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4

This teacher’s book gives you the chance to build a programme for students to 
develop all the skills they need for the WJEC GCSE in English Language. For the 
new GCSE, there is one non-exam assessment (Unit 1) and two exams (Units 2 
and 3). Unit 1 will assess Oracy skills and Units 2 and 3 will assess Reading and 
Writing skills.

As this book is to be used for the duration of the course, we have used a linked 
theme for each section: 

● Wales
● Leisure
● The world of science and technology
● The world of work
●	 Citizenship.

The themes above reflect the five themes to be covered in the Oracy assessments. 
Please note that these themes are not specified for Units 2 and 3.

Each section has extended learning approaches through the inclusion of:

● suggested approaches (including starter activities)
● extension tasks and homework/research activities
● extra sample responses and mark schemes
●	 answers to tasks.

Each sub-section includes resources to work alongside:

1 Oracy activities which encourage the skills and contexts that are assessed in 
the Individual Researched Presentation and Responding and Interacting tasks 
for Unit 1. These give a platform for summative assessed tasks or as general 
practice to improve speaking and listening. 

2 Reading activities which help to develop the skills required in Units 2 and 3. 
These end with guidance and mark schemes for more extended responses 
(Compare, Analyse, Impressions, etc.). This is supported by answers and guidance 
on shorter response questions featured in the new exams (Sequencing, Multiple 
Choice, Cloze exercises). This sequence of tasks prepares students for the structure 
of the new English Language examinations.

3 Writing activities which help to develop the skills required in Units 2 or 3. 
These will end with guidance on exam-style questions. These sections also 
include answers to proofreading activities which prepare students for the new 
specification. The objectives box at the start of each section clearly identifies 
which Unit of the exam the writing task links to.

Each section follows this format to reflect the natural progression from talking 
about a topic to reading and researching to writing and expressing ideas about this topic.

Introduction
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5

Unit 1 Wales
1a Out and about
Oracy

Learning objectives
In this unit you will be:
•	 interacting	with	others;
•	 drawing	ideas	together;
•	 responding	to	others’	questions.

Get going
Before you start, discuss all the places that students 
might associate as desirable destinations in Wales:  
‘If you had £200 to spend on going anywhere in 
Wales, where would you go?’ You could also include 
slides which are clues to some iconic landmarks in 
Wales, such as the Millennium Stadium, Dr Who 
studios, etc. To encourage wider responses, suggest 
how that might change with an older target audience.

Starter activity
List in bullet points all the positive words describing 
each of the venues. When finished, these words can 
be rank ordered for their appeal.

Activity 1
Start this as an independent task – they have to rank 
order the attractions in terms of their own personal 
interest. Ask them to prepare reasons for their top 
three.

Activity 2
1 Discuss/argue with a partner – try to come up with 

a top three between them. 
2 These roles are adapted from de Bono’s thinking 

hats and are designed to encourage students to take 
on specific roles and to think differently. 
Depending on your class, you could give some 
background information on this. The roles should 
be handled sensitively – the more complex role is 
the top left box as it relies on managing the groups 
and giving an overview. Again depending on the 
class, ask students to classify which roles are 
easiest/most difficult – this might help in assigning 
who takes the roles.

Activity 3
For the presentation task, one student might have the 
responsibility for this. However, this could link in with 
each of their roles, and they can take an aspect each.

Stretch
The glossary below highlights some techniques 
they can use.

Superlatives Suggesting ‘most of’ 
something; e.g. fastest, 
most beautiful

Direct address Use of ‘you’ – ‘you’d  
love it’

Rhetorical question A question not requiring 
an answer; ‘Wouldn’t 
anyone want to go?’

Colloquialism More informal words 
for effect; e.g. ‘the wow 
factor’

Alliteration Repeated letter sounds; 
e.g. ‘terrific tales’

To make this activity more competitive, learners 
can vote on the most persuasive pitch and assign 
points to each group. The table below can be used 
for this:

Feature Mark

Using persuasive 
language 

Varying tone 

Establishing eye 
contact

Structuring talk clearly 
– is there a beginning, 
middle and end?

Homework/research
Create a speech for your favourite place to go to in 
Wales. Try to explain it in a way which attracts one of 
these target audiences: middle-aged people, families, 
teenagers.

9781471868337.indb   5 15/04/16   1:22 PM

Copyri
gh

t: s
am

ple m
ate

ria
l



6

Unit 1 Wales

Reading
Learning objectives
In this unit you will be:
•	 exploring	form,	purpose	and	audience;
•	 retrieving	and	analysing	text;
•	 improving	your	editing	skills;
•	 synthesising	information.

Starter activity
Introduce concept of form, purpose and audience by 
looking at some logo designs for chocolate bars or 
sweets – these tend to have very defined audiences. 
Mention that the purposes will be the same but the 
form and audience are different.

Activity 4
Explain that it is good practice to grasp the context of a 
piece of writing. This might also be an opportunity to 
introduce the four reading contexts (public, personal, 
educational and occupational) – in this case there is 
nothing personal or occupational here. Ask students to 
support their ideas as they complete the boxes.

Text Form Purpose Audience

Text A Website 
(journey 
planner) 

Advises and 
informs 
about world 
cup matches

Tourists, 
sports fans

Text B Website 
(leaflet)

Persuade 
readers to 
visit the 
Wavegarden 
lagoon

Parents 
of young 
children

Text C Instruction or 
guidance for 
surfing

Inform and 
instruct 
readers 
about how  
to surf

People 
considering 
taking up 
surfing

Text D Website 
(coasteering 
guide)

Persuade 
readers 
to take up 
coasteering

People 
considering 
outdoor 
activities

Activity 5
Read through the activities with students and ask 
them to think about the difficulty of the task. Which 
question is the most difficult? Here you can reference 
page 171 of the Student’s Book, which highlights the 
skills of reading. Also ask them to think about how 
many marks each question would be worth in an exam 

situation. This should guide them into seeing this as a 
short timed activity.

Answers
1 b
2 Soft Play Shack; ‘keeps youngest entertained’
3 d, b, a, c

4 Getting closer to nature is a rare experience (reward 
alternatives)

Encourage students to have a go at answering 
questions they have made up for the Stretch activity, 
under quick time conditions.

Activity 6
The questions asking students to ‘organise’, ‘select’ 
and ‘identify’ are the location/organise questions. 
The ‘explain’ question requires some implicit reading 
for meaning.

Activity 7
This is a more difficult question. Try to encourage 
students to view this as a technique question. How do 
we know this is asking us to look at the writer’s 
technique? It is very useful here to encourage the 
students not to concentrate only on the word ‘how’ 
but to look at the focus word, ‘exciting’. Give them one 
minute to come up with as many synonyms for 
‘exciting’ as possible. Then encourage them to use 
these words in their response.

Getting the focus right is crucial in this question.

Student A of the Sample student responses is the 
most focused answer, as it uses the word ‘exciting’ in 
the answer and explains how the language creates 
excitement.

Stretch
Ask students to come up with a good technique 
question for the following passage (in this case the 
focus word ‘exciting’ should change to something 
like ‘safe’):

I’m sold. What do I need?
Along with a sense of adventure the crucial kit 
includes: a swimsuit to go under your wetsuit, a 
pair of old trainers to protect your feet and grip 
the rocks, a buoyancy aid and a helmet.
We always recommend that you go with a 
trained guide who can supply all the right 
equipment and is well experienced in terms of 
the local coastline, the weather and tide times.
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7

1a Out and about  Reading/Writing

Activity 8
Explain that the exam will be testing these skills, and 
point out the ‘functional’ nature of the task. It is a good 
idea to work out more difficult multiple-choice 
questions through a process of elimination. Sometimes 
if there is a more complex word it is important to have a 
guess – which word can connect with ‘singular’ (single)?

Answers
1 1 singular

2 enraptured
3 gatehouse
4 fields

2 The audience aimed at are adults who are perhaps 
interested in finding out more about history (Oliver 
Cromwell/Civil War).

Activity 9
For the main task, encourage students to highlight 
the less appropriate words for younger audiences. 
If the class is struggling this should be supported 
by a wordbank (co-created in some cases) of more 
energetic words.

Activity 10
The main task here is one of synthesis. You could 
discuss this word as it may occur in the exam. There is 
no need to evaluate or compare each of the bullet 
points. The cue – ‘What does each text tell you …’ – is 
a clear signal that this is a synthesis task.

In order to support understanding, use two pieces of 
stationery such as a pen and a ruler. If I asked what 
both objects look like, I could say, ‘One is rounded and 
has a pointed end. The other is long and made of clear 
plastic.’ What question would I be answering if I said, 
‘One is longer than the other, but the other one is 
rounder and fits in a pencil case more easily’? This 
should establish the word ‘compare’, which requires 
students to evaluate one in terms of the other.

Mark scheme for Activity 10
Interesting things to do (mark for each):

● workshops
● trails around the ground
● listen to audio guide/hear stories
● do the animal trail/look out for earless dog
● take a house tour
● see the wartime shelters
● book a Welsh banquet
● hands-on arts and crafts activities

● puppet theatres
●	 (wear) child-sized costumes.

Stretch
Encourage students to identify key words to 
support their ideas. There is no prescribed mark 
scheme for this type of task but as a guide:
 1–2  Identifies at least one target audience and 

gives some examples.
 3–4  Identifies target audience and gives 

straightforward comments with some 
examples.

 5–6  Uses a larger range of examples from the 
texts and shows an understanding of how 
words appeal to different audiences and 
make some comparisons.

 7–8  Begins to analyse how language appeals 
to different target audiences. Able to give 
detailed comparisons across the texts.

9–10  Gives sustained and detailed comparisons – 
shows clear understanding of how language 
is targeting different audiences.

Homework/research
Choose ONE extreme sport. Find out the following 
facts to help you prepare for your writing task in the 
next section:

● costs and equipment;
● health benefits;
● risks;

● venues and locations;
●	 skills required.

Writing
Learning objectives
In this unit you will be:
•	 adapting	your	style	to	suit	form	and	purpose;
•	 developing	proofreading	skills;
•	 communicating	ideas	clearly	in	writing;
•	 developing	an	argument	in	writing.

Activity 11
This activity should consolidate the earlier work 
on form, purpose and audience. Encourage 
students to support their ideas with at least a 
couple of examples.

Answers
Form: Formal letter
Purpose: Express thanks or appreciation
Audience: Coasteering company.
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8

Unit 1 Wales

Activity 12
This activity could be tailored for students’ interests 
– they could do a lively blog for any leisure activity of 
their choice.

Sample student response
Encourage students to highlight the purpose and 
audience implied in the question. This is best done as 
a Think and Pair activity. Encourage students to 
consider what mark each would get. You can use the 
generic mark scheme for the end activity if useful.

Surfing Wales has a better sense of audience, as it 
mentions about having a 'break from the routine'. 
Also, it is well organised into sections. The Mountain 
biking article is rather informal (e.g. 'wanna') for the 
target audience.

Activity 13
Answers
Spelling Punctuation Grammar

weather > 
whether
sceenery > 
scenery
Destinacions > 
Destinations
activitys > 
activities
You’re friends 
> Your friends

Wales > 
Wales’
the regions 
most > the 
region’s 
most
Youll > You’ll

capital city, 
Cardiff > 
capital city, 
Cardiff,
The choices of 
restaurants > 
The choice of 
restaurants

Many of the more complex errors are due to incorrect 
use of the apostrophe. If this task is too difficult, you can 
start with the examples below. Ask the class to separate 
the apostrophes below into omission or possession use:

1 This is the cat’s tail.
2 They’re always late.
3 You’re never right all the time.
4 The man’s car was parked at an angle.
5 The school’s policy.
6 You shouldn’t believe what you’re told.

Remind students that apostrophes (especially for 
omission) are more likely to be used for:

● direct speech in stories;
● informal writing, e.g. informal letter;
● lively articles;
●	 speeches.

Ask them to think about two forms of writing  
where they would not use apostrophes for  
omission.

Test yourself
The key to this task is planning, and students 
can use the homework research completed for 
the reading section to help with this.

One useful skill is to turn their simple one-
word focus points into a topic sentence 
starter. The next challenge is to stretch out 
that topic sentence starter into a substantial 
paragraph.

As a fun activity, ask students to choose one 
of the topic sentence starters below and 
challenge them to write the most in five 
minutes. Who can write the most plausible – 
and extended – paragraph?
●	 Cats are more intelligent than dogs.
●	 Humans are the scariest animals on earth.
●	 A house is much more than bricks and 

mortar.
●	 Intelligence is nothing to do with how clever 

you are.
●	 Eating cheese and onion crisps should be 

banned.

Stretch
In pairs, try to identify between three and 
five techniques of developing paragraphs. 
Students might highlight: personal experience, 
expert opinion, use of statistics, eye-witness 
accounts.
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9

1a Out and about  Writing

Band 1
(1–4 marks)

• Basic coherence in the writing, simple sequence and limited awareness of 
the reader.

• Some attempt to adapt register to purpose/audience and relevant content.
• Limited range of vocabulary and sentence types, and there is some attempt to 

use punctuation.

Band 2
(5–8 marks)

• Some coherence in the writing, and tries to interest the reader and adapt 
words to purpose and audience.

• There is some organisation, some sequencing of ideas.
• Uses some range of vocabulary but grammar is inconsistent – some errors.
• Some variety and control of sentences, and spelling is usually accurate.

Band 3
(9–12 marks)

• Writing is mostly coherent and interesting, with some ideas developed.
• Clear awareness of the reader, and uses some techniques as appropriate.
• Tone is suited to audience and purpose.
• Uses a sensible range of generally well-chosen vocabulary.
• Mostly consistent command of grammar, and sentence structures are varied 

and secure.
• A range of punctuation is used, mostly accurately, and most spellings are 

correct.

Band 4
(13–16 marks)

• Clearly controlled and well-judged writing which shows secure understanding 
of the audience.

• Develops ideas with convincing detail and some originality and imagination.
• Writing is purposefully structured and clearly organised to give sequence 

and fluency.
• Uses a wide range of vocabulary with precision.
• Secure command of grammar, and sentence structures are varied to  

achieve effects.
• A range of punctuation is used accurately and spellings are secure.

Band 5
(17–20 marks)

• Mature and perceptive writing which is sustained with techniques that fully 
engage the reader’s interest. There may be sophistication in the shape or 
structure of writing.

• Appropriate tone is confidently adapted to purpose/audience.
• Ideas are convincingly developed with detail, originality and creativity.
• Uses a wide range of ambitious and appropriate vocabulary to convey precise 

meaning.
• Virtually all sentence construction is controlled, accurate and varied.
• Virtually all spelling is correct and there is a confident command of grammar 

for effect.
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10

Oracy

Learning objectives
In this unit you will be:
•	 interacting	with	others	and	drawing	ideas	together;
•	 presenting	information	clearly;
•	 improving	your	spoken	accuracy.

Get going
Before you start, ask students to discuss their viewing 
habits. This could be encouraged by exploring schedules, 
or looking at listings and predicting what ‘genre’ of 
programme is most popular with different audiences. It 
may also be interesting to look at the ‘most expensive’ 
type of programme. To encourage an interest in regional 
settings, students could be asked to name a programme 
they associate with one of these areas:

● New York;
● Manchester or Liverpool;
● London;
● Wales;
●	 Los Angeles.

Starter activity
Ask students to look at the eight programmes in 
Activity 1, and identify the genre and audience of each 
one. Alternatively, they can find one selling point and 
one negative point of each.

Activity 1
Start this as an independent task – students should 
have identified their top three and have come up with 
a reason for their choices. Then discuss/argue with a 
partner to decide a top three between them.

Stretch
Students could start with a viewing/listening of 
the programme ‘Just a Minute’ before this task. 
Alternatively, try to encourage reflective listening: 
students are given one minute each (in pairs or 
groups) to state their case, and the person to the 
left has to be able to listen and sum up the main 
points that the speaker has mentioned.

Activity 2
Answers
● I have done lots of research on this topic and I 

think the show would work well.
● The celebrity who does the best wins the contest.
● The local people in the first episode make it feel 

realistic.
● I very much like the idea of an interactive quiz show.
● I have been watching these shows for three years 

and they’re great.
● She speaks really well.
● The actors didn’t let down anybody on the last series.
●	 Filming in summer is better as it’s hotter then.

Ask students to try to guess what are the three most 
common errors that people make in speeches. Missing 
auxiliaries, double negatives and using adjectives as 
adverbs are probably the most common. Football punditry 
and phone-ins are fertile examples for such common 
slips, and these could also be viewed as extra examples.

Activity 3
For the presentation task, students can work 
individually or in small groups. The audience can use 
the following grid to peer- or self-assess performance.

Brief or 
limited

An attempt 
but with 
some errors

Effective 
– good

Confident, 
secure and 
appropriate

Ambitious, 
sharp and 
very secure

Information and ideas 
expressed

Awareness of audience, 
e.g. eye contact and 
varying tone

Varied vocabulary

Use of Standard English

1b In the eye of the media
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11

1b In the eye of the media  Oracy/Reading

Homework/research
Students can choose one of the writing tasks below to 
accompany the programme that they have pitched for:

● a script of the opening few minutes;
● a story based on the opening episode;
● an advertisement for the opening episode – either 

for radio or television;
●	 a Radio Times review of the opening episode.

Reading
Learning objectives
In this unit you will be:
•	 looking	at	the	difference	between	fact	and	opinion;
•	 distinguishing	between	statements	which	are/are	

not	supported	by	the	text;
•	 evaluating	evidence	from	the	text;
•	 making	inferences	–	how	‘impressions’	are	created.

Starter activity
Students can read the text and be asked to identify 
form, purpose and audience. They can also identify if 
the text is personal, public, educational or 
occupational, and justify their ideas.

Activity 4
Students identify the right statement (the second 
bullet point).

Activity 5
Facts include the following:

● The comedy drama is returning for a fourth series.
● It is largely filmed in Ferndale.
●	 Elm Street is used (doubles up) for filming.

After reading the Top tips box, students should 
identify the opinions in the article. To develop this 
idea, ask the class to come up with two facts and two 
opinions about their favourite television programme.

Activity 6
Answers
Facts:

● The tickets for the show cost £49.00.
● There was cheering from the audience.
●	 Some of the actors only eat vegetarian food.

Opinions:

● The money spent at the cinema was well spent.
● The final scene was the best one in the whole movie.

● Colwyn Bay has the best scenery.
● The venue at Aberystwyth is really scary when you 

first go on.
●	 The show was lots of fun last night.

Activity 7
As a starter activity, alert the class to the form of writing 
(a report). Ask students to identify three features that 
tell us that this is a report. They might identify proper 
nouns, more formal vocabulary and specialist terms.

The third bullet point sums up the purpose of the case 
study most accurately.

Activity 8
Answers
1 Five reasons why S4C should be shut down:

● It is a ‘bloated bureaucracy’/millions of pounds 
could be saved.

● The BBC makes many of the programmes anyway.
● S4C makes no programmes of its own.
● It is a house full of administrators.
● The viewing figures of S4C do not justify its 

continued existence/viewing share was only 2.7%.
2 This is a more difficult question and requires some 

evaluation of technique. Some of the elements that 
students may spot (and in other texts like this) are:
● bold statements – ‘bloated bureaucracy’;
● exaggeration – ‘millions’ could be saved;
● statistics – ‘2.7%’.

As the text is so brief this is unlikely to be a high tariff 
question in the exam but this will help build into the 
next task which is more complex. Exaggeration and 
bold statements are examples of opinions, and facts 
are exemplified by statistics.

Activity 9
What impressions do we get of the television 
programme? How does the interview create these 
impressions?

There are two elements to this question. The first 
element shows the ability to show some inference 
and locate a range of evidence. The second part looks 
at the issue of technique – ‘how’.

As a marking suggestion:

1–2 Identifies at least one/a few impressions.
3–4  Identifies some impressions with some attempt 

at comment.
5–6  Uses a larger range of impressions from the 

texts and shows an understanding of how these 
are created.
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12

Unit 1 Wales

7–8   Able to give detailed impressions from the text 
and begins to analyse how these are created.

9–10  Gives a sustained and detailed response to 
‘what’ and can clearly analyse how the 
impressions are created.

Students may comment on:

What impressions

● successful – ‘very best’;
● will continue into the future;
● marketable ‘export’ – ‘strong Welsh export’;
● has to compete in a ‘competitive’ market;
● strongly rooted in Welsh setting: authentic,  

not pretentious;
● rural;
● free of stereotypes;
● has a universal appeal;
● ‘love letter’ to a disappearing Wales;
● self-sustainable – raised most of finance 

themselves;
●	 portrays the diverse ‘eclectic’ elements of a 

disappearing Wales.

How

● use of positives/superlative ‘very best’;
● names other shows specifically – ‘True Detective’, 

‘Fargo’;
● lists for emphasis: ‘family, blood, soil, belonging’;
●	 uses business language: ‘consume’, ‘export’.

Homework/research
Encourage students to look at a reality television show 
(ideally set in a school). Ask them to make a list of all 
the positive and negative aspects of the programme. 
This will help them to think ahead to the writing task 
in the next section.

Writing
Learning objectives
In this unit you will be:
•	 adapting	your	style	to	suit	form	and	purpose	–	

formal	letter-writing;
•	 paragraphing	and	presenting	work	appropriately;
•	 developing	persuasive	writing.

Activity 10
The focus of this activity is to explore some of the 
methods of persuading. A good starter is to look at 

some simple slogans to establish some obvious 
methods. As students work through the table they 
should spot:

Persuasive 
feature

Example Definition

Repetition ‘tastes 
great, tastes 
awesome’

Repeated 
ideas

Personal 
pronouns

‘We believe 
that …’

Pronouns like 
‘we’, ‘you’

Exaggeration ‘explode your 
taste buds’

Words which 
exaggerate

Rhetorical 
question

‘Why would 
you …?’

A question 
that does not 
require an 
answer

Superlatives ‘the quickest’ Adjectives that 
suggest the 
‘most’

Statistic ‘90% of people 
have reviewed 
this … as 5 
star’ 

Facts and 
figures

Imperative ‘hurry up’ Commands

Activity 11
Students can work on this persuasive task as a table 
or mindmap. More able students could respond to 
this as a reading task where they might answer the 
question: ‘How does the writer persuade you that the 
Watz phone is “what the world has been waiting 
for”?’ Students can look at this response and try to 
improve it:

The writer persuades us that the Watz phone is 

what the world has been waiting for by using lots of 

positive words and giving you advantages of using it 

such as not having to use your hands to operate it. 

It also has touch screen features which will 

encourage some people to buy it.

The above example has little sense of method, so the 
table work undertaken previously should make more 
explicit what might be expected of a ‘technique’ 
response.
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Activity 12
The following is the ‘key’ to the topic paragraphs.

112 Wandsworth St

Cwmaman

Cynon Valley

CF44 8EW

CwmMedia
7 Rumpole St
Cardiff
CF1 5EW

Dear Sir/Madam,

I am writing to complain about the inappropriate use of language and 
offensive remarks that I saw on your new drama programme ‘The Sticks’ that 
was broadcast last night.

My family and I had been looking forward to watching this show for a 
number of weeks as a lot of the scenes were set in our neighbourhood and the 
show featured some local celebrities that we knew.

However, I was appalled to see that, five minutes into the pilot show, there 
was a stream of foul language (while I realise that this was shown after the 
watershed we might have received some warning about this) and 
unnecessary violence. This was followed by a number of scenes which poked 
fun at minorities in a way which I felt was highly inappropriate.

Recent TV commercials had indicated that this would be a light-hearted 
programme appropriate for the whole family. In fact the slogan ‘Where We 
Belong’ suggested that this was a programme that would proudly showcase 
all the positive aspects of living in this community.

This opening episode left the family sad and disappointed. More importantly, 
it made us feel ashamed about the community we live in.

I would urge you to consider broadcasting a warning for future viewings of 
this show and you should also review the way you have promoted this 
programme.

I look forward to hearing from you.

Yours faithfully,

Mr Windsor.

Your address

Their address

Dear …

Introduce 
purpose of 
letter

Describe 
some 
background 
details

The effect of 
the problems

Offer of a 
solution

Closing 
statement

Sign off with 
your name

Highlight 
problems of 
the show
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Activity 13 Put it to the proof
This model answer can be used to self-check their 
corrections:

12 Gordon Terrace

Ebbw Vale

Mid Glamorgan

[BBC Address]

Dear Sir/Madam,

I am writing to complain about your news item about working parents 
neglecting children that was aired on BBC Wales last night. I felt that this 
portrayed parents unfairly and did not explore the reasons why both parents 
have to find jobs in this day and age. As a working parent I would love to stay 
at home but I have to find work in order to make ends meet and afford the 
basics for my family.

Yours faithfully,

Ms Bennett

Stretch
Ask the class to improve the letter by using some 
of the persuasive features covered earlier in 
the section.

Test yourself
Students can use the homework research 
completed for the reading section to help in 
their planning. As this is an ‘argument’ task, 
it is worth noting that there should be a clear 
line of argument. 

In order to establish the problems of a ‘balanced’ 
approach, show these two sample responses 
based on the task: Give your views on the 
programme ‘The X Factor’.

9781471868337.indb   14 15/04/16   1:22 PM

Copyri
gh

t: s
am

ple m
ate

ria
l



15
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Sample response 1

I am writing to give my views on Reality TV shows.

Firstly, I think it’s great when contestants manage 

to get a chance to show off their skills on TV – some 

of them find they can start a whole new career and 

therefore shows like this provide a platform for their 

future success.

Most of these people are just wannabes that don’t 

have much talent though and I’d rather hear my dog 

howling at the TV.

I also believe that these programmes are very 

entertaining to watch and I always giggle in the early 

episodes when I see contestants make a fool of 

themselves in front of the camera. Then I get really 

annoyed about why I’m wasting my time watching 

this and switch over to the other side.

Another thing I really enjoy are the final weeks  

when they get down to the final three contestants.  

I find this really exciting and that is when audiences 

really get involved. Overall it’s brilliant in this part of 

the show. Although sometimes I believe that the 

results are ‘fixed’ or people get voted in purposely 

because they’re rubbish. So it’s all a lot of  

nonsense really.

Sample response 2

I am writing to give my views on Reality TV shows.

Firstly, I think it’s great when contestants manage 

to get a chance to show off their skills on TV – some 

of them find they can start a whole new career and 

therefore shows like this provide a platform for their 

future success. While some of these people are just 

wannabes that don’t have much talent I believe it 

gives a real opportunity to spot raw talent.

Stretch
Explore ‘how’ the writer of the second response 
has managed to incorporate some of the 
counter-arguments without undermining their 
overall argument.

Things to spot:
●	 Connective use – ‘while’, ‘although’;
●	 Attributing counter-argument to ‘others’ – 

‘some people …’;
●	 Clear statement of preference – ‘but I think …’, 

‘I believe …’;
●	 Use of ‘qualifiers’ for counter-argument – 

‘sometimes’, ‘on occasions’, ‘perhaps’;
●	 Use of modal verbs to qualify – ‘people may’.

Once these techniques are established, encourage 
more able students to use these qualifiers, 
connectives and attributions in their own writing.

I also believe that these programmes are very 

entertaining to watch and I always giggle in the early 

episodes when I see contestants make a fool of 

themselves in front of the camera. Some people get 

really annoyed about this aspect of the show but I 

think this really makes it as we all identify with the 

embarrassment.

Another thing I really enjoy are the final weeks when 

they get down to the final three contestants. I find 

this really exciting and that is when audiences 

really get involved. Although sometimes I believe 

that the results are ‘fixed’ or people may get 

voted in purposely because they’re rubbish, on the 

whole I think the ‘right’ people get what they 

deserve and the final single is released in time 

for Christmas.

I believe that this show is an indispensable part of 

our viewing calendar.
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Band 1
(2–5 marks)

• Writing has basic coherence but limited awareness of the reader.
• Shows some attempt to adapt register to purpose/audience.
• Some relevant content but uneven – basic organisation and simple sequencing.
• A limited range of vocabulary.
• A limited range of sentence structures, and control of sentences is limited.
• There is some attempt to use punctuation, and some spelling is accurate.

Band 2
(6–9 marks)

• Writing shows some coherence and develops some ideas with an occasional 
interesting effect, with some organisation.

• Shows some awareness of how to create effect to interest the reader.
• A clear attempt to adapt tone to suit purpose/audience.
• Some range of vocabulary.
• Command of grammar is inconsistent but there is some variety of sentence 

structure and some control of sentence construction.
• Some control of a range of punctuation, and spelling is usually accurate.

Band 3
(10–13 marks)

• Writing is mostly coherent and interesting with a mostly appropriate tone.
• A clear awareness of the reader and some techniques used to meet their needs.
• Shows development, and has some interesting effects in the writing.
• A good range of vocabulary with some precision.
• Mostly consistent command of grammar.
• Sentence structures are varied and mostly secure.
• A range of punctuation mostly accurately, and most spelling is correct.

Band 4
(14–17 marks)

• Writing is clearly controlled, well-judged and clearly organised.
• Secure understanding of the reader’s needs and how to hold interest, with 

techniques used and an appropriate tone used throughout.
• Develops ideas with convincing detail and some originality and imagination.
• A wide range of vocabulary with precision.
• Secure command of grammar (including tenses), and sentence structure is 

varied to achieve effects.
• A range of punctuation and spelling used accurately.

Band 5
(18–20 marks)

• Writing is mature and sustained with techniques that fully engage the 
reader’s interest.

• Appropriate register, and tone is confidently adapted to purpose/audience.
• Convincingly developed with detail, originality and creativity.
• A range of ambitious and appropriate vocabulary used confidently to convey 

precise meaning.
• Appropriate, accurate and effective variation of sentence structures.
• A range of punctuation and spellings used confidently and accurately 

throughout.
• Very secure command of grammar and tenses.

Mark scheme for writing task
Students can assess previous pieces with the mark scheme below in mind. The first response is limited for 
content, and is partly rescued by the accuracy element – this is a mid-band response. The second response is 
better; it would achieve higher marks if it were more sustained and creative.
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