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u to be able to understand why a writer has chosen certain words

u to be able to explain the effect of the words chosen.

When you read text such 
as a passage, article, leaflet 
or report, you will often be 
expected to explain what 
impressions the writer 
wanted to create.

Unit 5

OBJECTIVES

I can understand what the question is asking me to do

I can find and identify the key words in a piece of writing

I can understand why a writer has chosen to use certain words

I can explain the effect of the words clearly and effectively

Always Usually Sometimes

How confident are you in these skills already?

Explaining about Language

Read the following extract from Tears of the Giraffe by Alexander McCall Smith, set in Botswana. Mma 
Ramotswe and Mr Matekoni are a middle-aged couple who have just become engaged. 

Think about what impressions you have of the jeweller.

The premises of Judgement-day Jewellers were tucked away at the 
end of a dusty street. Inside the shop, standing behind the counter, 
was the jeweller. He smiled at them. “I saw you outside,” he said. 
“You parked your car under that tree.”
Mr Matekoni introduced himself, as was polite, and then he turned 
to Mma Ramotswe. “This lady is now engaged to me”, he said. “She 
is Mma Ramotswe, and I wish to buy her a ring for this engagement.” 
He paused. “A diamond ring.”
The jeweller looked at him through his shifty eyes, and then 
glanced sideways at Mma Ramotswe. She looked back at him, and 

ACTIVITY 1: COMPREHENSION!

    Working on your skills  Step 1

Get going
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Read the following extract taken from Nice Work by David Lodge. 
Jane Penrose is an English teacher who is being shown around a factory.
Think about what impressions you have of the foundry and underline the key words used by the writer to 
create these impressions. 

Even this warning did not prepare Jane for the shock of the foundry. They entered large building with a 
high roof hidden in gloom. The place rang with the most barbaric noise Jane had ever experienced. 
The floor was covered with a black substance that looked like soot, but grated under her shoes like 
sand. The air reeked with a sulphurous smell and a fine drizzle of black dust fell on their heads from 
the roof. It was a place of extreme temperatures: one moment you were shivering in an icy draught 
from some gap in the wall, the next you felt the frightening heat of a furnace on your face. Everywhere 

    Practise your skills  Step 2

thought: There is intelligence here. This is a clever man who 
cannot be trusted.
 “You are a fortunate man,” said the jeweller. “Not every man can 
find such a cheerful, fat woman to marry. There are many thin, 
complaining women around today. This one will make you very 
happy.”
Mr Matekoni acknowledged the compliment. “Yes,” he said. “I am 
a lucky man.”
 “And now you must buy her a very big ring,” went on the 
jeweller. “A fat woman cannot wear a tiny ring.”
Mr Matekoni looked down at his shoes. “I was thinking of a 
medium-sized ring,” he said. “I am not a rich man.”
 “I know who you are,” said the jeweller. “You can afford a good 
ring.”
Mma Ramotswe decided to intervene. “I do not want a big ring,” 
she said firmly. “I am not a lady to wear a big ring. I was hoping 
for a small ring.”
The jeweller threw her a glance. He seemed almost annoyed by 
her presence – as if this were a transaction between men and 
she was interfering.
 “I’ll show you some rings,” he said, bending down to slide a 
drawer out of the counter below him. “Here are some good 
diamond rings.”
He placed the drawer on top of the counter and pointed to a row 
of rings nestling in velvet slots. Mr Matekoni caught his breath. 
The diamonds were set in the rings in clusters: a large stone in 
the middle surrounded by smaller ones.
 “Don’t pay any attention to what the label says,” said the 
jeweller, lowering his voice. “I can offer very big discounts.” 

Find a quotation or 
piece of evidence from 
the extract to support 

these impressions of the 
jeweller.
u He is a good salesman

n He uses good sales 
techniques

n He uses bad sales 
techniques

u He is observant/nosy
u He may be untrustworthy
u He uses flattery
u He is sneaky
u He is prepared to embarrass 

Mr Matekoni
u He is sexist
u He knows the townspeople 

and all about them
u He is a persistent salesman

ACTIVITY 2: EVIDENCE AND EXPLANATION 
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Foundry A factory which makes 
objects, such as wheels.

there was indescribable mess and disorder. It was impossible to believe that anything new and 
clean and mechanically efficient could come out of this place.

Remember to use phrases  
such as:

This suggests …
This implies …
The word … creates the 
impression that … 
The writer makes us think … by 
using the words …

Top tips

Now complete the table.

POINT EVIDENCE EXPLANATION

The foundry was not what Jane 
was expecting.

The building was dark.

It was noisy.

Everything is unpleasant.

The smell was unpleasant.

There were extremes of heat…

…and cold.

The mess was indescribable.



7

right running head

Read this passage from Broken Homes by William Trevor. A teacher from a local school has visited Mrs Malby 
because he wants some of his pupils to paint her kitchen. 
What impressions does the writer create of the teacher and how are they created?

    Challenge yourself  Step 3

●  Underline key words/
phrases in the passage

●  Track through the passage 
methodically from 
beginning to end

●  Try to include an overview 
of your impression at the 
beginning of your answer

●  Remember to use the P-E-E 
technique.

Top tips

ACTIVITY 3: WRITER’S IMPRESSIONS 

‘It’s just that I wondered,’  

she said, ‘if you could possibly have come to the wrong 

house?’

‘Wrong? Wrong? You’re Mrs Malby, aren’t you?’ He raised 

his voice. ‘You’re Mrs Malby, love?’

‘Oh, yes, it’s just that my kitchen isn’t really in need of 

decoration.’

He said quite softly, what she’d dreaded he might say: that 

she hadn’t understood.

‘I’m thinking of the community, Mrs Malby. I’m thinking of 

you here on your own. Put it like this, Mrs Malby: it’s an 

experiment in community relations.’

‘It’s just that my kitchen is really quite nice.’

‘Let’s have a little look, shall we?’

She led the way. The man glanced at the kitchen’s pink 

walls and the white paintwork and then, to her horror, he 

began all over again as if she hadn’t heard a thing he’d 

been saying. He repeated he was a teacher from the local 

school. He repeated what he had said before about these 

children: that some of them came from broken homes. The 

ones he wished to send her on Tuesday came from broken 

homes, which was no joke for them. He felt, he repeated, 

that we all had a special duty where such children were 

concerned.

Mrs Malby nodded. It was just, she explained, that she 

was thinking of the cost of decorating a kitchen which 

didn’t need decorating.

‘Freshen it over for you,’ the man said, raising his voice. 

’First thing Tuesday, Mrs Malby.’

He went away and she realised that he hadn’t told her his 

name. The visit from this man had bewildered her from 

the start. As well as the oddity of not giving his name, he 

had not said where he’d heard about her. Added to which, 

and most of all, her kitchen wasn’t in the least in need of 

decoration. However, she went over in her mind what the 

man said about community relations. There was also the 

fact that the man was trying to do good, helping children 

from broken homes.

Here is a model answer to show you how to write your own 
response:

From the beginning the teacher doesn’t seem to be a very pleasant 
man (overview) because he seems quite rude in the way he treats 
Mrs Malby. When Mrs Malby thinks he might have the wrong house, 
he seems to snap at her, repeating ‘Wrong? Wrong?’ twice as if 
he can’t believe what she has said. The writer has used italics 
the second time so he might be almost shouting at her. He asks 
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You have already learned that 
impressions are the views you 
might have of a person, place 
or organisation and that these 
impressions are created by 
the way details and words are 
chosen by the writer.

I can understand what the question is asking me to do

I can find and identify the key words in a piece of writing

I can understand why a writer has chosen to use certain words

I can explain the effect of the words clearly and effectively

Always Usually Sometimes

Now that you have completed the section on explaining about  
language do you think your confidence has improved?

u to practise explaining a writer’s ideas and viewpoints

u to develop a secure approach to explaining the effect of the words chosen.

u I understand which questions are asking me to give my impressions of 
a text.

u I can use a variety of reading strategies to understand the impressions 
created in a text.

u I can select relevant details and key words to prove how an impression 
is created.

u I can structure and organise my answer chronologically, methodically 
and effectively.

Always Usually Sometimes

How confident are you in these skills already?

●  Use textual evidence to 
support your points

●  Look at what is said and the 
words used by the writer to 
create this impression.

Top tips

Improve your skills

OBJECTIVES

her twice if she is Mrs Malby which seems quite aggressive and 
unpleasant to an old woman and he raises his voice so he seems a 
bit of a bully…
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Read the following extract from the 
novel About a Boy by Nick Hornby.

What impression does the writer 
create of Marcus’ mum? Write a 
PEE paragraph to explain your 
decision. 

Marcus knew he was weird and 
knew that partly it was because 
his mum was weird. She just 
didn’t get this, any of it. She 
was always telling him that 

only shallow people made judgements on the basis of clothes or 
hair. She didn’t want him to watch rubbish television or listen 
to rubbish music or play rubbish computer games. She could 
explain why it was better to listen to Joni Mitchell or Bob Marley 
(who happened to be her two favourite singers) than Snoop Doggy 
Dogg, and why it was better to read books than to play on the 
Gameboy. But he couldn’t pass any of this on to the kids at school. 
Lee Hartley – the biggest, loudest and nastiest of the kids he’d met 
yesterday – would thump him if he tried to explain that he didn’t 
approve of Snoop Doggy Dogg because he had a bad attitude to 
women.
It wasn’t all his mum’s fault. Sometimes he was weird just 
because of who he was, rather than what she did.

    Working on your skills  Step 1

Remember to pull out words 
and phrases that help create 
this impression

Aim to write at least three 
quarters of a page
Take approximately 12 
minutes to write your answer
Remember to begin by 
including an overview.
You could begin with the 
following overview or write 
your own.
Marcus’ mum tries hard and 
seems to mean well but her 
influence is not very helpful and 
not necessarily good…

Top tips

ACTIVITY 1 
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Read the extract Junk Food Heaven from Bill Bryson’s Notes from a Big Country. Bill Bryson is an American 
who lived for many years in Britain. 

Some weeks ago I announced to my wife that I was going 

to the supermarket with her next time she went because 

the stuff she kept bringing home was not fully in the spirit 

of American eating. Here we were living in a paradise of 

junk food – the country that gave the world cheese in a 

spray can – and she kept bringing home healthy stuff like 

fresh broccoli.

 It was because she was British, of course. She didn’t 

really understand the rich, unrivalled possibilities for 

greasiness and goo that the American diet offers. I 

longed for artificial bacon bits, cheese in a shade of 

yellow unknown to nature and creamy chocolate fillings, 

sometimes all in the same product. I wanted food that 

squirts when you bite into it or plops onto your shirt in 

gross quantities. So I accompanied her to the supermarket 

and while she was off squeezing melons and pricing 

mushrooms I made for the junk food section- which was 

essentially all the rest of the store. Well, it was heaven.

 The breakfast cereals alone could have occupied me 

for most of the afternoon. There must have been 200 

types, and I am not exaggerating. The most immediately 

arresting was called Cookie Crisp, which tried to pretend 

it was a nutritious breakfast but was really just chocolate 

chip cookies that you put in a bowl and ate with milk. 

Brilliant. I grabbed a box of the cereals and sprinted back 

to the trolley.

‘What’s that?’ my wife asked in the special tone of 

voice with which she often addresses me in retail 

establishments.

‘Breakfast,’ I panted as I dashed past, ‘and don’t even 

think about putting it back and getting museli.’

 I had no idea how the market for junk food had 

grown. Everywhere I turned I was confronted with foods 

guaranteed to make you waddle, including a whipped 

marshmallow sandwich spread called Fluff, which came 

in a tub large enough to bath a baby in. Aisle 7 (‘Food for 

the Seriously Obese’) was especially productive. It had a 

whole section devoted exclusively to Toaster Pastries. And 

what exactly is a toaster pastry? Who cares? It was coated 

in sugar. I grabbed an armful.

I admit I got a little carried away – but there was so much 

and I had been away so long. It was the breakfast pizza 

that finally made my wife snap. She looked at the box and 

said, ‘No.’

‘I beg your pardon, my sweet?’

‘You are not bringing home something called breakfast 

pizza. I will let you have’ – she reached into the trolley 

for some samples – ‘Cookie crisp and Toaster Pastries 

and …’ She lifted out a packet she hadn’t noticed before. 

‘What’s this?’

I looked over her shoulder. ‘Microwave pancakes,’ I said.

‘Microwave pancakes,’ she repeated, but with less 

enthusiasm.

‘Isn’t science wonderful?’ I said.

‘You’re going to eat it all,’ she said.  ‘Every bit of 

everything that you don’t put back on the shelves now. 

You do understand that?’

‘Of course,’ I said in my sincerest voice.

And do you know she actually made me eat it. I spent 

weeks working my way through a symphony of American 

junk food, and it was awful. Every bit of it.

JUNK FOOD HEAVEN!

    Practise your skills  Step 2

ACTIVITY 2 
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Using the marking criteria, try to award on Band or Level for your own 
response to the question.

Write down one thing you think you did well and one thing you need to 
improve in order to boost your mark.

●  work through the extract methodically and chronologically?
●  use plenty of evidence from the text to support your points?

Assess your progress. Did you

1 Using a range of texts such as 
extracts from novels, leaflets, 
advertisements and brochures, 
practise this type of question.

2 Practise answering questions 
under timed conditions so you 
will be able to work under 
pressurised conditions when you 
finally sit your exam.

3 Always use words/phrases from 
the text to support your answer.

4 Make sure you work through 
the whole of the extract. Don’t 
give up! 

Next steps…

I understand which questions are asking me to give my impressions  
of a text.

I can use a variety of reading strategies to understand the impressions 
created in a text.

I can select relevant details and key words to prove how an impression  
is created.

I can structure and organise my answer chronologically, methodically  
and effectively.

Always Usually Sometimes

Now you have completed the section do you think your 
confidence has increased?

    Challenge yourself  Step 3

What impressions do you get of Bill Bryson, his wife and the relationship between them? You must refer 
closely to the text in your answer. 
Practise your exam timing by writing your answer in approximately 12 minutes. 

●  Every sentence should be making a point.
●  Work through the passage in a 

chronological, methodical way from the 
beginning to the end.

●  Remember to include points with evidence 
from the extract in support.

●  Begin your sentences with ‘I think…’ or ‘I 
feel…’ to keep your answer focused.

Top tips

ACTIVITY 3 
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You have already practised 
explaining the impressions a 
passage might give and how 
these impressions are created 
by the way details and words 
are chosen by the writer.
Now you will have the chance 
to look at sample answers to 
exam questions, mark your 
own responses and write 
under timed conditions.

I am confident about what the question is asking me to do.

I feel confident about explaining the effect of key words in a piece  
of writing.

I am confident about answering exam questions.

I feel confident about explaining my points under timed conditions.

Always Usually Sometimes

How confident are you in these skills already?

BE EXAM READY

u to adopt a confident approach to answering exam questions

u to feel confident about writing under timed conditions.

Road to Wigan Pier by George Orwell which was first published in 1937 after he had visited the industrial  
north of England. 

Practise your exam timing by writing your answer in approximately 12 minutes.  

When you go down a coal mine it is important to try to get to the coal face when the 
’fillers’ are at work. The machines are roaring and the air is black with coal dust and you 
can actually see what the miners have to do. At those times the place is like hell, or at any 
rate like my own mental picture of hell. Most of the things one imagines in hell are there, 
except the fire, for there is no fire down there except the feeble beams of lamps and electric 
torches which scarcely penetrate the clouds of coal dust.

When you have finally got there – and getting there is a job itself – you crawl through the 
last line of pit props and see opposite you a shiny black wall three to four feet high. This is 
the coal face. Overhead is the smooth ceiling made by the rock from which the coal has been 
cut; underneath is the rock again, so that the space you are in is only as high as the ledge 
of coal itself, probably not much more than three feet. Most shocking of all is the frightful, 
deafening din from the conveyor belt which carries the coal away. The air is foul, the heat is 
unbearable and you cannot see very far, because the fog of coal dust throws back the beam 
of your lamp, but you can see the line of kneeling men driving their shovels under the fallen 
coal and flinging it swiftly over their left shoulders. They are feeding it on to the conveyor 
belt, a moving rubber bet a couple of feet wide which runs behind them. Down this belt a 
glittering river of coal races constantly. In a big mine it is carrying away several tons of 
coal every minute. The coal is shot into tubs and then dragged to the cages and hoisted to 
the outer air.

QUESTION 1

OBJECTIVES
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Here are some points you may have included  
in your answer.

Some impressions:
¾ the heat

¾ the noise

¾ the darkness

¾ the dust

¾ the cramped space

¾ the lack of fresh air

¾ the difficulty of movement

¾ it is like hell

How the impressions are created:
¾ the heat is ‘unbearable’

¾ the machines are ‘roaring’/the ‘din’ is’frightful’ 
and ‘deafening’

¾ lamps and torches scarcely penetrate the dust/
the beam is thrown back

¾ the dust is a ‘fog’/the air is ‘black’

¾ men have to crawl/they work kneeling/only 
three to four feet of space

¾ the air is ‘foul’

¾ ‘getting there is a job in itself’

¾ the simile of hell except for the fire

Self-assessment

u Did you find evidence to support each point you made?

u Did you track through the extract chronologically and methodically?
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QUESTION 2

Read this factsheet adapted from material provided by the British Boxing Board of Control.
What impression do you have of the British Boxing Board of Control in this extract?

There is considerable ignorance about the way 

in which professional boxing is administered 

in Britain today and this is something we, the 

British Boxing Board of Control, wish to put 

right.

IN DEFENCE OF BOXING
The belief that it is wrong for young men to 

be paid, sometimes handsomely, to hit each 

other and for an audience to pay to witness 

such a performance is a belief that all Board 

representatives respect, although we do not 

agree with it.

We would make a number of points in defence 

of boxing:

No one is forced either to box, or to pay 
to watch boxing. Boxing audiences are not 

motivated by any bloodlust, but in the main 

are knowledgeable and compassionate.

Boxing gives young men a chance to achieve 

something and be somebody; it teaches the 

need for law and order, and encourages the 

learning of self-discipline and respect. 

Boxing promotes qualities such as 
sportsmanship, courage and dignity. It 
appeals to many young people on the fringes 

of society, offering them a chance of avoiding 

delinquency and of growing into responsible 

citizens. It is therefore an acceptable activity 

both morally and socially. Boxing is highly 

regulated and safer than most other physical-

contact sports. The banning of boxing would 

merely send it underground and the era of the 

illegal prize fight would return with all its 
horrific implications.

THE SAFEGUARDS
Of course, boxing is not to everyone’s taste 

and the British Medical Association has 
campaigned against it. However, the facts, 

both medical and statistical, support boxing. 

The main danger is the risk of brain damage, 

but we recognise that it is there and we have 

taken a series of steps to counteract it.

These include:
● Compulsory brain scans for every boxer on 

an annual basis
● Two medical officers at the ringside for 

every contest
● Compulsory medical checks after every 

contest
● Clearly identifiable doctors and paramedics 

at the ringside, seated where they can see 
clearly and gain immediate access to the 
ring should a boxer require treatment.

CONCLUSION
We believe that the good the sport can do 
for young people far outweighs the fact that 

they take punches under strictly-controlled 

conditions. They do so of their own free will 

and it must remain their right to make that 

decision. We exercise our authority in a totally 

unbiased way. It is worth stressing that the 

Board is a non-profit making organisation 
and that none of our members can have a 
financial interest in the sport. Peter Corrigan 

wrote in The Independent on Sunday: ‘The 
British Boxing Board of Control is without 
doubt the most responsible body in world 
boxing.’ Statements of this kind show that 
we have a great deal to live up to, and we 
fully recognise that we have to continue our 

mission to make boxing even safer.

 BOXING…THE FACTS
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u Did you find evidence to support each point you made?

u Did you track through the extract chronologically and methodically?

Here are some points you may have included  
in your answer.

Some impressions:
¾ the heat

¾ the noise

¾ the darkness

¾ the dust

¾ the cramped space

¾ the lack of fresh air

¾ the difficulty of movement

¾ it is like hell

How the impressions are created:
¾ the heat is ‘unbearable’

¾ the machines are ‘roaring’/the ‘din’ is’frightful’ 
and ‘deafening’

¾ lamps and torches scarcely penetrate the dust/
the beam is thrown back

¾ the dust is a ‘fog’/the air is ‘black’

¾ men have to crawl/they work kneeling/only 
three to four feet of space

¾ the air is ‘foul’

¾ ‘getting there is a job in itself’

¾ the simile of hell except for the fire

Self-assessment
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   Comparing sample answers
Find every point you think deserves credit.
Could you find evidence to support each point?
What two things would you do to improve each response?

Step 4

Sample answer 1
Boxing is shown as a very safe sport with lots of safety controls such as compulsory brain scans and two medical officers at every ringside. No one is forced to box and it’s the boxer’s right to choose. The factsheet shows all the good side of boxing.

Sample answer 2

The impressions we have of the British Boxing Board of Control is that 

they are a caring, responsible organisation as they emphasise how 

much they’ve done to make it safer with lots of medical supervision 

etc. The quote from the newspaper at the end shows that they are 

well thought of. They are also not greedy because they are non -profit 

making organisation. They only use facts not opinion which makes 

them seem really honest.

I am confident about what the question is asking me to do.

I feel confident about explaining the effect of key words in a piece  
of writing.

I am confident about answering exam questions.

I feel confident about explaining my points under timed conditions.

Always Usually Sometimes

Now you have completed the section do you think your 
confidence has increased?

Sample answer 3

The impression we have of the British Boxing Board of Control is that 

it is a caring organisation because they have taken ‘a series of steps’ 

to ensure that the boxers are as safe as possible. To emphasise how 

much they’ve done they list these safeguards with bullet points under 

a separate heading and imply that there are even more they haven’t 

mentioned. They also appear to be fair and reasonable because they 

don’t pretend that theirs is the only viewpoint. In fact, they ‘respect’ the 

opposition’s opinion and ‘recognise’ that there is some danger, which 

makes them seem very unbiased and balanced.
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