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Pre-reading
● What do students already
know about:
● Shakespeare
● Romeo and Juliet
● GCSE assessment?

1

Act 1
Character analysis: Juliet
● Exploring Shakespeare’s
methods as a dramatist
● Exploring a dramatic
situation: the masked ball

3

●

Act 1 Scenes 2 and 3
Introducing character –
Romeo
● Analysing an extract –
character /action / methods /
context
● Writing about an extract –
unpacking the process

●

2

The Prologue
Act 1 Scene 1
● Responses to the opening
scene: the brawl
● The introduction of Romeo

Learning focus

Week

●

●

●

●

●

●

●

●

●

●

●

Character analysis – role-on-the-wall
pair activity on Juliet using quotations
Exploring the writer’s intentions: Plot,
characters and events (3A)
Situating the author

Character analysis – role-on-thewall pair activity on Romeo using
quotations
Analysing an extract: How the feuding
families and the Prince are presented
on stage plus extract analysis (2A)
Writing about the feuding families
and the Prince what examiners
expect (2B)

Shakespeare self-portraits (Pre A)
Circling Romeo and Juliet – what
students know and want to know
about Romeo and Juliet (Pre B)
Assessment criteria (Pre C)
Voicing The Prologue: Reading for
meaning – group activity (1A)
Verbal warfare: enacting the
Montague vs Capulet hostility in
words

Activities

AO1
AO2

AO1
AO2
AO3

AO1
AO2

AOs

●

●

●

●

●

Hunting for Juliet –
relevant quotations

Hunting for Romeo –
relevant quotations
Writing about How the
family feud is presented on
stage
Assessment task: How does
Shakespeare present the
feuding families in Scene
1? (2B)

Predictions of how (not
what) things might happen,
with textual evidence

Homework ideas

Weblinks and images
● Globe production images:
The Nurse 2004; 2009
● The Masked Ball, 2009
Support
● Writer's intentions 3A(1)
Challenge
● Writer's intentions: Find the
evidence 3A(2)

Weblinks and images
● Baz Lurhman opening
● Zeffirelli opening
Support
● Writing about feuding in
Act 1 Scene 1, 2B(1)
Challenge
● The Feud 2B(2)
● Writing about feuding in
Act 1 Scene 1, 2B(3)
Student responses
● Sample responses to
assessment task 2B(4)

Powerpoints
● The Romeo and Juliet circles
● What examiners look for
● Student-friendly mark
scheme

Dynamic Learning (DL)

Romeo and Juliet

Scheme of work
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Act 2 Scenes 3–6 and Act 3
Scene 1
● Analysing plot development
and dramatic method
● Looking at language

5

Act 4 and Act 5 Scene 1
Looking at dramatic structure
– the Friar’s plan
● Framing the moment

8

●

Act 3 Scenes 3, 4 and 5
Character/theme – parents
and children
● The language of love: Juliet
and Romeo’s parting
● The language of anger –
Capulet and Juliet

●

Act 3 Scene 2
Character presentation –
Romeo and Juliet

●

7

6

Act 2 Scenes 1 and 2
● Romeo and Juliet – the
balcony scene
● Young lovers – Romeo vs
Juliet
● Exploration of character
● Analysing and writing about
an extract

4

Act 3 Scene 1
● The deadly duels

Learning focus

Week

●

●

●

●

●

●

●

●

●

●

●

●

●

●

Plot development: Friar Lawrence’s
plan – sequencing activity (8A)
Wordframes: Act 4 Scenes 2–5 (8B)

Plot development: Friar Lawrence
Loving and leaving: Act 3 Scene 5:
language and performance – the
parting scene (7A)
Father and daughter: Act 3 Scene 5 –
exploring language with a focus on
father and daughter ‘having words’ (7B)

Juliet’s dilemma: Act 3 Scene 2 (6A)
Analysing an extract: Act 3
Scene 2 (6B)
Writing about Juliet (6C)

The comic calm before the storm: Act
2 Scenes 3–6 (5A)
Looking at language (5B)
A plague o’ both your houses (5C)

Analysing an extract: Romeo’s speech,
Act 2 Scene 2 (4A)
Relating an extract to the play as a
whole (4B)
Romeo vs Juliet in Act 2 Scene 2:
Character corridor

Activities

AO1
AO2
AO3

AO1
AO2
AO3

AO1
AO2
AO3

AO1
AO2
AO3

AO1
AO2
AO3

AOs

●

●

●

●

●

●

●

●

Completion of analysing an
extract and writing about
the play as a whole
Assessment task: Romeo in
an extract and in the play
as a whole (8C)

Writing about the
presentation and
contribution of the Friar

Completion of the
assessment on Juliet
Assessment task: The
presentation of Juliet in an
extract and in the play as a
whole (6C)

Comparing the
presentation and
contribution of Mercutio
with that of Tybalt

Completion of the
assessment on Romeo
Analysis of language and
dramatic impact using a
different extract – Juliet’s,
speech, Act 2 Scene 2 lines
85–105

Homework ideas

Support
● Wordframes 8B(1)
Student responses
● Sample responses to
assessment task 8C(1)

Weblinks and images
● Capulet's tirade 2009
Support
● The Friar

Support
● Analysing an extract 6B(1)
● Writing about Juliet 6C(1)
Student responses
● Sample responses to
assessment task 6C(2)

Weblinks and images
● Tybalt and Mercutio fight
2009
Support
● The comic calm before the
storm 5A(1)
● Looking at language 5B(1)
Interactive activities
● Drag and drop: Looking at
language

Weblinks and images
● Balcony scene 2004; 2009
Support
● Analysing an extract 4A(1)
● Relating an extract to the
play as a whole 4B(1)
Challenge
● Analysing an extract: Find
the evidence 4A(2)

Dynamic Learning (DL)

Scheme of work
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Act 5 Scenes 2 and 3
● Language analysis – language
and dramatic impact in the
final scene
● Audience reaction to the way
the deaths are presented by
Shakespeare
● Hot-seating Shakespeare
himself

Themes and ideas
Writing about a Romeo and
Juliet extract and writing
about the whole text
● Updating role-on-the-wall
images and self assessment

Exam preparation
Exploring pre-release material
and exemplar responses in
relation to the mark scheme

9

10

11

●

●

Learning focus

Week

Themes and ideas: Conflict, Love,
Parents and children, Light and dark,
Fate and fortune (10A–10E)
Analysing and responding to an extract:
Act 5 Scene 3, lines 88–120 (10F)
Self-assessment – unpacking AOs in
relation to Shakespeare plus using
Romeo and Juliet self-assessment
sheets (10G)

Dying words – dramatic circling of
Juliet plus consideration of how
Romeo has changed (9A)
Who caused the deaths of Romeo and
Juliet? – analysing the contribution
of Mercutio, Capulet, Tybalt, Friar
Lawrence (9B)
Audience reactions, then and now (9C)

Student Exam Guidance Sheets
Ex1–Ex10 – unpacking and applying
grade criteria and exploring exemplar
student responses

●

●

●

●

●

●

Activities

AO1
AO2
AO3

AO1
AO2
AO3

AO1
AO2
AO3

AOs

●

●

●

Sample responses at
different levels
Romeo and Juliet selfassessment sheets

Writing about the dramatic
contribution of Mercutio,
Capulet, Tybalt, Friar
Lawrence

Homework ideas

Support
● Conflict 10A(1)
● Love 10A(2)
● Parents and children 10A(3)
● Light and Dark 10A(4)
● Fate and fortune 10A(5)

Weblinks and images
● Deaths of Romeo and Juliet
2004; 2009
Challenge
● Prepare a presentation on
audiences 9C(1)

Dynamic Learning (DL)

Romeo and Juliet
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Week 1 Pre-reading activities and Act 1 Scene 1

Week 1 Pre-reading activities and Act 1 Scene 1
Student Activity Sheet Pre A
Students will usually have studied Shakespeare before, but what they
have done may vary considerably. Invite students to explore their own
thoughts and feelings about studying Shakespeare by creating their own
Shakespeare self-portraits using Student Activity Sheet Pre A.
Invite students to choose from a bank of statements the ten that best
describe their experience of Shakespeare and arrange them around their
name or face to create their Shakespeare self-portrait. They can then
compare their self-portraits with those of others. Sample the discussions
and remind students that their personal responses are important.
You could use Dynamic Learning resources to introduce the Globe
Theatre visually and give a sense of what theatres were like in
Shakespeare’s time.
Student Activity Sheet Pre B
Engages with students’ existing knowledge and ideas about key terms
from the play by doing the circles activity, either as a class or initially in
groups and then as a class.
● Discuss the responses from students.
● Then read/watch the opening scenes. If you have access to Dynamic
Learning you could watch Globe productions which means that the
balcony scene will make complete sense later in the play.
● Discuss why they think that Shakespeare has been made compulsory for
GCSE, and note their ideas for reference after studying Romeo and
Juliet.
Student Activity Sheet Pre C
It is important for students to realise that examination questions will be
constructed around the assessment objectives below and that answers will
be judged in relation to them.
Assessment objectives (AOs) for Paper 1 (40% of total for GCSE Literature)
are shown in the Introduction pages.

For use alongside Student
Activity Sheets Pre A–Pre C
and 1A

Student Activity Sheet
Pre A: Shakespeare
self-portraits

Student Activity Sheet
Pre B: Circling Romeo
and Juliet

Powerpoints: The Romeo
and Juliet circles; What
examiners look for

Student Activity Sheet
Pre C: Assessment criteria

The criteria on Student Activity Sheet Pre C are presented in no
particular order so discussion of which ones matter most should lead to
the recognition that they all matter.
● Show students the weightings for the different AOs. Does this lead
them to think that some criteria matter more than others?
NB You could choose to use the student-friendly version of the AQA mark
scheme criteria (see Student guidance sheet Ex3), to explore with students
what it is that examiners look for. You might feel that it is better to keep
this level of detail until later in the unit.
●
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Romeo and Juliet

Act 1 Scene 1
Student Activity Sheet 1A:
Voicing The Prologue: Reading
for meaning

Student Activity Sheet 1A
The aim of this activity is to develop students’ dramatic reading skills
and their understanding of The Prologue. It could contribute to students’
assessments in Speaking and Listening.
1 Set up groups of 4–6 students. Designate one group as the judges (as
in The Voice) and allow 10–15 minutes for each of the other groups to
prepare and rehearse a reading aloud of The Prologue.
2 Emphasise that the readings need to feature the voices of everyone in the
group and to bring out for the listeners the meanings they find in the lines.
(For example, just taking it in turns to read a line each will not do.)
3 Point out that it is difficult to read a Shakespeare passage well unless
they know what it means, but that only by reading will they come to
understand what the meanings are for them.
During preparation time the group of judges think of any films or
television programmes they have seen which begin by revealing the ending
and discuss why directors might have chosen to start that way.
Groups take it in turn to present their dramatic readings. The judges
make their comments at the end and are not allowed to make negative
comments – they have to find positives about every group’s reading and
might find points such as those below useful:
How the use of voices helps to bring out what Shakespeare wanted his
audience to know.
● How key ideas of the play are signalled through sound – ‘civil blood
makes civil hands unclean’.
● How information is given clearly to the audience about where the play
takes place – Verona.
● How the audience know what they are in for – the tragic death of
young lovers.
● How we are reminded that the whole thing is an illusion – a play that
will last about two hours – and that The Prologue is spoken by one of
the actors, addressing the audience directly.
The table below lists possible points to discuss in connection with the
question:
What does Shakespeare tell us through The Prologue?
●

2

1

Verona is suitably distant and intriguing for an audience of
Shakespeare’s time – Shakespeare has not laid his scene there by
accident. This line is also a reminder that the play is an illusion.

2

The repetition of ‘civil’, with its meaning being the opposite of
civilised, needs to be emphasised in the reading.

3

The alliteration of ‘From forth the fatal loins’ of the ‘foes’ makes this
a powerful line which suggests that there are forces at work which
are not entirely under the control of the characters. The lovers are
‘star-crossed’, doomed to die because of their time and place of
birth, and Shakespeare wants the audience to know that.

4

The ‘ancient grudge’ comes to an end only when the ‘parents’ strife’
is buried by the deaths of the next generation.
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Week 1 Pre-reading activities and Act 1 Scene 1
5

Is the love of Romeo and Juliet all the more poignant because it
is ‘death mark’d’? Are there moments when, as the audience, we
forget how it all must end?

6

The reference to the ‘two hours’ traffic of our stage’ is a reminder
that we are in the magic arena of the theatre for the next two hours.

7

This is a direct address to the audience and is in the form of a 14-line
sonnet. It reminds the audience (with mock humility) of the role
of actors in creating the illusion that is the reality of the play. The
interest for the audience is in HOW the tragic ending comes about
rather than what the ending will be.

Verbal warfare
This activity helps students to identify key words in the family conflict
and to realise that words can be weapons, capable of wounding opponents.
1 Having warned nearby colleagues about noise, arrange most students in
two lines, facing each other from opposite sides of the room. One line
are the Capulets, the other line the Montagues.
2 Each student can speak and shout only one word or phrase from the
text at the opposing line, but they begin by whispering it and move
through speaking it to finish by shouting it.
3 Control the volume with your hand as a teacher: when your hand is low,
so is the sound. The higher your hand, the louder the noise!
Choose two students to be Benvolio and Tybalt: they start at opposite
ends of the two lines but gradually come closer while exchanging words or
phrases they speak in the play.
When you shout the Prince’s words the noise dies away.
What comparisons for the brawling in the opening scene can students
suggest? (For example, rival football supporters; opposing gangs; tribal
enemies, etc.)
Which words are meant to be the most hurtful?
Romeo is talked of and then introduced towards the end of Scene 1,
afflicted with love-sickness because of his unrequited love for Rosaline.
Draw attention to the oxymorons like 'bright smoke, cold fire, sick health'
which convey the contradictions associated with the 'madness' that is love.
Discuss their impact with students.
If introducing the assessment criteria you could choose to use Dynamic
Learning where a student-friendly activity showing the criteria can be
found to enable students to explore what it is that examiners look for.
However, you might feel that it is better to keep this level of detail until
later in the unit. The student-friendly mark scheme is set out in full in
Student Exam Guidance Sheet Ex3.

Powerpoint: Studentfriendly mark scheme
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Romeo and Juliet

Student Activity Sheet Pre A
Shakespeare self-portraits
This activity helps you to explore your own thoughts and feelings about studying Shakespeare.
You are invited to choose from a bank of statements the ten that best describe your experience
of Shakespeare.
1 Working with a partner, look through the statements in the table below about studying
Shakespeare and decide which ones apply to each of you.
2 Talk together about your evidence for deciding what you already know about Shakespeare and
how well you read and write about his plays.
3 Each take a large sheet of blank paper and either write your name or (much more challenging!)
draw a self-portrait of your face in the middle of the sheet.
4 Cut out or write out on adhesive notes the top ten comments that apply to you. Ignore
comments that you think do not fit you.
5 Write any additional comments that you have about Shakespeare on additional notes.
6 Stick the comments on the sheet – the more they apply to you the nearer they should be to
your name/face.
7 Compare your Shakespeare self-portrait with others.

4

I can understand much of
what is said on stage if I am
watching a play.

I sometimes understand
Shakespeare’s words on the
page.

I prefer watching the plays on
stage or as films rather than
just reading them.

I sometimes realise that what
characters are saying is not
what they really think.

I hardly ever understand
Shakespeare’s words so I
can’t write much about his
use of language.

I realise that what
Shakespeare thinks may
be different from what his
characters say.

I usually understand
Shakespeare’s words.

I find it easier to write about
the characters in Shakespeare
rather than the ideas.

It might make it easier to write
about Shakespeare if I knew
more big words like soliloquy.

I find it really difficult to talk
and write about my own
opinions on Shakespeare’s
characters.

I enjoy talking and writing
about Shakespeare and I can
find quotations to support my
ideas.

I try to remember that
Shakespeare’s audience
would not have seen things
the way we do.

I like working out why a
theatre director might have
presented a scene in a
particular way.

I find it hard to write about
Shakespeare’s methods or
ideas.

When I write about
Shakespeare’s methods and
ideas, I try to take into account
when the plays were written.

I don’t know much about
Shakespeare’s time or how it
might have influenced him.

I can write about Shakespeare’s
language as well as his
methods and ideas.

I struggle if I have to write
about Shakespeare’s use of
language.

I use quotations and refer to
details from the play when I
am trying to make a point.

I tend to forget that
Shakespeare’s audience
would not have seen things
the way we do.

I find it hard to find
quotations or refer to details
from the play when I am
trying to make a point.

I know terms like character,
scene, soliloquy, imagery and
metaphor, that make it easier
to write about Shakespeare.

I always try to bear in mind
what might be happening on
stage.

I never want to think about
Shakespeare again.
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Week 1 Pre-reading activities

Student Activity Sheet Pre B
Circling Romeo and Juliet
This activity explores your own thoughts and questions about some of the key ideas in the play.

Romeo
and
Juliet

Shown here are two large overlapping circles. Romeo and Juliet is written in the centre of the
overlapping circles. Working as a pair, group or as a class:
●
●

●

●

Write ‘Romeo’ in the centre of one circle and ‘Juliet’ in the other.
Think of words/ideas/questions that each of those two names suggest to you, and write them
in the appropriate circle.
Think of words/ideas/questions that could apply to Romeo AND Juliet. Put those in the
overlap section.
Talk together about what you know or questions you would like to ask about the play Romeo
and Juliet.
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Romeo and Juliet

Student Activity Sheet Pre C
Assessment criteria: What examiners look for
If you follow the advice below your answers will meet the criteria for GCSE. Which of the pieces
of advice do you think are the most important for you?
1 Read through the table and number the advice in priority order.
2 Compare and discuss your rank order with a partner.
3 Listen to what others think.
How to meet the criteria for GCSE

Priority

Write clearly, fluently and accurately. Use a range of sentences and
vocabulary, including critical terms like character, soliloquy, scene,
dramatic, climax and imagery.
Comment on the form and structure of the play, not just its content.

Focus your answers on what Shakespeare did as a writer, not just about
the characters and what they do.
Tell the examiners how rather than what. (They know what happens in
the play!)
Remember that a play would have been viewed differently by an
audience in Shakespeare’s time.
Comment in detail on what language does, not just on what it is. (Just
identifying techniques does not gain marks; for example, ‘This is a
soliloquy’.)
Give your personal response and interpretation, based on evidence from
the text and including quotations.
Make it clear that you understand that a performance (i.e. a director’s
interpretation) will reflect its time.
Show that you are aware of likely audience reactions to words and to
actions on stage.
Show your understanding of how a text reflects its context (i.e. the time
in which it was written).
Write about Shakespeare’s ideas and what you think are the themes of
the play.

6
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Week 1 Act 1 Scene 1

Student Activity Sheet 1A
Voicing The Prologue: Reading for meaning
About this activity
The Prologue opens the play in a very significant way and it repays close attention. In this activity
you will work either as a group to prepare and produce a group reading of The Prologue, or be
in the group of judges who listen to and comment on the readings of others.

Main groups
1 Work in groups of 4–6.
2 In 10 –15 minutes, each group except one, the judges, prepare and rehearse a reading aloud
of the whole of The Prologue.
3 The readings need to feature the voice of everyone in the group and to bring out for the listeners
the meanings you find in the lines (for example, just taking it in turns to read a line each will not do).
4 It is difficult to read a Shakespeare passage well unless you know what it means, but only by
reading will you come to understand what the meanings are for you.
5 Take it in turns as groups to stand and deliver The Prologue.
6 Think if there are any questions that you want to ask about The Prologue. For example, you
might want to ask what difference it makes that it is in the form of a 14-line sonnet which ends
with a rhyming couplet.

The Prologue

Do with their death bury their parents’ strife.

Two households, both alike in dignity,

The fearful passage of their death-mark’d love,

In fair Verona, where we lay our scene,

And the continuance of their parents’ rage,

From ancient grudge break to new mutiny,

Which, but their children’s end, nought could
remove,

Where civil blood makes civil hands unclean.
From forth the fatal loins of these two foes
A pair of star-cross’d lovers take their life;
Whose misadventured piteous overthrows

Is now the two hours’ traffic of our stage;
The which if you with patient ears attend,
What here shall miss, our toil shall strive to
mend.

The judges
Your group will have been selected by the teacher to be the judges (as in The Voice). While the
other groups are preparing their readings, your group of judges should try to think of any films
or television programmes that you have seen which begin by revealing the ending. Discuss why
directors might have chosen to start that way and be ready to share your thoughts with the class.
Make notes as the groups take it in turn to present their dramatic readings. Make your
comments at the end and do not make negative comments – you have to find positives about
every group’s reading.
You might find points such as those below useful:
●
●
●
●
●

How effectively groups have used the different voices.
How meaning has been brought out through the readings.
How clearly information is given.
How well the readings make sure that the audience know what they are in for.
How clearly we are reminded that the whole thing is an illusion.
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