◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
Unit 3.7 Support children’s transition to school
◆◆◆
◆◆◆
◆◆◆
of school readiness give some indication of
Have you ever wondered why some children are
the skills which are useful to children when
more able to adapt to school than others? The
◆◆◆
starting school.
transition into a school setting has long been
◆◆◆
viewed as a rite of passage, but how can children be
supported in this often major change? In this unit,
◆◆◆
In your setting
we explore what school readiness means and how
◆◆◆
early years practitioners can be proactive in ensuring
the process is as smooth as possible for children.
◆◆◆
◆◆◆
Learning outcomes
◆◆◆
◆◆◆
1
◆◆◆
2
◆◆◆
3
◆◆◆
◆◆◆
◆◆◆
LO1 Understand ‘school readiness’
◆◆◆
in relation to the role of the early
years practitioner
◆◆◆
◆◆◆
What is ‘school readiness’ and how does it relate to
your role? This section explores the kinds of factors that
◆◆◆
will impact on children’s readiness for school as well
◆◆◆
as looking at how early years practitioners can support
children through careful planning and preparation.
◆◆◆
◆◆◆
AC 1.1 Describe the characteristics
AC 1.2 Describe factors affecting
◆◆◆
of ‘school readiness’
children’s readiness for school
◆◆◆
In the same way that adults respond and react
Home factors and background
to things in different ways, you will find that it is
Children will often react to events and circumstances ◆ ◆ ◆
similar with children. A child who is ready for school
in the same way as the adults around them and
◆◆◆
will find the transition straightforward and adapt
this is an important consideration when looking at
quickly to the changes in their environment and to
the kinds of factors which will affect their readiness
◆◆◆
the adults who support their learning. However, in
for school.
◆◆◆
most cases children will find some aspects easier
Attitudes and expectations – some parents and carers
or more difficult than others depending on their
◆◆◆
will view starting school as exciting and will instil
own experiences before starting school, and on
◆◆◆
this in their children; others may have had negative
their personality and maturity. The characteristics
◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
1 ◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
Theme 3 Play, development and learning for school readiness

◆

By the end of this unit, you will:

Look at a child with whom you work and
identify whether they have some of the characteristics
of school readiness which are described in the
table above. Outline what you are doing currently
in order to support them in developing these
characteristics.

Understand ‘school readiness’ in relation to the role
of the early years practitioner.
Understand ‘school readiness’ in relation to the
current framework.
Be able to work in partnership with others to
support children’s readiness for school.

Figure 3.7.1 Children with good communication skills will
be more used to listening to and giving their attention to
others, and be able to follow instructions or wait until it is
their turn to speak.
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
Characteristics of school readiness
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆ ◆ ◆ experiences as children and in turn pass this on. This their child is ready. In addition, parents and children
may speak English as an additional language and
influence the way in which children react when
◆ ◆ ◆ will
may not have had access to much information prior
starting school.
◆◆◆
to their child starting school.
◆ ◆ ◆ Reflect
Family structures – children will come from a range
◆◆◆
of different families and backgrounds; some may
be from very large extended families, while others
◆◆◆
may be only children or from single-parent families.
◆◆◆
There may also be social issues within their family
which have affected the child and influenced their
◆◆◆
school readiness.
◆◆◆
Pre-school experiences
◆◆◆
Although most children will have had some kind
◆◆◆
of pre-school experience, some children may, for
different reasons, not have been able to attend a
◆◆◆
or pre-school. This means that they may
◆ ◆ ◆ Cultural differences – if parents and carers are from nursery
not have had the social experiences to give them
confidence in a school situation. Children who have
cultures, the school experience may be very
◆ ◆ ◆ other
limited pre-school experiences may also find the
different for them. In many countries, children start
◆ ◆ ◆ school much later, and parents may not feel that
expectations of school challenging – for example,
◆◆◆
◆◆◆
2 ◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
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Communication
skills

Children who have good communication skills may find the transition to school easier as they
will be more able to express themselves and talk about their needs and interests. They will
also be more used to listening to and giving their attention to others, and be able to follow
instructions or wait until it is their turn to speak.

Self-confidence

Children who are more confident in themselves may be more willing to try new activities or
to tell adults when they need help. This will affect their experiences and how they work with
others.

Independence

Children who rely heavily on adults to carry out basic activities may find starting school more
challenging. Seemingly simple things such as putting on and doing up their own coat or
remembering to go to the toilet without being reminded are important, as well as being able
to get themselves changed for PE, or use a knife and fork. Children will increasingly need to be
able to think for themselves and act independently – for example, remembering to put their
lunch box or book bag in a particular place in the morning.

Co-operation

Children who co-operate with others and can take turns when playing will be sensitive to the
needs of their peers and will form more positive relationships with them.

Able to manage
feelings and
behaviour

This refers to children who are able to manage their feelings and talk about what is happening.
Children who understand the need for appropriate behaviour and who follow the rules will find
it easier to settle in to school routines.

Adaptable to
change

Children who have had limited pre-school experiences may find it difficult to adapt to their new
routines. Starting school may be daunting and they may be reluctant to leave parents and carers.

Table 3.7.1 Characteristics of school readiness

Sami has been brought to school by her mum and
as her key worker you notice during the first few
days that Sami is very tearful in the mornings and
constantly asks when it will be time to go home. As
soon as she comes out of school, her mother asks
her anxiously how she is and if she is all right. You
notice that Sami’s mum looks very worried and seeks
reassurance from the teacher about Sami.
●
●

How do you think Sami’s mother is affecting Sami’s
behaviour?
What would you do in this situation?
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
Case study
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
sitting and listening quietly with others, or being
able to manage themselves when putting on a coat
◆◆◆
or going to the toilet.
◆◆◆
Pre-school experiences will also relate to the
◆◆◆
different things which parents and carers have
◆◆◆
been able to do with their children depending
on time and resources. Some parents will have
◆◆◆
taken children to the farm or the beach, or been
◆◆◆
able to spend more time sharing activities, such
as playing games, cooking or talking to them.
◆◆◆
These kinds of activities are all important as they
◆◆◆
will develop children’s vocabulary and knowledge,
as well as their ability to understand their place
◆◆◆
in the world.
◆◆◆
School and pre-school involvement
◆◆◆
The amount of support and preparation which
◆◆◆
the school and pre-school provides will also have
an impact on how well children are prepared for
◆◆◆
school. A supportive school will prepare parents and
◆◆◆
children through giving as much information as they
can and also being available for parents and carers to
◆◆◆
ask questions. (See also AC1.3 for more information
◆◆◆
on how schools and early years practitioners can
do this.) In some cases, however, parents may have
◆◆◆
chosen not to take advantage of this, and this will
◆◆◆
affect their child’s readiness.
◆◆◆
Age and maturity of the child
◆◆◆
draw on. They may also be more mature in different
In England, children start school during the year
aspects of their development and, although there
in which they turn five. This has an impact on the
◆◆◆
will always be exceptions to this, you should be
child’s readiness as children who are older when
◆◆◆
aware of children’s birthdays.
they start school will have had more experiences to
◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
3 ◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
Theme 3 Play, development and learning for school readiness

Ciara is from a single-parent family and lives with her
mother and grandmother. Her mum is disabled and needs
full-time care, which is provided by her grandmother, and
Ciara has had to do many things for herself. She has had
limited pre-school experience with children her own age
as her grandmother is unable to leave her mother, but
she attends your nursery on two mornings each week.
Michelle is from a small family, and speaks Tamil at
home. She is always very quiet in the nursery setting,
although she attends every day. She tends to play
alongside others quietly.

Kia is an only child and her mother has told you that it
took a long time for them to conceive and that she and
her husband are unable to have any more children. Kia
attends the pre-school on four days a week and is also
taken to swimming, French and music classes.
●
●

How might the girls’ backgrounds affect them when
starting school?
Why is it important for early years workers to
have some information about children’s family
backgrounds when supporting children’s transition
into school?

Figure 3.7.2 This boy has enough pre-school
experience to know how to put on his coat and do it
up on his own
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆ ◆ ◆ Case study
AC 1.3 Explain how the early years
◆◆◆
practitioner supports children to
prepare for school
◆◆◆
As an early years practitioner, you will need to be
◆◆◆
able to support children in their transition to primary
◆◆◆
school. Your team will have plans and procedures in
place, but you should also be aware of the kinds of
◆◆◆
things you can do as an individual with children to
◆◆◆
prepare and reassure them, particularly if you are
their key worker.
◆◆◆
◆◆◆
◆ ◆ ◆ In your setting
◆◆◆
◆◆◆
◆◆◆
◆ ◆ ◆ Special educational needs
◆ ◆ ◆ If children have a special educational need, one
more aspects of their development will be
◆ ◆ ◆ oraffected.
This may be in the areas of physical,
◆ ◆ ◆ sensory, communication, learning, or emotional
behavioural development. When they are
◆ ◆ ◆ and
preparing to start school, it is possible that
◆ ◆ ◆ this may not yet have been picked up by other
particularly if it affects their
◆ ◆ ◆ professionals,
learning or behaviour. You should always be on
◆ ◆ ◆ the look-out for signs that a child’s development
Stories – stories are always a good way to
is
affected.
dispel any anxieties which children have and
◆◆◆
there are a number of books available for children
◆ ◆ ◆ Test yourself
on the subject of starting school. They are a
◆◆◆
good way of introducing the subject and children
may be more confident in talking about it in this
◆◆◆
context.
◆◆◆
Visits from teachers and discussions with
◆◆◆
children – sometimes teachers may visit nurseries
and pre-schools to see individual children, and this
◆◆◆
can be a good introduction to children to talk about
◆◆◆
what is going to happen.
◆◆◆
Prior to children starting school, you should also
◆◆◆
talk to them about what it means, and answer any
questions which they may have so that they are
◆◆◆ 2
reassured about the kinds of things that will happen.
◆◆◆
◆◆◆
4 ◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
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Isaac turned four on 29 August. He will be starting
school in your class alongside Lauren, who will be
five on 3 September. When you look at the class list,
you notice that many of the children have birthdays
towards the end of the year.
●
●

Why is it important that early years practitioners are
aware of the birth ages of children in their class?
How might this impact on the children’s school
readiness?

Stories

Look at a class list showing birthdays for your children.
What do you notice about particular children?
Does their age have any bearing on this?

Visits from
teachers and
discussions with
children

Supporting
children’s
preparation
for school

Giving
out information

Talking to
parents

Figure 3.7.3 Supporting children’s preparation for school

Ryan has been in your setting for a year and has
always been one of the quieter children. He is due
to start school the following term. Lately you have
noticed that he is becoming even more withdrawn
and does not communicate very often with other
children or adults.

Bhumika is talking to you one day and, when you point
to something outside, she does not appear to be able to
see it. You do not ask her again, but monitor her in the
setting and notice that she is not always aware of things
in the middle distance.
1 Should you have any concerns in either of the above
situations?
What would you do in these situations?
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
Three prime areas – these are particularly
Talking to parents – parents may feel more confident
important for firing children’s curiosity
about approaching you than speaking to the school
◆◆◆
and enthusiasm for learning, as well
as you are familiar to them. You should always be
◆◆◆
as their capacity to form relationships
available to talk to parents about the practicalities of
and thrive.
starting school and reassure them if necessary.
◆◆◆
Four specific areas – these blend together some
◆◆◆
Giving out information – you should be aware
of the more ‘traditional’ subjects and build on the
of any information which is available so that you
basis of the prime areas.
◆◆◆
are able to pass this on to parents and carers if you
◆◆◆
are asked. Often pre-schools and nurseries will be
Prime areas
provided with leaflets and information for parents
◆◆◆
and, as well as passing this on, you should be sure
◆◆◆
that you have read it.
◆◆◆
◆◆◆
Reflect
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
LO2 Understand ‘school readiness’
◆◆◆
in relation to the current framework
◆◆◆
How does school readiness relate to what happens
◆◆◆
when children start school? This section looks at the
Early Years Foundation Stage framework and what is
◆◆◆
expected of children in this context.
◆◆◆
AC 2.1 Describe areas of learning
◆◆◆
and development within the current
◆◆◆
Key term
framework which relate to school
◆◆◆
readiness
◆◆◆
The Early Years Foundation Stage (EYFS) is divided
into seven areas of learning and development for
◆◆◆
use by all early years providers to the end of the
◆◆◆
academic year that children are five. This means that
it is used by nurseries and pre-schools as well as
◆◆◆
reception classes in mainstream schools.
◆◆◆
The three prime areas of learning and development
The areas of learning and development are split
are those which relate most to school readiness, due
◆◆◆
into two parts:
to the fact that children need to be physically and
◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
5 ◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
Theme 3 Play, development and learning for school readiness

●

●

Personal, social
and emotional
development

Key points:
●
●
●

What sort of information is available in your setting
for parents and carers of children who are starting
school? Is it displayed prominently or handed out to
them? How does your setting ensure that children are
effectively supported when starting school?

Physical
development

(See also ‘Work with others to prepare children
for school’ – AC3.1 on page 217.)

Key points:
●
●
●

Communication
and language

The development of
children’s confidence
How children manage their
feelings
How children make friends
and take turns

How children move and use
fine and gross motor skills
How children learn about
healthy living
Children’s management of
their self-care

Key points:
●
●
●

How children listen and pay
attention
How children understand
what is being said
The way in which children
communicate with others
and develop their vocabulary

Table 3.7.2 The three prime areas of learning and
development

fine and gross motor skills These relate to the
way in which we move. Gross motor skills are large
movements, such as running, skipping and hopping,
or throwing and catching, and fine motor skills are
small movements, such as using scissors, a pencil or a
knife and fork.

CACHE Level 3 Early Years Educator for the Work-based Learner uncorrected first proofs issued by marketing 28/02/2014. This material is © Hodder Education 2014 and should not be redistributed.
9781471808067.indd 5

25/02/14 10:23 AM

◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
Specific areas
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆ ◆ ◆ emotionally ready as well as have the communication
◆ ◆ ◆ skills to be able to learn effectively in a school setting:
◆ ◆ ◆ Personal, social and emotional development – this area
◆ ◆ ◆ of learning and development relates to how children
their behaviour and develop relationships
◆ ◆ ◆ manage
others. Children who are immature in this area
◆ ◆ ◆ with
or who have had limited experiences of playing and
with others will find it difficult being part of a
◆ ◆ ◆ sharing
large group (see also case study in AC1.2 on page 83).
◆◆◆
development – this area of learning and
◆ ◆ ◆ Physical
development relates to the way in which children
◆ ◆ ◆ manage their own physical needs, such as self-care and
living. It also relates to their physical control
◆ ◆ ◆ healthy
and co-ordination in both large and small movements.
◆ ◆ ◆ Children will need to have a good level of physical
in order to negotiate space effectively as
◆ ◆ ◆ development
well as having the control needed to start to use tools
◆ ◆ ◆ such as pencils for writing or scissors for cutting.
◆ ◆ ◆ Reflect
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
6 ◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
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Literacy

Key points:

●
●
●

Mathematics

Key points:

●
●
●

Understanding the
world

How children learn about numbers and counting
How children use mathematical language
How children explore measures, including capacity, space, shapes, time and money
during play

Key points:

●
●
●

Expressive arts and
design

How children start to enjoy reading books
How children start to make marks and learn to write
The way in which children start to explore phonics and ways to write letters to match
their spoken sounds

The way in which children find out about nature and the world around them
How children find out about their local communities
The way in which children develop their confidence when using ICT equipment

Key points:

●
●

The development of children’s creativity and imagination through art, dance and music
How children use play to develop these skills

Table 3.7.3 The four specific areas of learning and development

What kinds of opportunities are given to children
in your setting on a daily basis to support the
development of both large and small motor skills?

Figure 3.7.4 This setting has a large playground to allow
children to develop their large motor skills
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
Type of
What it means
◆◆◆
observation
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
Communication and language – this area of learning
In your setting
and development clearly relates to how children
◆◆◆
communicate with others but is also about
◆◆◆
their ability to listen and understand, as well as
developing their vocabulary. Children who can
◆◆◆
listen, understand and follow instructions and
◆◆◆
express themselves effectively will be better placed
when starting school.
◆◆◆
AC 2.2 Identify assessment strategies
◆◆◆
Observation is the primary assessment strategy that
in
relation
to
the
current
framework
practitioners use as it allows practitioners to note
◆◆◆
Early years practitioners in pre-schools and
down children’s responses in different ways. There
◆◆◆
reception classes will need to use different
are different kinds of observation but you are most
assessment strategies to monitor children’s
likely to use those outlined in the table below.
◆◆◆
◆◆◆
Tips
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
7 ◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
Theme 3 Play, development and learning for school readiness

Checklist

A checklist might be used to record whether children can use a particular skill – for example,
catching a ball – or whether they have completed a specific activity. The focus will not be on how
they do it but whether or not they are able to.

Simple
note-taking

This type of observation is usually very short and may be written on a post-it note or sticker, so
that early years practitioners remember an idea or comment that a child has made.

Free
description

This type of observation is sometimes used where children are carrying out an activity and the
observer wishes to write everything down. This includes how the participants interact with one
another, both verbally and non-verbally, and includes a lot of detail. Free description observations
are usually written in the present tense.

Event sample

This method of observation is used to note down how often a pupil shows a particular type of behaviour
or goes to an activity over a period of time. Event samples should be carried out simply by watching
the child and noting down the frequency of the focused behaviour. For an event sample, the observer
should not be participating in the activity, only observing what is happening.

Informal
observation

This kind of observation may be used if you have been asked to keep an eye on a child for a specific
reason, in particular if adults have concerns about them. The format is not important, although you will
need to be careful about confidentiality if you use notebooks.

Table 3.7.4 Methods of observation for assessment by early years practitioners

How does your setting plan for and deliver activities
and experiences which will develop children’s skills in
the three prime areas of learning? How will this then
support their school readiness?

The EYFS framework also requires early years practitioners
to look at the way in which children learn, known as the
characteristics of effective learning. All early years settings
need to report to parents on these at the end of the
reception year. They are set out in the following way:
Playing and exploring or engagement
a finding out and exploring
b using what they know in their play
c being willing to have a go

Active learning or motivation

a being involved and concentrating
b keeping on trying
c enjoying achieving what they set out to do

Creating and thinking critically or thinking

a having their own ideas
b using what they already know to learn new things
c choosing ways to do things and finding new ways
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆ ◆ ◆ learning in relation to the current EYFS framework. your brick on top of this one.’ (Pointed to a
or formative assessment of the seven
position on top of where he had laid bricks.) He
◆ ◆ ◆ Ongoing
areas of learning is an essential part of the teaching
watched to make sure Ethan put the brick where
◆ ◆ ◆ and learning process, as it helps practitioners to
he wanted it, before saying ‘Come on, it’s not
tall enough yet.’
children’s achievements, as well as look
◆ ◆ ◆ understand
at the ways in which they learn, and helps them to
continued to build the wall until they
◆ ◆ ◆ plan next steps. Settings may keep their assessment They
had used up all of the bricks. Tristan said
◆ ◆ ◆ records for different children electronically or they ‘Now we need to clean up, let’s be the clean-up
be paper based, depending on ease of access
team!’ So they washed off the bricks with water
◆ ◆ ◆ may
for staff.
and brooms.
◆◆◆
◆◆◆
◆◆◆
◆◆◆
Observations from parents and carers
As part of the EYFS framework, parents and
◆◆◆
carers should also be encouraged to share their
◆◆◆
observations with settings so that early years
professionals are able to gain a more rounded
◆◆◆
picture of all aspects of the child’s development.
◆◆◆
Settings may choose to do this in different ways,
and parents and carers will need to be aware of the
◆◆◆
importance of their contribution.
◆◆◆
◆◆◆
Test yourself
Outside
Tristan
was
playing
with
his
friends,
◆ ◆ ◆ they had got the builders equipment out of
◆ ◆ ◆ the shed. He said to one of the other children
need to get some sand to build a wall.’ He
2
◆ ◆ ◆ ‘We
pushed the wheelbarrow over to the sandpit
◆ ◆ ◆ whilst carefully holding onto his spade. When he
to the sandpit, he and two friends filled the
◆ ◆ ◆ got
wheelbarrow with sand and pushed it back to
– questioning is a useful form of
◆ ◆ ◆ where they were building the wall. They then tried Questioning
assessment as adults can ask children directly about
use the dry sand to go between the bricks,
their understanding. It can be done at any time and
◆ ◆ ◆ towatching
on as the sand ran off the bricks. Then
may wish to note down children’s responses
◆ ◆ ◆ Tristan said ‘I know, we need water’ and wheeled adults
in different formats.
the sand over to the water butt and used the
◆ ◆ ◆ tap to fill the wheelbarrow up with water to make Discussion – both when children are sitting on the
◆ ◆ ◆ a wet mix.
carpet and having topic-based discussions, stories
or news and when they are speaking to children
then pushed this back to the ‘wall’ without
◆ ◆ ◆ He
individually, adults can note down when children
the mixture. He said to his friends ‘Now
◆ ◆ ◆ spilling
demonstrate their knowledge in a particular area, or
it is cement!’ He began to shovel the mixture
use vocabulary or ideas which are significant. This
the bricks he had laid in a line. As his
◆ ◆ ◆ onto
◆ ◆ ◆ friends joined back in he said ‘Okay Ethan, put form of assessment gives a snapshot of children’s
◆◆◆
◆◆◆
8 ◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
CACHE Level 3 Early Years Educator for the Work-Based Learner

EYFS Profile exemplification for the level of
learning and development expected at the end of the
EYFS, Physical development, ELG04 – Moving and
handling

Figure 3.7.5 Children can be observed moving and
handling

1 How do you encourage parents and carers
to contribute their observations on children’s
development?
Discuss this with others in the group and compare
the ways in which settings might do this.
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
professionals, such as the early years SENCO, if
speaking and listening skills and is also a useful way
there are concerns about any aspect of the child’s
of assessing their understanding.
◆◆◆
development.
Checking children’s understanding – early years
◆◆◆
practitioners may choose to check individual
◆◆◆
In practice
children’s understanding of facts and concepts by
◆◆◆
going through key points with them and noting
down their responses. For example, if they have
◆◆◆
been working on shapes as part of a topic, children
◆◆◆
may be questioned individually so that adults know
how much of the vocabulary and shape recognition
◆◆◆
they have understood. This can then be added to
◆◆◆
their records.
◆◆◆
On school entry – although this is not a requirement,
nurseries and pre-school settings should provide
Reflect
◆◆◆
information to schools about children’s learning
◆◆◆
and development. Before children start school,
early years practitioners should report to schools
◆◆◆
on the children’s progress to date in each area as
◆◆◆
well as passing on any concerns and what has been
implemented to date. This will usually take the form
◆◆◆
of a report – for example, in the form that it has been
◆◆◆
sent to parents at the end of the pre-school year. It is
not a requirement of the EYFS to do this; however,
◆◆◆
it is good practice and is carried out by most early
AC 2.3 Evaluate the current
◆◆◆
years settings.
framework’s assessment process in
◆◆◆
supporting children’s preparation for
school
◆◆◆
In your setting
Although children’s assessment is ongoing, the EYFS
◆◆◆
requires practitioners to review children’s progress
◆◆◆
at two key points: the two year old development
check and the Early Years Foundation Stage Profile
◆◆◆
at the end of the reception year. In most cases, they
◆◆◆
will also give parents an up-to-date assessment
Assessment at the end of the EYFS – the EYFS Profile.
prior to children starting school, although this is not
◆◆◆
This is completed during the final term of the
statutory.
◆◆◆
reception year. Teachers need to report to the local
Progress check at age two – under statutory
authority about each child’s progress towards
◆◆◆
requirements, early years practitioners need to
the 17 early learning goals and indicate whether
◆◆◆
report to parents about their child’s progress and
children are Emerging, Expected or Exceeding
development in the prime areas. This may take the
in each case. This gives a picture of the child’s
◆◆◆
form of a short summary designed to show the
knowledge, understanding and abilities, their
◆◆◆
child’s strengths as well as identify any areas in
progress against expected levels and their readiness
which they are not progressing as expected. Early
for Year 1. The Profile will reflect the observations
◆◆◆
years practitioners need to work alongside other
and records which have been made on each child as
◆◆◆
◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
9 ◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
Theme 3 Play, development and learning for school readiness

Although the two-year development check is
statutory, at the time of writing, schools will not have
access to this information for children starting school
as the updated EYFS was introduced in September
2012. Does your setting have any other information
which it passes on to schools?

How does your setting keep assessment
records of children’s progress in relation to the
EYFS framework? Is this available to all staff at
all times? Think about how you contribute to the
assessment process. Would you change anything
about the way in which assessment is carried out
in your setting?

Look at the way in which your setting assesses pupil
progress and how it reports to schools. What do you
think about the process? How does it support pupils’
preparation for school?

CACHE Level 3 Early Years Educator for the Work-based Learner uncorrected first proofs issued by marketing 28/02/2014. This material is © Hodder Education 2014 and should not be redistributed.
9781471808067.indd 9

25/02/14 10:23 AM

◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆ ◆ ◆ well as discussions between early years practitioners the setting. During the course of your career and
depending on your role, it is likely that you will
parents. The results of the Profile will then be
◆ ◆ ◆ and
come into contact with a number of these for
with parents and carers, usually as part of
◆ ◆ ◆ shared
different reasons.
their child’s end-of-year report. Results should also
discussed with Year 1 teachers, as well as the
◆ ◆ ◆ becharacteristics
Sharing information in line with current
effective learning (see page 116),
◆ ◆ ◆ so that they canofeffectively
frameworks
plan for children as they
Apart from parents and colleagues, it is likely that
◆ ◆ ◆ move into Key Stage 1.
the first time you will share information with others
◆◆◆
will be at the age two progress check, if you are
Research
it!
working with children of this age. The check must
◆◆◆
be completed when the child is aged between 24
◆◆◆
and 36 months and will be dependent on timings,
such as when the child started nursery and parental
◆◆◆
preferences. Early years practitioners, and other
◆◆◆
professionals if applicable, will be required to review
the progress of each child in each of the three prime
◆◆◆
of learning by providing a short written report
◆ ◆ ◆ LO3 Be able to work in partnership areas
to parents. Its main aims are to ensure that parents
have a clear picture and understanding of their
◆ ◆ ◆ with others to support children’s
readiness
for
school
child’s development so that, if there are any areas
◆◆◆
in which the child is not progressing, this can be
is meant by working in partnership with
◆ ◆ ◆ What
addressed at an early stage. The check also ensures
others? You may have limited experience of working
practitioners are able to understand and plan for
◆ ◆ ◆ with others apart from parents and carers, as well that
the needs of each child and identify priorities where
colleagues in your setting. However, there is also
◆ ◆ ◆ asa range
needed. There is no standardised format for the
of other professionals with whom you may
year old check as professionals and early years
◆ ◆ ◆ need to work in order to support children’s readiness two
◆ ◆ ◆ for school.You should remember that you will always settings or childminders can use their own discretion.
to act professionally with others and that you
You should ensure that you have read and taken
◆ ◆ ◆ need
are there to support the interests of the children.
account of the two year old development check if
you are working with older children in your setting
◆◆◆
that you are aware of what has taken place, and in
◆ ◆ ◆ AC 3.1 Work with others to prepare soparticular
if you are passing on information on your
◆ ◆ ◆ children for school in relation to:
key children to schools.
information in line with
◆ ◆ ◆ sharing
frameworks
Reflect
◆ ◆ ◆ current
individual needs of
◆ ◆ ◆ supporting
children during transition
◆ ◆ ◆ As part of your role as an early years practitioner
key worker, you will constantly need to share
◆ ◆ ◆ and
to completion of the check, all of those
information with others so that you are able to
◆ ◆ ◆ effectively monitor and assess children’s progress. Prior
who know the child and have worked with them
reflect on what they know about the child
Those
with
whom
you
need
to
work
when
preparing
◆ ◆ ◆ children for school are likely to come from a range should
and their development. The voice of the child
◆ ◆ ◆ of backgrounds, from both inside and outside
should also be heard, which means that children
◆◆◆
◆◆◆
10 ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
CACHE Level 3 Early Years Educator for the Work-Based Learner

Look at the EYFS framework document at the
requirements for assessment on page 10. What does
it say about what assessment should entail? Why is
this important?

●

●

Are you aware of the way in which your setting
reports to parents at the two year old check? Where
will records of the check be kept in your setting?
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
Supporting individual needs of children
during transition
◆◆◆
Each child is unique and will have different needs,
◆◆◆
and early years workers should ensure that they are
◆◆◆
supported as effectively as possible through their
transition to school. Your setting is likely to have
◆◆◆
some procedures in place, which may include:
◆◆◆
Nursery and pre-school visits – although some
can themselves talk about what they have enjoyed
◆◆◆
schools are attached to a nursery, which can make
doing and what they have found difficult. Parents
the transition into school easier for children, the
◆◆◆
and carers should then be invited to the setting
majority of reception classes will take children from
to talk through these and discuss the child’s
◆◆◆
a number of different pre-school settings. This
progress with professionals, so that next steps
means that school staff will often visit nurseries
◆◆◆
can be planned for the child both at home and
and pre-schools to meet individual children and
in the setting. In this way, shared knowledge
◆◆◆
to talk to early years staff about the children who
and understanding of the child should lead to
will be coming to school. You may be asked about
◆◆◆
improved outcomes for children.
the backgrounds or needs of specific children when
◆◆◆
school staff come into your setting.
Some parents and carers may find this easier than
◆◆◆
others and early years workers may need to support
School-based events, such as parents’ evenings
them through the process, encouraging them to
◆◆◆
or open days – schools will often have parent
engage with the setting in different ways.
information evenings or open days prior to their
◆◆◆
children starting school. This allows both sides to
◆◆◆
In your setting
meet before school starts and gives children the
chance to look at their new environment with their
◆◆◆
parents or carers. As an early years worker, you
◆◆◆
should ask parents and children about these events
and encourage them to attend.
◆◆◆
◆◆◆
Home visits – sometimes in smaller schools,
Following this meeting, practitioners will need to
reception teachers will visit individual children at
◆◆◆
reassess what they know about the child and then
home prior to their starting school and speak to
◆◆◆
provide a summary to parents. If there are any
parents and children about the process. In this way,
causes for concern, parental permission may need to
the engagement with parents and carers about their
◆◆◆
be sought so that information about the child can be
child can be initiated by the school and positive
◆◆◆
shared with other outside agencies.
relationships formed.
◆◆◆
◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ 11◆ ◆ ◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
Theme 3 Play, development and learning for school readiness

The views of the
practitioners and
professionals
who know the
child well

Practitioner’s
knowledge of
the child

Ongoing
assessment
information
gathered
over time

A clear picture
of the child

Children’s
participation
in their own
learning and
development

For further information about the two year old
progress check and examples of different formats
as well as suggestions for engaging with parents,
see the publication ‘The EYFS progress check at age
two’, available at www.gov.uk/government/uploads/
system/uploads/attachment_data/file/175311/EYFS_-_
know_how_materials.pdf, which also contains other
useful information. Your local authority may also
provide support and additional materials.

Views and
information
gathered
from parents

Observations
based on what
the child can do
consistently and
independently

Figure 3.7.6 Principles for the progress check. From ‘The
EYFS progress check at age two’

Find out about how your setting involves parents and
carers in the two-year check. Consider the importance
of building effective parent partnerships with this in
mind and how your setting does this.
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆ ◆ ◆ Specialist support for speakers of other
meeting and takes place so that information can
be exchanged as to the child’s needs and any
languages
–
if
the
school
is
in
an
area
with
a
high
◆ ◆ ◆ proportion of speakers of English as a second
adaptations or considerations that will need to be
◆ ◆ ◆ language, they or the local authority may provide
taken before they transfer from the setting. These
may be set up by the school or local authority and
on starting school that has been
◆ ◆ ◆ information
include all those professionals who have been
translated so that all parents have access to it. You
◆ ◆ ◆ may need to support parents by providing access to will
involved with the child up to this point. Your early
years SENCO may ask you to prepare a report, or
the
different
information
available
to
them.
◆◆◆
be ready to talk to other professionals about the
◆ ◆ ◆ Making sure records are up to date – you will
child and how their individual needs will need to be
need
to
be
prepared
so
that
your
setting
can
pass
on
◆ ◆ ◆ information to schools about children’s development supported when they move into reception.
◆ ◆ ◆ and achievements. As a key worker, you should
Key term
that all records on your individual children
◆ ◆ ◆ ensure
◆ ◆ ◆ are up to date and passed on to schools.
◆ ◆ ◆ Research it!
Key workers and colleagues from your setting
◆◆◆
– the child’s key worker as well as everyone who
has had contact with them in the setting should be
◆◆◆
involved in the meeting in some way. If they cannot
◆◆◆
be there in person, their opinion should be sought
and included in the discussion.
◆◆◆
Parents and carers – parents should always be
◆ ◆ ◆ In addition to this, if you have a child or children
involved in meetings concerning their child.
◆ ◆ ◆ with additional needs in your setting who will be
Your early years SENCO – the early years SENCO
to school, your early years SENCO
◆ ◆ ◆ transferring
instigate and participate in the meeting so
will need to set up a meeting between all of those
◆ ◆ ◆ professionals who have had contact with the child should
that they can ensure that all professionals have been
able to participate.
up
to
this
point.
This
is
known
as
a
transition
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
12 ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆ ◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
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SENCO Special educational needs co-ordinator

Find out about the kinds of preparation which exist
in your local school for supporting children’s settling
in and ask parents of reception children about what
they found the most helpful and beneficial for
individual children.

Parents and
carers

Key workers and
colleagues from
your setting

Local authority
representatives

Class teachers/school
representatives

Your early years SENCO

Occupational therapists

Speech and language
therapists

Working with others

Medical specialists

Physiotherapists

Behaviour
support
therapists

Sensory
support
teachers

Autism
specialists

Figure 3.7.7 Working with others
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◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆◆
◆◆◆
Occupational therapists – the occupational therapist
Autism specialists – autism specialists support the
will be involved if the child has a special need in
needs of children who have an autistic spectrum
◆◆◆
relation to their fine motor skills and will provide
disorder (ASD). They will need to be involved so
◆◆◆
information and specialist equipment if needed.
that they can work with the child throughout the
transition process and beyond.
◆◆◆
Physiotherapists – a physiotherapist will be
◆◆◆
involved if the child has a special need in relation
Medical specialists – healthcare professionals may
to their gross motor skills and if the school
be involved if the child has medical needs, and in
◆◆◆
environment needs to be adapted in any way.
particular if they will need additional support in school.
◆◆◆
Behaviour support therapists – behaviour
Speech and language therapists – the speech and
◆◆◆
therapists will support the needs of children who
language therapist will be involved if the child has
have behaviour and emotional problems. They will
communication issues. These may be due to difficulties ◆ ◆ ◆
need to be involved so that they can work with the
in articulating words or in processing language.
◆◆◆
child throughout the transition process.
Class teachers/school representatives – reception
◆◆◆
class teachers and the school SENCO will need to be
◆◆◆
involved in the meeting so that they are able to plan
for the provision which is needed.
◆◆◆
Local authority representatives – representatives
◆◆◆
from the local authority may or may not be present
◆◆◆
depending on the involvement of the early years
◆◆◆
SENCO. They will provide information about any
funding which is available to support the child’s
◆◆◆
transition to school.
◆◆◆
Research it!
◆◆◆
◆◆◆
◆◆◆
Sensory support teachers – these teachers will
◆◆◆
Test yourself
have a specialism in the area of sensory support; in
◆◆◆
other words, they will work with children who have
visual or hearing problems. They may advise on the
◆◆◆
kinds of adaptations or equipment that children
◆◆◆
need and should provide ongoing support when
children start school.
◆◆◆
◆◆◆
Case study
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
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Theme 3 Play, development and learning for school readiness

Figure 3.7.8 Parents should always be involved in
meetings concerning their child

Look at the roles above and research one that you
would like to know more about.

Can you outline the role of each of the professionals listed
above? Why might you need to know what these are?
How can you find out about which of these professionals
are involved with children in your setting?

Anya is about to move into reception. She has a disability
which means that she is mainly wheelchair bound,
although she can use a walking frame and should be
encouraged to do this some of the time. Her disability
does not affect her learning. A meeting has been set up
between your setting and Anya’s new school and you have
been asked to write a report to present at the meeting.

●
●

What do you think that the school will need to
know about?
Apart from Anya’s new reception teacher, what other
professionals do you think will need to be present at
the meeting?
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◆ ◆ ◆ Assessment
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆ ◆ ◆ Useful resources
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
◆◆◆
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1 What do you understand to be some of the
characteristics of school readiness? (AC 1.1)
2 What kinds of issues might affect children’s readiness
for school? (AC 1.2)
3 Outline three ways in which early years
practitioners might support children in preparing
for school. (AC 1.3)
4 What are the seven areas of learning and
development in the EYFS framework, and how are
they structured? (AC 2.1)

The Early Years Foundation Stage documents:
https://education.gov.uk/schools/teachingandlearning/
assessment/eyfs

The EYFS progress check at age two (Crown 2012):
www.gov.uk/government/uploads/system/uploads/
attachment_data/file/175311/EYFS_-_know_how_
materials.pdf

5 Identify two different assessment strategies which are
used by early years practitioners in line with the EYFS
framework. (AC 2.2)
6 How does the current assessment process of
the EYFS support children’s preparation for school?
(AC 2.3)
7 Why would you need to work with other
professionals when preparing children for school?
In what contexts might this happen?

RFS (Ready for School) app: this can be
downloaded from the ‘Bright Horizons’ website
(www.brighthorizons.co.uk/about-us/news-list/App). It is
useful to give to parents and shows a series of activities
that can be carried out with young children prior to
starting school.

EYFS exemplification materials: www.gov.uk/
government/publications/eyfs-profile-exemplicationmaterials
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