
back to Spain, we examine the losses of the two
sides (Source 19) and different reactions to the
outcome of the campaign (to support the
Activity on page 136). The Armada’s defeat has
traditionally been celebrated as a decisive
English victory. Recent historians have
challenged this view. When making their
assessment it is particularly important for
students to understand that the Armada’s defeat
did not end the war, which continued for the rest
of Elizabeth’s reign.

(Pages 140—143)
We then return to the central theme of the
enquiry. Students should use what they have
studied so far to make an initial list of reasons
for the Armada’s defeat (see the Task on page
140). They can add to their list as they study this
material. On page 140 we examine some
contemporary explanations of the Armada’s
defeat, including references to the weather and
the perceptive comments of de Bobadilla and
Raleigh. Students should try to distinguish
between propagandist and valid reasons and
record their conclusions as part of the Task on
page 140. On pages 14 1—142 we provide a short
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selection of extracts from recent studies to help
students identify valid reasons and discount others.
The summary Task 2 requires students to write
their own explanation of the Armada’s defeat,
supporting it with evidence drawn from material
they have studied in this enquiry.

The events of 1588 are shrouded in mythology.
Some of it was blatant propaganda, deliberately
spread by the government to exaggerate the scale
of the victory Source 8 on page 136 touches on
Drake’s famous game of bowls. There are no
contemporary references to the game; the earliest-
known mention of it dates from the 1740s. It may
simply be an embeffishment of the fact that the
navy had to wait in Plymouth harbour for
favourable tides. Source 26 is an early depiction of
the myth that the English navy was much smaller
than the Armada. Worksheet 56 contains other
myths for students to test, either as they work on
this enquiry or as a revision exercise.

www: There is a useful website at:
http ://tbls.hypermarLnet/history/l588armada
It includes a searchable on-line database
containing records of every ship in both navies
which took part in the campaign. Each record
includes information about the origin of the ship,
its size, the number of sailors and soldiers on
board, the number of guns and its eventual fate.
Students can use the database to compare the
two fleets and their respective strengths and
weaknesses. They can look for any similarities
or differences between the Spanish ships which
were damaged in battle, those which were
wrecked and those which returned to Spain.
Such work will provide valuable preparation for
the summary Task.

Did Elizabeth succeed in making
England a great power?

Students’ Book pp. 144—145
Worksheet 37

Now we return to tackle the central question of
this chapter. So far we have concentrated heavily
on Anglo-Spanish relations. A brief overview of
Elizabeth’s relations with France, Scotland,
Ireland and the Netherlands is provided on pages
144—145. The questions are intended for class
discussion. They focus on Elizabeth’s willingness
to help rebels, despite her dislike of them (which

was addressed in Chapter 4. Students will need
help to understand that this was not mere
hypocrisy. Elizabeth was prepared to sacrifice her
own principles when national interests were at
stake. The Task requires students to decide
whether she made the country more powerful, by
comparing the situations at the beginning and
end of her reign. Worksheet 57 is a copy of the
table. Students could be divided into groups and
given different parts of the table to complete.

Review Task

Students’ Book p. 146
Worksheets 7, 38

The Review Task requires students to draw
together what they have learnt to produce a piece
of extended writing. The swingometer highlights
the criteria they will have to consider. Worksheet
7 can be re-used to measure Elizabeth’s success
against them. Worksheet 58 provides a structure
to help students plan their essay.

CHAPTER 7: WERE ELIZABETH’S LAST
YEARS A ‘GOLDEN SUNSET’?
Introduction

Students’ Book p.147

This chapter examines the final years of Elizabeth’s
reign. Unlike the rest of the book it is chronological
in approach. It is designed to help students decide
whether the ageing Queen was able to control a
new generation of ambitious young nobles and stifi
provide strong, successful government This is yet
another issue over which historians have
disagreed. We have asked if these years were a
‘golden sunset’ or a time of ‘gathering storm clouds’
because Elizabeth herself used weather symbolism
in her portraits. For example, draw your students’
attention to the Ditcffley portrait on page 33, where
the 59-year-old Queen is shown banishing storms
and ushering in sunshine.

Source I provides an overview of the last fifteen
years of the reign. Each box relates to the issues
which were examined in turn in Chapters 2-6. We
have deliberately used a mixture of revisited
material and new information.
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Case study: why did the Earl of
Essex rebel in 1601?

Students’ Book pp. 148—150
Worksheet 39

The Earl of Essex’s rebellion throws into sharp
relief a key issue of Elizabeth’s last years — whether
the ageing Queen could preserve the political
balance between her turbulent young nobles. The
fact that a rebellion happened at all clearly reveals
some failings by Elizabeth, but two points will need
to be emphasised: Elizabeth retained the support of
most of her nobles and Essex’s rebeffion failed.
The Task requires students to explain the causes of
the rebellion. Worksheet 59 offers a structured
approach for students to assess who was most
responsible for it The Activity focuses on why the
rebellion failed.

CHAPTER 8: CONCLUSIONS: WAS
ELIZABETH I A SUCCESSFUL RULER?
The purpose of this chapter is to help students
review the work they have done. There is no new
content. Before we ask students to reach their
own conclusions, we provide several different
views of Elizabeth for them to evaluate. To
complete the final tasks they will need to look
back through the work they have done and find
evidence to support their ideas. Their work for the
previous Review Tasks will be particularly useful.

Was Elizabeth popular with her
people?

Students’ Book pp. 152—1 54

How did Elizabethan England
end?

Students’ Book p. 151

The events immediately before Elizabeths death
in 1605 highlight several puzzles for students to
discuss: her continued refusal to name a
successor, the Privy Council’s ‘news blackout’,
and Cecil’s secret contacts with James VI. Tho
particular issues are raised here which students
wifi need to bear in mind hen they assess
Elizabeth’s overall success in the final chapter:

Elizabeth’s failure to produce an heir brought
about the end of Tudor rule and the accession
of a foreign king, a prospect which was not
universally welcomed by her people in 1603
her longevity (which is raised in Source 2).

Traditionally Elizabeth has been represented as a
very popular queen who was worshipped by her
people. Recent historians, especially Christopher
Haigh (in Elizabeth I, Longman, 1988), have
challenged this view. We address the difficulties of
establishing just how popular Elizabeth was
during her reign. The Activity provides a chance
to assess the reign from different viewpoints, as
well as an opportunity for some revision. It could
be played out in the form of the TV programme
This is Your Ljfe, with the teacher taking the role
of Elizabeth and students presenting their
character’s views as the ‘guests’.

flow has Elizabeth been
remembered?

Review Task Students’ Book pp. 155—1 58

Students’ Book p. 151
Worksheet 40

The Review Task requires students to reach a
balanced conclusion about the last fifteen years of
Elizabeth’s reign. The issues are briefly outlined
in the swingometer diagram. Worksheet 40
provides a framework to help students record
their findings. It could be enlarged to A3 size.

The main aim of this spread is to help students
understand why there have been different
interpretations of Elizabeth’s success. Sources
1.-b present them with a brief selection of views
from different times. Source H provides them
with some criteria for evaluating them. The
Task requires students to categorise the sources
and find likely examples to support each of the
factors outlined in Source 11.
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Finishing your investigation: was
Elizabeth I a successful ruler?

Students’ Book pp. 159—162
Worksheets 41, 42, 43

The final Tasks will help students reach their final
conclusions about Elizabeth’s success. The
timeline on pages 160—161 provides them with an
overview of her reign which they will find useful
for the tasks. It will also be a helpful starling point
for their revision later on.

first, however, we ask them to look back at the
initial hypothesis they were asked to write on page
11. Some students will have changed their minds
completely, others might now appreciate the need
for a more balanced conclusion. Even if they have
not changed their minds, at least they now have a
wealth of evidence to support their views!

The Task requires students to reach
conclusions about Elizabeth’s success by
comparing the situation when she became

Queen in 1558 with the situation when she died
in 1603, Worksheet 41 provides a framework
for the Task. The Review Task uses the criteria
for measuring the success of sixteenth-century
rulers which were introduced in Chapter 1.
These are summarised in our last swingometer
diagram on page 162. Worksheet 42 supports
this Task. Both Tasks should be followed up with
some discussion to establish whether there is a
broad consensus in the class about Elizabeth’s
success, or sharply divergent views. Whatever
their views, students should understand the need
for evidence to support their conclusions and why
important historical questions do not necessarily
have simple ‘right’ or ‘wrong’ answers. If nothing
else, we hope that their study of Elizabethan
England has helped them understand that history
is not a ‘dead’ or ‘closed’ subject, but one which is
lively and open to debate.

Lastly, by way of light relief, Worksheet 45
offers an amusing revision exercise based on
1066 and All That (V.C. Sellar and R.J. Yeatman,
Methuen, 1930).
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1485-1558 and Elizabeth’s early liXe

Use this timeline to complete the Task on page 5. Notice that it has a bigger scale after 1533, when
Elizabeth was born.

oqzi
-

______________________
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rJow similar were sixteenthcentuiy rulers to our
IJ rulers today?
Lse this worksheet to complete Part 1 of the Activity on page 14.

1. In Column 1, write down the responsibilities that oniy a modern Prime Minister would have.

2. In Column 2, write down the responsibilities that on1 a sixteenth-centun ruler would have.

5. In Column 5. write down the responsibilities that both modern Prime Ministers and sixteenth-
century rulers would have.

Modern Prime Ministers Sixteenth-century rulers Both
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H

ad the earlier Tudor monarchs been successful
rükrs?

Use this worksheet to help with the Activity on page 20.

1. Choose ONE of the Tudor monarchs and study the information
about him or her on page 21 of your book.

2. Column 1 of the table below lists the aims a successful monarch
should fulfil. Award a mark between +3 and —5 to show how
successful your chosen monarch was in fulfilling each aim. Briefly
explain the reasons for your marks.

My chosen monarch is:

___________________________________________________

Success rating

+3 +2 +1 0 —1 —2 —3
Brilliantly Mainly Partially Neither Fairly Very A total
successful successful successful successful unsuccessful unsuccessful failure

not
unsuccessful

Aims Success Reasons

____________

ratinq

To rule for
a long time

To be a
strong ruler

To keep the
country
united and
settled

To help make
the people
wealthy

To defend
the country
successfully

To settle the
succession

Average
success
rating
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,Tas Elizabeth well qualified to be a successful
V V ruler?

Use this worksheet to help ith the essay in Part 3 of the Re jew Task
on page 26.

1. Study the essential requirements for an ideal monarch in Column 1
of the table below. Was Elizabeth well qualified for the job? For each
requirement, award her a score between +3 and —3. Briefly explain
the reason for your score. Then work out her average score overall.

Scoring system

+3 +2 +1 0 —1 —2 —3

Excellent Very good Good Satisfactory Poor Very poor Unacceptable

An ideal new monarch should be: Elizabeth’s Your reasons
score

Young, but over 18

Male (women were considered
to be weak rulers)

Healthy

The undisputed heir to the throne

Completely English — English people
did not like foreign rulers

Married with children, or preparing
to get married soon

Intelligent

Hard-working

Majestic (did she behave and
look like a monarch?)

Experienced in life at the
centre of power

Able to read Latin and speak
several languages

A strong character who would not
be dominated by others

Able to make difficult decisions

Able to choose good advisers

Religious

Elizabeth’s average score

2. What were Elizabeth’s main strengths in 1558?

5. What were her main weaknesses?
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START:

You become Queen of England.

1558, DECISION 1: Advisers

You have to appoint your advisers.
Do you choose:

(a) all of your friends?
(b) just your best friend?
(C) some of your friends and some of the previous ruler’s

advisers?

1559, DECISION 2: Your coronation

A new monarch always has a grand coronation. It will cost you
at least £1 5,000 but you are short of money. Do you:

(a) have an expensive coronation?
(b) have a cheap coronation?
(c) not have a coronation at all?

1559, DECISION 3: Marriage

You need a child to succeed you, preferably a boy. The King of
Spain offers to marry you. He is the wealthiest and most
powerful ruler in Europe. Do you:

(a) accept his proposal?
(b) tell him to get lost?
(c) politely refuse his offer?

1559, DECISION 4: The Church

The previous ruler’s Church was not popular. Everyone is
expecting you to make changes. Do you:

(a) order that the new Church will be exactly the same as your
own religious views?

(b) call Parliament to get their advice?
(c) let everyone go to whatever kind of Church they want?

1559, DECISION 5: The Church

You want to make sure that everyone goes to your new Church
every week. How will you deal with people who refuse? Will
you:

(a) burn them at the stake?
(b) make them pay a small fine?
(C) do nothing?

1560, DECISION 6: Marriage

You are very fond of a wealthy nobleman. His wife is found
dead at the bottom of the stairs at their house. Rumours have
spread that he murdered her so that he can marry you. Do you:
(a) marry him?
(b) tell him that you can never marry him?
(c) become his secret lover?

1562, CRISIS 1: Smallpox

You catch smallpox. It is a very serious disease. Even your
doctors are giving up hope.

Throw the dice.

1566. DECISION 7: Your advisers

Some people are saying that one of your chief advisers is
getting too powerful. You trust him for his good advice but
people are saying that he is beginning to tell you what to do. Do
you:

(a) take no notice of what people are saying?
(b) order his immediate execution?
(c) insult him in front of your other advisers to show who

is boss?

1566, DECISION 8: Parliament

When Parliament meets some MP5 ask you to get married as
soon as possible. Do you:

(a) follow their advice and arrange a quick marriage?
(b) tell them to stop interfering in your personal affairs?
(c) thank them for their concern and tell them that you will

think about it?

Your cousin, the Queen of Scotland, arrives in the country. She
is next in line to the throne and claims that she is the rightful
ruler — not you. Some of your opponents will almost certainly
support her. Do you:

(a) throw her out of the country?
(b) execute her?
(c) keep her in England as a prisoner?

1569, CRISIS 2: Rebellion

A rebellion has broken out in the north of England. The rebels
hate your Church and want to put your cousin on the throne.
You quickly raise an army and send it north.
Throw the dice.

,Tould you have been a successful ruler in the
V V sixteenth century?

This game is based on real situations which Elizabeth faced during her reign. Like Elizabeth, you
will have to make important decisions and face crises. The game w ill help you understand:

• how different sixteenth-century rulers were from rulers today
• how important it was for sixteenth-century rulers to make good decisions
• how the success and survival of a ru’er sometimes depended on factors outside his or her control.

INSTRUCTIONS: The game can be played by up to eight people, working in pairs. One or two
people should he the adjudicator. You will need a dice, and each pair will need a counter.

Your aim is to have a long and successful reign. Each pair moves their counter forward one square
and follows the instructions in that square. After discussing the options each pair writes down their
decision and passes it to the adjudicatoi The adjudicator will examine each pair’s decision,
announce the results and decide what each pair should do next tising Worksheet 6. The process is
repeated until the game is finished. The adjudicator’s decision is final and indisputable.

1568, DECISION 9: Your biggest rival
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WORKSHEET 5 (CONTINUED)

1571, CRISIS 3: A murder plot

Some of your opponents have plotted to murder you. They want
to put your cousin on the throne. She has approved their plan.

Throw the dice.

1572, DECISION 10: Execution

Parliament is meeting. Your MP5 want you to execute your
cousin for being involved in plots against you. Do you:

(a) execute her?
(b) throw her out of the country?
(c) do nothing?

1588, CRISIS 4: Spain attacks

The King of Spain sends a huge fleet of ships to invade
England. You send the navy to defeat them.

Throw the dice.

1590, DECISION 15: Portraits

Several portraits of you have been painted recently. They show
you getting old and wrinkled. Do you:

(a) order them to be destroyed?
(b) execute the artists?
(c) do nothing? After all, you are getting old and wrinkled!

1599, DECISION 16: Bad harvests

1572, DECISION 11: Beggars

Your advisers tell you that there are thousands of beggars
wandering around the countryside. Many of them are stealing
and robbing from ordinary people. Do you:

(a) do nothing?
(b) order all beggars to be publicly whipped?
fc) set up a system of social security, so that they can be paid

unemployment benefit?

7577, DECISION 12: English sailors

Some of your sailors have been attacking Spanish settlements
in Central America. They have brought back large quantities of
gold and silver. The King of Spain is furious and demands that
you punish them. Do you:

(a) execute the sailors?
(b) apologise to the King of Spain?
(c) lend money to the sailors for their next voyage?
(d) declare war on Spain?

1585, DECISION 13: The Netherlands

The King of Spain rules the Netherlands. The Dutch are
rebelling against Spanish rule but they need help. They are
facing defeat. They ask you, not for the first time, for help. Do
you:

(a) ignore their request?
(b) only send them money and weapons?
(C) send an army to help them?

1587, DECISION 14: Execution

Another plot to murder you has been discovered. This time
there is evidence that the Queen of Scotland, your cousin, was
involved. Parliament and your advisers want you to execute her.
You are worried that her supporters might start a rebellion
against you and other countries will attack England. Do you:

(a) order her execution?
(b) order her execution but, after it has been carried out, blame

your advisers?
(c) do nothing?

What have you learnt from this game about:

There have been four bad harvests. Many of your people are
starving. There are rumours of a rebellion. Do you:

(a) do nothing?
(b) call Parliament for their advice?
(c) order your soldiers to punish anyone who complains?
(d) order all beggars to be whipped?

1600, DECISION 17: Unpopular taxes

Taxes are high to pay for the war with Spain. Parliament is
meeting. Some MP5 complain that some of your taxes are
unfair. Do you:

(a) tell them to stop complaining?
(b) cancel the taxes they are complaining about?
(c) thank them and say that you will consider their complaints?

7601, DECISION 78: A tailed rebellion

One of your favourite young nobles has led a rebellion against
you. It has been defeated. Do you:

(a) forgive him?
(b) execute him?

1603, DECISION 19: Your successor
You are ill and dying. You have no children. For 45 years you
have refused to say who will rule after you. Your nearest relative
is the King of Scotland. Do you:

(a) issue an advert asking suitable people to apply for the job
of the next monarch?

(b) tell your advisers that the King of Scotland will be the new
ruler?

(c) say nothing?
(d) appoint your favourite adviser as the next monarch?

THE END:

Congratulations! You die in bed from natural causes, at the age
of 69. No ruler has ever lived for so long, You ruled the country
for 45 years. You survived several dangerous crises and you
made many good decisions. Most of your people remember you
as a successful ruler, but you never married. The rule of the
Tudor family has come to an end .

the problems which faced sixteenth-century monarchs?
the qualities sixteenth-century monarchs needed to become successful rulers?
what Elizabeth I must have been like?
whether you would have been a successful ruler in the sixteenth-century?
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djudicator’s decisions

1558, DECISION 1: Advisers

(a) Other important people are angry. They think that you will
not listen to them. Miss a turn.

(b) This makes you look weak. People think that you will be
dominated. There are protests against you. Go back to the start.

(c) A good choice. You will need some experienced advisers
and people of different views. Wait for your next turn.

1562, CRISIS 1: Smallpox

Scores of 1 or 2: You suddenly recover. Wait for your next turn.
Scores of 3, 4, or 5: You are ill for weeks. You recover but are
badly scarred. Miss a turn.
A score of 6: You die. You are out of the game.

1559, DECISION 2: Your coronation

(a) Good idea. Your nobles and foreign rulers are impressed by
your wealth and power. Wait for your next turn.

(Ii) People think you are weak. Miss a turn.
fc) Very foolish. All monarchs must have a coronation! Go

back to the start.

1566, DECISION 7: Your advisers

(a) Not a good idea. The story spreads. Some of your advisers
begin plotting to overthrow you. Go back three spaces.

(b) This certainly solves the problem but is harsh even by
sixteenth-century standards. Miss a turn.

(c) A wise decision. This stops the rumours and you still have
a good adviser.

1559, DECISION 3: Marriage

(a) Your people do not like foreign kings. Mary Tudor’s
marriage was very unpopular and led to a rebellion. Miss a
turn.

(b) Philip is angry. He declares war and prepares to invade
England. Go back to the start.

(c) A good decision, Philip is disappointed but not angry. Wait
for your next turn.

1566, DECISION 8: Parliament

(a) Foolish. This makes you look weak. MPs will think that they
can control you. Worse still, you will probably have a bad
marriage. Go back three spaces.

(b) Sensible. You look strong but you might anger some of
your powerful subjects. Miss a turn.

(c) You are learning! This pleases your MP5 and doesn’t force
you to do anything you don’t want to. Wait for your next turn.

7559, DECISION 4: The Church

(a) Not a good idea. How do you know that everyone else
agrees with your religious views? Miss a turn.

(b) Good A new Church will need the support of your
wealthiest and most powerful subjects. Wait for your next
turn,

(c) Foolish. Everyone knows that there should only be one
Church in the country, otherwise there will be civil war. Go
back three spaces.

7568, DECISION 9: Your biggest rival

(a) She goes to France and raises an army to invade England
and overthrow you. Why didn’t you guess that she would
do this? Go back three spaces.

(b) Execute a queen! Anyway, she has only spoken threats
against you. She hasn’t actually done anything yet. Go
back three spaces.

(c) Not the perfect solution, but probably the best one in the
circumstances. At least you can keep an eye on her. Wait
for your next turn.

1559, DECISION 5: The Church

(a) This would be acceptable in many countries but not in
England. Mary Tudor became very unpopular for doing this.
Miss a turn.

(b) Sensible. This shows that you disagree with them — but
does not anger them too much.

(c) When will you learn? Go back three spaces.

1569, CRISIS 2: Rebellion

Scores of 1 to 5: Your army defeats the rebels. Wait for your next
turn.
A score of 6: Your army is defeated. The rebellion succeeds.
You are overthrown. You are out of the game.

1560, DECISION 6: Marriage

(a) Marry a man who is a suspected murderer — will you never
learn? Go back three spaces.

(b) The only sensible option.
(c) The worst choice of all — you are bound to get found out.

Go back five spaces.

7571, CRISIS 3: A murder plot

Scores of ito 5: The plot is discovered just in time. The
plotters are arrested and executed. Wait for your next turn.
A score of 6: The plot succeeds. You are murdered. You are out
of the game.
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WORKSHEET 6 (CONTINUED)

1572, DECISION 10: Execution

(a) You cant execute a queen! Her supporters will be angry
and foreign countries might invade. Miss a turn.

(b) Very dangerous. She will gather support to invade the
country. Go back three spaces.

(c) Probably the best decision in the circumstances. Wait for
your next turn.

1588, CRISIS 4: Spain attacks

Scores of 1—3: The navy defeats the Spanish fleet. England is
safe. Your people worship you. Move on three spaces. You have
nearly won.
Scores of 4—6: The navy is defeated. Spain invades England and
you are overthrown. You are out of the game.

1572, DECISION 11: Beggars

(a) You are expected to protect your people from crime! Miss a
turn.

(b) Yes! This might stop them from begging but, more
importantly, will discourage others. Wait for your next turn.

(C) Are you crazy? This would cost thousands of pounds. You
cannot afford it. Go back three spaces.

1590, DECISION 15: Portraits

(a) Good idea. You want everyone to think that you are still
strong and beautiful. Wait for your next turn.

(b) Harsh even by sixteenth-century standards — and people
can still look at the paintings. Miss a turn.

fc) Yes you are but you don’t want people to think you are! Go
back three spaces.

1577, DECISION 12: English sailors

(a) This pleases the King of Spain, but makes you very
unpopular in England. Go back three spaces.

(b) Good idea. After all, he is the most powerful ruler in the
world. Wait for your next turn.

(C) Although you risk angering the King of Spain it is a chance
to make money. Miss a turn (although this is what Elizabeth
did).

(d) Very dangerous. You cannot afford a war and will probably
lose. Go back three spaces.

1599, DECISION 16: Bad harvests

(a) The problem gets worse. There is a rebellion. Miss a turn.
(b) A good idea. Your MPs know more than you about the

situation in the countryside. Take your next turn
immediately.

(c) You are clearly a strong ruler but this will lead to more
discontent. You can’t afford trouble at home when you are
fighting a war against Spain. Go back three spaces.

(U) A good idea. They are troublemakers. Wait for your next turn.

1600, DECISION 17: Unpopular taxes

(a) This will make your MPs even more angry. You need their
support. Miss a turn.

(b) You can’t afford to! This could mean losing the war. Go
back three spaces.

(C) A wise decision. This will please your MPs and doesn’t force
you to do anything you don’t want to. Wait for your next turn.

1585, DECISION 13: The Netherlands

(a) You need all the friends you can get! Besides, if the King of
Spain defeats the Dutch he will be more powerful if he ever
decides to attack England. Go back three spaces.

(b) You’ve already been doing this for ten years. Is your
memory failing? Miss a turn.

(c) This is what Elizabeth did. It meant that England and Spain
were at war. Wait for your next turn.

1601, DECISION 18: A tailed rebellion

(a) A sign of a weak ruler. What will stop other nobles rebelling
against you? Go back three spaces.

(b) Of course, this is the only thing you can do. Wait for your
next turn.

1587, DECISION 14: Execution

(a) There is no alternative. She has been causing you trouble
for years, but it will anger her supporters. Wait for your
next turn.

(b) Excellent idea. You get rid of a dangerous rival but don’t
take any of the blame. Take your next turn immediately.

(c) There are more plots to murder you. Go back three spaces.

1603, DECISION 19: Your successor

(a) Have you learnt nothing about the sixteenth century? Go
back to the start.

(b) If you are still able to speak, there is no real alternative.
Wait for your next turn.

(c) You’ve done this for so long, why change now? But some of
your nobles might start plotting to seize power. Miss a go.

(U) A new monarch without royal blood? This will make other
nobles angry and will lead to rebellions or even civil war. Go
back three spaces.
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WORKSHEET 8 (CONTINUED)

sOURCE
2 An account of Elizabeth’s visit to Sandwich in 1573, written at the time for the town council records

CC The manner ofHer Highness coining to this town ofSandwich
The last day ofArtgust being Monda her Majesty came to this town about 7 of the clock in the
evening. John Gilbert, Illayor, accompanied with the town officials, the Town Clerk, and some of the
Common Council received her Highness at Sandown. And there the mayor, wearing a scarlet gown,
gave to her Majesty his mace [the symbol qf his officej. And notfarfrom them stood 300 persons
dressed in white doublets with. black and white ribbons in the sleeves, black hose with white garters,
and helmets, muskets,ftags and drums. flitit their three captains, theyfired their muskets. 11’hile her
Majesty received the mace, about one hundred cannon shots werefired in such good order that the
Queen and noblemen made great commendation.

Then her Majesty went towards the tow,;. At Sandown Gate a golden lion and dragon were set
up on two posts and her coat of arms was hung upon the gate. All the streets were gravetled and
strewn with fresh rushes and herbs. Every house had green bows on the doors and newly painted
black and white walls. 11cr Majesty rode into the town and in many places cords of vine branches
and garlands offineflowers were hung across the streets. Richard Spicer, minister of St Clement
Church, wearing a black gown and a silk hood, with the other two ministers and the schoolmaster,
made a speech to her Highness. She liked it so much she commended it very highl saying it was
both very well handled and very eloquent. Then he presented her with a cup qfgold costing £1 00.
Thomas Gilbert, son of the Mayor, received itfrom Mr Spicer and gave it to thefootmen who
passed it to Her Majesty She delivered it to Mr Bauffe, one qf her gentlemen knights, who carried it.
And then Mr Spicer presented her with a Veu’ Testament in Greek which she thanititlly accepted.
-Ind then she rode until sire came to Mistress illanwood’s house where she lodged, a house where
king henry 1 111 had staved twice. Poems acrefixed to every post along the way to the house.

The next day, being Tuesday, and thefirst qf September, the town had built afort on the other side
qf the harbour. The captains led their soldiers over to attack it and some Dutchmen who could swim
well had prepared two boats. In each boat a man stood on a board, and theyfought each other with a
wooden staff and shield itntll one did overthrow the other. At which the Queen had good sport. Then
the captains put their riren into a battle. ffter several attacks they captured thefort. The next da
JTèdnesday the second of September, the Lady Mayoress and tire wives of the town officials made the
Queens Majesty a banquet of 160 dishes on a table 28feet long in the schoolho use. Her Majesty caine
there through the gardens ofMistress Manwood and Mr Woods, the paths being hanged with black
and white. In the schoolhouse garden Mr Isebrand, the schoolmaster, made a speech and presented to
11cr Majesty a cup of silver and gilt, with a cover, nearly eighteen inches high. To whom Her Majesty
answered thus: ‘I rejoice that I was bornfor this reason, so that [might benefit you and the Church of
God’ and then went into the schoolhouse, where she was very merry and did eat of several dishes
without any dficulty, and askedfor some to be reservedfor her and carried to her lodging.

The next day being Thursday, and the day of her departing, against the schoolhouse upon the
new turfed wall and on a platform upon the ivatl of the schoolhouse yard, were over one hundred
Dutch and English children alt spinningfine yarn, a thing well liked by Her Majesty and her nobles
and ladies. Outside the gate stood all the soldiers with their muskets and on the town watts were
several cannon, but it was a wet morning and they could not easily befired. Eventually the cannon
iverefired and the muskets fired three times. At her departing, Mr Mayor showed her Majesty a
planfor a new harbour which she took and promised to read. Lord Burghley, the Earl ofLincoln,
the Earl of Sussex and my Lord ofLeicester were informed about the planfor the harbour which
they liked very much and promised their help. 7?
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WORKSHEET 9

did Elizabeth really look like?

1. Use Sources 1 and 2 to draw your own portrait of Elizabeth I in the frame on the next page of this
worksheet.

SOURCE 1 A description of Elizabeth by the
French ambassador, written in 1597

CC On her head she wore a great reddish wig.
As for herface, it is very aged. It is tong and
thin, and her teeth are very yellow and
unequal. On the left side there are less than on
the right. Many of them are missing so that
one cannot understand her when she speaks
quickly.??

SOURCE 2 A description of Elizabeth I in 1601, by
Paul Henttner, a German traveller who visited her Court

CC Herface was oblong, fair, but wrinkled. Her
eyes small, yet black and pleasant. Her nose was
a little hooked, her lips narrow and her teeth
black (a defect the English sufferfrom because
they use too much sugar). She worefalse red
hair. Her hands were small, herfingers long
and her stature neither tall nor low. ??

2. You send your picture to Elizabeth’s Privy Council. You need their permission for it to be issued.
Write the Privy Council’s reply to you, after they have examined your painting.

5. Compare Sources 1 and 2 with Source 9 on page 32 of your book which was painted at about the
same time.

a) In what ways do these sources present different views of Elizabeth I?

b) Why do you think these views of Elizabeth are so different?

c) Which do you think are the more reliable as historical evidence: Sources 1 and 2 or Source 9?
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WORKSHEET 1U

visit to Elizabeth’s Court

1. Read this description of a visit to Elizabeth’s Court. Highlight or underline anything which would
have impressed bystanders.

SOURCE 1 A description of a visit to Elizabeth’s Court, written by Paul
Hentzner, a German traveller who visited England in 1598

CC We arrived next at the Royal Palace of Greenwich. t1 were
admitted into the Presence Chamber which was hung with rich
tapestry, through which the Queen often passes on her way to the
chapel. At the door stood a gentleman dressed in velvet, dressed
in a gold chain. In the same halt were the Archbishop of
Canterbury, the Bishop ofLondon, a great number qf
Counsellors of State, Officers qf the Crown, and Gentlemen who
waitedfor the Queen to come, which she didfrom her own
apartment when it was time to go to prayers, attended in the
following manner:

First wen.t Gentlemen, Barons, Earls, Knights, alt richly
dressed and bare-headed. Next came the Chancellor and two
other men, one carried the Royal Sceptre, the other the Sword of
State in a red scabbard. Next came the Queen, in the sixty-fifth
year of her age, as we were told. She had in her ears two large
pearls and upon her head a small gold crown. She had on a
necklace offine jewels. She was dressed in white silk, bordered
with large pearls, and over it a mantle of black silk threaded
with silver. Her train was very long and borne by a march ioness.
Instead of a chain she had an oblong collar of gold and jewels.
She spoke very graciously, first to one, then to another in
English, French and Italianfor besides being well skilled in
Greek, Latin and the languages I have mentioned, she is a
mistress of Spanish, Scotch and Dutch. Whoever speaks to her
kneels and then she raises some with her hand.

The ladies of the Courtfollowed next to her, very handsome
and well-shaped, andfor the most part dressed in white. She was
guarded on each side byffty gentleman pensioners. In the ante-
chapel, petitions were presented to her which she received and
there were cries of ‘Long live Queen Elizabeth!’ She answered
with ‘I thank you, my good people.’ In the chapel was excellent
music. As soon as the service was over, the Queen returned in the
same state and order and prepared to go to dinner. 7Y

2. You are a television reporter for the Clothes Show. Use Source ito:
a) prepare a script for the programme, in which you describe a visit to Queen Elizabeth’s Court
b) provide a list of illustrations, which the programme’s artists will produce, to accompany your

script.
5. Make a list of all the ways in which:
a) the Queen’s behaviour
b) this ceremony at Court
would have impressed visitors like Paul Hentzner.
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WURKSHEET 11

J)ecision Point, 1558: appointing Privy Councillors

Who shouI I appoint to
my ‘rivy Counch?

Replacing aB of Mary’s
Privy Councillors

Appointing her own
supporters to the
Privy Council

Not appointing any
of her own supporters

Having a large
Privy Council

Having a small
Privy Council

Choosing advisers
who all have the
same views

Choosing advisers
who have a
range of
different views

Choosing
experienced
advisers

Choosing
inexperienced
advisers

‘r4i

Use this worksheet to help with the Activity on

1. Discuss the issues Elizabeth is thillking about
in Source 4 on page 35. Make a note in
Columns 2 and 3 of the advantages and
disadvantages of each possible course of
action.

2. In Column 4, write down what you think
Elizabeth should do.

3. When you have read page 36, fill in the final
column.

What Elizabeth
decided to do

page 35.

C

Course of action Advantages

Keeping all at Mary’s
Privy Councillors

Disadvantages Your decision

Choosing nobles
because of
their high
social status

Choosing men
because
of their ability

Choosing
good-looking
young men
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ource investigation: how did Elizabeth deal with
her Parliaments?

This worksheet contains four detailed examples of how Elizabeth dealt with Parliament at different

times in her reign. You can refer to them in your answer to Task 1 on page 41.

SOURCE 1 An extract from Ehzabeth’5 reply to

Patliaments request tot bet to martY, 1566

CC oUghI be a woma1, yet I have as good a

0urage as myfather had. I am your anointed

Queen. I thank God that I am endowed with

SUCh qualities that were turned out of my

realm in my petticOat i were able to live in any

place in Cllriste10 I will mann’ as soon as I

conVeflh1t can.

SOURCE 3 An extract from Elizabeth’s reply toMPs’ demands for freedom of speech, 1593
CC Forfreedo,71 of speech, her liajestycorn/ilane/ct/i me to tell vt that to say yea or noto bills, Godforbid that any man should berestrained or afraid to ansIc’er and therein tohave afree voice, which is the very true liberty ofthe House. Not as some suppose to speak there oJall causes he listeth, and toframe aform ofreligion orgovern as to their idle brainsshall seem meetest [the best]. She sayeth that nokingfitfor such State will suffer suchabsurditi ?.

5OURCE 4 An extract from Elizabeth’s ‘golden

Speech’ to Parliament in 1601

that there is nO prince that
CC I do assure YOU

tter or whose love can
el whtch I setloves his subjects bee, s no Jew1

And thoughexceed our love. Th
mean your

count the glorybefore this jewel — I
high, yet

d with yourGod hath raised
have reine

sit in my seatof my crown, that
ver be a Qu

my countryloves. There willn1

soonerwith more zeal to
ubjects, tha

and safety, thanmore carefor mys
your good

and may haveventure her lfefo
it have had

d ivise sitting inmyself Though
°e mighty

shall have anymany princes mor
had

loving. ?,this seat, you
careful and

that will be more

1. Study Source 1. Did Elizabeth reject her MPs’ requests that she should marry, agree to them or do
something else?

2. Study Source 2 and look again at Source 4 in the Students’ Book.
a) What were Peter Wentworth’s ‘violent and wicked’ words about?
b) Who actually punished him?
c) Who decided how long the punishment should last?
3. Study Source 3.
a) What did Elizabeth think MPs should be allowed to talk freely about?
b) What did she think they should not be allowed to talk freely about and why?
4. Study Source 4. Before Elizabeth made this speech some MPs had been complaining bitterly about

monopolies. What was Elizabeth trying to do in this speech?
5. Did Elizabeth handle these four situations with her Parliaments well or badly? Explain the

reasons for your answer.

Q OURCE 2 An extract from the Journals of the
Parliaments of Elizabeth by Sir Simonds D’Ewes,
written in the seventeenth century. D’Ewes was a Puritan
MP who investigated the records of Parliament during
Elizabeth’s reign

CC 9 Feb 1576: This day the Lord Theasurer
Iwilliam Cecil] questioned Peter 11ntworth
aboztt the violent and wicked words yesterday
pronounced by him in this House touching
[concerning] the Queen’s MaJesty The said
Peter Wentworth did acknowledge and confess.
It was ordered that he should be committed
close prisoner to the Towerfor the said offence,
there to remain until such time as Parliament
should havefurther consideration. .?
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How successful were Elizabeth I’s meetings with
her Parliaments?

Use this worksheet to write the essay for Task 2 on page 41.

1. Elizabeth and some of her MPs had different views about Parliament because:

2. Elizabeth and her MPs disagreed about these issues:

I think the issues they disagreed about were important / not very important because:

5. Elizabeth and her MPs agreed about these issues:

1 think that these issues were more important / less important than the issues they disagreed

about because:

4, Elizabeth nsed these methods to control her MPs:

I think that her methods were successful / not very successful because:

5. My conclusion:
Overall, I think that Elizabeth lost / kept control of her MPs because:
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ThyElizabeth never married: what do historians
VI think?

Compare your answers to the Task on page 44 with the following extracts. They ha e been written

by four experts on Elizabetlis reign.

$ OURCE I ProfessorGR
under the Tudors

Elton, from England

was Perhapprivately decided
S as well that Elizabeth

She ha
not

evep to i

‘gtand
Intenti

a/so I
Bitt White she

of one o
oldep

not say so,

in that age. The
best

twing herse/ and
tp/ojflatjc

Were a r ttal Part
of Queen

Counters

and a part
the game of Intern

izabeth I
ationalin which she excelled ,

QOURCE 2 ProfesSor ST. Bindoff, from Tudor

L,England, 1950

CC For Elizabeth, her sisterS example was

probably decisive; she would not commit her

own happiness and her countiY’s LL’efare to

anyforeigner. But it did not pay her to say so;

on the contrar to keep the possibilitY open

would greatly strengthen her hand with the

Continental royaUamtli So for twenty years

she toyed with foreigners in tUt7i.

YorkistS and TudotS, 7471_1603,1971

ongest card in Elizabeth hand — but onlyThefact that she was unmarried was the

so long as it was not played. she was

hope to win her

hand, and with it control of Englafl

4PessorconrauRUSS&’fThCr,
l509-16o

tempti arriage was the most
was a

Ic pdze in E
only be

a bee st/n
urope, but it

le to Sayhe.1s1mpossib

marryin
. ver seriously considered

1. What do each of these historians think about:
a) whether Elizabeth ever intended to marry?
b) why Elizabeth never said whether she would get married?
c) why Elizabeth did not get married?
2. Choose ONE of the following statements and then, referring to Sources 1—4, explain why you think

the statement you have chosen is correct.
a) Historians totally disagree about the reasons why Elizabeth never married.
b) Historians completely agree about why Elizabeth never married.
c) Historians generally agree about why Elizabeth never married, but there are some issues which

they do not agree about.
d) Historians mainly disagree about the reasons why Elizabeth never married, but there are some

issues they agree about.
3. following on from your answer to Question 2, why do you think historians have agreed /

disagreed about why Elizabeth never married?
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vLsit to Hardwick Hall

Use this worksheet to help with the Activity on page 53.
You are a guide at Hardwick Hall. Today you are taking a group of blind people around the house.

You have to help them ‘see’ the house. You must describe it to them accurately and in detail. Use this
worksheet to plan what you will tell them.

The exterior:

The interior:

The Long Gallery The High Great Chamber The Kitchen
Size of
the room

The walls

The floor

The ceiling

Furniture
and
equipment

What the
room was
used for
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Id Elizabeth’s people become better off?

Use this worksheet to help with the Task on page
55. Do the sources on pages 52—S S support
William Harrison’s view that people were
becoming better off?

Use the table beIov. to record your findings.
Write the social class of the person whose home
is shown in each source under their names.
Then look at the features listed in Column 1.
Decide whether the house in each source has
those features. If you cannot tell or are not sure,
leave the box blank.

Features
mentioned by
WILLIAM
HARRISON
social class:
churchman

BESS OF
HARD WICK
social class:

LORD
BURGHLEY
social class:

EDWARD
PHELIPS
social class:

‘Stone or
brick
house”

“Many rooms
on several
floors”

NAME THOMAS CHRISTOPHER
UNKNOWN HORTON SCOTT
social class: social class: social class:
yeoman farmer

“Chimneys
and
fireplaces”

“Glass
windows”

“Oak wall
panels”

“Tapestries
and painted
cloths”

“Plenty of
furniture”

“Feather
beds and
pillows”

“Silver and
pewter
plates and
cutlery”

Your conclusion:

Overall, I think that William Harrison was right / wrong because:
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17hat were the most important causes ofpoverty
V V in Elizabethan England?

Use this worksheet to complete Task 1 on page 61.

1 Draw arrows to show how these causes of poverty were interconnected.
2. Draw large boxes around the most important causes and smaller boxes around the less important

ones.

A RISING POPULATION INFLATION

MORE SILVER FROM EUROPE HENRY VIII’S DEBASEMENT
AND THE NEW WORLD Of THE COINAGE

BAD HARVESTS CHANGES IN FARMING

RACK-RENTING CHANGES IN THE CLOTH TRADE

THE DISSOLUTION OF THE MONASTERIES WARS

MONOPOLIES

I think that the most important cause of poverty was:

because:
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VIjhY were Elizabethans so worried about poverty?

Use this worksheet to complete Question I in the Task on page 64.

1. Read the information on page 65 of your book.
2. Fill in the speech bubbles to show what each of these people might have said about beggars — and

why they felt so strongly about them.

A beggar

A poor woman

4

A Justice of the Peace

A Puritan
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LTow well did the Elizabethan Poor Law work in
Li practice?

sOURCE 1 instructions written by Sir John Leveson, the local JP, for the Overseers of the Poor in Shorne, 7598

CC 1. First the names of the poor are to be set down.
2. You are to assess all the inhabitants [find out who should pay the Poor Rate and decide how

much the’y should pay].
3. Thirdly, to write down the use of the Poor Rate and the stock.
4. llhat apprentices you have placed are to be set down and what they cost.
5. 11/mt dwelling p1(ices for the poor you have provided.
6. how much remains of the Poor Rate and the stock.
7. Who you have allowed to beg.
8. II7io has not attended the monthly meeting.
9. lIho has not paid the PoorRate. ??

SOURCE 2 The Poor Law accounts, April 7598

C Sjzorne, 17 April 1598,
1I’hereof laid oat weekly and monthly to the poor:
To Elizabeth Morricc, widow, aged 60, in respect of her blindness, 12d weekt bath had in alt Li iós 6d

Mother Carroll, aged 50. lame, weekly atlou’ance of 8d, bath had in all Li 2s 4d

Mother 1Jkeham, aged 90, unable to tc’ork, hat/i had in all is

John Saunders, aged 50 years, lame, by weekly allowance of 4d, bath had 8s 4d

Adam. his bo3; 11 years old, grievously tormented by the stonr, unable to work, bath had 8s 4d

-lgnc5 Usher, a lame wench, aged 50, bath had 6d

Mother Mock, u’idow, aged 60, ha.th had 38 Sd

Goyn. aged 60, lame. hat/i had 8s 2d

Poor prisoners 6s 6d

Agnes Ilorsiey, widow, aged 45, lame, bath had is

To Thomas Allen,]br the keeping of one ofPullinger children which was borne in Shorne £1

To Stockwell wife is

To Thomas Streaton, sick 7s

The ho use of Correction and wounded soldiers 13s

A shirtfor Foxe, 13 years old, a tame boy who walks on stilts i6d

To widow fame, sick 2s

To be allowedfor this boo/ic 5d

In addition, the 20s which my Lord Grace, the Archbishop gave was bestoived on the poor £1

Total paid out £7 Sd

So renzaineth £1 2s

Moreover, we have allowed Iluiliarn Foxe going with stilts to beg at certain houses.

For our monthly meeting, we have met according to our instructions.

The ch.urchwardens and overseers of the poor oft/ic parish of Sh.omne, appointed by Sir John Leveson and
William Lam barde.

Edward Armstrong )
George Reynolds ) C/iarchwardens

George Page )
Wigan Burston ) Overseers appointed
John Baynard ) for the poor of the
William Mun ) parish of Shorne?.
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WORKSHEET 19 (CONTINUED)

Laws are a useful source of evidence because they tell us what governments wanted people to do.
However, they do not tell us whether people actually obeyed them. Sources 1 and 2 are taken from
the accounts kept by the Overseers of the Poor Law in the village of Shorne, in north Kent As you
study them think about:

what work the Overseers were supposed to do
whether they actually did it
whether the Poor Law helped people in need
whether it helped bring the problem of poverty to an end.

In Shorne 41 landowners and farmers were assessed to pay the Poor Rate at id per acre of land,
making £8 14s id. In addition, the Archbishop of Canterbury made a gift of 20s (1). But 11 people
did not pay. The Overseers collected a total of £9 3s 4d.

1. What were the Overseers of the Poor supposed to do?

2. Did they face any difficulties in carrying out their work?

5. How many of the poor people who needed assistance in Shorne were:
a) children?

b) adults?

c) old people?

d) which of these groups cost the most money?

4. What were the main causes of poverty in Shorne?

Note on money:
Before decimal coins were introduced in 1970, there were pennies, shillings and pounds:

12d (old pennies) made a shilling
20 shillings made a pound.

In the 1590s, the average wage for a farm labourer was about 1 shilling a day.
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WORKSHEET 20

jhat did Elizabeth’s people believe?

Use this table to record your answers to Questions 1—4 in the Task on page 77.

Roman Catholics Moderate Protestants Puritans

Roman agreed about: agreed about:
Catholics

Moderate disagreed about: I agreed about:
Protestants

Puritans disagreed about: disagreed about:

I think the problem of religion was very easy I easy / difficult / very difficult for Elizabeth because:
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WORKSHEET 21

j1ow successful was Elizabeth’s Church atfirst?

Use this worksheet to complete the Task on page 79.

I. Complete this table to show which features of the new Church the different religious groups

would have liked or disliked.

Elizabeth’s Church Settlement of 1559

Group What they liked about the new Church What they disliked about it

Catholics

Moderate
Protestants

Puritans

2. Explain whether you agree or disagree with each of these historians’ views about Elizabeth’s

Church Settlement.

miIe wy between It ws xctIy th kind of

CthoIic nd I’rotestnt bIiefJ Church that Elizaheth wanted.

I agree / disagree with this statement because: I agree / disagree with this statement because:

C W5 a strict Church in theo but not in pract ( y ting to please eveone, it failed to please anyone.

I agree / disagree with this statement because: I agree / disagree with this statement because:
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17j[hy did Mary, Queen ofScots, come to England in
V V 1568?

and 2. Archibald Douglas,
Earl of Angus married six times Charles Brandon,

Duke of Suffolk

sOURCE
1 Mary, Queen of Scots’ early life, 1542—68

1542 iaiy was born. She was the daughter ofKing James Vol Scotland and his French wUe,
Maiy of Guise. Herfather died and Mary became Queen of Scotland, but her mother ruled the
countii: Mary was brought up as a strong Roman Catholic.

1549 Mary was sent to France.
1558 Mary married Francis, the heir to the French throne.
1559 Maiys husband became King of France. Mary claimed that she was the rightful Queen of

England. Civil war broke out in Scotland between Catholics and Protestants. Elizabeth sent
help to the Protestants.

1560 King Francis of France died. The Protestants won the civil war in Scotland. Mary of Guise
died.

1561 Mary returned to rule Scotland. She was still a strong Roman Catholic but chose Protestant
lords to advise her.

1564 Mary married IJenrj Lord Darnley, to strengthen her claim to the English throne. He was a
Catholic who was related to the Tudorfamilv. Elizabeth was furious when she heard the
news.

1566 i1iary had an affair with her Italian secretary, Rizzio. Darnley and his friends murdered him.
Soon afterwards Mary and Darntey’s son, James, was born.

1567 Maryfrlt in love with James Hepburn, Earl of Bothwell. Darnleyfell ill and went to Kirk o’
Field House, near Edinburgh, to recover. The house was blown up. Darnleys body was found
in the garden. He had been strangled. Most people thought that Mary and Dot/swell had
murdered him. In May, Alan’ married Bothwell. 1 rebellion broke out. Mary was defeated
and imprisoned in Loch leven Castle. Both wellfied abroad.

1568 Marr escapedfrom prison. She raised an army but was defeated again. Shefled to England.

Arthur Margaret
(died 1502) married

Henry VII 1 married Elizabeth of York
(1485—1 509)

HENRY VIII
(Th09--47)

[My7

married

Margaret

1 Francis II of France 2.

[EDWARD VI MARY I EliZABETH I

L15”7—53 [i1558—16031
married

Philip of Spain

3. James Hepburn
Earl of Bothwell

sOURCE
2 Mary’s family tree

Key
The Stuarts 7 The Tudors

The dates of the monarchs’ reigns are
shown in brackets
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WORKSHEET 22 (CONTINUED)

1. Draw a timeline to cover the years 1542 to 1568. Divide it into sections to show when Mary was in
France and when she was in Scotland. Then mark the main events in Mary’s life up to 1568 on
your timeline.

2. How was Mary, Queen of Scots, related to Elizabeth?

5. How did Scotland change between 1549 (when Mary went to france) and 1561 (when she
returned)? Did this make it easier or more difficult for Mary to rule Scotland?

4. Did Mary do anything, before she came to England, to anger Elizabeth?

5. Mary’s situation with Bothwell in 1567 was similar to Elizabeth’s problem with Robert Dudley in
1560 (see page 43).

a) What was similar about these situations?

b) Who dealt with her situation more successfully — Elizabeth or Mary?

6. Why do you think Mary demanded to see Elizabeth when she arrived in England in 1568?

7. Was Mary a successful queen of Scotland? Explain the reasons for your answer.
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WORKSHEET 23

Iecision Point, 1568: what should Elizabeth do
IJ with Mary, Queen oJScots?
Use this worksheet to help with the Decision Point activity on page 80.

1. Study the information below.

Elizabeth had helped Scotland to become a Protestant country in 1560. She wanted to keep the
support of Scottish Protestants.
Elizabeth believed that kings and queens were appointed by God.
Mary was Elizabeth’s cousin.
Mary had been overthrown by a rebellion. Elizabeth did not like helping rebels.

t Mary had relatives in France who could help her to gather an army.
The Scots wanted to put Mary on trial for murder. If she was found guilty, she could be
executed.
If Elizabeth angered Catholics in England or in Europe, there might be a serious rebellion or
even war.
If Mary was kept in England she might attract the support of English Catholics and
discontented nobles. This could lead to attempts to overthrow Elizabeth.
Elizabeth was cautious and did not like making big decisions. She always preferred to keep her
options open for as long as possible.
Marx had only just arrived in England. She had done nothing rong.

2. Fill in the table to help you make your decision. What should Elizabeth do with Mary?

Your options Advantages DsaUuantages

Help Mary to
regain her
throne

Allow her
to go to
France

Send her
back to
Scotland

Keep her
in England

Execute her

Your decision:
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WORKSHEET 24

Vyhr was Mary, Queen ofScots, executed in 1527?

Use this worksheet to plan your answer to Task 2 on page 87.

1. In the box at the top of the diagram, list the long-term causes that led to Mary’s execution.
2. List the short-term causes in the central box.
5. List the trigger causes in the box at the bottom.

Trigger causes

Long-term causes

Short-term causes

A
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WORKSHEET 25

ource Investigation: should Ma,y, Queen ofScots,
have been executed?

Did Mary, Queen of Scots, deserve to be executed in 1.587? By now you should have your own views

about this question. Historians have their own ideas, too. Here are the views of two historians who
have studied Mary’s life.

sOURCE 1 S.f. Bindoff, from Tudor England, 1950

CC During her 19 years in England, Mary had
repeatedly committed what in any of
EUzabcth’s subjects would have been high
treason. She had been implicated in practically
every plot against Elizabeth and it was
abundantly clear that, given the opportunit
she would have stopped at nothing which
promised her the liberty that she had lost or
the crown that she still hoped to gain. Surely
she deserved the death which she had done so
much to contrivefor another. ??

1. In what ways do these historians disagree about:
a) Mary, Queen of Scots?

b) her execution?

2. What, if anything, would you like to find out about these historians and why?

SOURCE 2 Rev. J.A. Carruth, from Mary, Queen of
Scots, 1973

CC The whole process was illegal. Mary’s
brave end opened the wayfor her to join
herself to the immortals of our race... who
like her had beei; barbarously butchered in
England.

Mary’s dauntless spirit, her kindness, her
goodness, her wondefulforgiveness... arefor
our admiration, J,

3. If these historians have studied the same evidence, why do you think they have reached such
different conclusions?
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Elizabeth a ‘Bloody Queen’?

Use this worksheet to plan your answer to the Task on page 89.

1. There are different views about how Elizabeth treated Roman Catholics. Some people have said:

But others have said:

2. Elizabeth’s treatment of the Catholics got worse / got better / stayed the same during her
reign. At first she:

Then she punished ordinary Catholics by:

She punished Catholic priests by:

These punishments were cruel / not cruel by sixteenth-century standards because:

5. Elizabeth treated Catholics like this because:

4. Catholics thought that Elizabeth was cruel because:

5. Some recent historians think that the Catholics were / were not a dangerous threat to Elizabeth
because:

I think that they are right / wrong because:

6. Overall, I think that Elizabeth deserves / does not deserve to be remembered as a ‘Bloody Queen’
because:
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jjf[ouldyou have survived as a Catholic priest in
V V Elizabethan England?

L Use these pages from your journal to record your experiences of the game on pages 90—9 1.

2. You want other Catholics to know what happened to
you. Complete this secret letter explaining the
outcome of your mission. (If you are sentenced to
death someone may be able to smuggle it out of
prison for you.)

C4t(w1faJ&.

ZFtk&eltt4 I

My ccoifat
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ere the Puritans a threat to Elizabeth?

CE IArc h b ish op G rind I’ Irder to ban Puritan prayer meetings, 1576
CC Bear with me, I beseech you madam, fIchoose rather to offend your eaiWily majestythan to qy7end the heaven rmajesty of God.4lthough you are a mighty prince yet remember I

/zichdwellethinaveflmightier,,I

hn Stubbs, 1583,
2 Thepunshmento h princess

from wiBiam Cam
d teacher, was asked

Elizabeth, 1615. Cam izabeth’s reign

rojessOr ofby William Cecil to w

a hotheaded
and WilliamCC• John StUbbSOroi this b?Oknd Singleton,religions the aut

nter, were a
be cut off Stubbs

Page, who dispersed the0,ies;ence was given

that their right ha
s cut off with a

and Page had thel
Ii t 1st by a mallet,

in the market Stubbs, after
cleaver driven

tWe5tmtster.
The printer

was pardoned. k off his hat with
crht hand ‘oice, ‘God savehis ri

his left, andsa

the Queen.

S OURCE 3 The Spanish ambassauo writing to theKing of Spain in 1583
CC The sect ofPuritans is greatly increasinghere, and many of the princtal people belongto it. Shrgentle of the County ofSuffolkseeing as the Queen will not reform (as they calliV religion here by killing all the Catholics have Iwritten to members of their sect in Franceasking their opinion as to Whether they wereInslifted in taking up arms against the Queen indeposing her, Placing some other in her placeor killing her, in order that their religion mightbe settled Some of the members of the Councilwere infavour ofPunishing these men, but asLeicestep [‘I1lsingha and Bedford are touchedwith the sam opinions and arefriendly withtheir leaders they prevent it,?

SOURCE 4 From William Camden’s History of the

Princess Elizabeth, 1615

CC Coleman, Button, allingham, Benson

and others professing a n;ore sincere religion,

allowed nothing but what was drawn from the

Holy Scriptures, openly called in question the

Church ojEngla1 the church services and the

role of bishops, 0ndemfling them asfavourmg

too much qf the RoiflLSil [Catholic] religion.

Using all the means they could, that all things

in the Church of England might be reformed.

These men, though the Queen commanded

[them] to be committed to prison yet it is

incredible how much th eirfo ttowers increased

everwhere and began to be known by the

odious name of puritans. “

he Puritan
/StOURCE5TheEarIotHeordcommentingabout/

w’l
they

in the 1580s

do at the
Slered

nobil1t also, (f they be
ey

thoot at the bishops now so th

SOUR CE 6 An extract from the Marpre/ate Tracts,
1588—89

CC Is it any marvel that we have so many
swine, dumb dogs, thieves, murderers,
adulterers, drunkards, rascals and so many
ignorant priests in our Church, seeing our
impudent, shameless bishops? Contrary to the
knowledge of all men, they dare in the ears of
Her Majesty to say allis well where there is
nothing but sores and blisters. ?Y
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WORKSHEET 28 (CONTINUED)

1. Study Source 1. Why do you think Elizabeth was so angry about this reply?

2. Study Source 2. Why did Stubbs react to his punishment in this way?

5. Study Source 3. Is it likely to be completely reliable about the Puritans?

4. Study Source 4. Is Camden a more reliable commentator about the Puritans than the Spanish
ambassador (Source 3)?

5. a) What did the authors of Source 6 think was wrong with Elizabeth’s Church?

h) Who did they blame most for these problems?

c) Why do you think many people were offended by the Marpretate Tracts?

6. What evidence can you find in these sources to help answer these questions:
a) what changes did the Puritans try to make to the Church of England?

b) did the Puritans gain support?

c) how did Elizabeth deal with the Puritans?

d) why were many people worried by the Puritans?
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WORKSHEET 29

Atypical Elizabethan theatre

The illustration below shows a typical Elizabethan theatre.

If you don’t, explain why not.

1. for each of the features labelled in the boxes:
a) draw a line from the relevant box to the correct part of the illustration
b) use the space in the box to explain what that feature was used for.

2. Do you think that this illustration shows a particular Elizabethan theatre? If you do, explain which
one, and why you think this.
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[hy was the theatre so successful in Elizabeth’s
V V reign?

Use this worksheet to plan your essay for Task 2 on page 108.

1. Introduction: The theatre burst into life during Elizabeth’s reign. There were

______________________

theatres in 1558, but by 1603 there were

______________________

Thousands of people flocked to see plays such as

______________________

and

_______________________

Some of the best plays ever written come from Elizabeth’s reign. There

are several reasons why the Elizabethan theatre was so successful.

2. Reason(s):

Explanation:

Examples:

5, Reason(s):

Explanation:

Examples:

4. Reason(s):

Explanation:

Examples:

5. Reason(s):

Explanation:

Examples:

6. Conclusion: I think the most important reason for the success of the theatre was:

This is because:
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IA iteracy rates in sixteenth-century England

Many historians have tried to explain why
Elizabeth I’s reign was a time of so many
cultural achievements. Some of them think that
it might have something to do with greater
literacy — more people were learning how to
read and write. David Cressy, a historian,
studied Church Court records (wills and
marriage licences, for example) to find out:

• how many people were able to sign their names
I how many could only make a mark.

These sources are based on his findings.

SOURCE 2 Literacy rates in the north of England
(Durham), 1561—1631, from Literacy and the Social

Order, by David Cressy, 1980

Social group Number Number signing
sampled with mark

Clergy/Professions 208 5 = 2%

Gentry 252 53 = 21%

Tradesmen/Craftsmen 725 470 = 65%

Yeomen 1326 971 = 73%

Servants 18 14 = 78%

Farmworkers 379 345 = 91%

Labourers 176 172 = 98%

Women 706 690 = 98%

50
CO

=
CO

0
- Men

1500 1550 1600

SOURCE
1 Literacy rates in England, 1500—1 600

SOURCE 3 Literacy rates in south-east England
(London, Essex and Hertfordshire), 1580—1640, from

Literacy and the Social Order

Social group Number
sampled

Clergy/Professions 177 0 = 0%

Gentry 161 5 = 3%

Yeomen 319 105 = 33%

Tradesmen/Craftsmen 448 188 = 42%

Farmworkers 461 337 = 73%

Labourers 7 7 = 100%

Women 324 308 = 95%

2. Study Sources 2 and 3.
a) Which social groups were mainly literate?

b) Which social groups were mainly illiterate?

c) Were literacy rates in the north of England and the south-east similar or different? What reasons
can you suggest for these findings?

3. Why were more people able to read in 1600 than 1500?

4. Why was this increase much slower for women than for men?

5. Why were most people still unable to read in 1600?

Women

—Cs

Number signing
with mark

1. Explain in one sentence what Source 1 shows.
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WORKSHEET 32

7jas there a ‘Golden Age’ ofculture during
V V Elizabethie?

Use this worksheet to write your essay for the Review Task on page 111.

1. Elizabeth’s reign has often been called a ‘Golden Age’ of culture because:

2. These developments happened at this time because:

5. Old ideas did not suddenly die out. For example:

This was because:

4. Overall, I think Elizabeth’s reign was / was not a ‘Golden Age’ of culture because:

Elizabeth deserves no / very little / some / a lot of credit for these developments because:
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WORKSHEET 33

Source investigalion: what happened at San Juan
de Ulua in 1568?

John Hawkins made three voyages in the 1560s. He captured people from the coast of Africa and
then sold them as slaves to Spanish settlers in the West Indies. He set sail on his third voyage in 1567.
His fleet consisted of six ships and 300 men. After selling their slaves, the fleet entered the harbour at
San Juan de Ulua in Mexico. What happened there led to a deterioration in relations between
England and Spain — what happened and who was to blame?

SOURCE 1 John Hawkins’ account, from The Third
Troublesome Voyage by Mr John Hawkins, written

soon affer the events took place

CC There happened to us an extreme storm
which continued orfour days, u’hich so beat
the Jesus, that we wereforced to makefor the
port which serves the city of Mexico, catted St
John de Ulua. On 16 September we saw
thirteen great ships outside the harbour, and
understanding them to be thefleet of Spain, I
sent immediately to inform the General of the
fleet of my being there, doing him to
understand that, before I would allow them to
enter the port, there should be some conditions
for our safe being there, and maintenance of
peace. The Viceroy [the Governor of the
Spanish colonies] signed with his own hand
that none of either side should break the peace.

The next Thursday, the 23 of September, at
dinner time the Spaniards blew the trumpet,
andfrom all sides set upon us.

Our men wh.o were on shore were struck
with fear. They tried to flee to the ships. The
Spaniards landed on in multitudes and slew
all our men without mercy The great cargo
ship, which had, I estimate, 300 men placed in
her secretly at once fell aboard the Minion.

Thefight began hot on alt sides. Within one
hour, the Admiral of the Spaniards was
thought sunk, their Vice-Admiral burned and
one other of their biggest ships thought sunk,
so that their little ships were little able to
annoy us. But all the guns on the island were
in the Spaniards’ hands. They destroyed the
masts of the Jesus so there tc’as no hope to
carmy her away Also, they sunk our small
ships.

Suddenly the Spaniards set fire to tivo great
ships. which were coming directly towards us.
Having no means to avoid thefire, it bredfear
among our men. The Minion’s men sailed off
Most of the men that were left alive in the
Jesus followed the Minion in a small boat. The
rest were left at the mercy of the Spaniards. So
with the Minion and the Judith only we
escaped. ??

SOURCE 2 An extract from the official report of
Don Martin Enriquez, the Spanish governor, written in

September 1568

CC I called a council aboard the flagship,
summoning all the captains and masters of the
ships of thefleet. I asked them to say whether
or not it would be well to force an entrance to
harbour. The enemy had the advantage in that
he was in the harbour. I decided to enter on
terms ofpeace until my ships should be tied up
in the harbour.

Then I decided the attack should be made. A
cargo ship with 150 men on board, was to be
brought up between the English and Spanish
flagships. Then I would order a trumpet to be
blown.

At this signal, Captains Delgadillo and de
Yebra attacked. They took theforts, putting to

flight the English who were there. With the
guns taken from them, they bombarded the
enemy’sfleet.

The party in the cargo ship were unable to
board the English flagship. The enemy were
able to open fire with their guns and escape
with. theirflagship and a little ship. They left
behind their admiral andfour other vessels.
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WORKSHEET 33 (CONTINUED)

1. Study Source 1. This is a very full account of what happened. Why do you think historians would
want to study other sources as well?

2. On what points do Sources 1 and 2 agree?

3. a) On what points do Sources 1 and 2 disagree?

b) What reasons can you suggest to explain these disagreements?

4. Most English people at the time believed that the Spanish acted treacherously. Is there enough
evidence in these sources to support this opinion?

5. Using evidence from both sources, write your own account of what happened on a separate
sheet. Cover the following points:

why Hawkins’ fleet went to San Juan de Ulua
what happened when the Spanish fleet arrived
who started the attack and how
what happened during the attack
the damage suffered by the two sides
how many of Hawkins’ ships escaped.
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WORKSHEET 34

$ource investigation: was Doughty guilty?

Drake’s expedition reached Port St Julian in June 1577. At the end of the month a trial was held there.

Sir Thomas Doughty, one of Drake’s captains, was executed for mutiny. •as he guilty?

Q OUR CE 2 Sir Francis Drake’s account, from TheSOURCE
John Cooke’s account

LJ WOrld Encompassed published in 1628

cc Drake had a brother who he put in the There was a plotfor murdering our

captured ship. This ThomO-S Drake broke the General anci Such others who werefaithful to
General’s command1nt by breaking open a to overthrow

chest. Master Doughty informed the General plots were laid bef
the whole voyage These

who flew into a rage. He seemed to wonder General thought t
ore the voyage began, our

what Thomas Doughty should mean — to acCuse any evil Purposes c
y by love and benefits

his brother Then was Master Doughty put in length, the Generat
cewed against iim

thought it time to call these
the Pelican. Upon some unkind speeches the practices into question before it too late.
General did not only strike him, but The fl (Doughty) acknowledged

command him to be bound to the mast. From himseto have deserved death. For he had

then on, our General always thought when he conspired not only the overthrow of the action,
sawloul weather, that 0masDoug’ was but of the Principal actor [Drake] who Was a

the occasion thereof [the cause of it]. 7? dear and truefriend to him. ,

OURCE 3 A Spanish prisoner’s account

CC Doughty said to him ‘fl have been a tong time in this strait and you have placed all of us who
follow or serve you in danger of death. It would therefore be wise to return to the North Sea where
we have certainty of capturing prizes, and that we give up trying to make new discoveries.’ Doughty
must have sustained this opinion with more vigour than appeared proper to the General. He had
him carried below deck and put in irons. ?

L In what ways do these sources give different accounts of:
a) Thomas Doughty’s actions?

b) Francis Drake’s behaviour?

2. What reasons can you suggest to explain these differences?

3. In the light of the evidence you have studied, do you think that Doughty was guilty of mutiny?
Explain the reasons for your answer.
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Drake’s world voyage, 1577—80

Use this worksheet to complete the Task on page 124.

1. Using the information on pages 122—124, find out when Drake reached each of the places
numbered on the map below.

2. Write the date and a brief explanation of what happened at each place in the numbered boxes.

I.:

68 Elizabethan England Teachers’Resource Book © JOHN MURRAY



WORKSHEET 36

The Armada: history or myth?

Historians try to find out the truth about the past. False views about the past are known as myths.

Many people believe that myths are true.

1. Each of the statements in the speech bubbles below has been made about the Armada over the

centuries. Look back through pages 131—143 to find out:

V which of them are true
V which of them are myths

The Spanish Armada heavily

Loutnumbered the smaker English_na

This is true / a myth because:

The English fieet caured or sank
many Spanish ships.

This is true / a myth because:

Sir Francis Drake commanded the English.

This is true / a myth because:

The Puke of Medina Sidonia was a

\\
cowardly arid useless commander.

This is true / a myth because:

4 The English ships were much smaller
and lighter than the Spanish ships.

-
This is true / a myth because:

Elizaheth generously rewarded
her sailors for their bravery.

This is true / a myth because:

The Armada suffered such a serio
defeat that Spain never dared to

threaten England again.

This is true / a myth because:

C

2. Can you suggest why myths about the Armada were spread?
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WORKSHEET 39

iQIIjho was most to blamefor Essex’s rebellion?

Read these two statements about the Earl of Essex’s rebellion.

6 E5zabeth was to
Home for Essexs

rebeflion. She was losing
her grip. She forgot that
it was important to keep
all of her nobles happy.

She gave too much power
to obert CeoH arid his
supporters. This roads
the Earl of Essex feel

that he was being
excluded from power. He
rebelled because he felt
he had no alternative.

The Earl of Essex
was to blame. He was

too ambitious,
unreliable and

unpredictable to be a
good adviser. Elizabeth
acted wisely. If she had
appointed him, he would
have tried to dominate

her, This would have
made other nobles

angry. There could have
been a much more
serious rebellion.

b) actions by Elizabeth which led to the rebellion.

2. Use the information in your lists to decide:
a) which parts of Historian l’s statement you agree with

b) which parts of Historian l’s statement you disagree with

c) which parts of Historian 2’s statement you agree with

d) which parts of Historian 2’s statement you disagree with.

Historian 1

1. Using the information on pages 148l5O of your book, make two lists:
a) actions by Essex which led to the rebellion

Historian 2

3. Now, on a separate piece of paper, write your own statement explaining who you think was most
to blame for Essex’s rebellion. Remember to support each part of your statement with examples.
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VIjas Elizabeth a successful ruler in her last years?

Use this worksheet to complete the Review Task on page 151.

1. List Elizabeth’s successes in the left-hand column.
2. List any failures in the right-hand column.
5. Compare her successes and failures and decide what Elizabeth’s

success rating should be. Write her score in the middle column.
4. Then work out her overall success rating.

±2 ±1 0

Excellent Very good Good Satisfactory Poor Very poor Unacceptable

‘A golden sunset’:
successful last years

Elizabeth’s
success rating
(±3 to —3)

Overall success
rating:

‘Gathering storm clouds’:
unsuccessful last years

5. ‘Elizabeth’s successes in her last years outweighed her failures’ I agree / disagree with this
statement because:

So, ws Eliz3F7eth s
successful ruler ri her Ist
yesrs? Were they ‘ goen

sunset’ or were ‘storm clouhs
gathering’ for her successor?

Success rating

±3 —f —2 —3

Governing the country Governing the country

Religion Religion

Society Society

Culture Culture

Foreign affairs Foreign affairs
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tJj[as Elizabeth I a successful ruler: was the country
V V stronger in 1603 than it was in 1558?

Use this table to complete the Task on page 159.

The situation in 1558 The situation in 1603 Was the situation in
1603 better, worse or
the same as it had been in
1558?

There was a new young Queen. She
was English. But women were
thought to be weak rulers.

Elizabeth was expected to get married James was married. He had two
and have children to settle the sons and a daughter.
succession to the throne.

There was a rival claimant to the throne:
Mary, Queen of Scots. Many Catholics
and foreign countries supported her.

England was a Roman Catholic country.
But most people were Protestant.
The country was facing civil war.

Elizabeth needed to choose good
advisers and keep her powerful nobles
under control.

Some MPs were beginning to complain
about how the country was
governed.

Elizabeth faced debts of
£250,000.

Prices were rising and poverty was
growing.

England’s armed forces were weak.
There was only a part-time army.
Most ships in the navy were old.

England was a weak country in Europe.
it was friendly with Spain but fighting
an expensive, unsuccessful war
against France.

Overseas trade was failing and there
were few contacts with other parts
of the world.

How serious were the country’s How serious were the country’s Your conclusion:
problems in 1558? problems in 1603?
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tllTas Elizabeth I a successful ruler: did shefulfil
V V her people’s expectations?

Use this worksheet to complete the Review Task on page 162.

Criteria Successes Failures Success
rating

________________

(+3to —3)

Survival
Did she reign for a long
time?

The succession
Did she have children to
settle the succession?

Strong leadership
Was she a strong ruler
who was not controlled
by others?

Law and order
Did she protect her
people from violence
and crime?

Prosperity
Were all her people
better off?

A united country
Did she rule a united
people?

Defence
Did she make the
country more powerful
and defend her people
from foreign threats?

Other successes and
failures

Your overall rating of Elizabeth’s success:

Your conclusion:
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and all that’

In the 1920s WC. Sellar and R.J. Yeatman wrote a famous history book called 1066 and All That. It
was a spoof. They made fun of the old-fashioned way they had been taught history at school. The
extracts below about Elizabeth I are taken from their book.

Use a coloured pen to highlight or underline correct information. Use a different colour to highlight
or underline the deliberate mistakes the authors made. There are quite a few! Some of them are
easy to identify. for others, you will have to check back through your book. You will find the index
helpful.

OURCE 1 Extracts from 7066 ant/All That

£ Elizabeth
Although this memorable Queen was a man, she was constantly called by her courtiers various
affectionatefemale nicknames including Black Beauty and Brown Bess. She was infact a good and
romantic queen.

One of the most romantic aspects of/icr reign was the wave qf beards which sit ddenly swept
across History and settled upon all the great men oft/ic period. The most memorable of these beards
was the cause of the outstanding event oft/ic reign, which occurred in thefollowing way

The Great Armadillo
The Spaniards complained that Captain F Drake, the memorable bowlsman, had singed the King
of Spain’s beard (or Spanish Mane, as it was called) one day when it was in Cadiz Harbour. Drake
replied that he was in his hammock at the time and a thousand miles away The King of Spain,
howev, insisted that the beard had been spoilt an.d sent the Great Spanish Armadillo to ravish the
shore.sJEngland.

The &isis was boldlyfaced in England by Big Bess herse who instantly put on an enormous
quantity of clothing and rode to andfro on a white horse at Titbury — a courageous act which was
warmly applauded by the English sailors. In this striking manner the English were victorious.

The Queen of Hear1
/1 great nuisance in this reign was the memorable Scottish queen, known as Mary, Queen of Hearts
oit accoitnt of the large number of husbands she obtained. Uofortunateiyfor Mary, she was
imprisoned in Loch Lomond. VIar however, escaped andfled to England, where Elizabeth
immediately put her in quarantine.

As Mary had already been Queen ofFrance and Queen of Scotland many people thought that it
would be unfiuir f she was not made Queen ofEngland as well. Various plots, such as the
Paddington Plot, the Threadneedle Conspiracy and the Adefi Plot, were therefore hatched to bring
this about Elizabeth, however, learning that Mary was good-looking, recognised that Mary was
too romantic not to be executed, and accordingly had that done.

Massacre of St Bartholomew
Furt/ier evidence of Queen Elizabeth’s nature is given by her sympathy towards the French
Protestants. They were very incensed at about this time about St Bartholomew, a young saint, who
had been unjustly massacred. %fter the massacre the French King Henry turned Roman Catholic.

Elizabeth and Essex
Memorable among the men with beards in Elizabeth’s reign was herfavourite, Essex (Robert
Dudley Earl qfLeicester, whom she brought to execution by mistake in thefollowing romantic
manner. Essex was sent to Ireland to crush a rebellion which the Irish were very treacherously
carrying on in a bog. Becomingfatigued with the rebellion, however, he dashed out oft/ic bog
straight into the Queen’s bedroom. For this Essex was sent to the Tower. Essex had a secret
arrangement with Queen Elizabeth that he was to give her a ring whenever he was going to be
executed, and she wouldforgive him. But he was given the wrong number and was thus executed
after all.

‘God mayforgive you,’ was Brown Bess’s memorable comment to the operator, ‘but I never
will.’??

WARNING: Do not use this sheet for your revision. It contains too many mistakes!
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