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INTRODUCTION 

About the series 
Core Texts for GCSE 
Series Ed itors: Chri.stopher Culpin and Ian 
Dawso n 

At GCSE level the Schools History Project 
resources both SHP GCSE syllabuses and 
Modern World History. A full list of SHP titles for 
GCSE ca n be found on the page opposite. 

Coherence across the key stages 
SHP's Discovering the Past has become the most 
w idely-used history course at Key Stage 3. It has 
greatly affected teaching methods in Y7-Y9 
through its co re textbooks, option units, Special 
Needs Support Material, and INSET support for 
all aspects of history teach ing and learning. 

SHP's GCSE resources deliberately follow 
ma ny of the precedents of the Key Stage 3 books, 
a nd allow users of the Key Stage 3 books to 
con tinue with similar teaching approaches. 

Exam requirements 
At the same time, the GCSE titles have adapted 
some techniques to suit the requirements of 
exam preparation. The books have been 
conceived, written and edited by individua ls 
who a re closely involved in GCSE examining as 
chief examiners, assistant examiners and 
moderators. The needs of students to revise 
content effectively, to develop their skills in 
extended writing, to complete coursework 
ass ignments and to express themselves 
effectively have been an integral part of the 
planning and writing of the books in the series. 

Key features of the Core Texts for GCSE 
• An issue-based approach 
Issues and questions raised by the content give 
each chap ter its identity. These genuine 
historical issues and controversies encourage 
students to question conventional interpretations 
of the past. 

• The r·ole of the individual 
By focusing on case studies of particular places 
and individuals, the books avoid historical 
stereotypes. Instead, students can begin to 
appreciate the variety and complexity of a 
period. 

• Classroom appeal 
The books use the best classroom practices, 
combining innovation and familiar techniques to 
ensure variety for the student and the teacher. A 
range of readers, advisers and trial ling schools 
have ensured the classroom a ppeal of the 
material. 

• Source-based learning 
The student tasks and enquiries use a wide 
range of source material - so that source-based 
work is thoroughly integrated into work on 
historical understanding. 

• Enquiry and communication 
The series offers a wide range of exercises that 
allow students to present their historical findings 
in extended writing, using a variety of 
techniques such as reports, essays, diari es, 
leaflets, letters or articles. 

THE SCHOOLS HISTORY PROJECT 
This project was set up by the Schools Council in 
1972. Its main aim was to suggest suitable 
objectives for history teachers, and to promote 
the use of appropriate materials and teaching 
methods for their realisation. This involved a 
reconsideration of the nature of histo ry and its 
relevance in secondary schools, the design of a 
syllabus framework which shows the uses of 
history in the teaching of adolescents, a nd the 
setting up of appropriate examinations. 

Since 1978 the project has been based a t 
Trinity and All Saints' College, Leeds. It is now 
self-funding and, with the advent of the National 
Curriculum, it has expanded its publications to 
provide courses throughout Key Stage 3, and for 
a range of GCSE and A level syllabuses. The 
project provides INSET for all aspects of National 
Curriculum GCSE and A level history, and 
organises a major annual national conference. It 
also publishes a regular bulletin for history 
teachers. 

Enquiries about the project, INSET, the 
conference and the bulletin should be addressed 
to the Schools History Project, Trinity and All 
Saints' College, Brownberrie Lane, Horsforth, 
Leeds LS18 5HD. The Sl-IP website can be found 
at www. tasc.ac.uk/shp 

Enquiries about the publications should be 
addressed to the publishers, John Murray. 

South Africa since 1948 Teachers' Resource Book 1 



Why choose this depth study? 
There are severa l reasons for studying S_outh 
Africa since 1948. 

• It is a story which is still developing. 
Although the main story in the book ends in 
1994, South African history continues, of 
course, and students who have studied this 
topic will be able to understand the issues 
involved in building the country on new 
lines, which they will encounter through the 
press and TV. Many of the participants are 
still alive, and information about the events in 
the book is still emerging. 

• It tells the story of some remarkable people. 
Although much suffering is described, it is a 
tale of heroes as well as villains. Nelson 
Mandela's life demonstrates that heroes do 
not only exist in storybooks. By examining 
the choices real people made, in a world not 
so far removed in time from our own, young 
people can develop their own values. 

• It reveals the importance of human rights. 
This book is written with a prominent focus 
on human rights and the Students' Book 
includes a summary version of the entire 
Universal Declaration of Human Rights in the 
Introduction. Students learn how apartheid 
deprived people of different human rights and 
how their lives were affected as a result. 

• It shows the dangers of racism and of setting 
up a government along racial lines. The book 
reveals the inherent nonsense of racially based 
legislation and thus contributes to building up 
opposition to racism. The extreme situation of 
South Africa under apartheid led its opponents 
to develop clear principles for multiracialism 
which are important for us all. 

• It examines the role of history in defining 
groups of people in a culturally mixed 
society. It also shows how history can be 
manipulated, even manufactured, to support 
different group identities. 

• Although South Africa is at the opposite end 
of the globe, Britain, and British people, were 
closely involved in the situation at several 
points during the apartheid years. Students of 
this topic will become aware of global 
connections in the modern world. 

Aims of South Africa since 1948 
Our aims have been to: 

• provide an interesting and motivating course 
for students and teachers 

• provide thorough support for all examination 
and coursework assessment patterns 

• maintain a coherent structure to the course 
so that, although students investigate 

interesting and important detail, they know 
where they are within the overall study 

• develop students' ability to do the work of a 
historian: to organise their historical ideas 
and findings, to ask their own questions, to 
collect and record information and to present 
their results using a range of different 
techniques 

• provide plenty of opportunity for discussion 
about the issues involved, so that students 
remain engaged with them, without always 
being pushed into written tasks. 

Structure 
The book is about the rise and fall of apartheid. 
Although most syllabuses start at 1948, the roots 
of apartheid can be traced back long before the 
election victory of the National Party in that year. 
The book therefore falls into four sections: 

• up to 194·8: the roots of apartheid (Chapters 1, 
2 and 3) 

• the apartheid system and its effects (Chapter 
4) 

• opposition to apartheid (Chapters 5 and 6) 
• the end of apartheid (Chapters 7 and 8). 

Each chapter is designed round a central key 
question. Smaller scale enquiries, which make 
up the chapter's content, all contribute towards 
answering this big question. These are 
supported by Activities and Tasks which lead 
students to build up their responses. Questions 
posed throughout the enquiry help students 
come to terms with particular smaller scale 
issues, such as a source or group of sources, a 
new idea, and so on. There are several examples 
of full-scale source investigations, based on 
exactly the kinds of examination questions, or 
coursework tasks, that students will face. 
Talking points allow students to discuss 
situations and speculate about what will happen 
next. These activities may sometimes be outside 
the immediate investigation, but are still 
relevant to the topic or to students' lives. 

Organising your course 
There are a number of possible ways in which 
students might study this topic for GCSE. It 
might be that they will be assessedrJwo_!lgh a 
coursework assignment, usually .<vith several 
questions or parts, on aspects of this topic 
(Edexcel and AQA/SEG Schools History Project 
syllabuses). It might be as an examined Depth 
Study (OCR Schools History Project or various 
Modern World syllabuses). It might be that 
students only need to complete part of the time 
span of the book for their examination (Ed excel 
Modern World). Or it might be that they have to 
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draw comparisons between South Africa and 
civil rights in the USA (AQA/SEG Modern 
World). Because we have provided materials for 
a range of syllabuses and assessment 
requirements, and have done so in depth, there 
is probably more in this book than most courses 
will need to use. 

Your approach to teaching this unit and your 
selection of what to cover will have to be based 
on the requirements of your own syllabus and 
the needs of your students. This Resource Book 
cannot go into the detailed requirements of each 
syllabus and its distinctive assessment 
arrangements; ensure that you are clear in your 
own mind about these before you start. 

Using the material in the 
classroom 
Enquiries 
The pattern of almost every enquiry is to start 
with an arresting question, dilemma, or 
problem, and then provide the narrative, sources 
and supporting tasks to allow students to reach 
their own conclusion in answer to it. Sometimes 
the question may be accompanied by a 
suggested ready-made answer, and the 
subsequent enquiry will consist of establishing 
how valid this interpretation is. In several cases 
these over-arching questions have been taken 
directly from syllabuses, past papers or 
coursework assignments. 

The enquiry may be short - a page - or it may 
carry forward over a whole chapter. Where an 
enquiry does cover several pages, taking several 
weeks of lesson time, students are given tasks, 
supported by charts, reminders, and worksheets 
from this Resource Book, in order to remain 
focused on the investigation and see their 
response build up. In these longer enquiries, the 
pattern of the sub-topics is made clear at the 
beginning of the chapter, in a kind of 'map' of 
the aspects that will need to be covered. The 
activities, tasks and questions within an enquiry 
are an important part of the process of getting 
ready to tackle the major investigation. Usually 
the concluding task pulls together ideas, 
important points and conclusions from earlier in 
the chapter in an extended piece of writing. In 
several places 'writing frames' are provided to 
give a structure for this piece of extended writing 
and make a genuinely analytical response 
accessible to nearly all students. 

The emphasis throughout the book is on 
students developing an understanding of the 
issues, rather than just acquiring factual 
knowledge. For example, none of the syllabuses 
require detailed factual knowledge of events in 
South Africa before 1948, but it is impossible to 
understand the situation in South Africa in that 

year, or even who South Africans are, without 
going back into history, sometimes quite a long 
way back. Every effort has been made to trim the 
factual information about this pre-1948 period in 
the first two chapters to the essentials, and the 
teaching emphasis should be on people, values 
and motives rather than specific events. The 
extended exercise at the end of Chapter 4 actually 
requires no factual content to be memorised, but is 
intended purely to deepen understanding of the 
people involved. Indeed, this author believes that 
there is more to helping students achieve good 
GCSE results than filling their heads with 
information: sustaining students' motivation is 
more likely to produce effective learning, and the 
book is fully intended to engage with their concern 
about fairness, human rights and injustice. They 
are then more likely to acquire a deeper 
understanding of motives and situations, giving 
greater depth to their answers. 

Preparation 
Before starting a chapter, always read the tasks, 
activities and questions in the Students' Book 
and the descriptions and suggestions in the 
detailed notes on pages 6- 26 of this Teachers' 
Book. Make sure that your students know the 
purpose of the enquiry or of any piece of work 
they are undertaking. 

All the tasks and activities, whatever their 
format, will have implications for classroom 
organisation. 

Sources 
Sources are an integral part of this book - some 
pages consist of nothing else. They are there for 
several reasons: to show what someone looked 
like; to give the actual words spoken on an 
occasion described in the text; to give 
contrasting views on something; and to add that 
sense of the reality of events which no amount of 
words can do. Some sources are cartoons, to 
show that, throughout all the hardship and 
injustice, many people still retained a sense of 
humour. A few are long quotations from a 
document, a speech or series of speeches. Short 
snippets may be punchy and appear easy for 
slower readers, but lengthy quotations do justice 
to passionately held views and give students 
examples of how cases are made and arguments 
put. All the sources are designed to be used: 
many of the questions are there to help students 
into a source - picking out significant items and 
acquiring source evaluation skills in the process. 
It is important to give students time - and 
encourage them to take time - to squeeze a 
source for its meaning. 

Consistent with our aim of providing useful 
learning experiences for the students, we have 
translated, simplified and edited some of the 
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written source material to make it more 
accessible. Make it clear to students that spelling 
and punctuation have been brought up to date. 
In a few cases, modern words have been 
substituted where necessary, or definitions 
provided. Major edits are shown by ellipses. 
However , the sense and meaning of all sources 
has been preserved. 

The source attribution - which introduces and 
describes the source being studied - is an 
important tool for students. It contains the details 
they will need to know in order to make real 
historical sense of the source, such as who 
wrote, drew, or photographed the source; when, 
what for, and so on. While this information will 
affect what students make of a source, they 
should be encouraged to go beyond 'spotting the 
bias' of a source to think about how it might 
nonetheless contribute to their enquiry. The 
questions relating to the sources also lead them 
to do these things. 

Timelines 
This study may only cover a short period of time, 
but a chronological overview is essential for 
students to make connections and see parallels. 
All stud~nts should have a timeline and it should 
be used actively throughout the course. There 
are some suggestions for using timelines in the 
Students' Book, and Worl'-sheets 3, 4, 32 and 52 
of this Teachers' Resource Book will provide 
each student with one of their own. Ideally, a 
large version of the timeline should form part of 
the display work of each teaching group. A 
timeline also helps students to revise the topic. 

Maps 
An understanding of the geography of South 
Africa and its position in southern Africa is also 
essential for students of this topic. It h elps them 
to see the geographical location of places 
mentioned in the text and makes these places 
more accessible for students, to whom the 
names may well be unfamiliar. Worksheet 2 
can be copied to allow each student to have their 
own map. At several points in the story the 
geographical relation of South Africa to its 
n eighbours, and its position in the world, are 
crucial factors in the flow of events. 

Worksheets 
These are designed to support the Students' Book 
and to promote student understanding. They can 
be reproduced on A4- or A3-sized paper. The 
smaller the spaces to write in , the harder the 
students have to work at the skills of selection 
and summary. The bigger worksheets serve as 
places to record information during an enquiry. 
How you plan to use a worksh eet will determine 
the size at which you need to reproduce it. 

Differentiation 
The tasks, questions and activities in the 
Students' Book are designed to be accessible to 
all abilities, and the worksheets in this book give 
further support in the form of writing frames, 
grids and essay structures. The detailed notes on 
pages 6-26 also suggest alternative teaching 
s trategies which may help weaker students. 
However , some more general advice on 
differentiation may be helpful. 

First-hand classroom experience of teaching 
from SHP's Discovering the Past series has made it 
clear that students of all abilities can tackle the 
types of questions and issues in this book, 
provided that they are not overwhelmed by being 
given too many sources, and that the sources they 
do use are of a suitable level of difficulty. One 
successful approach with mixed ability classes is 
to have all students attempting the same tasks, but 
to reduce the amount of source material for some 
of them. This can be done in a number of ways. 

• You can divide the class into groups and ask 
each group to consider just one or two 
sources. The groups' findings can then be 
pooled. 

• Another version of this strategy, known as 
'jigsaw', is to give different sources to each 
group, differentiated by accessibility. One 
member of each group then visits each of the 
other groups to glean some information and 
then returns to the 'home' group to report 
back. Each member of each group thus 
acquires the 'full story' and all contributions 
are used. 

• Some groups use just one source and others 
use all the sources. This can work quite 
successfully if the groups are carefully 
selected. 

• With careful class management, you could 
give individual students different amounts of 
source material to use. 

As a general principle, as soon as it becomes 
clear that a student is finding a task difficult, the 
amount of material he or she is asked to use 
should be reduced. The important principle 
remains, however, that all students are being 
posed the same questions, even if the amount of 
source material they are using is different. 
Strategies such as these should ensure that all 
students end up succeeding (at their own level) 
at each of the tasks in the book. 

It is also important that students are not left 
alone to tackle each enquiry. The book has been 
written with the expectation that much of the 
material will be introduced by you, the teacher. 
It might be that you read a spread through 
beforehand and then use the information it 
provides to set the scene for students before they 
proceed to the sources and questions. 

4 South Africa since 1948 Teachers' Resource Book 
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It is also sound practice to read and discuss all 
sources with students. We are attempting to 
develop students' skills and understanding; this 
will not be achieved by simply leaving them to get 
on with the questions by themselves all the time. 
Group work can also help here. Some students will 
contribute to a small group discussion and risk 
putting forward ideas and answers that they would 
not put forward in front of the whole class. We 
have all seen how students tend to experiment 
more in small groups, partly because they are not 
so worried about getting things wrong. 

In this course, students are working with some 
complex content, ideas, skills and problems and 
we should not be surprised if their early attempts 
to answer a question fall well below expectations. 
However, any genuine attempts to tackle the 
questions should be encouraged - the teacher can 
then begin to suggest how such answers could be 
built on and improved. If students are worried 
about 'getting it wrong' they will play safe and their 
progress will be hindered. 

This book tries to take into account as far as 
possible the latest findings on the ways in which 
students learn. According to research by Howard 
Gardner and other experts in the field, about 34 per 
cent of an average class will be suited to an auditory 
approach (for example a teacher presentation), 29 
per cent prefer to try to visualise ideas or information 
and 37 per cent actually absorb information more 
effectively if they associate it with some physical 
activity, such as a role play. The implications of this 
in the classroom are that students will learn more 
effectively if they are asked to perform tasks in a 
variety of ways rather than working in one way all 
the time. For a highly readable introduction to 
learning styles in the classroom see Accelerated 
Learning in the Classroom by Alistair Smith, 
Network Educational Press. 

Don't forget, of course, the primary form of 
differentiation: teacher intervention. When an 
individual is having difficulty, you, as a teacher, 
should help them! 

Using the Internet 
Several sections of the Students' Book, particularly 
those giving examples of specific activities during 
the last few years before the Government of 
National Unity was set up in 1994, would not look 
the way they do without the material found on the 
Internet. There are currently several sites that are 
extremely helpful, either in providing further 
resources and perspectives on the events described 
in the Students' Book, or providing updates about 
how the current situation in South Africa is 
developing. 
www.facts.cornlcd/c0to01.hlln covers many events 
from South Africa's history, including key speeches 
and documents, based round a series of timelines. 

www.learner.org has further details and timelines 
of several periods, and good links to other sites. 
www.sapolitics.co.za is an information exchange 
about South African politics, both past and present. 
This site is very useful for students or teachers 
seeking up-to-date information and comments on 
recent events. 
www.anc.org.za is the site of the ANC. It promotes 
their perspective on past events, including 
complete texts of key documents and speeches, as 
well as biographical information on Mandela and 
others. 
www.southafrica.net is the site of the South 
African Embassy in Washington, containing 
comments on the recent past as well as new 
information. 
www.motherjones.com includes an exhibition of 
photographs, by Peter Magubane, of the 1976 
Soweto uprising. 
www.truth.org.za is the website of the Truth and 
Reconciliation Commission. It has links to sites 
where the full text of their report can be obtained. 
www.mg.co.za is the site of the (South African) 
Daily Mail and Guardian newspaper, and 
www.suntimes.co.za is the site of the (South 
African) Sunday Times newspaper. 

There is also, of course, the Schools History Project 
website (www.tasc.ac.ulv'shp) which includes 
regularly updated information on Internet links. 

Learning trouble spots 
There are tricky areas of the course that some 
students find difficult. Examples are: 

• The Afrikaners. It is tempting to demonise 
the Afrikaners/Boers. The book tries to take a 
fair position with regard to the Afrikaners, 
particularly their past racial beliefs. It must 
be made clear that British-origin South 
Africans also believed in white superiority 
and, later, supported apartheid. Many South 
Africans of Afrikaner origin fought against 
apartheid. 

• White racism. The book tries to avoid 
making generalisations about white 
superiority. Where it is discussed, it is put 
into a historical context and sources are 
chosen that, it is hoped, give no succour to 
present-day white racists. Indeed, the whole 
thrust of the book is designed to counter 
racism, to show its destructiveness to both 
sides. 

• Chronology. There are long and short 
timescales involved in this story. While the 
book follows a generally chronological line, 
there are some overlaps. 

• Names. Some names will be difficult for 
English-speaking students to pronounce. A 
pronunciation guide is given in this Teachers' 
Resource Book (see page 27). 
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DETAILED TEACHERS' NOTES 

INTRODUCTION 
The Introduction to the Students' Book contains 
three different units. These are intended, first, to 
open up interest; second, to test and provide 
basic knowledge; and third, for revision. They 
can be used very flexibly: you might want to go 
through the lot quite quickly at first, just to 
esta blish what is in the Introduction, or yo u 
might want to take time to use these pages to 
build a strong base for further study of the 
whole topic. 

Similar or different? 

Students' Book pp. 2- 3 

This spread can be read very quickly. It argues 
that human beings are all more or less the same. 
It makes a simple point and establishes that 
racial discrimination is to be a central e lement 
in the story of the whole book. You are in the 
best position to decide whether your students 
need to read this item at all, and how much, if 
any, time should be given to discussing it. 

The Universal Declaration of 
Human Rights 

Students' Book pp. 4-5 
Worksheet 1 

Having established that human beings are all 
more or less the same, the next step is to see if 
we can measure whether people in a particular 
situation are being treated unequally or unfairly. 
The Universal Declaration of Human Rights
coincidentally adopted in the same year as 
apartheid was set up in South Africa- is 
intended to do this. It is used at various points in 
the Students' Book as a measure of the rise and 
fall of apartheid. It is one of the main ways the 
topic can be used for citizenship education. The 
summary given h ere is more usable than the full 
document (available on the United Nations 
website www.un.org/rights) . Small printed 
copies of the Declaration are available free from: 
Human Rights Watch, 33 Islington High Street, 
London N1 9LH. Tel: 0171 713 1995. 
E-mail: hrwatch@gn.apc.org 

You might want simply to scan through these 
30 items, dip into them and only return to them 
for the tasks later in the Students' Book. As a 
brief review task, you could ask students to list 

any rights that they think are missin g. Or they 
could write their own 'Declaration of Young 
Persons' Rights' and compare it with the U 
document. 

You might wan t to look at the situation 
supplied in th e Taslt on page 4 of the Students' 
Book as a way of seeing how the Decla ration 
might be used in practice. Another situation to 
use in this way might be the treatment of 
Kosovan Albanians by Serbian police and militia 
in (and befo re) 1999. Because of their ethnic 
origin they were: 

• removed from their h omes and killed, bea ten 
up or raped 

• deprived of their nationality, legal rights, 
landowning rights and homes 

• exiled. 

Which of their human rights were being 
violated? 

Alternatively, the class could raise their 
awareness of human rights issues around the 
world by monitoring the press and TV for the 
period during which they are studying South 
Africa. The Activity on page 5 is supported by 
Worksheet 1 which contains a blank form fo r 
record ing the human rights situa tions suggested 
here, or any others that arise. 

Usefu l up-to-date information on worldwide 
human rights monitoring is available from 
Human Rights Watch (see above). 

Lastly, either at this point or, better, at the end 
of the s tudy, students might like to examine 
some of the criticisms of the Universal 
Declaration of Human Rights: 

• it was laid down by rich, developed nations; 
poorer, less-developed countries may not be 
able to afford to enforce all the criteria 

• it might violate strongly held religious beliefs 
• it is impossibly idealistic 
• it is unenforceable. 

South Africa: places and events 

Students' Book pp. 6-9 
Worksheets 2, 3, 4 

Most students will not be familiar with the 
geography of South Africa: how big the country is 
and the kinds of landscape it contains. Source 1 
on pages 6- 7 of the Students' Book gives an 
impression of some of these features - draw 
attention to the scale of the map and remind 
s tudents of some distances in Britain and Europe 
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for comparison. For example, Cape Town to 
Johannesburg is 830 miles, nearly as far as from 
London to Rome or Budapest; Johannesburg to 
Durban is 320 miles, the same distance as Leeds 
to Truro. The province of Natal - one of the 
smaller provinces - is about the same size as 
Belgium. 

The map also provides a simple location 
reference for use by students while working 
through the book. The map is repea ted on 
"Vorksheet 2 which could be copied on to A4 
paper to provide students with their own 
reference sheet for this purpose. 

Worksheet 2 could also be copied on to A3 to 
support the Task on page 7. This task ensures 
that the basic physical geography of South Africa 
is recognised. It also raises first intimations of 
the different ethnic groups that students will 
en counter in the book. 

The last part of the Introduction consists of 
two timelines of events, to very different sca les . 
The first, from 1000Bc to 194·8, is for use with 
Chapters 1, 2 and 3. The second, from 1948 to 
1994, is for use with the rest of the book. 

Obviously yo u could s imply draw attention to 
the timelines, remind students to make use of 
them for reference and, more especially, 
revision, and move on. Alternatively, you could 
use them to raise questions and awareness and 
as clues for issues dealt with in detail in the rest 
of the book. Worksheets 3 and 4 provide support 
for this. 

CHAPTER 1: WHY IS HISTORY 
IMPORTANT TO SOUTH AFRICANS? 
The syllabus for many students starts at 1948, but 
it is impossible to begin the book there. The first 
three chapters therefore deal with events before 
1948, not just to tell 'the story so far', but because 
what people thought about that story is crucial 
in explaining their actions in more recent times. 

History is not just an old tale, of n o current 
importance. All nations use history to help 
define themselves: who they are, how they got 
there and how they are different from other 
people. Sometimes these national histories 
include inaccuracies or have omissions. It is the 
job of historians to examine these histories and 
see how truthful they are. In the case of South 
Africa, the position is more complicated than in 
most other countries because we are dealing 
with at least five main groups: Dutch, British, 
Africans, Coloureds and Asians. 

So, this chapter has a double job to do: 

• to tell students what they need to know about 
the beginnings of the story, and 

• to h elp them analyse people's beliefs about 
this story. 

SOUTH AFRICA SINCE 1948 STUDENTS' BOOK P. 10 

Th e driving force behind apartheid was the 
Dutch-origin white settlers - the Afrikaners. One 
of the factors tha t gave them th e confidence and 
determination to develop apartheid, and to stick 
to it in the face of opposition and disapproval, 
was their belief in their identity as a group 
chosen and favo ured by God as seen through 
their history. Source 1 on page 11, by the first 
architect of apartheid, Daniel Malan, makes this 
conviction explicit and is a good starting-point 
for students embarking on this chapter. 

'The greatest masterpiece of the 
centuries': how did the 
Afrikaners tell their history? 

Students' Book pp. 10-13 
Worksheets 5, 6 

The Talking points (page 10) examine the idea 
that history is one of the factors by which groups 
define themselves. 'Group' here could mean 
nation or race, but it could also be religious, or 
regional (su ch as Londoners), historical (such as 
refugees or migrants), or ' tribal' (such as 
supporters of a particular football club) . It is 
worth looking at one or two of these groups to 
see whether or not the point abo ut history 
def.!Jling the group applies to your students, and 
if it does, how much it does. 

The main part of this enquiry is the story of 
the Afrikaners as they might have told it. It is 
important, therefore, to make clear to students 
that the story on the n ext four pages is a one
sided view of200 years of Afrikaner history, 
from the arrival of the first settlers in 1652 up to 
the mid-nineteenth century. 

The 'Boer in his Voorhuis' at the centre of 
pages 10- 11 explores the events of these 200 
years. The Voorhuis was the main living room of 
a Boer farmstead. The patriarchal Boer sits 
surrounded by members of his family and his 
servants. The idea that technological superiority 
- particularly the possession of guns - could be 
viewed as some kind of indication of moral 
superiority will be hard to swallow for many 
students. So will the idea that holding a 
particular religious beliefwas a sign of 
superiority. Yet both were essential in bolstering 
the Boers' sense of their own special, favoured 
destiny. 

Artists' reconstructions are frequently used in 
books, especially textbooks. They are intended to 
be more helpful than a genuine contemporary 
source. But good artists always work from 
contemporary references. Here both are 
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provided, along with a Talking Point (page 11) 
to help students investigate the whole issue of 
who 'makes' history. 

Throughout this book, care has been taken not 
to set up a simplistic duality between, on the one 
hand, bigoted, racist Afrikaners and, on the other, 
noble black Africans or liberal, caring British. 
Many readers will find the views in the captions 
around the central figure abhorrent. But there are 
also good qualities to be found: Trekboers were 
brave, self-reliant and independent people, 
hospitable to visitors, pragmatic and plain
speaking. The Activity on page 10 will help 
students to create an overview of the central tenets 
of this Afrikaner/Boer self-image. Worksheet 5 
will provide support in the same way. 

The idea of 'the world's most isolated whites' 
meeting with 'the world's most technologically 
advanced whites' is a useful way of giving a 
historical perspective to the situation between 
the white South Africans in about 1800. Students 
could explain what the two descriptions meant, 
at that time. They could go on to speculate about 
how this relationship might work out. 

The Great Trek is one of those events (like, for 
example, the Battle of the Boyne) where the 
myth is more powerful than the reality. In 
Chapter 3 we will be examining the ways in 
which the myth of the Great Trek was a 
powerful political tool in building up the 
Afrikaner sense of unity and their support for the 
National Party in the 1930s, 100 years after the 
trek took place (see page 40). It is by no means 
certain that the Trekkers set off for entirely 
ideological reasons: many were in debt and 
belonged to those groups who were not 
benefiting from British rule - unlike the many 
Boers who were. Pictures like Source 4 on page 
12 probably exaggerate the hardship they faced. 
There is even doubt about the 'vow' (Source 6) 
which played such a big part in the 1930s 
celebrations. Questions 1-5 lead students to 
evaluate some of these sources. It is worth 
pointing out that so important are the myths 
surrounding the Great Trek that historians who 
have tried to raise doubts about the accuracy of 
some of them have been physically attacked. 
Even source evaluation can be a dangerous 
business! 

(The symbolism of the laager, Source 7, is 
important for understanding the psychology of 
the later years of apartheid, when it was under 
criticism from all over the world. Look at this 
picture again when you reach Chapter 6.) 

Worksheet 6 helps to focus students on the 
idea of myth-making with its activity about 
making a film of the Great Trek (using 
information from pages 12- 13). 

The Task on page 13 provides an overview of 
the whole Afrikaner history section. 

Who are the South Africans? 
-

Students' Book pp. 14-19 
Worksheets 7, 8, 9 

The book now changes gear, with a more 
straightforward description of who the South 
Africans are, how they got there and what they 
are like. The big 'rainbow nation' picture (pages 
14-15) is worth spending time on. South Africa is 
a place where very different peoples have come 
together from several areas of the globe. This 
picture presents a simplified version of a 
situation that s tudents will have to know about 
throughout the rest of this book. 

• Start by looking for the four racial groups 
used by apartheid governments to classify 
peoples. 

• Students may be surprised to find a 
substantial Asian community (some ofwhom 
are Muslim, some Hindu, some Christian). 

• Students will need to follow up the origins of 
the Coloured people. 

• Students should copy the small table in the 
Task (page 15) which gives a very broad 
indication of the historical roots of the 
different peoples. Clearly these dates are 
important in arguments over who holds land, 
who has a right to land and who seized land 
from whom. 

• Finally, students should look at divisions 
within the bigger ethnic groups. They could 
look first at all those classified as 'white': 
Dutch, French, Jews, Portuguese, Hungarian, 
British. They could think about whether this 
list suggests a common history and set of 
attitudes. The picture makes it clear that 
black Africans, too, belonged to different 
groups, with linguistic and other differences. 
Until the twentieth century, these differences 
between Africans were extremely important. 
They inhibited the growth of united African 
opposition to racial discrimination. Only 
when urbanisation had brought most 
Africans into similar situations, and 
weakened their ethnic roots, did a more 
united stance become effective. As students 
will discover in Chapter 8, even at the end of 
the twentieth century, conflicts between 
Africans from different ethnic groups played 
a large and violent part in South African 
politics. 

Who are the black people of South 
Africa? 
Students should bear in mind the Afrikaners' 
story they read in the first part of this chapter 
while they examine the next two sections. Here, 
and in 'Who are the white people of South 
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Africa?' (pages 18-19), more accurate and more 
complete information is given about the 
settlement and early history of the country. 

Students may be able to supply parallels to the 
sad story of the San and Khoi peoples from their 
knowledge of native Americans and Australians, 
who were reduced to insignificance by disease 
contracted through contact with Europeans. 

Worl\.sheet 7 encourages students to take up 
the story-telling, myth-building angle on history 
used in describing the Afrikaners, and apply it to 
the pre-twentieth century history of black 
Africans. Source 7 on page 17 might be used as a 
lead-in, as Nelson Mandela glowingly describes 
his childhood, recalled from middle age. Sources 
1-5 and the accompanying questions, also 
encourage students to evaluate the nature of 
black African lives before they came under 
European influence. 

Clearly there is a danger of creating a kind of 
idyll, in contrast to the terrible hardships 
inflicted on Africans by white rule. The short 
section on the mjecaneldijaqane (page 17) will 
help to dispel this myth. Students should think 
about the problems of discovering exactly what 
did happen in the more distant history of black 
African peoples, given that it was an oral, not a 
written history. Note that Sources 2, 3, 4 and 5 
are all from white origins. What kinds of 
evidence could historians use to find out about 
these periods in these circumstances? Source 6 
shows another of the difficulties that black 
Africans throughout history have had to face: a 
determination on the part of some white 
historians that black people were not capable of 
any notable achievements. 

There is plenty of history written about the 
Zulus. Many whites admired them: their military 
skill and success, and their organisation, were 
aspects of their civilisation which nineteenth
century whites could understand. They fitted a 
popular white stereotype of the 'savage warrior' 
- inferior, but exciting. In the twentieth century, 
a recognition of the Zulu past has also been 
encouraged in order to support the political 
ambitions of Chief B uthelezi, leader of the 
Inkatha Freedom Party. And so history plays its 
part in contemporary life yet again. 

Who are the white people of South 
Africa? 
This section contains more accurate and fuller 
information about the Dutch settlers; students 
may benefit from a brief recap of the Afrikaner 
story outlined at the beginning of this chapter. 
Note, for example, just how few Boers actually 
took part in the Great Trek. Students will find it 
useful to make some notes about divergences 
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between the Afrikaners' story and what they 
have found out in the rest of the chapter, in 
preparation for the end-of-enquiry Task on page 
19. Worksheet 8, which looks at the Afrikaners' 
own view of their history, could be started here 
to support this analysis. 

The Muslim community in Cape Town should 
not be passed over: their position as a well
established minority enjoying (usually) security 
and success is often cited as an example to other 
countries. Note the historical roots of the Cape 
Coloured and Indian Asian communities. 

Worksheet 9 can be started here. It asks 
students to become involved in creating different 
interpretations of British actions in South Africa. 

How did the South African war 
affect relations between the 
Boers and the British? 

Students' Book pp. 20-21 
Worksheets 8, 9 

The impact on the lives of the people of South 
Africa of the discovery of diamonds and then 
gold in the Boer Republics is dealt with in the 
next chapter. This short enquiry deals with the 
result of these discoveries- namely, the war 
between Boers and British and its aftermath. It is 
not an episode from which Britain emerges with 
much credit. If students seek an explanation, it 
can only be found in the widespread feelings of 
British superiority which we have already 
encountered in relation to the Afrikaners. It 
should be made clear that the deaths of Boer 
women and children were not intentional, 
unlike the deaths in Nazi concentration camps 
only 40 years later. 

Nevertheless, students will probably easily 
understand that the early Boer victories, the 
burning of their homes, the dea ths in the camps, 
and the British attempt to 'anglicise' the Boers, 
all contributed to powerful and long-lasting 
resentment of the British by the Boers: an 
important feature of twentieth-century South 
African history. These points are pulled together 
in the Task on page 21. 

The incident revealed in Sources 5 and 6 is 
important because it shows students how little 
difference there was between the two white 
groups in their attitudes towards black Africans. 

Worksheets 8 and 9 can now be completed. 
They both make clear the main point in this 
chapter about history and its importance to 
different groups in South Africa. 
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CHAPTER 2: WAS SOUTH AFRICA 
RACIALLY SEGREGATED IN 1948? 
Although apartheid began in 1948, it did not come 
out of a clear blue sky into the peaceful and 
racially integrated country of South Africa. Among 
the first big questions students might be asked are 
'How new was apartheid?' or 'Was 1948 a turning 
point?' They therefore need to know something 
about race relations in South Africa before 1948. 
That is what this chapter is about. 

Students will already know, from Chapter 1, 
that racial inequality was present in South Africa 
from the first Dutch settlements in 1652, and that 
the British take-over in 1806 made little difference. 
A good starting point for this chapter might be 
simply to recap those attitudes and events. 

Despite this early racism, however, South 
Africa was not racially segregated. Nor were black 
Africans in a depressed position. The three bullet 
points at the top of page 22 explain why. It was, 
mostly, a country of black and white subsistence 
farmers, with a few rich farmers, all of whom 
were white. This not entirely inharmonious 
situation was blown apart by the changes 
described next. Both of them are major economic 
events, with huge social consequences, which 
utterly changed South Africa and its race relations. 
Both provide excellent examples of how political 
power can be used to achieve what a group of 
people want when they cannot manage to get 
what they want in any other way. 

How did the Mining Revolution 
increase racial segregation? 

Students' Book pp. 22-25 
Worksheets 10, 11 

In the late eighteenth century Britain underwent 
its Industrial Revolution which totally ch anged 
the country; a hundred or so years later, South 
Africa had its 'Mining Revolution'. The results 
were equally cataclysmic. 

• It was rapid: forty years before the picture in 
Source 5 (page 24) was taken, the area was 
open country. 

• It made South Africa, and some South 
Africans, very wealthy. 

• Like the British Industrial Revolution, it made 
South Africa an urban, industria l, rather than 
a rural, agricultural, country. 

• It linked South Africa to world trade and 
banking: the country was no longer a colonial 
backwater. 

Soon after gold was discovered, mine-owners 
began to see the potential for enormous growth 
and huge profits, ifthey could solve the labour 
problem cheaply. If they could not, the gold 
would have to stay in the ground. Students need 
to see that this was the situation that led to the 
development of the migrant labour system. This 
is a system of providing labour that they will be 
unfamiliar with- the nearest parallel in Britain 
might be working on the oil rigs or on major 
roadworks (where people, usually men, live 
close to their work and away from their families 
for long periods). However, in both of these 
examples there are none of the racial overtones 
or the pressure to force workers into the system 
that there were in South Africa. 

The focus for finding out about the migrant 
labour system is the paired information on 'The 
Attraction ' and 'The Reality' (page 23). Workers 
came (and still come) from all over southern 
Africa: only abo ut half of the migrant workers 
were actually South Africans. The whole system 
had racial inequality and white racism built into 
it. White mine-owners were not prepared to 
have an influx of workers, together with their 
families, into the mining areas, as had happened 
in British industrial towns. In South Africa the 
mine-owners had only to pay minimum wages, 
on the grounds that mineworkers were fed and 
housed by the mining companies, and that the 
workers' families were supported by their work, 
especially women's work, on the land, often 
hundreds of miles away. Clearly this was 
disruptive to family life and added emotional 
stress to the physical demands of the system, 
which were enormous. 

The miners' day started at 6 a.m. with several 
hours of ' lashing' - shovelling. Separation of the 
races continued underground, with black 
workers controlled by better paid white 
overseers, who often had tough black assistants 
to help them. Explosive charges were then laid 
to loosen new rock for the next shift. Blacks 
worked between nine and fifteen hours with no 
breaks or food. Whites worked ten hours, with a 
two-hour break. Working conditions were 
atrocious; accidents were common and no 
compensation was paid to victims or their 
families. According to their contract, the workers 
had to work a certain number of shifts. Usually 
this meant that a 'six month' contract took seven 
or eight months to fulfil. 

Conditions in the miners' compounds were 
appalling. They were over-crowded, dirty and 
unhealthy. Some held 3,000 workers, with 20 to 
50 men per room. The rooms were often 
unheated. Hygiene was poor. Toilets consisted of 
a long bench with up to 20 holes. Lights were 
left on all night. Food was poor and inadequate 
for the hard physical work the men were doing: 
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it usually consisted of mea lie porridge with 
about 1 kg of mea t (o ften tripe) per week per 
man. Miners had to spend up to half their 
wages buying extra food. Discipline was s trict, 
enforced by a white compound man ager, 
helped by a black 'induna' (assistant) and 
compound police - usually Zulus. Miners were 
not usually allowed to leave the compound and 
the 'pass' system was soon set up to stop them 
running away. This near-imprisonment also 
made it difficult - a lmost impossible - for the 
workers to organise any kind of protest about 
the ir conditions. The fact that they were only 
'temporary' also inhibited protest. So did the 
fa ct that workers in the same mine were often 
recruited from the same villages and the same 
ethnic group so the differences between the 
groups remained. In the early twentieth century 
these linguistic and other ethnic differences 
usually prevented united action by black people 
in any form of protes t. Students should 
understand that this system continued 
throughout most of the twentieth century, with 
only minor changes. 

In 1903 the dea th rate was 112 per 1,000 
workers. Most di ed as a result of living 
conditions, rather than working conditions: 57 
per cent from pneumonia or meningitis, 12 per 
cent from intestinal infections, 6 per cent from 
scurvy, 5 per cent from tuberculosis, 20 per 
cent from other causes, including accidents at 
work. 

Worl{sheet 10, used with Sources 4-6 on 
pages 24-25, allows students to summarise the 
impact of the migrant labour system by focusing 
on the experiences of one young man. 

Students should be made aware that black 
workers did not want to come to the mines
they had to be forced into the system. Mine
owners put pressure on the government to 
pass legislation making Africans pay a tax, in 
cash, even though many of them did not deal 
in cash. White farmers also supported this: 
they needed more workers and wanted to 
force black farmers to leave their own 
subsistence smallholdings and work on their 
large farms. The government usually 
responded to these demands of 'gold and 
maize' (mine-owners and commercial 
farmers). Once the necessity for cash had been 
established, the only way open to most black 
families was to go and work in the mines, or 
on a white-run commercial farm. The 
Questions on Sources 4-6 pull together the 
elements of this stor y. 

VVorksheet 11 collects together some sources 
of white origin, most of them not in the Students' 
Book, to reveal thi s pressure on the government 
to meet the mine-owners' demands. It also 
revec,lJs their racist views. 
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The Task on page 25 asks s tudents to 
summarise the impact of all this on the pos ition 
of black people in South Africa. Elements to be 
included are: 

• family and ethnic structures were broken up 
• black people began to live in urban areas 
• black workers were seen merely as providers 

of labour, not as human beings with other 
needs 

• racial discrimination in employment was 
magnified by the Mining Revolution 

• unequal treatment in wages, hours, conditions, 
rights and health was established. 

The Activity sustains the link with the Universal 
Declaration of Human Rights in the Introduction. 

How did white rule before 1948 · 
affect black South Africans? 

Students' Book pp. 26-31 
Worksheets 12, 13, 14 

At the end of Chapter 1 we left South Africa under 
British rule. Soon it became clear that this was 
also to be white rule. The reasons for this are 
outlined at the beginning of this enquiry. Having 
won con trol of the government, the white 
population passed laws that were extremely 
advantageous to themselves, compared to black 
South Africans. The three areas in which this was 
done- land, housing and jobs -provide the 
structure for this investigation. Worksheet 12 
provides a copy of the table for students to record 
their results in summary from the three Task 
prompts on pages 28, 29 and 31. It will become 
clear that by the 1940s black South Africans were 
well on the way to the 'separate but unequal' 
situation crystallised by apartheid. 

• Land. It was the 'alliance of gold and maize' 
that led to the passing of the 1913 Land Act. 
This was part of the continuing pressure from 
these two powerful interes t groups to force 
black Africans away from subsistence 
farming (where they were virtually free of 
most forms of white control) and into farm
labouring or mining. The division of the land, 
and an unfair division it was too (87:13), was 
an important foundation upon which 
apartheid built. The Activity on page 28 
encourages students to think about the 
impact of the Land Act. (Sol Plaatje was a 
founder member of the ANC. His description 
of the Kgobadis is heart-breaking, and 
includes an account of having to trespass on 
white-held land at night in order to bury their 
little daughter who died on their way to seek 
work.) 
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• Housing. Students should note the 
contradiction already inherent in white policy 
towards black residence in urban areas. It is 
obvious here, before apartheid, and it was, in 
the end, one of the reasons for the collapse of 
apartheid. This contradiction is pointed out in 
·worksheet 13. 

Two kinds of housing should be pointed 
out from the group of Sources 7-11 (pages 
28-29). Some are newly built, to an inferior 
standard, and segregated; some like 
Sophiatown and District Six in Cape Town 
are anomalies left over from an earlier time. 
In these areas black people had been able to 
buy property before the Native (Urban Areas) 
Act of 1923. They were often slum properties, 
but black residents had legal rights and the 
area was not racially segregated. 

• Jobs. The other great economic force that had 
an impact on racial policy before 1948 was 
the Great Depression. It forced poor farmers, 
particularly, ofT the la nd and made jobs hard 
to find. Here the division between whites and 
blacks is most starkly seen. Poor whites, like 
those in Sources 15 and 14, were no difl'erent 
from poor blacks who had been forced to quit 
farming and seek employment. The best 
chance of a job was in the towns and cities. 
But whites had the vote, a nd so 
discrimination in employment was enshrined 
in law. Jobs on the railways, Source 16, is the 
most interesting example. 

Worksheet 14 is a writing frame for a piece of 
extended writing. This pulls the three aspects 
outlined in this investigation into an essay about 
the extent of segregation in South Africa by the 
1940s. 

CHAPTER 3: WHY DID THE 
NATIONALISTS WIN THE 1948 ELECTION? 
Introduction 

Students' Book p. 32 

The Introduction describes what a shock the victory 
of the National Party in the 1948 election was. 
Smuts and the United Party had been in power 
throughout the Second World War. Smuts had an 
international status as an Allied war leader and had 
taken part in the discussions which led to the setting 
up of the UN. He was admired less in his own 
country, and even lost his own seat in the election 
(to Wentzel duPlessis, see Source 2, page 32). 

Nevertheless, Malan seemed an unlikely person 
to win power. He had, in fact, left the National 
Party to form the 'Gesuiwerde' (Purified) National 
Party in 1934. For a while he was the leader of a 
tiny group of fanatics. However, as the war 

progressed the main National Party collapsed, 
leaving Malan to inherit its position and support. 

Something of the mood of the time is 
illustrated by Sources 1 and 2. Students should 
also think about why Govan Mbeki (Source 3), 
(father ofThabo Mbeki, elected President in 
1999), and Oliver Tambo (Source 4) , have such 
diametrically opposed reactions to the Na tional 
Party's success. 

This chapter attempts to explain why the 
National Party won the election. The Introduction 
ends with three possible hypotheses for the three 
investigations that follow. 

How effective was organised 
resistance to segregation before 
1948? 

Students' Book pp. 33-36 
Worksheet 15 

We have already seen, in Chapter 2, that the 
(almost) whites-only governments of South 
Africa before 1948 carried out strongly 
segregationist policies. Students w ill h ave a 
better idea of the achievem ent of the ANC- and 
why it took so long to topple apartheid- if they 
can appreciate the weakness of resistance to 
these policies at the time. 

The answer to the key question for this 
investigation is clearly 'not very'. The table for 
recording the results of the Task on page 33 is 
copied as Worksheet 15. 

t. The ANC 
The section on the ANC sets out the inherent 
weaknesses of black resistance to segregation 
during the first half of the twentieth century. 
These have been summarised below. 

• Very few educated, literate, black people. 
• No strong black organisations. 
• Ethnic differences between groups created 

barriers to united action. 
• Most black people lived in rural areas, 

isolated from each other. 
• Early black leaders had a policy of t1·ying to 

copy white attitudes and w ere not really 
interested in the plight of the mass of black 
people (see, for example Source 3, page 34). 

• These leaders were also deferential to whites. 
Many had a nai've faith that 'good' whites 
would listen to their demands if they were 
respectfully put - see, for example, Chapter 2, 
Source 1, page 26. This is just one of several 
deputations to London (remember that South 
Africa was part of the British Empire, ruled 
ultimately from London and by the British 
monarchy) . 
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These points he lp to explain the ineffectiveness 
of the ANC in these early years ; they also help to 
demonstrate the changes Albert Lutuli, Nelson 
Mandela and others made to the A C in the 
1950s - see Chapter 5. Students should 
remember the sentence: 'There is not a straight 
line of development from Sol Plaatje to Nelson 
Mandela.' 

2. Anti-pass demonstrations 
These demonstrations were by urban black 
people, the only ones to be affected by the Pass 
Laws at that time. The Pass Laws were a burden 
to black people throughout the years. 

• You had to own a passbook and carry it at all 
times. 

• You could be fined for petty breaches of the 
Pass Laws. 

• You had to keep your passbook up to date. 
• It could carry gra tuitous comments from 

employers, which might not be fair. 
• It gave white policemen an excuse to stop and 

question a black person anywhere, at any 
time. 

As we have seen, urban blacks were s till a 
minority, but the demonstrations did show that 
all black people, from whatever ethnic group, 
faced the same problems and could come 
together in combin ed resistance. What they met 
with , of course, was a so lid determina tion from 
almost all whites that opposition and res istance 
from black people was out of the question. Their 
protests were cm shed; their pleas ignored. The 
women's demonstrations were very important, 
and more will be seen of their protest in 
Chapter 5. 

5. Indian resistance 
The Indian community played an important part 
in resistance to white rule right up to the fall of 
apartheid- other figures and protests will be 
encountered later. One of the reasons why anti
segregationist resistance was so disunited was 
that many black people were unwilling to work 
alongside Indians. One of Mandela's 
contributions to the building up of a strong, 
united resis tance movement was, as we shall 
see, his bringing together of black and Indian 
opposition within the ANC. 

Students may well have heard of Mahatma 
Gandhi, but they may not know of his 21 
formative years in South Africa. Although h e left 
the country in 1914, his legacy strongly affected 
black South African resistance throughout the 
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rest of the century. Either at this point, or later, 
in Chapter 5, students should discuss th e 
purpose and implications of non-violent protest. 

4. Tt·ade unions 
The factors involved in the failure of trade 
unionism to take the lead in resistance are the 
same as in the rest of this section: difficulties of 
establishing and maintaining unity; problems of 
leadership; tough white opposition. 

5. Communists 
The story of South African Communism is an 
extraordinary one. In many ways, South Africa is a 
strongly anti-Communist, individualist country. 
Certainly this became the predominant ideology 
under apartheid (see especially Chapter 6). 
Nevertheless, Communism was very strong 
among miners in many countries in the late 
nineteenth and early twentieth centuries, and 
when these miners migrated to South Africa they 
brought Communist ideas with them. However, 
ideas of class solidarity were complicated in South 
Africa by the racial divide. Who were the working 
classes? Black, underpaid labourers? Or better
paid white miners? Worries about employers 
using cheaper black labour to force down white 
wages led to some weird distortions, such as the 
famous slogan 'Workers of the World Unite for a 
White South Africa!' After the white miners' 
strikes were brutally crushed, Communism 
remained an influential element in white South 
African working class and trade union life. 

The first few black Africans encountering and 
understanding Communism were uncertain· 
what it might mean for them. The two opposing 
reactions can be seen in Sources 9 and tO. 
Relations between the CPSA and other black 
resistance movements were cool, but again 
Mandela's influence was evident in building 
bridges between the ANC and the Communists. 
The white members of the first ANC government 
were Communists- see Chapter 8. 

6. Segregationist black groups 
The items here are just markers for elements of 
the black South African scene which we will 
return to later in the book. 

Having reviewed the six resistance types for 
Worksheet 15, studen ts could think about how 
social and economic change in South Africa 
would affect the strength of, and support for, the 
resistance movement. 
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How did the Second World War 
change South Africa? 

Students' Book pp. 37-39 
Worksheets 16, 17 

The changes that took place in South Africa 
during the Second World War were partly a 
reversal, partly an acceleration, of what had 
been happening before. Students could address a 
short string of questions to explore this point. 

1. Black South Africans were not a llowed to 
carry arms in their country's forces during 
the Second World War. Why not? 

Z. Manufacturing industry in South Africa 
flourished because of the war. Why? 

5. More black w orkers were taken on than 
white workers. Why? 

4. The government had fewer Afrikaners in it 
during the war. Why? 

5. Minor improvements were made to 
education, housing and hea lth for black 
people. Why? 

6. Black people took part in protests, for 
example bus boycotts and strikes. Why? 

"Vorksheet 16 also looks at these changes, and 
at reactions to th em , but from the point of view 
of both black and white South Africans. 

For the long-term consequences the black 
reaction is important: more black people moved 
to urban areas; they began to have a greater 
sense of their own value and contribution to the 
economy; there were more opportunities to air 
common grievances which led to a breakdown 
of inter-ethnic barriers. 

For ordinary white South Afri can males 
returning from the war, these changes resulted 
in a strong feeling of resentment and a wish to 
reinforce w hite supremacy. 

The international context is important for 
students to note : 
• There was widespread revulsion when the 

Allies entered the German concentration 
camps in 1944. Knowledge of Hitler 's 'Final 
Solution' was now public, even though 
governments had known about it earlier in 
the war. All kinds of racism were becoming 
discredited. 

• One of the Allies' war aims was the claim that 
they were fighting for personal freedom. This 
was first written up in the Atlantic Charter of 
1941. As a member of the Allied forces, South 
Africa had to be associated with these aims. 

• From the Atlantic Charter , several Allied 
leaders proceeded to draw up the Charter of 
the United Nations at Dumbarton Oaks in 
1944 and signed the Charter in San Francisco 
in 1945. The words of the Charter 

emphasised human rights and led to the 
eventual drawing up of the Universal 
Decla ration of Huma n Rights in 1948, see 
pages 4-5. 

• Jan Smuts, South Africa's Prime Minister 
since 1939 and leader of the United Par ty, was 
Malan's main opponent. He was actively 
involved in all these developments and had 
helped to write the preamble to the Charter of 
the UN, w hich emphasised huma n rights. 

• All these developments were r egarded with 
extreme suspicion, scepticism, a nd even 
hostility by many South African w hites. 
Although Smuts seem ed always to forget his 
principles of equality as soon as he stepped 
off the aeroplane in South Africa, h e was 
discredited in the eyes of the whites. 

Malan and the National Party proved more in 
tune with the post-war resentments ha1·boured 
by the majority of the white population. 
Wo1·ksheet 17 gives students an opportunity to 
see if they can show how politicians capitalise 
on the feelings of the electo ra te. When they have 
completed their poster s, students cou ld look a t 
Source 7, page 43, to see the kind of thing that 
Malan's supporters were actually dis tributing. 

How did the National Party 
appeal to white voters? 

Students' Book pp. 40-43 
Worksheets 18, 19 

T he Na tional Party governments of the apartheid 
period were dominated by - and often 
exclusively filled by - Afrikaners. This was 
never the situation up to 1948, hence tbe 
remarks by Malan in Source 1 (page 32) of this 
chapter . "Vorl"sheet 18 is a n activity based on 
Source Z on page 41, showing how the various 
elements of the Afrikaner revival fitted together. 

It might be necessary to remind s tudents of 
the versions of the story of the Great Trek given 
on pages 12 and 19, and how it was reinterpreted 
100 years later as part of this Afrikaner revival. 
The context of the other elements given here 
may help to throw light on why this event 
suddenly becam e such an emotive symbol for 
Afril{aners and how his tory is often really about 
'now', even when it pretends to be about ' then'. 
Malan had been a great supporter of the 1938 
celebrations and w as a former editor of the 
Afrikaner newspaper De Burger. 

Links between several National Party leaders 
and the Naz.is were quite strong. Like Hitler, 
these m en believed that they belonged to a 
'superior' race selected to r ule over 'inferior' 
races. Several, including the 'architect' of 
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apartheid, Dr Verwoerd, Prime Minister 1958-66, 
had studied at German universities. Th ere was a 
Nazi-style organisation called the Ossewa 
Brandweg (Ox-wagon Sentinels, or OWB). They 
held torchlight rallies and copied the Nazi Party 
style in several ways. Some OWB members were 
involved in sabotage during th e war. The links 
between leading National Party figures and the 
Nazis were strong enough for some to be 
imprisoned during the war as Nazi 
sympathisers. These included John Vorster, 
Prime Minister 1966-78, and Piet Meyer, Head of 
the South African Broadcasting Corporation 
during the apartheid years. 

Worksheet 19 helps students understand the 
success of the National Party by focusing on the 
links between events and problems arising from 
the war, disgruntled groups of white voters, and 
National Party promises. In groups of two or 
three, students should cut out the cards and 
arrange them into sequences of three: a problem, 
a white group affected, and a Na tional Party 
response. An example of a sequence is shaded 
on the worksheet. An important angle to 
emphasise, arising from the five 'cards' in the 
third co lumn of this worksheet, is that apartheid 
was, from the start, tailored to fit different 
electoral needs. It did have an underlying 
philosophy, but, from the beginning, it was 
presented differently to different people, and 
may not even have been con sistent. This will be 
the subject of a major enquiry in Chapter 4. 

Finally, the Summary Task on page 45 pulls 
togeth er the information collected in response to 
the main enquiry of the chapter, started on page 
52, into a piece of extended writing. 

CHAPTER 4: WHAT WAS APARTHEID? 
Introduction 

Students' Book pp. 44-45 

Students now come to an important chapter 
which describes in some detail what apartheid 
was and how it was legislated into effect. It then 
goes on to look at some of the historical queries 
that have been raised about apartheid. 

The two newspaper items on page 44 should 
stimulate students' interest when they read an 
account of a system of government which was, 
at times, bizarre, and usually quite outside their 
experience. When they have completed the first 
investigations they could come back to the two 
newspaper items to see what laws the two 
people had broken. 

The Task on Sources 2 to 8 is also designed to 
raise interest. The sources should be briefly 
discussed h ere, as a comprehension and review 
exercise: how much do students know already? 
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We are not talking abo ut racial prejudice here, 
or even racial discrimination as practised in the 
southern USA for many years. We are talking 
about a concerted effort to separate difl'erent 
peoples within the same country. Hence the 
reference to the importance of 'separateness', 
which is the literal definition of apartheid, on the 
first page of the chapter. 

How did the Nationalists 
introduce apartheid? 

Students' Book pp. 46-51 
Worksheets 20, 21, 22, 23 

This book splits apartheid policies and 
legislation into six aspects: 

• defining a person's race and preventing any 
more people of mixed race being born 

• separating the races in public areas 
• separating the races in housing 
• separating the races in schools 
• dividing the whole country into different 

areas for different races 
• crushing opposition. 

In some textbooks it is stated tha t something 
called 'petty apartheid' came first, followed by 
more far-reaching laws. The chronology does 
not support this. When apartheid was being 
dismantled, in the 1980s, the phrase 'petty 
apartheid' was used to describe the kinds oflaws 
dealt with in the second section of this enquiry. 
A glance at the timeline on page 9 shows that 
much more important and trenchant legislation 
preceded the laws about beaches, benches, 
transport, and so on, later described as 'petty'. In 
fact, the timeline shows that the National Party 
proceeded piecemeal, law by law, dealing with 
issues one at a time, with no chronological plan. 
(This is indeed one of the counter-arguments 
against the whole idea of there being a National 
Party 'master-plan' - see the second enquiry in 
this chapter, on page 52.) The most sensible way 
for students to approach the barrage of 
legislation is on an issue by issue basis, as h ere. 

1. Defining a person's race 
These laws were introduced quite early on. 
Indeed racial classification of every individual 
was a logical first step if further laws were to be 
passed based on the treatment of races. They 
clearly mark a huge intrusion into person al 
freedom. They also produced some of the most 
bizarre actions of the apartheid era, as people 
were re-classified, family members classified 
differently, and so on, in personal stories which 
would be hilarious if they were not often so 
tragic. After all, your racial classification affected 
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every aspect of your life, from where you lived, 
to your schooling, job prospects and who you 
were allowed to marry: if you were non-white 
there was no escaping some penalty of the 
apartheid system. 

2. Separating the races in public areas 
This was the most obvious aspect of apartheid to 
the casual visitor and one which was a daily 
irritation, rather than actually life-inhibiting. Some 
ofthe craziness of this kind of law is described in 
Source 1. As the Questions here begin to explore, 
apartheid brought about a system which was not 
only separate, but also highly unequal. Students 
could begin to think about this feature of apartheid 
as they look at the remaining four aspects. 

3. Separating where people lived 
Separation of housing areas had already begun 
in the 1930s (see pages 28-29). However, the 
Group Areas Act had two fearsome consequences: 

• Every part of a town or city was zoned by 
race. Needless to say, the most desirable 
areas were zoned for white housing. Housing 
occupied by people of the 'wrong' colour was 
demolished. Thi s is what happened to both 
Sophia town and District Six (for more on 
these areas see the notes to Chapter 2 on page 
12 of this Teachers' Resource Book). New 
housing was built for people made homeless, 
but it was constructed miles away from their 
previous homes. Sources 4-9 and the 
Questions support the investigation of this 
process. Father Trevor Huddleston, later the 
Anglican Bishop ofTanzania, then Stepney, 
then Mauritius, describes the horrific 
demolition of Sophiatown in Source 5. 

• There was not enough housing provided for 
all the black people seeking work in the city. 
People therefore built themselves 'squatter 
camps' out of scrap materials. Life here was 
squalid and insecure, as the government 
regularly sent in bulldozers to remove people 
living in the 'wrong' area. Worksheet 20 is 
based on Father Huddleston's description of 
life in one of these squatter camps. 

4. Separating the races in schools 
The nature and purpose of education often 
brings out the motives of a government very 
clearly. The chillingly explicit Sources 10 and 
11, page 49, both from Dr Verwoerd, speak for 
themselves about apartheid's racial philosophy. 

5. Dividing the country into black and white 
areas 
This policy, and the laws which stemmed from it, 
deeply affected black people's lives. Some 
National Party members really did intend to 

exclude black people from cities and force them to 
live on the 13 per cent of the land they had been 
allocated in 1913. 'Influx contro l'- controlling the 
flow of black people into the cities - became one 
of the most controversial aspects of apartheid 
policy. Source 15 should be noted as an example 
of the inhuman attitude of much of this policy. 

The policy was accompanied by the extension 
of the Pass Laws, which were duly hated by two 
generations of black South Africans. 

6. Crushing opposition 
Strictly speaking, this is not a race-based policy, 
but control of opposition became such a feature 
of the apartheid years that it must be included 
here. Much more of this policy will be discussed 
in later chapters. 

Having found out precisely what apartheid was, 
students are now in a position to analyse it in a 
number of ways. The first of these, Tasl\. 1 on 
page 51, supported by Worksheet 21, 
investigates the inequality of apartheid. 

Task 2, supported by Worksheets 22 and 23, 
examines the human rights aspects of apartheid, 
and looks at whether the policy represented a 
break with the past. The third column on 
Worksheet 22 ('Was this right safe before 
apartheid?') will require a look back over 
Chapter 2. Question 4 of Task 2 (Worksheet 23) 
should present a visual survey of how 
innovative apartheid was, allowing s tudents to 
reach personal conclusions about it. Overall, 
they are likely to conclude that it went 
considerably further than previous policies, but 
was not, in most major ways, totally new. 

Was apartheid all planned from 
the start? 

Students' Book pp. 52- 53 
Worksheet 24 

This short enquiry is a novel one for textbooks, 
but one which students should invesigate. 
Pursuit of the answer throws light on how 
apartheid worked, and how it changed over the 
years, questions that GCSE students are quite 
capable of considering. 

The fundamental contradiction, presented on 
page 52 as 'Idealist apartheid' versus 'Practical 
apartheid', goes right back to the National Party's 
attempts to catch as many voters as possible in 
1948. This contradiction was never resolved and, 
in the end, it helped to bring about the party's 
downfall. Sources 3-7 show how the split ran 
right through the National Party. 

Worksheet 24 pulls the investigation together. 
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How did apartheid change 
under Verwoerd? 

Students' Book pp. 54-58 
Worksheet 25 

The diagram, Source 3 on page 54, shows that 
Verwoerd in 1958 was in a much more powerful 
position than Malan had been ten years earlier. 
He was also an intellectual, with ideas for 
pushing apartheid to the limit. His policy for the 
Bantustans was not, therefore, some crackpot 
side-show, but a central part of a policy intended 
to restrict black people (70 per cent of the 
population) to a small portion of the land. That is 
why he pursued this policy so energetically and 
why so much money was spent trying to make it 
work. It is important for students to see this. 

In fact, of course, the Bantustans were a farce, 
if at times a cruel farce. The policy was a failure 
for four main reasons: 

• their rulers were clearly puppets of the white 
government, and they were often corrupt 

• there was never any chance of the 
homelands, often poor, agricultural land, 
supporting more than a tiny number of 
people. The map, Source 5, shows that some 
of the Bantustans were not really viable 
pieces of territory. Most of the inhabitants 
made a Jiving by commuting to the nearest 
city to work 

• white industrialists and white farmers were 
not prepared to face genuine competition 
from Bantustan-based industry or agriculture, 
so any real potential was not allowed to 
develop 

• many white employers connived in keeping 
black workers near the cities, where they 
wanted them. 

Worksheet 25 examines one of the syllabus 
questions: 'Who benefited from apartheid?' The 
story of white prosperity is obvious and could be 
dealt with at several points in this book. Cheap 
black labour and the demand for South Africa's 
mineral wealth (see especially Chapter 6, 
Source 7, page 98), together with plentiful 
servants and a pleasant climate, ensured that 
whites enjoyed one of the highest standards of 
living in the world, comparable with California. 
This investigation, however, also reveals that 
some black people benefited from apartheid. 
This attempt to create a 'black middle class', who 
would be loyal to the apartheid system, was at 
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the centre of Botha's approach in the 1980s (see 
Chapter 7). Both then and during the years of the 
Bantustans, however, white South Africans were 
not prepared to give enough to really make the 
policy work. 

Source 12 gives a very different perspective 
on the way South Africa was divided during this 
period and how ordinary people, including 
children, were affected. Journey to Jo'burg, by 
Beverley Naidoo (published by Collins, 1996), 
initially arose out of a meeting of the IDAF (see 
page 100). It is aimed at younger children, but 
well worth reading. 

The Task, page 58, looks again at the 
contradictions of Verwoerd's apartheid regime. 

What impact did apartheid have 
on the lives of South Africans? 

Students' Book pp. 59-61 
Worksheets 26, 27, 28 

The next enquiry is quite different from anything 
else in the book. Students have looked at the 
factual aspects of the apartheid system from 
1948 to 1964. But what was life like behind the 
headlines and the policy statements? The 'family 
albums' on the next three pages create the lives 
of sixteen (fictitious) people, from six families. 
They are in some ways typical, even 
stereotypical, but the intention is to show how 
people tried to live ordinary lives, with ordinary 
concerns, in an extraordinary situation. 

The enquiry may be tackled in a number of 
ways. Students could read and talk about the 
family albums. They could compare the lives of 
the people described with their own lives. They 
could approach the situation through discussion 
based on the Task on page 59. 

Worksheet 26 could be used to learn more 
about the lives of children and about how a 
shebeen operated. The novel from which the 
extracts are taken, Down 2nt1 Avenue, is one of 
several readable stories about this period. 
Marabi Dance, by Modikwe Dikobe, is more 
detailed and includes accounts of working in a 
goldmine. Both books were published in the 
Longman's 'African Writers' series. 

Students could use the simple Worksheet 27 
or the more detailed Worksheet 28 as an 
overview of what these stories tell us about life 
in South Africa in 1976. 
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Was apartheid bound to fail? 

Students' Book pp. 62- 63 
Worksheet 29 

This short enquiry begins to question whether 
apartheid could possibly last. Students should 
have already begun to doubt this from their 
examination ofVerwoerd's apartheid regime. 

The statistical graphs and tables, Sources 1-4, 
present quite a different form of evidence to that 
already encountered. Some students are thrown 
by this kind of presentation of information, so 
these sources are intended to provide practice. All 
four have been kept as simple as possible. There 
are issues ofreliability, completeness and 
usefulness to be questioned. Beyond these, there is 
the big question of apartheid's future. The 
information in Source 1 was worrying for whites, 
but Source Q is perhaps the most telling here, as it 
shows a trend in direct contradiction to the aims 
of apartheid. Source 3 might not be surprising, or 
worrying. The information in Source 4 presages 
South Africa's plunge into violence in the 1990s. 

Worksheet 29 is a writing frame for a piece of 
extended writing on this investigation. 

Conclusion 

Worksheets 30, 31 

Worksheets 30 and 31 form a conclusion to this 
chapter by providing an opportunity to consolidate 
the work on the apartheid system (Worksheet 30) 
and a place to record the results of the four 
investigations we have carried out (Worksheet 31). 

CHAPTER 5: HOW DID BLACK SOUTH 
AFRICAN RESISTANCE TO APARTHEID 
CHANGE BETWEEN 1948 AND 1 976? 
The previous chapter describes apartheid and this 
chapter describes resistance to it: together they 
form the central section of the book. The first point 
to understand is that resistance came from many 
quarters and varied a great deal over time. The 
full story is even more complicated than in this 
chapter, but even here there are eight enquiries, a 
review task and a postscript. If you have limited 
time, the important enquiries are: 

• How did the ANC become an active resistance 
organisation? 

• How did the government deal with 
resistance? 

• What were the results of Sharpeville? 
• How did Black Consciousn ess change 

people's lives? 
• Why did the school students of Soweto r iot in 

1976? 
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Introduction 

Students' Book pp. 64-65 
Worksheet 32 

It is important not to write history backwards: 
that is, not to start from the victory of the ANC in 
1994 and assume a steady growth of opposition, 
led always by the ANC, over the preceding 
decades. In Chapter 3 we saw how weak, 
disunited and Leaderless black resistance to 
racial segregation was in the 1930s. This 
Introduction, supported by the questions in Task 
1, reminds students of the factors working 
against black people. It also suggests that their 
unique weapon, if only it could be mobilised, 
was their mass strength. 

Task 2, using Worksheet 32, will reveal the 
other key feature of this chapter: that although it 
does tell the remarkable story of the rise of the 
ANC to a position of Leadership in the struggle, 
resistance activities were diverse, and there 
were periods when government repression 
almost defeated the ANC. 

How did the ANC become an 
active resistance organisation? 

Students' Book pp. 66-70 
Worksheets 33, 34 

This enquiry traces the rise of the ANC, and 
introduces students to Nelson Mandela and other 
leading ANC figures in the long struggle from 
the 1940s to the 1990s, including Oliver Tambo 
and Walter Sisulu. Many students will be 
interested in the 'Africanist' ideas of Anton 
Lembede, clearly an influential figure and, in 
these early years, more significant than 
Mandela. Lembede died in 1947. Mary Benson, 
author of a biography of Mandela, describes 
Lembede thus: 'scholarly, magnetic ... son of 
Zulu farm labourers so poor that they wore 
sacks for clothing, and so determined that their 
child be educated that somehow they had 
scraped together the fees for a primary school.' 
His death was 'a tragic loss'. 

It is obviously important to remind students, 
who are only familiar with Mandela as an old 
man, what a striking figure he was in his 
youth: fit, tall, a keen boxer - see him in 
Source 3. The Activity on page 66 sets up the 
issues for this investigation. Students should 
be reminded of the context of resistance in 
these years: the growing body oflaws that 
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were passed to set up apartheid in South 
Africa, but also the successful campaign for 
independence for India in 1947 and the Civil 
Rights movement in the USA, which began to 
gather momentum in the 1950s. 

The main objectives of the years 1944 to 1955 
for the ANC were: 

• a more active, campaigning policy 
• an attempt to create a mass movement 
• a commitment to non-violence 
• to work with other organisations. 

Students should sort the events of these years 
against these four points. They could go on to 
estimate how successful the ANC was in 
fulfilling each objective. 

The Freedom Charter is a key item in ANC 
history. It remains at the core of ANC beliefs. 
These ideas are often called 'Charterist'. The 
story of how the points were collected and 
agreed tells us a great deal about South Africa at 
that time, and about the attempts of the ANC to 
seize the moral and democratic high ground. 
The terms of the Charter derive from several 
political standpoints, and Worksheet 33 
supports Task 2, page 69, in analysing it. 

Worksheet 34 provides an opportunity to 
summarise the changes which took place within 
the ANC and in its position in the resistance 
struggle. 

What other forms did resistance 
to apartheid take in the 1950s? 

Students' Book pp. 71-73 

The opening Activity helps to shape this short 
enquiry into an examination of a variety of 
other forms of resistance. All of them were 
reactions to specific grievances, rather than to 
big political issues of principle. Note that some 
people took up violent means but others did 
not. 

Source 3 is a powerful statement about the 
impact of living conditions in South Africa on 
women. Several of the points made are really 
about poverty, but exacerbated by apartheid. 
Students interested in the effect of apartheid on 
women will find more information on 
Worksheet 26. 

The bus boycotts make a good case study of 
a successful protest: what was it about that 
particular situation which meant that the 
protest was successful? Note that the bus 
boycott initiated by Rosa Parks in 
Montgomery, Alabama, USA, took place in 
1955. 
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How did the government deal 
with resistance? 

Students' Book pp. 74-75 
Worksheet 35 

There is no doubt that repression of opposition 
to apartheid moved gradually into increasingly 
undemocratic forms, until the full apparatus of a 
police state was in place by the 1980s. In the 
years covered by this chapter there was still a 
semblance of quasi-legality about repression. 
The situation is summarised on page 74. 

Smear campaigns were always an important 
part of the government's tactics. They usually · 
branded any form of opposition with the label 
'Communism'. Worksheet 35 will help students 
answer the charge that the government was 
repressive and undemocratic. 

What happened at Sharpeville? 

Students' Book pp. 76-77 

Given the attitude of the government (and especially 
the police force) and the insidious removal of civil 
rights from opposition leaders, it was perhaps 
inevitable that serious violence would break out at 
some point The killing of 69 people at Sharpeville 
was a real turning point: its consequences are 
examined in some detail in the next enquiry, but 
here the focus is on finding out what actually 
happened, on looking behind the cover-ups and self
defensive government statements. This is just the 
kind of situation that justifies the development of 
source analysis skills and the source investigation 
questions target the full range. 

Note that the protest at Sharpeville was 
organised by the PAC, not the ANC. 

What were the results of 
Sharpeville? 

Students' Book pp. 78-82 
Worksheets 36, 37 

This would be a good point at which to investigate 
the idea of a 'turning point' in history. Students 
could just look at the list of twelve serious 
consequences, in the Activity on page 78, and 
arrange them in order of importance, to see that 
Sharpeville changed the situation. Alternatively, 
they could start on page 79 and examine why it was 
a personal turning point for Mandela, before going 
back to the Activity. Note that the point of this 
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Activity is the discussion it generates, not the 
accuracy of the answers given. Worksheet 36 
supports this Activity. 

Sources 3 and 4 make absolutely clear the 
nature of the change Sharpeville brought to the 
tactics of the ANC. Again, the international 
context could be explained to more able 
students. Guerrilla warfare was widely 
discussed in the ANC and other dissident groups 
around the world. The examples of China, 1949, 
Cuba, 1959, as well as Algeria, Malaya and, by 
the late 1960s, Vietnam, were cited. The events at 
Sharpeville also brought the ANC into a closer 
relationship with the USSR, and thus involved 
the whole country more deeply in the Cold War. 

The decision to abandon the policy of non
violence also, of course, made the position of 
Nelson Mandela all the more serious when he 
was arrested and tried in 1964. He was on trial 
for his life in the Rivonia Trial. Probably it was 
only his eloquence (demonstrated in the extract 
in Source 5) that saved his life. Tasks 1 and 2, 
on page 82, examine the ideas on which he based 
his defence. Worksheet 37 supports Task 2. 

Nonetheless, Mandela was imprisoned for 26 
years. Students could discuss whether a 
government always has the right to incarcerate 
those who are trying to overthrow it, or whether 
the setting up of MK, which used violence 
against the government, changed that right. 

How did Black Consciousness 
change people's lives? 

Students' Book pp. 83-86 
Worksheet 38 

It is harder to demonstrate the influence of ideas, 
such as Black Consciousness, than to examine 
actual protest actions. The underlying argument 
of this enquiry is that human dignity and spirit 
are irrepressible. The point about the positive 
influence of black poetry and music could open 
this up. Examples from Britain and the USA 
could also be brought in. 

The section on Steve Biko has deliberately 
been given a slightly different look in order to 
emphasise the fact that one person's ideas can 
influence other people through writing. The 
Task on page 84, supported by Worksheet 38, 
could be approached through group work, 
separating the different ways Biko's life, ideas 
and actions and even his death affected South 
Africa. Note that these were the years in which 
the ANC, though not dead, was forced to work 
underground and abroad. 

What were the results of the 
black workers' strikes of 1975? 

Students' Book p. 87 

This enquiry is short, but important. By the early 
1970s, political opposition to apartheid was 
being repressed almost out of existence, so trade 
unionism was about the only organised activity 
open to black people. The strikes of 1975 showed 
that protest against apartheid and white rule was 
not going to be crushed. 

Why did the school students of 
Soweto riot in 1976? 

Students' Book pp. 88-90 
Worksheet 39 

The 1976 Soweto riots announced to the South 
Africans, and to the world, that apartheid could 
not go on. It was more than ten years since the 
ANC had been broken up following the Rivonia 
trial, years in which white rule had seemed 
fairly secure. The riots showed that white rule 
could only stay secure by force. What really 
made everyone sit up and take notice was that 
the rioters were school pupils. 

This may not be so surprising to your 
students. They could start this investigation by 
thinking about the lives of young black South 
Africans in Soweto in 1976. Split the class into 
groups, and have alternate groups look at the 
Soweto students' views of: 

• Adults. To many young people, adults had 
sold out, or given up the struggle. They saw 
some blacks working for the white 
government, as police. They saw others 
developing an alcohol addiction. More than 
anything, they saw their parents' lives of 
hardship and worry. For these reasons, police 
stations and shebeens were often the targets of 
their attacks. 

• Their own future. They could see only the 
same lives of hardship and worry for 
themselves: as second class citizens in a state 
run for the benefit of the white minority. 

Worksheet 59 could be used as support for the 
Task on page 90, or in a causation exercise in 
its own right, leading to an extended writing 
task. 
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Conclusion: How did black 
resistance to apartheid change 
between 1948 and 1976? 

Students' Book p. 91 
Worksheet 32 

This is a review inves tigation for a long and 
diverse chapter. Tasl\. 1 could be supported by 
using Worksh eet 32 again, with the underlying 
emphasis on the varied nature of motives and 
aims of protest. 

After 28 years, apartheid still looked secure in 
1976, despite everything described in this 
chapter. Task 2 suggests two hypotheses to 
expla in this, which could be used for class 
discussion. 

Postscript: What happened to 
Nelson Mandela between 1964 
and 1989? 

Students' Book pp. 92- 93 

The two main aims of the South Afri can 
government during the long imprisonment of 
Mandela, Sisulu and others on Robben Island 
were to destroy the prisoners' morale and to 
make the rest of the world forget about them . 
Neither of these aims succeeded. Foreign interest 
will be dealt with in the next chapter. The 
strength and courage of the prisoners, especially 
Ma ndela, is dealt with here. Robben Island was 
not like an ordinary prison. The prisoners were 
treated harshly, with tough physical conditions, 
poor diet, petty rules (for example, n o whistling) 
and guards who were often openly racist. 
Mandela and his colleagues responded with 
dignity, insis ting on such rights as they were 
allowed, and w inning over some of the guards 
by their good behaviour in the process. The most 
remarkable aspect of their lives was their 
keenness to study, and to discuss political issues, 
even while carrying out hard labour. The 
material on these pages might be discussed 
around the central ideas of heroism and moral 
strength. 

There is also some material on Winnie 
Mandela. For some studen ts, a study of h er life 
wo uld make an interesting coursework 
assignment. 
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CHAPTER 6: WHY DIDN'T THE REST OF 
THE WORLD STOP APARTHEID? 
This is a short but important chapter, a frequent 
focus for exam ques tions. As we shall see in 
Chapters 7 and 8, external pressure had a part to 
play in the fall of apartheid. This chapter 
addresses the issue of why this pressure did not 
have a bigger, or earlier, impact. The 
introductory enquiry examines the long-term 
context of international attitudes to race, followed 
by an investigation of the central question. 

Why did belief in white 
supremacy change? 

Students' Book p. 94 

This section puts apartheid into the wider 
context of racist attitudes prevalent in colonial 
regimes up to the mid-twentieth century. 
Supporters of apartheid could point out, with 
some jus tice, that their policy differed little from 
the way in which most European countries had 
run their colonies. The function of this short 
investigation is to note the reasons why these 
attitudes were dwindling and discredited -
although still present - after the Second World 
War. It makes links between the Holocaust, the 
UN and decolonisa ti on which may be 
con tentious. Nevertheless, it is necessary to 
show why the National Party was increasingly 
out of step with the rest of the world. Students 
need not spend much time on this, but should 
note the issues raised. 

How did the rest of the world try 
to bring about change in South 
Africa? 

Students' Book pp. 95- 101 
Worksheets 40, 41 

The investigation opens with a T ask looking at 
this central question. It divides the possible 
responses into three main options, and is 
supported by Worksheet 40, which can be 
completed as the investigation proceeds. The 
options are: 

• Armed force. The key to this section is 
Source 5, which shows only too clearly how 
accidents of geography (and history) 
contrived to protect South Africa against the 
threat of external invasion. 
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The Questions on page 96 raise some 
important issues: note the attempt by the 
ANC, in the Lusaka Manifesto, to offer 
something to all South Africans, including 
whites. It was this policy that distinguished it 
from the PAC, which was consciously 
'Africanist'. Note also the distinction made 
between Afrikaners and other European 
white colonials: that the Afrikaners did not 
have a 'homeland' to return to ; hence, 
perhaps, a different attitude towards their 
future in South Africa. 

• Sanctions. This section offers two reasons 
why Western nations were extremely 
reluctant to antagonise South Africa: first, 
economic issues (see particularly Sources 4 
and 5, page 97); second, the Cold War. 

Worl\.sheet 41 accompanies Question 1 of 
the Task on page 99, providing a framework 
for handling the kinds of reasons Western 
business people and politicians gave for 
opposing sanctions. 

• Protests by ordinary people. The work of both 
the IDAF and the AAM is acknowledged here. 
Students may doubt whether the actions 
described were more than pinpricks. However, 
they did serve to show that the cause was not 
forgotten, and Western politicians could not 
ignore what they were saying. Disruption of 
sporting links, not just with Britain, but with 
almost the whole world, did have quite an 
impact on ordinary South Africans who were 
not normally interested in politics. Students 
may, with their knowledge of the situation in 
South Africa at the time, think about the 
counter-slogan: 'Keep politics out of sport'. 

CHAPTER 7: WHY WAS APARTHEID 
COLLAPSING BY 1989? 
Introduction 

Students' Book pp. 102-103 
Worksheet 42 

Students left the story of apartheid with the 
system looking pretty strong: external military 
threat, internal uprising and international 
sanctions had all proved incapable ofweakening 
apartheid's hold over South Africa. But during 
the 1980s the apartheid regime began to 
crumble. This chapter discusses why. 

Before students begin the Activity on page 
102, they could think about the three things that 
were different by the 1980s: 

• Source 1 shows that the geographical and 
political situation of the 1970s that h ad h elped 
to bolster apartheid was no longer in place. 

• By 1980 whites made up only 13 per cent of 

the population, as opposed to 20 per cent in 
1950. They were in a dwindling minority and 
their claim to exclusive power looked even 
more indefensible. The apartheid plan of 
preventing black people from living in the 
cities had failed. In some cities there was 
almost permanent disorder. 

• Pressure for international san ctions was 
growing all the time. 

How did these changes affect the apartheid 
government? P. W. Botha, effectively ruler of South 
Africa from 1978-89, certainly tri ed to address the 
worsening situation. The Activity, on page 102, 
supported by "\'Vorl\.sheet 42, lists his three 
imperatives: holding on to white support; keeping 
good relations with world leaders; and cmshing 
opposition. 

Source 2 on page 103 lays out Botha's 'total 
onslaught, total strategy'. He was influenced by 
writers and soldiers who had faced wars of 
liberation, often Communist-led - in Algeria, 
Malaya and Vietnam. The effect of'total 
onslaught, total s trategy' was to turn South 
Africa into a police state. 

What was Botha's 'total sti·ategy' 
for South Af1·ica's neighbours? 

Students' Book pp. 104- 105 
Worksheet 43 

This is the first of three main enquiries in this 
chapter. It shows how South Africa became 
involved in massive military intervention in most 
of its neighbouring countries. There were two 
aims: to destroy guerrilla bases of the ANC and 
Poqo (the military arm of the PAC); and to foment 
civil war in neighbouring countries, so that the 
new governments there were kept busy, and 
therefore unable to attack South Africa. Most of 
these actions were successful - and completely 
illegal. Indeed, it was the creeping illegality of 
many of the strategies ofBotha's government 
which began to lose it what international support 
it had. "\'Vorksheet 43 summarises this part of 
Botha's policy, using Sources 2 and 3. 

What was Botha's 'total strategy' 
for Western leaders? 

Students' Book p. 106 
Worksheet 44 

This second enquiry looks at the intern ational 
political situation. Back in 1948, the South 
African government did not have to pay much 
attention to the attitudes of foreign powers, or 
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the UN: it had gold to sell and a world queuing up 
to buy. The world had changed by the 1980s -
students may need to look back to Chapter 6 to see 
exactly how different it was. 

It would also be useful to remind students how 
sanctions are intended to work- see page 97. 
Pressure for sanctions increased each year. As 
Botha's government became more and more 
involved in illegal operations outside its own 
borders, the pressure increased. Events like the 
death of Steve Biko - and others - added fuel to the 
flames. In the USA the Sullivan Principles were 
accepted (see page 101). These included equal pay 
for equal work, fair holidays, equal promotion 
prospects, and so on. Gradually, companies began 
to react, and pull out of South Africa. 

However, the interna tional operation to make 
UN sanctions work was weakened by two 
powerful figures, Margaret Thatcher and Ronald 
Reagan. Botha was able to play on their views. 
All their instincts, about Communism, the Cold 
War, the free market and the insignificance of 
moral issues, played into his hands. Sources Z 
and 3 sh ow how much they resisted a policy on 
sanctions. One can only guess at the extent to 
which they held up the demise of apartheid. 

Worksheet 44 gives students the opportunity 
to work through the arguments on this issu e, 
using Sources Z-5. 

What was Botha's 'total strategy' 
for South Africa? 

Students' Book pp. 107-109 
Worksheets 45, 46 

However intense the activity on the borders, or in 
the UN, it was at home in South Africa that 
apartheid was seriously undermined. This is the 
third of the enquiries on Botha's 'total strategy' and 
it catalogues how far he departed from the original 
blueprint of Malan and Vervvoerd in order to meet 
the changing situation in the country. As students 
will see, his gamble on trying to increase black 
people's material prosperity, without giving up any 
political power, failed utterly. 

The enquiry starts with an Activity on page 
107 outlining the ways in which South Africa 
was under pressure to change. Students could 
think about whether, given the four 
contradictions in Source 1, it was possible to 
preserve apartheid at all. 

The double page spread on Botha's reforms 
shows just how far he was prepared to go, and 
Worksheet 45 can be used to record the 
purposes of each reform. Worksheet 46 provides 
a framework for considering possible reactions 
to these reforms from various sections of the 
population. 
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What were the results of Botha's 
reforms? 

Students' Book pp. 110-111 
Worksheet 47 

The last four enquiries in this chapter examine 
the growth of opposition and collapse of order in 
South Africa. This first enquiry sets out four 
elements contributing to opposition: 

• White disunity. This may have looked 
significant in an all-white voting system, but 
Botha was never politically challenged, nor, 
as it turned out, did the far Right affect the 
course of events. 

• Trade unions. A powerful organisational 
force, and a platform for leaders to build up 
support among black South Africans. 
Industrial disorder may have led 
international companies to think harder 
about staying in South Africa. 

• School students. A continuing force for 
radical change. In some areas trade unionists 
and s tudents began to work together in 
demonstrations and boycotts. 

• Removal of squatter camps. This reflected 
the futility of trying to stem the influx of black 
people into cities, the inadequate provision of 
housing and the harshness of the regime. 
Studen ts could think about the effect that 
news coverage of the demolition of squatter 
shacks would have on world opinion. 

The opposi tion of church leaders to apartheid, 
dealt with in the n ext enquiry, could also be 
discussed here. 

Worksheet 47 reviews the first four enquiries in this 
chapter against the criteria for success established at 
the beginning. The use of swingometers is a technique 
pioneered in another SHP Depth Study, Elizabethan 
England. Although it is used here in a very 
different context, it is an easily adaptable technique 
for assessing the success ofBotha's policies. 

How did black Church leaders 
oppose apartheid? 

Students' Book pp. 112-113 

This enquiry brings forward another element in 
the opposition to apartheid: the black churches. 
It allows students to find out about another 
remarkable leader: Archbishop Desmond Tutu. 
It is hoped that the humour, humanity and 
inspirational leadership he provided are 
conveyed in Sources 5-7 and in the 
accompanying Question s. 
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What form did opposition to the 
new constitution take? 

Students ' Book pp. 114-1 17 
Worksheet 48 

The new constitution which Botha proposed in 
1983 reveals how inadequate his 'r eforms' were, 
and indeed, how little he understood his black 
fellow citizens. His attempt to 'sell' this new 
constitution might h ave worked for Western 
business people willing to believe what he told 
them; it was an utter failure with black South 
Africans, and with the Coloured and Asian 
population. 

Worksh eet 48 supports th e review Task at 
the opening of this enquiry, comparing different 
kinds of protest. 

By 1985 all Botha's h opes of continuing white 
rule through his ' total strategy' were in ruins. 
Voting boycotts and violent and non-violent 
protests (see page 116) showed the world that h e 
had failed to win any significant support among 
non-whites. As this became obvious, the 
financial restrictions of sanctions fina lly began 
to bite. It had taken 23 years from the fi rst UN 
resolution, but in 1985 the South African 
economy at last began to show the strain. Major 
international com panies were pulling out. The 
white boom was over. 

What happened during the State 
ofEmergency , 1985-90? 

Students' Book pp. 118-1 21 
Worksheet 49 

Botha's only response was to try to clamp down 
on non-white resistance. This enquiry starts by 
showing what this meant. Students who have 
some knowledge of other situa tions could 
compare South Africa a t this time with 
totalitarian states they have studied. 

But the enquiry goes on to describe the 
violence between black people which was to 
become such a horrific feature of South African 
life for th e next few years. There is plenty for 
students to discuss here about motivation, on 
each side, supported by Sources 6-9. (There was 
considerable debate among those involved about 
whether Source 9 sh ould have been included in 
the book. Students' views would be welcome.) 

Students sh ould also explore the meaning of 
the word 'deadlock' (page 121): 

• Why couldn't the governmen t win? (And 
wha t wo uld the word 'win' mean for them?) 

• Why couldn't the opposition win? (And what 
would the word 'win' mean for them ?) 

• Where would South Africa go from there? 

·worksh eet 49 is a writing frame for an 
important and far-reaching question : 'Why was 
apartheid collapsing by 1989?' Another syllabus 
question is: 'Why didn't the dismantling of the 
apartheid system enable white minor ity rule to 
survive?' This one is restricted to South Africa's 
internal affairs. An essay plan for this might be: 

Paragraph 1: Botha proclaims the dism antling 
of apartheid contrasted with the resulting ch aos 
by 1989. 
Paragraph 2: Describes the extent of 
'dismantling' - see pages 108- 109. 
Paragraph 3: Explains how far short of real 
dismantling this actually fell. 
Paragraph 4: Describes international sanction s 
and the crisis of 1985. 
Paragraph 5: Describes the protests ga thering 
momentum from 1985 to '1989. 

CHAPTER 8: HOW DID APARTHEID END? 
It is good to be able to end - or very nearly end 
this book on an upbeat n ote, with the election of 
1994. This chapter explains how unlikely tha t 
electi on seemed at most points from 1990 
onwards. 

How did South Africa change 
when de Klerk becam e 
President? 

Students' Book pp. 122- 125 
Worksheets 50, 51, 52 

Source 1 opens the chapter by showing where 
we are heading. The first step was the 
extraordinary speech de Klerk made in February 
1990. What were his motives? The cards which 
form the basis of the Task, supported by 
Worksh eet 50, show how wrong it would be 
simply to demonise the National Par ty 
politicians. Here was a man who had worked 
closely alongside some unattractive characters, 
such as P. W. Botha. Yet he took decisions which 
were either very far-sighted, or, as some have 
suggested, very calcula ted. It may help studen ts 
to understand how the political process works if 
th ey know that some key South African leaders, 
including National Party figures bu t a lso 
business people, had been meeting in secret 
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(often at venues in Britain) with leading ANC 
figures for some time before 1990. Nelson 
Mandela was taken out of prison to meet P. W. 
Botha and de Klerk. Sometimes politicians have 
to take actions that run counter to their public 
image. 

These considerations are also relevant to the 
causation exercise set up by "Vorksheet 51. This 
looks at a question which is often asked in 
examinations: 'Why was Nelson Mandela 
released?' The cards should be sorted into long
term and short-term reasons. The groups of 
cards will then become the basis for the 
paragraphs of a structured essay answer. 

Sources 5-6 show what a remarkable man 
Nelson Mandela is . Students need just to think 
for a moment about the context of these 
sources. Here was a man who had been in 
prison for 26 years, who had been banned for 
years by the government, whose wife had been 
harshly treated, and who had been humiliated 
by his captors. Yet Source 3, spoken only 
minutes after his release, shows a firm grasp of 
the political situation; fair to de I\Jerk, but also 
warning him. Source 4 shows his fitness, hi s 
vitality - he was 71 years old when released. 
Source 5 shows the lack of bitterness which 
won over many whites, but Source 6 
demonstrates his determination not to just fall 
in with what de Klerk wanted. 

Worksheet 52 is the timeline that supports the 
investigations at the core of the next two 
enquiries. It is important to realise that, although 
students will deal with the constitutional 
material before looking at the problem of 
violence, the two were happening 
simultaneously, with the violence as a constant 
background to the difficult talks. 

What problems were there in 
reaching agreement on 
democratic elections? 

Students' Book pp. 126- 128 
Worksheet 53 

Students will understand the tensions 
underlying these long, drawn-out negotiations 
from what they know already. 

• What was driving Mandela and de Klerk 
apart? Years of bitter opposition. People on 
both sides had given orders that could have 
led to the deaths of people on the other, only a 
little while before. 

SOUTH AFRICA SINCE 1948 STUDENTS' BOOK P. 134 

• What was pushing them together? The need 
to give their country a peaceful future. Civil 
war would not be to anyone's benefit. 

The timeline shows that the forces driving 
them apart were so strong that negotiations 
collapsed between May 1992 and March 1993. 
In the end though, the forces pushing them 
together were stronger and an agreement was 
reached. 

The investigation goes on to develop these 
points, detailing problems within the ANC and 
the National Party and problems between the 
parties. Worksheet 53 supports the Task on 
page 128, providing a place to sort the sources 
against the problem to which they are linked . . 

Why was there so much violence 
in this period? 

Students' Book pp. 129-133 
Worksheets 54, 55 

It would have been possible to illustrate this 
enquiry with horrific pictures, but there is no 
point. It is enough to let students know that 
much of the killing was preceded by mutilation, 
or was carried out with 'pangas' (big knives) 
(see Source 3) or by 'necklacing'. The Tasl\. on 
page 129 suggests four reasons for the violence 
and the investigation follows up each in turn. 
Students could sort out Sources Z-8 according to 
which of the four causes of violence the evidence 
seems to support- rather like the task for 
Worksheet 53. 

At the time ofwriting, ChiefButhelezi is not 
the leading figure that he was in the 1980s and 
1990s, so the Activity: Judgement on Buthelezi 
may not have the appeal to students it might 
once have had. However, his extremely 
controversial role in South African politics is 
worth exploring, and the text, sources, questions 
and Worksheet 54 support this Activity. 

The Task on page 133 reviews the causes of 
the violence, and is supported by Worksheet 55. 

Democracy at last 

Students' Book pp. 134-135 

The main story required by syllabus coverage 
reaches its climax. The short account of Joe 
Slovo's contribution to the political compromise, 
then the election and its happy result, should be 
read, followed by the Activity. 
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CONCLUSION 
Has South Africa beaten the 
legacy of apartheid? 

Students' Book pp. 136-138 

For anyone who has become involved with this 
story, 1994 cannot just be 'The End'. The last 
pages cover two topics. The first is the Truth and 
Reconciliation Commission. There were several 
reasons for setting up the Commission, which 
was based on a similar commission in Chile: 

• the struggle against apartheid was a moral 
one; the new South Africa had to be based on 
a new morality. Evil deeds could not be swept 
under the carpet 

• it was not to be a triumph of victors over the 
defeated. All illegal acts were to be opened 
up, not forgotten or allowed to fester as 
grievances or a desire for revenge 

• ordinary people had suffered. They needed to 
feel that their pain was acknowledged 

• to try and make a new start. 

Students could think about the evidence in 
Sources 3 and 4. They could also think about 
how far forgiving and forgetting was possible, or 
desirable. 

The second topic concerns how the 
government of South Africa has dealt with the 

enormous problems left over from the apartheid 
years. There is the short-term legacy of violence 
and hatred. There is the long-term legacy of 
inequality: how can the new ANC government 
deliver the promises of a better life for black 
South Africans, without making white South 
Africans give up their standard of living'? Then 
there is the problem of finding people to run the 
government: should the former white officials 
stay on? How will ANC leaders, who have spent 
their lives in exile or in prison, fare at running a 
country? I have given the first ANC government, 
Nelson Mandela's, a mark out of 10. How will 
Thabo Mbeki's government shape up? It's up to 
our readers to decide. 

Finally, there has to be a better reason for 
studying any historical topic than just taking an 
exam or doing what someone else says you have 
to do. The Students' Book begins with the 
Universal Declaration of Human Rights. Over 
the course of the book, students have seen how 
the Declaration has worked in practice in these 
years of South African history. They have 
encountered: 

• issues of personal rights and freedoms 
• issues of political rights 
• issues of global connections and 

responsibilities. 

Students could discuss how these have 
developed in the real situations in this book. 
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Guide to pronunciation 

This is a list of the words used in the book that might present problems 
to a British reader. Other unusual words are sounded exactly as they 
are written. 

There are two unusual sounds: 

• the 'ch' as in the Scots ' loch' 
• and the 'click', made by clicking the tip of your tongue against the 

roof of your mouth. This is often used instead of our sound for the 
letter 'Q'. 

Afrikaner Weerstandsbeweging 
Afrikaaner Veer-stants-beve- 'ch '-in 

Boesak (Allan) 
Busak 

Bophuthatswana 
Bop-u-tats-wana 

Both a 
Berta 

Buthelezi, Mangosuthu 
Butelezi, Mangosullu 

Bywoner 
Bay-voner 

Chikan e (Frank) 
Shikane 

Chikuye (Mathilda) 
Shikuye 

Cronje 
J(ron-ye 

Die Huisgenoot 
Dee Hays-'ch'-e-nert 

Difaqane 
Difa-{ click)-ane 

Gqabi (Joe) 
very difficult! - ( click)-abi 

Gumede 
Goo-mehday 

Isandhlwana 
Isand-ll (as the Welsh ll)-wana 

Kadalie (Clements) 
Kadarly 

Kgobadi 
Kobadi 

Mafeking 
Mif-er-king 

Mankuku, Ngozi 
Man-coo-coo, Engozi 

Matatiele 
Mat-at-teely 

Mayibuye 
Ma-yi-booye 

Mbeki (Thabo) 
M-bake-ee 

Mbuyiseni Mtshali (Oswa.ld) 
Boo-yee-sahni M-tesh-alee 

Mfecane 
Mmfe-(click)-arney 

Mkhondo 
M-kondo 

Moeketsie (Stompie) 
Mo-kets-ie 

Mokgatle, Naboth 
Mo-'ch'-lay, Nar-bolh 

Mongane Wally, Serote 
Mon-garn-ee Wally, Say-roat-ee 

Moshoeshoe 
Mow-shwe-shwe 

Mxenge (Griffiths) 
M-(cl ick)-enge 

Naidoo (Ama) 
Nigh-do 

Naphthali 
Nap' (aspirated)-ta-ali 

Njwaxa 
J-wacka 

Nkono Maa-Pooe 
Kono Maa-pooi 

Nkosana (Nomsa) 
/(os-ana 

Nkosi Sikelel' iAfrika 
N-kosi Sick-i-lay-lah-ee-Ajrika 

Ntsiki (Biko) 
T-seek-ee 

Pixley Ka I Seme 
Pee (click)-lee Car Ee Sem-ee 

Plaatje (Sol) 
Pl-ar-key 

Ramphele (Mamphela) 
Ram-peli 

Schonplatts 
Skoon-platz 

Setshed i (Dikeledi, Mokete) 
Set-sheedy 

Sotho 
Soo-too 

Stokval 
Stokfal 

Thabane Ntshiwa 
Tabani T-sheewa 

Thebehli (David) 
Tay-bay-lee 

Tsotsobe 
Sot-sobee 

Umkhonto we Sizwe 
Oom-konto way Seize-way 

Ver'Woerd (Hendrick) 
Fer-voord 

Voorhuis 
Foor-house 

Wentzel duPlessis 
Ventzel doo Play-sea 

Wiehahn 
Vee-ham 

Witwatersrand 
Vit-vaters-rand 

Wouter Schouten 
Vowter Shoo ten 

Xhosa 
(Ciick)-osa 

Xu rna 
(Click)-ooma 

Zanenphilo 
Zanen-pee-lo 
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WORKSHEET1 M onitorill{!i human. rights 

Use this table to monitor human rights situations from around the world for the Activity on page 5. 
Fill in the details under each heading. Use the summary ofthe Universal Declaration of Human 
Rights on pages 4-5 to note which human rights are being broken in the situation you have found. 

Date Place Source Brief description of situation Human right(s) involved 

28 South Africa since 1948 Teachers' Resource Book © JOHN MURRAY 
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WORKSHEET2 

Map ~f South Africa 

Use the worksheet to complete the Task on page 7. 

Kimberley 

Words to describe th is 
place: 

People: 

Cape Town 

Words to describe this 
place: 

People: 

Soweto 

Words to describe this 
place: 

People: 

~ NAMIBIA 

:.t.lll... 

BOTSWANA 

~WESTERNC~ 
~~ 

Cape Town 

The Western Cape 

Words to describe th is 
place: 

People: 

Johannesburg 

Words to describe this 
place: 

People: 

Near Blood River 

Words to describe this 
place: 

People: 

' ,. 
i i 
\ . 
~-,... ..... ZIMBABWE / 

,.,. 
/ 

..... -·-

Port El izabeth 

Eastern Drakensburg 

Words to describe this 
place: 

People: 

/ MOZAMBIQUE 

N 

r 
Key 

-·- International border 

0 100 200 300 km 

Durban 

Words to describe this 
place: 

People: 
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WORKSHEET 3 S outhA.fricafrom early times to 1948 

Look at the timeline on page 8. 

1. Which different peoples are mentioned in the timeline? 
2. Does South Africa seem to be a peaceful country or not? Underline or high light events of conflict 

on the copy of the timeline below and use these events to support your answer. 
5. What signs are there of people being separated on the basis of their skin colour before apartheid 

began in 1948? Use another form of highlighting or underlin ing to show when this happened. 

Ao300-Ao1 000 BANTU farmers move into north and east of 
present-day South Africa 

r--- 1760s PASS system introduced 
f---- 1779 First serious wars between white and black farmers 

=~=-- 1795 British occupy Cape COLONY (British rule from 1806) 

f---- 1820s Expansion of Zulu empire causes MFECANE 

r--- 1836 Beginning of the Boars' 'GREATTREK' 
f---- 1838 Trekkers fight Battle of Blood River against Zulus 

--- 1860 First Indian labourers arrive in Natal to work in sugar plantations 

--- 1867 Diamonds discovered at Kimberley 

--- 1879 Zulus defeat British at lsandhlwana 

- -- 1886 Gold discovered on the Witwatersrand, near Johannesburg 

1899-1902 South African War (also known as Boer War) 

--- 1907 Gandhi leads successful non-violent protest of Indians 
--- 1910 Act of Union creates Union of South Africa 
--- 1913 Natives Land Act allocates 7 per cent of the land to black farmers 
==:;- 1918 BROEDERBOND, a secret society for Afrikaners, formed 

:::::::::::~ 1919 Industrial and Commercial Union (ICU) leads successful strike of Cape Town dockers 
1922 Serious strike by white mineworkers 
1923 Native (Urban Areas) Act allows town councils to provide separate areas of housing for blacks and whites 

SANNC becomes AFRICAN NATIONAL CONGRESS (ANC) 
1924 Mines and Works Act: 'civilised labour' pol icy restricts certain jobs to whites 

--- 1939 Outbreak of Second World War 
--- 1943 Youth League of ANC formed 

r--- 1948 National Party wins election 
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WORKSHEET4 

south4fricafrom 1948 to 1994 

In the timeline on page 9 government actions are shown on the right and events linked to resistance 
are shown on the left. Can you see any connections between events on the left and right of the 
timeline? Draw lines on the copy of the timeline below to show these connections. 

o~ 

..,co 
"'tt') co en 
.c .... 
a.cb -.,. 
~en ·-.-u..-

in 
co 
en ..... 
cb 
tt') 
en ..... 
1:1 ... 
.c 
"t: 
co a. 
co 
'E ... 
"' co 
.c a. 
1:1 
c:::: 
0 
u ... 
en 

1952 ANC leads Defiance Campaign 

1955 Freedom Charter signed at Kliptown 

1956 Women's anti-Pass Law demonstrations 
Treason Trial of Charter Congress leaders 

1960 PAN-AFRICAN CONGRESS (PAC) 
demonstration at Sharpeville 

ANC and PAC banned 
Tambo goes into exile 

1961 Mandela sets up UMKHONTO WE SIZWE (MK) 
South Africa leaves British COMMONWEALTH 

and becomes a REPUBLIC 

1962 Mandela arrested 
1964 Rivonia Trial 

1969 Morogoro ANC Conference 
Biko forms South African 

Students' Organisation (SASO) 

1976 Soweto school pupils ' uprising 

1983 UNITED DEMOCRATIC FRONT (UDF) set up 

1985 Serious rioting in townships; 
State of Emergency declared 

1991 CONVENTION FOR A DEMOCRATIC SOUTH 
AFRICA (CODESA) meets for first talks 

1994 First democratic election in South Africa's history won 
by ANC; Mandela becomes President 

1!!11m'l'l!!---1948 National Party wins election; Dr Malan becomes 
Prime Minister 

949 Prohibition of Mixed Marriages Act 

1950 Population Registration Act 
Suppression of COMMUNISM Act 
Group Areas Act 

952 Native Laws (Amendment) Act, Abolition of Passes Act 

1953 Separate Amenities Act 
Bantu Education Act 

1958 Verwoerd becomes Prime Minister 
1959 Bantu Self-Government Act 

1965 Verwoerd assassinated; Vorster becomes Prime Minister 

1975 Portuguese governments in Angola and 
Mozambique overthrown 

1976 Transkei becomes fi rst Bantustan to gain 
'independence' 

1977 Biko killed by South African police 

1978 P.W. Botha becomes Prime Minister 

1980 Black government takes over in Zimbabwe 

1984 Botha becomes President under 
new CONSTITUTION 

1989 De Klerk becomes President 

1990 Mandela released 
Violence between ANC and INKATHA supporters 
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WORKSHEETS The Trekboer 

Use this worksheet to record your thoughts for the Activity on page 10. In each bubble there is a 
s tatement about the things the Trekboers believed about themselves and their his tory. Finish each 
statement by writing in the bubble. 

}2 

1. 

We believe we are superior to other peoples in Africa 

because ---------------

z. 

We believe South Africa was empty before we came 

because ---------------

5. 

We dislike t he British because _ _ _____ _ 

4. 

We built up this country by ___ _____ _ 

5. 

We believe God chose us to rule South Africa and 

showed us this by _ ___ _ ______ _ 

South Africa since 1948 Teachers' Resource Book © JOHN MURRAY 
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WORKSHEET6 The Great Trek 

You are going to make a short film for Afrikaners about the Great Trek. This worksheet shows a 
storyboard for the film: these are used by film directors to plan films by drawing each scene. The 
first frame has been done for you: it shows a Boer ox-wagon setting ofT. Draw, or write, in each 
frame what you think the other five scenes should show, using the information on page 12. You 
want to show your audience what an amazing achievement the Great Trek was. 

t. 2. 

5. 4. 

5. 6. 
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WORKSHEET 7 

Great-grandma's story 

This is Grace, your great-grandma. She was born in 1920 and has lived most of her life in the village 
where she was born. She likes to tell you about her life when she was your age. Use the information 
on pages 16-17 to fill in some of the details of her story. 

The houses in our kraal were - --- --- - ----- - ---------- - -

When I was young I was looked after by 

The women's jobs were 

The men's jobs were 

Old people were treated 

We did not have to work too hard because 

We were ruled over by 

Iwasveryhappybecause ______ _ _ ___ ___________ ____ _ 
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WORKSHEET 8 

'.:_fhe Afrikaners' view of their history 

What people think about their history is very important in deciding who they are, what they are like 
and what group they belong to. Sometimes the stories they tell about their past are only partly true, 
or even untrue. These are known as 'myths'. Sometimes a myth can be very important, but it is the 
job of historians to decide which things are true and which are not. Here are a number of statements 
about the Afrikaners' view of their history. Some are true, some are myths. You must decide which 
are which, and give your reasons. Look back over pages 16-19 to help you complete your answers. 

The San and Khoi peoples were inferior to us, so we looked 
after them by taking t hem int o our homes as servant s. 

This is true/a myth because 

There were great er opportunities for Dutch 
people here than back in Holland. 

This is true/a myth because 

Before the Battle of Blood River we made a vow to God 
that if He looked after us we would always give t hanks t o Him 

on the anniversary of t hat day. 

This is true/a myth because 

After the South African War the British 
t r ied to kill off our language. 

This is true/a myth because 

The land of South Africa was empt y 
and unused befo re we came here. 

This is true/a myth because 

British rule from 1B06 onwards 
brought nothing but harm to us. 

This is true/a m yth because 

The Brit ish killed thousands of our women and children in 
concentration camps during the South African War. 

This is true/a myth because 

Our Afrikaner history proves that 
God has chosen us. 

This is true/a myth because 
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WORKSHEET9 

~he British in South Africa 

You have seen that history is open to different interpretations. Sometimes the same event can be 
described in several different ways, depending on your point of view. Here are items from the early 
history of the British in South Africa. In each case, write two descriptions that put a different 
interpretation (or 'spin', as politicians call it nowadays) on the event. The first has been done 
for you. 

Event Pro-British interpretation Anti-British interpretation 

Abolition of Al l people are created equal. The British had used slaves for 
slavery in the The British wanted to put an centuries. When they decided 
British Empire, 1834 end to this terrible trade. they didn't need them any more, they 

tried to force their views on others. The 
British d idn't really treat black and 
white people the same. In their hearts, 
and in their behaviour, they still 
believed that black people were inferior. 

British settlement of 
south-east Africa 

The South African 
War (Boer War) 

British use of 
concentration 
camps in the 
South African 
War 

Lord Milner's 
attempts to 
force the Boers 
to learn English 
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WORKSHEET 10 The migrant labour system 

Going to work in the mines was a big step for some young meri who had probably never even left 
their home villages before, never seen a town, certainly never been underground. An agent from a 
mining company has just visited the village where Peter Serokane, the young man below, lives. The 
agent is recruiting young men to work in the mines. He promises a six-month contract, earning 50 
rand. Use the information on pages 23-24 to h elp you with the following activity. 

1. Peter is keen to go to work in the mines. Write a conversation between him and his father as they 
discuss this. 

2. The lower picture shows Peter returning home eight months l~ter. He signed the contract and 
went to work in the mine. Write the conversation he has with his father about what 
happened. 

··--------------------------------------

2· ------------------------------------
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WORKSHEET 11 The mine-owners 

The sources below give some idea of the arguments put forward by mine-owners and mine 
managers to the South African government, about the migrant labour system. They also tell us a 
great deal about the aims and attitudes of these men. 

S
OURCE 1 From the South African Mining Journal, 
1895 

" The native has been lift, in tffect, in 
undisturbed ownership oj the land and is 
rapidly becoming the small farmer oj the 
community, able to live, prosper and preserve 
his independence by the sale of products 
obtainedjrom the soil. " 

S
OURCE 2 The President of the Chamber of Mines 
appealing to the South African government in 1912 

" We must have labour. The mining industry 
without labour is as bricks would be without 
straw or to imagine you could get milk 
without a cow ... The native cares nothing if 
industries pinejor want of labour when his 
crops and home-brewed drink are plentiful. " 

S
OURCE 3 Sir Lionel Philips, President of the 
Chamber of Mines, 1893 

" A course oj 6 to 12 months in the mines is 
the best educationjor the natives. Here they 
can learn the value of discipline, regularity 
and the ways oj the white man. " 

sOURCE 4 Sir Lionel Phi lips 

" The less he is paid, the longer he remains, 
and the more efficient he becomes. " 

S
OURCE 5 J. H. Johns, in a speech to mine 
managers in 1894, justifying conditions in the 

compounds 

" In their own kraals, natives live in a more 
or less backward state oj civilisation, and there 
is, in my opinion, a danger that we may be 
going too jar in our tfforts to make them 
comfortable and I think that the nativesjar 
prefer those compounds which are not too 
well-ventilated and airy. " 

SOURCE 6 Chamber of Mines Report, 1899 

" The whole intention of the Pass Laws is to 
have a hold on the native whom we have 
brought to the mines, be itjrom the east coast, 
south or north, at considerable outlay to 
ourselves. " 
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1. Read Sources 1 and 2. What attitudes do these two sources show towards black Africans? L 
2. 'We must have labour.' (Source 2). How did the government respond to this request? 
5. Read Sources 3 and 4. Who does Sir Lionel Philips say will benefit from the migrant labour [ 

system, according to each of these sources? 
4. Read Source 5. What is the attitude of the speaker towards the Africans, in their homes aJtd in the [ 

mining compounds? 
5. From what you know about conditions in the compounds, do you think the miners would agree L 

with J. H. Johns? 
6. Read Source 6. This is an attempt to defend the pass system. How do you think the mine-workers L 

would reply to this statement? 
7. How useful are these sources for finding out about: L 
a) the lives of black South Africans? 
b) the attitudes of the whites who ran the mining industry towards Africans? L 
8. 'The whites who ran the goldmines did not care about the black South Africans they employed.' 

Use these sources and your own knowledge to comment on the accuracy of this statement. 
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WORKSHEET 12 

white rule in South Africa before 1948 

Use this table to note down the results of yo ur investigation into the effects of white rule before 1948 
for the Task on page 26. 

land Housing Jobs 
How did the law 
separate blacks 
and whites? 

In what ways were 
they treated 
separately? 

In what ways were 
they treated 
unequally? 

Was South Africa 
already segregated 
in this area 
by 1948? 
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WORKSHEET 13 

~ ontradiction? White views on African residence 
~ zntowns · · 
[n 1900 only one out of eight black South Africans lived in a town. During the twentieth century that 
proportion gradually increased. Yet whites were not sure about this trend: they seemed to hold 
contradictory views. Use the information on page 28 and Sources 7-12 to complete this table and 
answer the questions below it. 

Whites did not want black Africans to 
live in towns for these reasons: 

• 

• 

SOURCE 1 New houses for black people outside a 
small town. 

Whites were happy to have black 
Africans living in towns for these reasons: 

• 

• 

SOURCE 2 A middle-class wh ite suburb, built in the 
1930s 
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1. What does Source 1 tell you about housing policy in many South African towns in the 1930s? L 
2. What does Source 2 tell you about the standard of living of most whites in South Africa in the 

1930s? L 
3. Compare the two pictures. What do they tell you about the relative standards of living of whites 

and blacks at that time? L 
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WORKSHEET 14 :Was South Africa racially segregated in 1948? 

Use yo ur answers to the Tasks on pages 28, 29 and 31 and Worksheets 12 and 13 to plan an essay in 
answer to the above question. Use the fo llowing paragraph openings: 

1. I am going to show that, by 1948, South Africa was segregated in land ownership, housing and 

jobs. On the land, laws had been passed which 

In hou sing, laws had been passed which - ----------- ---------

In jobs, Jaws had been passed which -----------------------

2. On the land, black South Africans were trea ted separately in that ---- ---- ----

They were treated unequally in that 

3. In housing, black South Africans were treated separately in that _ _______ ____ _ 

They were treated unequally in tha t 

4. Over jobs, black South Africans were treated separately in that-------------

They were treated unequally in that 

5. In conclusion, South Africa was a racially segregated country in many ways in 1948. White South 
Africans had used their right to vote, electing a government that passed laws which 
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WORKSHEET 15 

H ow effective was organised resistance to 
- segregation 6efore 1948? 

Use this table to record the results of the enquiry into resistance to segregation on pages 33- 36. 

Methods Mark out Evidence to support your mark 
of ten for 
effectiveness 

1 ANC 

2 Anti-pass 
demonstrations 

3 Indian resistance 

4 Trade unions 

5 Communists 

6 Others 
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WORKSHEET 16 

T he impa~t of the Second World War: changes and 
reactions · 

Use this table to record the reactions of whites and blacks to the changes that took place in South 
Africa during the Second World War. Use Sources 1-3 and the information on pages 37-39 to help 
you. 

Change White reaction Black reaction 

Numbers of workers in 
manufacturing industry 
(see Source 2, page 37) 

The increase in the average 
wage for black workers 
to £128 per year 
(this was still only 25% 
of the average white wage) 

Relaxation of the Pass Laws 

More black people than 
white now living in cities 

Improvements in health 
and education provision 
for black people 

Black protests: strikes, 
bus boycotts 

© JOHN MURRAY South Africa since 1948 Teachers' Resource Book 4} 



WORKSHEET 17 The National Party and the 1948 election 

After completing the Activity on page 39 (a Strategy Briefing Paper for the National Party leadership), 
design a poster with a slogan for the forthcoming election. Use the blank poster below. 

VOTE FIR TIE NITIINIL PIRTY 
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WORKSHEET 18 The Afrikaner revival 

Although the Afrikaners formed the majority of the white population for mos t of the early twentieth 
century, they were unable to make their views widely known. There were several reasons for this : 

• many Afrikaners were farmers, lead ing isolated lives 
• many were not well-educated 
• many were poor 
• English was the language of higher education, business and government; most Afrikaners spoke 

only Afrikaans 
• business and finance were controlled by South Africans of British origin 
• Afrikaners were disunited. 

From 1948 until1992 Afrikaners dominated the South African government (and other aspects of 
South African life) . How did this revival happen? Use the diagram about the growth of Afrikaner 
unity, Source 2 on page 41, to help you complete this worksheet. 

For each of the five items in this list, note down one, or more, of the six problems that it addressed 
and how the item contributed to Afrikaner strength, self-confidence and unity. 

1. Books and magazines. These helped deal with the problem of ____________ _ 

They helped the Afrikaner revival by -----------------------

2. The Dutch Reformed Church. This helped deal with the problem of __________ _ 

It helped the Afrikaner revival by 

5. An official and organised political party. This helped deal with the problem of ______ _ 

It helped the Afrikaner revival by 

L: 4. Financial support. This helped deal with the problem of _ _ ____________ _ 

c 

L: 

L 

L 

L 

L 

It helped the Afrikaner revival by 

5. A secret society, the Broederbond. This helped deal with the problem of ________ _ _ 

It helped the Afrikaner revival by 
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WORKSHEET 19 l:J niting the White 17 ote 

In the 1948 election, the ational Party was able to appea l to a larger number of whites than the 
United Party could. Arrange the cards below in groups of three, following the sequence shown, to 
see how th ey managed this : 

l. problem arising from the Second World War, then 
2. white gr oup affected by this problem, then 
5. solution promised by the National Party. 

An example has been done for you. 

Problem arising from war Whites affected National Party promise 

I 

r 

r 
r 
r 
[ 

r 
r-------- ---------------------- -,-- ------ -------------- -- --------- ---- -- - -- - ------ ---- ----- - - - - -- ~ r-

1 
I 

: [ 

Black protests White manual 
workers 

I 
I 
I 

Afrikaners to rule 

I 

I I 

L------- -- -- - --- - -- - ----- - ------~-- - --- - ---- -- --- - ----------- -- - -- 1-- - ------- --- - ------- -- -- ------- ~ I I 
I 
I 

: Manufacturing 
i industry doing well 

but not enough 
labo.ur to cope with 

demand 

White farmers More jobs will be 
reserved for whites 

I 
I 
I 

I I 

r------------ -- - ---- --- -- ----- - - ;-- - - - - - --- -- -- - ----- - -------- - ----- - -- ----- --- - - - ---- ---- - ------- ~ 

Job shortages for 
returning soldiers White rulers 

Black protests will 
be crushed 

[ 

I. 

r 
c 

r 
r 
[ 

: L 
I 

L- - ----------------- -- - ------- - - ~- - -- - - - -- - ------- -- ---- -- --------- - - --- - ---------- ---- --- - ---- - --~ 

Smuts (United Party 
leader) spending 

time in Britain and 
USA, talking about 

racial equality 

· English -speaking 
industrialists 

Black people will be 
kept in rural areas 

r - ------- - -- -- - -- --- -- --- --- ----;---- - ----- - ---- -- - - -- - ---- - --- - - ------------- - ---- - -- -- --- - ---- -- ~ 

Black people 
moving from the 
countryside into 

cities 

Afrikaners 
Some blacks will be 

allowed into the 
cities to work 

..__ _________ _,_ ________________________________ ._ ______________________________ _ 
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WORKSHEET 20 

Father Trevor Huddleston 

SOURCE 1 Sophiatown, where Father Trevor Huddleston was a priest (see Source 5, page 47) was a proper, though 
run down, housing area. However, many black people lived in illegal 'squatter' settlements, in shacks made from 

scrap material. In his book, Naught tor your Comfort (1956), Father Huddleston describes a visit to one of these 
settlements, called Newclare 

" From the shacks men went off to their work each day. The women could not leave their homes 
for fear of losing their possessions: there was no security and no privacy of any sort. One would 
stoop down under the low flap of tarpaulin which served as a door. When one's eyes got used to the 
sudden gloom, a double bed, an open brazier, a pile of blankets, a gramophone, an old and 
battered trunk would come into gradualjocus. And, cooking over the fire, or stretched on the bed, 
there would be the mother of the family and two or three children with her. Even in the nightmare 
conditions which the days and nights of winter made so desperate, there was a real, though 
pathetic, attempt at order and cleanliness. But the danger of an epidemic was real, and indeed it 
was a constantfight to keep the babies from gastroenteritis and the like. " 

1. What does this source tell you about the problems the mothers in Newclare faced? 
2. Why would there be a danger of illness? 
5. What seems to be Father Huddleston's attitude to these people? 
4. 'Women carried the biggest burden of life under apartheid.' Use this sheet and your own 

knowledge to comment on the accuracy of this statement. 
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WORKSHEET 21 

separate but unequal 

Use this sheet to carry out Task 1 on page 51. The section 'How did the Nationalists introduce 
apartheid?' can be used to complete the second column of this table. 

Aspect of apartheid 

1. To define a 
person's race 
and prevent any 
more people of 
mixed race being 
born 

2. To separate 
the races in 
public areas 

3. To separate 
where the races 
lived 

4. To separate 
the races in 
schools 

5. To divide the 
entire country 
into 'white' and 
'black' areas 

6. To crush 
opposition 

48 

How it led to unequal treatment of blacks and whites 
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WORKSHEET 22 was. there anything new about apartheid? ( 1) 

Use this table to complete Task 2, parts 1-3, on page 51. Look up each Act from the information on 
pages 46-51, then use Chapter 2 and the Introduction to the book to complete the other two columns 
of the table. 

Law Human right broken Was this right safe before apartheid? 
(give number) (yes/no) 

Prohibition of Mixed 
Marriages Act, 1949 

Group Areas Act, 1950 

Immorality Act, 1950 

Population Registration 
Act, 1950 

Suppression of 
Communism Act, 1950 

Bantu Authorities 
Act, 1951 

Abolition of Passes Act, 
1952 

Native Laws Amendment 
Act, 1952 

Bantu Education Act, 
1953 

Separate Amenities Act, 
1953 

Native Urban Areas Act, 
1954 
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WORKSHEET 23 was there anything new about apartheid? (2) 

Use this worksheet to complete part 4 of Task 2 on page 51. Cut out the Acts below and use your 
decisions from Worksheet 22 to place them on the spectrum line, somewhere between 'Completely 
new' and ' othing new'. -

r------------ -- -- ------------------------------, 
Prohibition of Mixed Marriages Act, 1949 

I 
I 
I 
I 
I 

I I 

~--------------------------------------- - ------~ I I 
I I 

: Group Areas Act, 1950 : 
I I 
I I 

~ ----------- - ---- --- ---- - - --- ------------------~ I I 
I I 

: Immorality Act, 1950 : 
I I 
I I 

L---- ------------------------------------------J I I 
I I 
I 
I 
I 
I 

Population Registration Act, 1950 
I I . ------- --------- ------------------------------, 

Suppression of Communism Act, 1950 
I 
I 
I 
I 
I 

I I 

~ - - -- - ----- ------------- - --- - --------- -- -------~ I I 
I I 

: Bantu Authorities Act, 1951 : 
I I 
I I 

~----------------------------- - ----------------~ I I 
I I 
I 
I 
I 

Abolition of Passes Act, 1952 
I I 

L----------------------------------------------J I 
I 

: Native Laws Amendment Act, 1952 : 
I I 
I I 
I I ;----------------------------------------------; 

Bantu Education Act, 1953 
I 
I 
I 
I 
I 

I I 

~------------ - - -------------------------------- , 
I 
I 
I 
I 
I 

Separate Amenities Act, 1953 
I I 

~----------- -- -------- - -- - - -- - ----------- -- ----~ I I 

Native Urban Areas Act, 1954 
I 
I 
I 
I 

I I 

L--------------------------------------- -------J 
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WORKSHEET 24 was apartheid all planned from the start? 

To opponents of apartheid, the actions of the a tiona! Party government in setting up the system 
seemed like the unfolding of a master-plan. But was it? 

Use this sheet to outline your thoughts abo ut the four aspects of the 'master-plan' idea, based on 
the material on pages 52-53. When you have made up your mind, give one reason why you have 
decided this. 

1. Was there an 'agreed belief? Yes/no. ----------------------

Reason: ------------------------- - --------

2. Was there 'nothing haphazard' about a partheid? Yes/no. ____________ __ _ 

Reason: ________________________________ _ 

3. Did the National Party 'move steadily towards their goal'? Yes/no. ________ _ _ _ 
Reason: _________________________ _ _ _ ____ ___ 

4. Did they move 'step by step'? Yes/no. --------- --------------

Reason : - - --- -----------------------------------------
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WORKSHEET 25 who benefitedfrom apartheid? 

Apartheid was a system based on inequality, as we have seen. It benefited whites, but also some 
blacks. This worksheet looks at the people who gained under apartheid. 

Whites 

S
OURCE 1 A recent photo of suburban housing for 
rich whites 

2000 
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i 1400 
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~ 
~ 1200 
E 
0 
g 1000 
~ 
5 800 c:: 
0 
E 
Q) 600 0> 

~ 
Q) 

> 
<( 400 

200 

0 Whites Asians Coloureds Blacks 

SOURCE 2 Average monthly income, in rands, 1985 

Blacks 

S
OURCE 5 Chief Kaiser Matanzima, President of 
Transkei 

S
OURCE 4 Cedric Phatudi, Ch ief Minister of the 
Lebowa homeland 

" We believe in the creation of a strong 
middle class with a stake in the land- people 
who will be a pillar of the society they live 
in." 

S
OURCE 5 Car and bodyguards of Chief Goodwill of 
KwaZulu 

1. What evidence is there in Source 1 of white prosperity? 
2. Do you think Source 1 or Source 2 contains the most reliable evidence that white South Africans 

benefited from apartheid? 
3. Using the information above and on pages 52- 58 of the Students' Book, explain why white South 

Africans had such a wealthy lifestyle in the 1970s and early 1980s. 
4. What evidence is there in Sources 3, 4 and 5 that some blacks benefited from apartheid? 
5. Use the information on page 56 to explain how the people featured in Sources 5, 4 and 5 were 

benefiting from apartheid. 
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WORKSHEET 26 From Down 2nd A venue, by Ezekiel Mphalele 

A 13-year-old boy describes living with his Aunt Dora, his grandmother, three uncles and three 
cousins in a black township in Johannesburg in the late 1940s. 

You will find this account useful in understanding what life in a black township was like. It is 
especially helpful in forming an understanding of Oikeledi Setshedi, one of the characters in the 
enquiry on pages 59-61, and finding out how a shebeen was run. 

"I woke up at 4.30 in the morning to make afire in a braz ier made 
out of an old lavatory bucket. I washed, made breakfast coffee for the 
whole family. After coffee, which we often had with mealie meal 
porridge from the previous night's leftovers, we went to school. 

Back from school I had to clean the house, as A unt Dora and 
grandmother did white people's washing all day. Afire had to be 
made, meat brought from the Indian butcher in the Asiatic Reserve. We 
were so many people that I had to cook porridge twice in the same pot. 

I could never do my homework until about 10 o'clock when I had 
washed up and everyone had gone to bed. We all slept in the ~arne 
room, which had boxes of clothing and a kitchen dresser. The wooden 
flo or we slept on had two large holes. There was always a sharp 
draught coming up from underneath thefloor. Coupled with this were 
mice which played havoc with food and clothing . 

. . . We bought malt - ground millet-like corn- and this was mixed 
with water in a drum or a four-gallon paraffin tin. A little sour maize
meal was poured in and the stuff was lift overnight. When it was sour 
and f ermenting it was put on to boil. When it had cooled it was 
strained. 

Aunt Dora moved adroitly in and out of the house despite her heavy 
build. Her hips were large, her thick arms worked like pistons. She had 
a beautiful head, like mother's. She carried out all the processes in beer
brewing with lightning speed. Especially when she strained it there had 
to be a general panic in the house. I had to stand watch outside for the 
police. 

You had to drink many mugs bifore you got drunk. But then most of 
the customers bought it expressly to get drunk. " 
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WORKSHEET 27 

Apartheid and the South African people 

On pages 59-61 you can read about six imaginary, but typical, South African families. Here are six 
members of those families. In each case, fill in their names and t1nish the sentence aboLH bow 
apartheid has affected their lives in particular. 

My name is My name is 

Apartheid affects my life by Apartheid affects my life by 

My name is My name is 

Apartheid affects my life by Apartheid affects my life by 

My name is ___ _ My name is 

Apartheid affects my life by Apartheid affects my life by 
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WORKSHEET 28 

W hat impact did apartheid have on the people 
of South Africa? 

How did apartheid affect the six families described on pages 59-61? Use this table to note down the 
impact of each aspect of aparth eid on the fam ilies. (t ote: you may not find anything to write in some 
boxes.) 

Defining Separating 
people by people in 
race public places 

The Barclays 

The De Koks 

The Naidoos 

The Nkosanas 

The Zondos 

The Setshedis 

t. Is any family unaffected by apartheid? 
2. Which family is affected most? 

Separating Educating 
housing children 
areas separately 
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WORKSHEET 29 Was apartheid bound to fail? 

Use the information in Chapter 4 and especially on pages 62-63 to comment on how accurate you 
think the statement 'Apartheid was bound to fail' is. This sheet can be used to plan your answer. 

1. Apartheid set out to 

In order to achieve this, the Tomlinson Report (see page 54) suggested _________ _ 

2. However, things did not develop as South Africa's white rulers had expected. In the first place _ 

3. Another reason apartheid would eventually fail was _ _ ____ ____ ___ ___ _ 

4. Other reasons were ------ ----- ----- --------- - - -

5. My conclusion is ----------------------------,-----
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WORKSHEET 30 

Apartheid - a revision sheet 

This worksheet will he lp you complete Task 2 o n page 63. It also lays out on one s heet the whole 
firs t wave of aparthe id, how it was set up and what diffe rent things it set out to do. You may find this 
useful for revision. 

Aparthe id po licy set out to: 

1. define which race every person belonged to a nd prevent any more people of mixed race being 
born 

Z. separate the races in public places 
3. separate the areas w here different races li ved 
4. separate the races in schools 
5. divide the whole country into different areas for whites and blacks and exclude blacks from white 

areas as far as possible 
6. crus h oppos ition from anyone who opposed these p lans. 

Policy Act(s) setting it up, with date Results 

1 

2 

3 

4 

5 

6 
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WORKSHEET 31 

Apartheid in history 

This worksheet will help you to complete Task 3 on page 63. Use it to record a final summary of 
your views on apartheid. On page 44 at the beginning of this chapter we asked four questions about 
aparth eid. What are your brief summary answers to these questions? 

Question 

Was there anything new 
about apartheid? 
(see Worksheets 22 and 23) 

Was apartheid all planned 
from the start? 
(see Worksheet 24) 

How did apartheid change 
under Verwoerd? 

Was apartheid bound 
to fail? 
(see Worksheet 29) 

58 

My summary answer 
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WORKSHEET 32 

Black resistance to apartheid, 1943-77 

Use this worksheet to help you complete Task 2 on page 65. 

1943 Youth League of ANC formed 

1946 Indians campaign against 'Ghetto Act' 

1948 National Party wins election 
Sisulu and Mandela elected to executive of ANC 

1950 Suppression of Communism Act 

1952 Defiance Campaign 
Albert Lutuli becomes President of ANC 

1955 Freedom Charter signed at Kliptown 

1956 Women's anti-Pass Law demonstrations 
Treason Trial begins 

1957 Alexandra bus boycott 

1959 Women's shebeen protest at Cato Manor, near Durban 

1960 PAC demonstration at Sharpeville: 69 killed by police 
ANC and PAC banned. Oliver Tambo goes into exile 

1961 Mandela sets up Umkhonto we Sizwe (MK) 
Albert Lutuli wins Nobel Peace Prize 

1962 Mandela arrested 

1964 Rivonia Trial: Mandela and seven others sentenced to life imprisonment 

1969 Morogoro ANC Conference 
Steve Biko forms South African Students' Organisation 

1972 Steve Biko works for Black Consciousness Convention 

1973 Serious strikes in Natal 

1976 Soweto school pupils' uprising 

1977 Steve Biko kil led 
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WORKSHEET 33 

The Freedom Charter 

Use this worksheet to carry out Task 2 on page 69. 

Democratic - to do with Socialist- to do with more Welfare - to do with taking 
having a government equal distribution of care of weaker 
elected by everybody, wealth, land, and so on members of 
regardless of race, society (the sick, the old, 
through a fair voting the very young) 
system 

60 South Africa since 1948 Teachers' Resource Book 

Freedom- to de. with 
personal rights 

© JOHN MURRAY 

I 

r 

r 
r 

[ 

[ 

[ 

[ 

r 
[ 

r 
[ 

[ 

[ 

[ 

[ 

L 

L 

L 

L 

L 

L 

L 

L 

L 



[ 

r.-' 

I 

c 

c 

D 

~ 

c 
c 
c 
~ 

~ 

L..: 

L 

WORKSHEET 34 

The growth of the ANCuP_ to 19JJ 

Step 5: 1955 

Step 4: 1952 

Step 3: 1948 

Step 2: 1943 

Step 1 : 1930s 

For each of the steps in the drawing above, add a sentence describing something about the ANC at 
that time, using pages 66- 70 to help you. Things to look for include the changes that had taken 
place, the campaigns that were taking place, how successful the organisation was, and so on. 
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WORKSHEET 35 

Government repression 

1. Look at the diagram below. It shows each of the ways in which the banning orders imposed on 
elson Mandela and other resistance figures affected their lives. Also look at the Universal 

Declaration of Human Rights on pages 4-5. Which human rights were breached by the five 
provisions of the banning orders? Write the number(s) in the boxes below each provision on the 
diagram. 

2. Read the Freedom Charter, Source 9, page 70. Look up the word 'treason' in a dictionary. Do you 
think the 156 people in Source 2 on page 75 were guilty of treason? 

Activists like Nelson Mandela were: 

banned from meeting with others 

D 

forced to live in a certain place and always being watched by the police 
prevented from leaving. Often they were 
kept in remote places, far from their 
homes and families 

D D 

banned from writing or broadcasting 

D 

banned from moving around the 
country freely. 

D 
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WORKSHEET 36 The results of the shootings at SharpeviUe, 1960 

Use this worksheet for the Activity on page 78. 

r-----------------------,------------------------,------------------------r------- ----------------, 
1. 2. 5. 4. 

Huge crowds 
attended the 
funerals of those 
killed. 

I 
I 
I 

The government 
banned the ANC 
and the PAC. 

The ANC and the 
PAC abandoned 
non-violence and 
founded militant 
resistance 
organisations: 
the ANC setting 
up Umkhonto we 
Sizwe, usually 
abbreviated to 
MK (Spear of the 
Nation) and the 
PAC creating 
Poqo (We alone). 

The ANC and 
PAC set up 
headquarters 
abroad. Oliver 
Tambo was 
given the job of 
winning 
international 
support for the 
ANC. 

~-- - --------------------~------------------------~- -- ---------------------~---------- - --- - - -- -----~ 
5. 

Africans burnt 
pass-books in 
protests all over 
South Africa. 

6. 

Africans held 
stay-at-home 
protests all over 
South Africa. 

7. 

The government 
arrested 18,000 
people. 

I 

: 8. 

I 

The UN called 
for sanctions 
against South 
Africa. 

~------- - ---------------,---------- - - - -----------T·-----------------------~-----------------------~ 

9. : 10. 11. : 12. : 
I I I 

Investors took 
their money out 
of South Africa. 
The government 
imposed 
currency 
restrictions. 

I I I 
I I I 
I I I 
I I 
I 
I 
I 

Young Africans 
left South Africa Anti-apartheid 
to train as 
guerrillas in 

groups were set 

China, the 
up in many 

USSR and 
countries, 

independent 
including 

African 
Britain. 

countries. 

The British 
Commonwealth 
Conference 
criticised South 
Africa; South 
Africa left the 
Commonwealth. 

I 
I 
I 
I 
I 
I 

· I I 
I I 

I I I 

L----- ------------------ ------------------------~------------ - -----------L-----------------------~ 
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WORKSHEET 37 

An extract from Nelson Mandela's speech at the 
Rivonia Trial, 1964 

Use this copy of Mandela's speech for Task 2 on page 82. 

64 

" The lack of human dignity experienced by Africans is the direct 
result of the policy of white supremacy. White supremacy implies black 
inferiority. Whites tend to regard Africans as a separate breed. They do 
not look upon them as people, with families of their own; they do not 
realise that they have emotions- that they fall in love like white people 
do; that they want to be with their wives and children, like white 
people want to be with theirs; that they want to earn enough money to 
support their families properly, to feed and clothe them and send them 
to school .. . 

Africans want to be paid a living wage. Africans want to peljorm 
work which they are capable of doing, and not work which the 
government declares them capable of Africans want to live where they 
obtain work, and not be chased out of an area because they were not 
born there. Africans want to own land in places where they work and 
not be obliged to live in rented houses which they can never call their 
own. We want to be part of the general population, and not be 
confined to living in ghettos. African men want to have their wives and 
children to live with them where they work, and not beforced into an 
unnatural existence in m en's hostels. African women want to be with 
their menfolk and not be left permanently widowed in the reserves. We 
want to travel in our own country and seek work where we want to 
and not where the labour bureau tells us. We want a just share in the 
whole of South Africa; we want security and a stake in society. 

Above all, we want equal political rights, because without them our 
disabilities will be permanent. I know this sounds revolutionary to the 
whites in this country, because the majority of voters will be Africans. 

This makes the white manfear democracy. But this fear cannot be 
allowed to stand in the way of the only solution which will guarantee 
racial harmony and freedom for all. It is not true that enfranchisement 
of all will result in racial domination. Political division based on 
colour is entirely artificial and when it disappears, so will the 
domination of one colour group by another. The ANC has spent half a 
century fighting against racialism. When it triumphs it will not change 
that policy. This then is what the ANC is fighting for. Their struggle is 
a truly national one. It is a struggle of the African people, inspired by 
their own suffering and their own experience. It is a struggle to live. 

During my lifetime I have dedicated myself to this struggle. I have 
fought against white domination and I have fought against black 
domination. I have cherished the ideal of a democratic and free society 
in which all persons live together in harmony and with equal 
opportunities. It is an ideal which I hope to live and achieve. But, if 
needs be, it is an ideal for which I am prepared to die. " 
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WORKSHEET 38 

steveBiko 

Use this worksheet to help with your answer to the Task on page 84. 

1. a) Steve Bilw 's personality: 

i) -------------------------------------------------------------------

ii) ____________________________________________________________________ _ 

iii) - -----------------------------------------------------------------

b) Steve Biko's views on Black Consciousness: 

i) ---------------------------------------------------------------------

ii) ____________________________________________________________________ _ 

iii) - -----------------------------------------------------------------

c) Steve Biko's actions for the Black Consciousness movement: 

i) -------------------------------------------------------------------

ii) ___________________________________________________________________ _ 

iii) -------------------------------------------------------------------

2. Steve Biko was regarded by the government as a threat to apartheid because he ___________ _ 

5. In m y view, the most important thing about Steve Biko is----------------------------
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WORKSHEET 39 

T he causes of the Soweto school students' uprising, 
1976 . 

1. Cut out the cards below. They show some of the causes of the 1976 student uprising in Soweto. 
Add any dates necessary, using the information on pages 88-90. Add one more cause if you can 
think of one. 

2. Arrange the cards in groups according to how you think the causes of the uprising can best be 
explained. Here are some possible ideas: 

• most important cause at the top, then filtering down in rows to the least important 
• long-term, medium-term and short-term (or 'trigger') causes 
• causes which affected the students personally or affected their parents' lives 
• economic causes 
• political causes. 

When you have finished, discuss your decisions with the rest of the class. 

r-------------------------------- --------------------------------,-------------------------------, 

Poverty Unemployment Over-crowding/ 
housing shortages 

r 
I 

I 

r 
r 
r 
r 
[ 

[ 

r 
[ 

[ 

[ 

[ 

~----------------------------------------- - -- - -- ------------------~-------------------------------: r= 

Apartheid 
Bantustan policy 

(fear of being sent to 
live in a homeland) 

I 

Local taxes and new 
local government 

r--------------------------------.---------------------------------r-------------------------------~ 

Large classes in 
schools 

I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

I 
I 
I 
I 
I 
I 

Badly-trained 
teachers 

Black 
Consciousness 

L--------- -----------------------~----- ---------------------- ------ -------------------------------

End of white rule in 
Portuguese colonies 

I 
I 
I 
I 
I 
I 
I 
I 
I 

Afrikaans to be 
the teaching 

and assessment 
language in half of 

all lessons 
I I 

Other 

L----------------------- - --- -----1-------- ---- ---------------------~----------------- --- -----------
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WORKSHEET 40 

H ow did the rest of the world try to bring about 
change in South Africa? 

Use this tab le for the Task on page 95. As you work through Chapter 6, record the reasons why each 
method of persuading the South African government to change its ways failed. 

Actions by South Attitudes of other Actions of other Chance/accident 
African government countries countries 

Armed force 

Sanctions 

Actions by 
ordinary people 
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WORKSHEET 41 

western responses to the caU for sanctions 

Use th is worksheet to h elp with question 1 of the Task on page 99. 

68 

It is better to keep in contact with the South Africans, 
to talk about change. 

It is better to keep our trading links with South Africa. 
The South Africans will gradually end apartheid as they 

get richer. 

Sanctions would hit black South Africans harder than 
whites; that can't be what you want. 
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WORKSHEET42 

what should President Botha do? 

Use this worksh eet to complete the Activity on page 102. 

White voters World leaders Black opposition 

Tough it out 

Make concessions 

Abandon apartheid 

Report on how to keep white control of South Africa 
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WORKSHEET 43 

Botha's 'total strategy' for South Africa's 
neighbours 

Problem1 
Communist governments cam~ , 
to power in Angola and · 
Mozambique when Portuguese 
rule ended in 1975. They allowed 
independence fighters from 
Namibia to set up bases in " 
Angola. These fighters were
backed by euban soldiers and 
-armed with Soviet weapon-s. 

Key 

tA. Training camps for 
Namibian guerrillas 

[\..." Training camps for 
~ MK guerrillas * MK attacks 

Koeberg nuclear 
power station, 
1981 

In Angola, SADF forces supported UN ITA 
(anti-government rebels) thus keeping civil 
war going. They raided MK bases and the bases of 
guerrillas who had been fighting for 
independence in Namibia. 

The 'Dirty War' 
The Bureau of State Security (BOSS), the secret police, 
carried out a 'dirty war' against ANC leaders in exile. 
Ruth Fi rst, wife of Joe Slovo, was killed by a parcel bomb. 
Griffiths Mxenge, a lawyer working for the 'Free Mandela' 
campaign, was beaten to death in 1981. Joe Gqabi, an 
ANC representative in Zimbabwe, was assassinated. 

I ,., 
i! -! - · 
I 

Many of BOSS's activities only came to light in the 1990s 
through the work of the Truth and Reconciliation Commission. 

Key 

~ SADFraids 

~ SADF forces supporting anti-government rebels 

!A. Namibian guerrilla camps 

~ MK guerrilla camps 

Problem 2 
MK, the military wing of the 
ANC, was allowed to set up 
bases in Mozambique and 
Angola, within easy striking 
distance of South African 
targets. 

Sasolberg oil refinery, 1980 

--;---,---,.L-'-LES 0 TH 0 

SWAZILAND 

In Mozambique, there was no anti-government force 
so the SADF set up and armed one, triggering a civil war. 
In 1984 President Machel, under pressure to rebuild his 
country, made an agreement with South Africa not to 
assist the ANC. Nevertheless in 1986 his plane was 
deliberately misdirected by a South African beacon so 
that it crashed and he was ki lled. 
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Use the maps above and the information on page 104 to consider how Botha dealt with the following L 
opponents: 

1. A hostile black government in Angola 
2. A hostile black government in Mozambique l 
5. ANC leaders living in exile 
4. ANC (MK) guerrillas based abroad. l 
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WORKSHEET 44 

sanctions: yes or no? 

Above each of the pictures below write a sentence giving the reason or reasons why each person 
was for or agains t imposing tough economic sanctions on South Africa. 

I am for/against sanctions because _____ _ I am for/against sanctions because 

I am for/against sanctions because I am for/against sanctions because _____ _ 

·" 
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WORKSHEET 45 

Botha's reforms (1) 

Use this worksheet for Task 1 on page 108. 

1. Trade 2. Living in 3. Job 4. Schools 5. Power-
unions cities reservation sharing 

More skilled, 
contented 
workers 

Better-educated 
workers 

More black 
consumers 

Less need for 
unskilled farm 
workers 

World opinion 

72 South Africa since 1948 Teachers' Resource Book 

6. Petty 
apartheid 
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WORKSHEET 46 B otha's reforms (Z) 

Use this worksheet for Task 2 on page 108. 

1. A skilled black factory worker 

Reaction: 

Likes/dislikes: ___________ _ 

5. A black school pupil aged 14 

Reaction: 

Likes/dislikes: ___________ _ 

5. A white worker 

Reaction: 

Likes/ dislikes: 

© JOHN MURRAY South Africa since 1948 

2. A black farm worker 

Reaction: 

Likes/dislikes: ___________ _ 

4. A Coloured woman 

Reaction: 

Likes/dislikes: _____ ______ _ 

6. A white business person 

Reaction: 

Likes/ dislikes: 

Teachers' Resource Book 7) 



WORKSHEET 47 was Botha's 'Total Strategy' successful? 

Study Botha's 'Total Strategy' on pages 104-111. 
Draw an arrow pointing to a place on each swingometer, to sh ow how successful you think 

Botha's reform policy was in achieving rts objective. 
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WORKSHEET 48 

opposition to Botha 

Use this table to complete the Task on page 114. 

Example Mark out of ten Reason for mark 
for importance 

Non-violent 
opposition 

Violent 
opposition 

International 
protests 
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WORKSHEET 49 :why was apartheid coUapsing by 1989? 

At the beginning of Chapter 7, we saw that the main threats to white rule in South Africa were 
invasion from other countries, international sanctions and uprising from within. Use the work you 
have done on this section to help you answer the question: \'Vhy was apartheid collapsing by 1989? 

1. South Africa had become completely ungovernable by 1989. It was ___________ _ 

2. South Africa had faced the threat of invasion from other countries. Botha dealt with this threat by 

He had been successful/unsuccessful because __________________ _ 

5. South Africa faced the threat of international sanctions. Botha dealt with this threat by _ ___ _ 

He was successful/unsuccessful because _____________ _ _ ______ _ 

4. South Africa faced the threat of internal uprising. Botha dealt with this threat by _ _____ _ 

He was successful/unsuccessful because _______________ ___ _ __ _ 

5. In conclusion, the main reason why apartheid was collapsing in 1989 was _____ ___ _ 

Ithinkthisbecause ------------------------ -------
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WORKSHEET 50 why did de Klerk abandon apartheid? 

Use this worksheet to help with the Task on page 123. 

r--------------------------------r----------------------------------------------------------------, 
: 1. 

He had to do 
something to bring 
South Africa back to 
a situation of law 
and order. It was on 
the verge of civil 
war and the 
government could 
not regain full 
control. 

I 
I 
I 
I 

2. 

The South African 
economy was in 
deep trouble and 
would only get 
worse if things just 
drifted. 

3. 
The National Party 
was losing support. 
It won a majority in 
the 1989 elections, 
but got less than 50 
per cent of the vote. 
The Conservative 
Party, which 
opposed Botha's 
attempts to change 
apartheid, was the 
biggest opposition 
party. 

r-- - -----------------------------r----------------------------------------------------------------~ 

: 4. 5. 6. 
I 
I 

De Klerk was very 
religious and 
believed God had 
called him to lead 
South Africa to a 
new future. 

The Cold War had 
ended with a peace 
treaty between the 
USA and the USSR 
in 1987 and the 
destruction of the 
Berlin Wall in 1989. 
There was now no 
danger from an 
international Soviet 
threat. 

National Party 
officials had had 
secret meetings 
with ANC leaders in 
England and 
Switzerland. They 
were impressed by 
the people they met 
and reported that 
the ANC was 
willing to talk. 

I 
I 
I 
I 
I 
I 

~--------------------------------~----------- --- --- ---------- -----·----------- ---------------- -- ---~ 

7. 

The ANC might not 
do that well once it 
was unbanned. 
Perhaps the 
National Party 
could hold on to 
power by working 
with other black 
organisations, such 
as the Inkatha 
Freedom Party. 

8. 

A power-sharing 
arrangement might 
be made, in which 
whites hung on to 
power, rather than 
elections on a one 
person, one vote 
system, which 
would leave the 
National Party in a 
minority. 

I I 

I 9 I 
I o I 
I I 
I I 
I I 
I I 
I I 
I I 

l Nelson Mandela I 

had met with de 
Klerk. De Klerk 
respected Mandela 
and knew he 
needed Mandela's 
support to work out 
a solution to their 
country's problems. 

L------ --------------------------L-------------------------------- -------------------------------
© JOHN MURRAY South Africa since 1948 Teachers' Resource Book 77 



WORKSHEET 51 why was Nelson Mandela released? 

Cut out the cards below and sort them into groups of short-term and long-term reasons for Nelson 
Mandela's release. 

r--------------------------------~------------------------------------------------------M---------~ 
I 
I 
I 
I 
I 
I 

I Financial chaos in 
South Africa: the 

government needed 
to restore world 

confidence again. 

Violence and 
disorder were on 

the increase. 

I I 
I I 

International 
pressure to release 

Mandela was 
building. 

L--------------------------------~--------------------------------1--------------------------------J 

The government 
had to make a deal 
with the opposition. 

Nelson Mandela 
was clearly the 

leader of the 
majority of black 
South Africans. 

I 
I 
I 

Secret talks had 
already taken place 

between 
representatives of 
the National Party 

and the ANC. 
I 
I 
I r--------------------------------r------------------- ------------ --------------- ---- -------- - ----~ 

De Klerk had 
already met 

Mandela and 
trusted him. 

I I 

The Cold War had 
ended. 

I 
I 
I 
I 
I 
I 

The State of 
Emergency had 

been in effect since 
1985 and could not 
continue for much 

longer. 

I 

--------------------------------L--------------------------------1--------------------------------
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WORKSHEET 52 

Timeline of events, 1990-94 

Use this worksheet to complete the Task on page 1Z5. 

Q) 
(..) 

<= 
Q) 

0 
·;; 
c;:; 
(..) 

;e 
0 
Cl. 

.<:: 
""0 
~ 
:;;:: 
0 
0 
(0 

(") 

Q) 

u 
<= 
Q) 

0 
·;; 

"' u 
:-e 
0 
Cl. 

.<:: 
""0 

~ 
:;;:: 
0 
0 ,_ 
N 

Q) 
(..) 

<= 
~ 
0 
s 
c;:; 
u 
;e 
0 
Cl. 

.<:: 
""0 

~ 
:;;:: 
0 
Ll') ..,. ..,. 

February Unbanning of ANC; release of Mandela 

May 
June 

July 

August 

Discussions between ANC and National Party on future of South Africa 
Repeal [cancellation) of Separate Amenities Act 

27 people killed at Sebokeng 

ANC agrees to suspend military action; National Party becomes non-racial 

December Oliver Tambo returns from exile, to an enormous welcome 

March Violence escalates in Johannesburg area 

June Repeal of Group Areas Act, Population Registration Act, Land Act 

July Government seen to be aiding lnkatha in township violence 

December CODESA (Convention for a Democratic South Africa) talks begin to work out a new 
constitution for the country 

May 

June 

August 

Collapse of CODESA talks as ANC and National Party in fundamental disagreement; ANC also suspicious of 
National Party role in continuing violence 

49 people killed by lnkatha members in Boipatong 

ANC calls massive two-day strike, which costs the country 250 million rand 

September 28 unarmed demonstrators shot at Bisho by Ciskei soldiers 

December De Klerk admits some of his senior officers have been involved in violence, helping lnkatha or doing nothing 
to stop them - 28 officers are sacked 

March Talks begin again 

April Chris Hani, Communist leader of MK, assassinated by right-wing gunmen; 72 die in violence which follows 

July lnkatha Freedom Party and Conservative Party walk out of talks 

November Agreement on new constitution for South Africa 

April First-ever fully democratic elections held in South Africa 

© JOHN MURRAY South Africa since 1948 Teachers' Resource Book 79 



WORKSHEET 53 

P roblems reaching agreement on democratic 
elections 

Use this worksheet to record your answers to the Task on page 128. 

Problem 

Would enough whites support what de Klerk wanted to do? 

Opposition in Parliament in the form of a Conservative Party who were demanding a return to ful l apartheid 

Violent opposition from groups like the AWB 

The ANC had been banned since 1960; it had only a small membership in South Africa 

Some blacks wanted .to follow a more militant course of action than that of the ANC 

Winnie Mandela's actions were discrediting Nelson Mandela and the ANC 

What kind of democracy? A system of one person, one vote, or protection for minorities? 

The National Party and the ANC had been enemies for over 40 years 

The mounting death toll from violence 

S()urce 
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WORKSHEET 54 

Judgement on Buthelezi 

Use this table to help with the Activity on page 132. Add statements and sources to the ta ble w hich 
support either of these judgements about Buthelezi: 'Power-mad trouble-m aker' or 'Leader of his 
people', using pages 152-133. 

Power-mad trouble-maker Leader of his people 
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WORKSHEET 55 

:what were the reasons for violence? 

Use the table below to complete the Task on page 133. Decide whether you agree or disagree with 
the statements given, and note down the evidence that helped you make your decision. 

Statement Agree/disagree Evidence 

Black people wanted 
revenge for the oppression 
of apartheid. 

Young blacks were bitter 
about their lack of 
opportunities. 

Young blacks were angry 
at the slow pace of change. 

Conditions in miners' 
hostels were so bad that 
they were driven to 
violence. 

Buthelezi encouraged his 
lnkatha supporters to 
attack ANC members as 
he teared the growing 
strength of the ANC. 

Blacks attacked other 
blacks who had worked 
with the apartheid system. 

Police acted as a 'Third Force' 
helping lnkatha members 
attack ANC members. 

National Party leaders 
encouraged lnkatha in 
order to weaken the 
position of the ANC. 

De Klerk did not give 
support to the 'Third Force'. 

The ANC used violence to 
protect its own supporters. 

The ANC used violence 
against its rivals. 

82 South Africa since 1948 Teachers' Resource Book © JOHN MURRAY 

r 

r 
I 

r 
I 
[ 

r 
[ 

[ 

[ 

r 
[ 

[ 

[ 

L 

t 
[ 

[ 

L 

L 
l 

[ 

[ 

L 

L 

L 

L 



) 

-., 

J 

-
_j 

.J 



CORE TEXTS 
FOR GCSE 

A depth study for: 
SHP GCSE 

GCSE Modern 
World History 
IGCSE History 

SHP CORE TEXTS for GCSE 
Each book in the series combines a penetrating 
analysis of the syllabus content with a source-based, 
enquiry-led approach which will stimulate interest 
and deepen historical understanding. · 

South Africa since 1948 is a comprehensive depth study for students taking 
this subject at examination level. 

\ 
A mass of contemporary source material and case studies give a deep insight 
not only into the nature of South Africa's apartheid regime, its reasons and 
results but also into the experiences of ordinary South Africans living through 
this period of South African history. 

It combines comprehensive syllabus coverage with motivating and stimulating 
classroom strategies. 

This Teachers' Resource Book provides clear guidance on teaching the unit 
and preparing for assessment by both exam and coursework, together with 
support and extension worksheets. 

The author 
Christopher Culpin is the Director of the Schools History Project and SHP 
coursework moderator for Edexcel's SHP syllabus. 

The series editors 
Christopher Culpin, and Ian Dawson who is former Director of the Schools 
History Project and author of SHP's Medicine and Health Through Time and 
Crime and Punishment Through Time. 

ISBN 0-7 195-7477-3 

9 ~J~J~!I ~~~~~~~~!Ill> 
JOHN MURRAY 


