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In 1624, the poet John Donne used the phrase, ‘No man is an 
island’ in his prose ‘Devotions upon emergent occasions’. The phrase 
expresses the idea that human beings do badly when isolated from 
others and need to be part of a community to establish effective 
relationships in order to thrive. Without doubt the phrase is as 
true today as it ever was, but beginning, maintaining and ending 
relationships when needed is not always straightforward.

By the end of this lesson you will:
• be able to describe a range of strategies for beginning and 

ending relationships
• be able to identify skills and qualities that support healthy 

relationships

Relationships need work
Discuss the following questions with a partner and then as a class.
a What makes for a good relationship?
b What might make a relationship difficult?

Starter

As a class you will have no doubt come up with a number of different 
skills and qualities that are needed for good relationships, and those 
that could cause problems. Many of these skills and qualities are 
initially developed during a period of a person’s life known as ‘the 
formative years’. This is often considered to be between the first three 
to five years of a person’s life. During this time, basic skills, values and 
boundaries are instilled, which are then developed as we progress 
through life. How well they are instilled affects how well they develop 
in later life, which in turn affects future relationships.

2 Relationships
2.2 Skills for successful relationships

John Donne used the phrase ‘No 
man is an island’

Many of the skills needed  
for good relationships are  
developed in the ‘formative years’

Student Book_470361_PSHE_KS3_SB_V2.indd   8

Learning 
outcomes at 
the start of 
each lesson 
highlight 
what 
students will 
have learned 
about by the 
end of the 
lesson.

Starter 
sections 
include a 
short activity 
to help 
introduce 
students to 
the topic and 
get them 
thinking. 
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2.2  Skills for successful relationships

9

9

Developing my own re lat ionsh ip 
ski l ls a nd qua l i t ies
1 The list below gives some suggestions of skills and qualities that 

we could all try and develop to help us in relationships. For each 
skill and quality, give yourself a score out of 5 (1 being poor – 5 
being outstanding) based on how adept you think you are with that 
particular skill or quality. If you are not sure what the skill or quality 
means, discuss with a partner or teacher.

2 Now discuss your scores with a partner – do they agree with your 
own reflection?

3 Choose 2 of the different skills and qualities and think of how and 
when you could try and develop these e.g. if you have younger 
siblings do you quickly lose patience with them? Could you be more 
empathetic?

4 Are some of the skills and qualities more difficult to develop than 
others – if so why?

5 Give examples of opportunities where a person could develop new 
relationships e.g. starting a new school.

6 How do these skills/qualities support someone in forming a new 
relationship?

Skill/quality Score 1–5

Have a strong and positive 
relationship with myself
Accept and celebrate the fact that we 
are all different and have different 
views
Actively listen to hear what other 
people have to say
Give people time and ‘be present’ 
when you are with them
Develop and work on your 
communication skills
Learn to give and take constructive 
feedback
Be more trusting

Learn to be more understanding and 
empathetic
Treat people as you would like to be 
treated yourself
Accept appropriate change rather 
than being resistant to it

Activity 1

Most psychological research suggests that developing good 
relationships can be difficult, but once established the relationship 
becomes easier. However, there will be times in your life where the 
relationships that develop become unhealthy and not what you expect. 
This could be an intimate relationship with a partner, or a relationship 
between friends, peers or colleagues. In these instances it is important 
to develop strategies to end the relationship appropriately.

Ending relationships
1 In pairs, discuss relationships you 

have had in the past and whether 
they have led to arguments and 
breakups – don’t just consider 
romantic relationships. How did 
you end the relationship and 
could you have handled the 
situation better?

How to break up
Below are a number of strategies 
that researchers and psychologists 
have identified are regularly used to 
end relationships:

• Avoidance or withdrawal: 
avoiding the person, not 
engaging with them, 
not doing anything for 
the person, keeping 
conversations short.

• Positive tone and self-blame: 
preventing the person 
from having hard feelings, 
avoiding hurting the person’s 
feelings, blaming yourself.

• Open and honest: openly 
telling the person that you 
wish to break up or no 
longer be friends.

• Escalation: becoming 
purposefully unpleasant, 
being demanding, dropping 
hints that the relationship is 
over. 

• De-escalation: waiting until 
conditions were right for 
breaking up e.g. in a public 
space, gradually ending things, 
asking for a temporary break, 
leading to a full breakup.

2 With a partner, discuss the 
advantages and disadvantages of 
each strategy of ‘how to break 
up’.

3 Which do you think is the best 
and worst strategy and why?

4 How do you think each 
person would feel when these 
strategies are used?

Activity 2 Activities 
throughout 
the book will 
ask students to 
engage with 
the material 
in many 
different ways, 
from group 
activities 
to written 
responses. 

Our resources 
support an 
activity-based 
learning 
scheme that 
will provide 
students with 
the right level 
of knowledge 
and 
understanding 
for the topics 
suitable for 
their age 
range. 

Student Book
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2 Relationships

2.2 Skills for successful relationships
Notes Following on from the first lesson in this chapter, there could be students for 

whom participating in this topic may be uncomfortable – if they have few 
relationships themselves, find relationships difficult or have been recently 
bereaved. Be alert to this possibility, ensure that the climate feels safe and 
allow the opportunity for opt-out.
This topic introduces some considerations and strategies for beginning, 
maintaining and ending relationships. It asks students to reflect on their own 
skills and qualities with regards to relationships and identify areas they think 
they could work on.
It also looks at strategies that researchers have found are used regularly to 
end relationships and evaluate how effective they think these are before 
considering their own strategy to end relationships.
The final activity in the unit provides an opportunity for students to reflect 
on and think about their learning in relation to their future ‘working’ lives.

Learning objectives In this lesson students will:
■	 Learn about different strategies for starting and ending relationships
■	 Learn about different strategies to maintain healthy relationships

Learning outcomes By the end of this lesson students will:
■	 be able to describe a range of strategies for beginning and ending relationships
■	 be able to identify skills and qualities that support healthy relationships

Links to RSE/health 
guidelines

Respectful relationships, including friendships
■	 Characteristics of positive and healthy friendships: management of 

conflict, reconciliation and ending relationships
Links to KS4 
PSHE Association 
Programme of Study

■	 R1: strategies to manage strong emotions and feelings
■	 R6: managing changes in personal relationships including the ending of 

relationships
Assessment 
opportunity

See topic: 
Where to turn for help and support; Activity 2: who can they speak to? (page 98)

Resources ■	 Student’s Book (pages 8–9)
■	 Worksheet 2.2.1 ‘Skills and qualities of relationships’

Starter
(Student Book, page 8)

a What makes for a good relationship?

Ask students to feedback to the class with their ideas.
■	 open, honest communication
■	 negotiation and compromise
■	 shared humour/values/background/experiences/social groups
■	 kindness, caring and courtesy
■	 trust and reliability.

b What might make a relationship difficult?

■	 imbalance of power
■	 lack of trust

Teacher Book_474680_Samp_Exp_PSHE_KS4.indd   10 6/7/19   4:03 PM

Lesson 
plans are 
included for 
each topic in 
the teacher 
guides. 
Photocopier-
friendly and 
ready to just 
pick up and 
go, whether 
you’re a 
specialist 
PSHE teacher 
or not.  

Clear 
explanations 
of how each 
chapter 
relates to 
the statutory 
RSE/Health 
guidelines in 
every lesson 
plan. 

Guidance 
on how 
to assess 
content 
and skills 
progression.
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2.2 Skills for successful relationships

■	 lack of communication
■	 taking the other for granted
■	 not showing respect or courtesy
■	 bullying and demanding behaviours.

Activity 1
(Student Book, page 8)

1 The list below gives some suggestions of skills and qualities that we could all try and develop to 
help us in relationships. For each skill and quality, give yourself a score out of 5 (1 being poor – 5 
being outstanding) based on how adept you think you are with that particular skill or quality. If 
you are not sure what the skill or quality means, discuss with a partner or teacher.

Skill/quality Score 1–5
Have a strong and positive relationship 
with myself

Accept and celebrate the fact that we are 
all different and have different views

Actively listen to hear what other people 
have to say

Give people time and ‘be present’ when 
you are with them

Develop and work on your communication 
skills

Learn to give and take constructive 
feedback

Be more trusting

Learn to be more understanding and 
empathetic

Treat people as you would like to be 
treated yourself

Accept appropriate change rather than 
being resistant to it

Using Worksheet 2.2.1, students can evaluate how adept they are at the skills and qualities listed. 
Encourage students to be honest and reflect openly about their ability in these areas.

2 Now discuss your scores with a partner – do they agree with your own reflection?

This activity is largely dependent on the dynamics within the classroom and the confidence of 
individuals and how well they know each other. While this is a reflective activity, you may have 
students in the class who may not have the confidence to reflect on a peer or they themselves may 
have low self-esteem and struggle with others reflecting on them.

3 Choose 2 of the different skills and qualities and think of how and when you could try and 
develop these e.g. if you have younger siblings do you quickly lose patience with them? Could 
you be more empathetic?

Ask students to share their ideas as a class. For each skill they should be able to think of a situation 
where they can try to improve it. This could be set as a homework with students reporting back next 
lesson as to how successful they were.

Teacher Book_474680_Samp_Exp_PSHE_KS4.indd   11 6/7/19   4:03 PM

Content corresponds 
to student book so no 
need for back and forth 
between the two.

Teacher notes 
will guide you 
through the 
lesson and 
give advice on 
dealing with 
more sensitive 
subjects and 
questions. 
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4 Drugs, alcohol and tobacco
4.2 Alcohol

Suggested limits have been put in place to enable people to make 
healthy choices about how much alcohol they consume.

In March 2017 the Chief Medical Officer for England, recommended 
to adults (male and female) who drink regularly or frequently that:

● to keep health risks from alcohol to a low level it is safest not to 
drink more than 14 units a week on a regular basis

● if you regularly drink as much as 14 units per week, it is best 
to spread your drinking evenly over 3 or more days. If you have 
one or two heavy drinking episodes a week (known as ‘binge’ 
drinking), you increase your risks of death from long-term illness 
and from accidents and injuries

● if 15 to 17-year-olds drink alcohol, it should be rarely, and never 
more than once a week. They should always be supervised by a 
parent or carer

● if 15 to 17-year-olds drink alcohol, they should never exceed the 
recommended adult weekly limit (14 units of alcohol). 1 unit of 
alcohol is about half a pint of normal-strength beer or a single 
measure (25ml) of spirits. A small glass of wine equals 1.5 units of 
alcohol. Read more about alcohol units.

https://www.gov.uk/government/publications/communicating-
the-uk-chief-medical-officers-alcohol-guidelines /

https://www.nhs.uk/common-health-questions/childrens-
health/should-my-child-drink-alcohol/

By the end of this lesson you will:
• be able to identify a number of ways to minimise alcohol risks
• state key alcohol laws
• list people and organisations who offer support around
 alcohol problems.

Over the limit?
Using the illustration in Source 1, what could the following groups 
drink in a week and still stay within the recommended maximum?
a Men and women
b Teenagers

Starter

More tha n 
hea lth r isks
Most people think of the 
risks associated with misusing 
alcohol as health risks; for 
example, liver disease and 
mental health problems. 
However, it poses risks for 
other things as well. Give 
examples of negative effects 
alcohol has for each of the 
following:
a family
b the law
c employment
d finance
e social relationships.

Activity 1

Student Book_470361_PSHE_KS3_SB_V2.indd   12 6/7/19   3:24 PM
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3
units

2.3
units

3
units

3.4
units

2
units

2
units

9
units

0.5
units

2
units

1.3
units

Source 1 How many units?

To help understand the number of units in alcohol, producers of 
alcoholic drinks have been encouraged to display the number of units 
in their drinks clearly on the label. There are also ‘apps’ available so 
consumers can track their alcohol consumption. An example of this is 
the ‘Drinkaware’ app, which allows you to track the units and calories 
in your drinks, provides information about the health benefits of 
cutting down, and sets targets and goals to reduce intake.

The law relating to underage drinking is intended to prevent people 
under 18 buying alcohol (see page 28). However, underage drinking is 
common, and the parent in Source 2 on the next page is struggling to 
decide what to do about her daughter’s request.

Student Book_470361_PSHE_KS3_SB_V2.indd   13 6/7/19   3:24 PM
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4 Drugs, alcohol and tobacco

4.2 Alcohol
Notes This topic begins by looking at recommended daily and weekly alcohol 

consumption limits. It then moves on to take a wider view of the risks faced by 
people who misuse/abuse alcohol.
An opportunity is provided to discuss boundaries around alcohol from a parental 
viewpoint and sources of help and support services for those with alcohol issues 
are included as a small research idea.
Existing legislation is flagged up and students are asked to consider whether or not 
more legislation is required to change drinking behaviours. They are also asked to 
find pragmatic and possibly creative solutions outside legislative practices.

Lesson 
objectives

In this lesson students will:
■	 learn about minimising risks from alcohol use
■	 learn the laws relating to alcohol
■	 learn a list of people and organisations who offer support around alcohol 

problems

Learning 
outcomes

By the end of this lesson students will:
■	 be able to identify a number of ways to minimise alcohol risks
■	 state key alcohol laws
■	 list people and organisations who offer support around alcohol problems.

Links to 
RSE/health 
guidelines

Being safe
■	 how people can actively communicate and recognise consent from others, 

including sexual consent.

Drugs, alcohol and tobacco
■	 the facts about legal substances and illegal substances, including drug-

taking, and the associated risks, including the link to serious mental health 
conditions

■	 the law relating to the supply and possession of illegal substances. 
■	 the physical and psychological risks associated with alcohol consumption and 

what constitutes (relatively) safe alcohol consumption

Links to 
KS4 PSHE 
Association 
Programme of 
Study

Health and wellbeing
H7: how to take increased responsibility for maintaining and monitoring their 
own health
H15: the short and long-term consequences of substance use and misuse for 
the health and mental and emotional wellbeing of individuals, families and 
communities, including the health risks related to second-hand smoke
H17: the wider risks and consequences of legal and illegal substance use, including 
on their personal safety, future career, relationships and future lifestyle 

Relationships
R18: to recognise the impact of drugs and alcohol on choices and sexual 
behaviour

Assessment 
opportunity

See topic: Drugs; Activity 5: Drugs – who is most responsible? (page 38)

Resources ■	 Student’s Book (pages 12–13)

Teacher Book_474680_Samp_Exp_PSHE_KS4.indd   14 6/7/19   4:03 PM
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4.2 Alcohol

Starter
(Student Book, page 12) 

1 Using the illustration in Source 1, what could the following groups drink in a week and still stay 
within the recommended maximum?

a Men and women
b teenagers

a 14 units across the week – not all consumed at once nor at weekends only.
b Under 15 years – none; over 15 years – at most, individuals at this age should drink rarely, and 

never more than once a week. Guidelines state that they must never exceed the recommended 
adult weekly limit of 14 units.

The picture in the Student’s Book of the alcohol units according to drink type could be used to 
illustrate what these limits actually mean in terms of drinks consumed.

Activity 1
(Student Book, page 13)

Negative effects of alcohol misuse
Family ■	 tension through erratic behaviour and irrational mood swings

■	 violence towards other family members
■	 alcohol user can become physically/mentally ill and need care
■	 family loss of income if user isn’t working
■	 marriages/partnerships may break down.

The law ■	 drunken behaviour in public can lead to arrest and charges
■	 drunken brawls (fights) can lead to violence and therefore arrest
■	 driving under the influence of alcohol is dangerous to self and others – 

treated seriously by the courts.
Employment ■	 sick days, apathy and loss of concentration at work can lead to poor 

performance and loss of job
■	 work colleagues may see the user as unreliable.

Finance ■	 cost of alcohol coupled with dependency may create problems as more 
income is used up (see employment issues above)

■	 extreme cases may see user resorting to theft (including from family), 
begging, dishonesty.

Social relationships ■	 user may become unreliable, seen as untrustworthy and lose friendships
■	 mood swings will affect relationships
■	 user may be seen as an embarrassment through their behaviour.
■	 more likely to engage in sexual activity, raising issues around sexual 

consent and whether a person is able to give consent under the 
influence.

2 Most people think of the risks associated with misusing alcohol as health risks; for example, 
liver disease and mental health problems. However, it poses risks for other things as well. Give 
examples of negative effects alcohol has for each of the following:
a family
b the law
c employment
d finance
e social relationships.

Teacher Book_474680_Samp_Exp_PSHE_KS4.indd   15 6/7/19   4:03 PM
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12 Business and enterprise
12.3 Entrepreneurship

By the end of this lesson you will:
• be able to describe what it means to be enterprising
• list the qualities and skills needed by a  successful 

entrepreneur
• explain why taking risks is an important part of business.

You will no doubt have heard of names such as Deborah Meaden, 
Alan Sugar, Karen Brady and Arianna Huffington. Each of them has 
become very famous and also very rich. They are what are known as 
entrepreneurs. An entrepreneur is an individual who takes calculated 
financial risks to launch a new financial venture or business.

One of the qualities that all these 
people have in common is that 
they are ‘enterprising’. You will 
have probably come across this 
word before, and maybe even 
taken part in enterprise days or 
events such as Dragons’ Den/The 
Apprentice style competitions. 
But what qualities do you need to 
be enterprising? Source 1 shows 
some of these. A simple way to 
remember these qualities are PIER: 
Persuasion, Idea, Energy, Risk.

Think about a typical school day, from waking up in the morning to 
when you go to bed. Now make a list of all the things you have that 
make your life easier or more comfortable; for example, hot running 
water, fridge, television, smartphone, car, bike, etc.

Consider for a moment how different your life would be if you didn’t 
have these things; for example, no hot running water because boilers 
weren’t invented. Everything you use every day has been made and 
when something is made there is an opportunity to make money from it.

Starter

PE
RS

U
A

SI
O

N

 EN
ERG

Y

ID
EA

R
ISK

S

Persuasion:
you will need to

persuade other people to
lend you money and join

your venture (P)

Full of energy:
you must keep the

business going even
when faced with
competition (E)

Be able to take
calculated risks: all
businesses take risks

to some extent,
particularly those

that are successful (R)

Idea: you will need
an initial idea, product

or service; maybe
one that no one else

has thought of (I)

Source 1 Enterprising qualities

Student Book_470361_PSHE_KS3_SB_V2.indd   16 6/7/19   3:24 PM
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Adapted from: https://www.bbc.co.uk/programmes/
profiles/2c6VNb03wNyL3dzTsHpBRXw/peter-jones

http://www.bbc.co.uk/dragonsden/aps/peter_jones.shtml 

https://addicted2success.com/entrepreneur-profile/success-peter-jones/

Peter Jones
The feeling of power gained from sitting in his dad’s office chair as a boy sparked 
Peter Jones’s motivation to make big money. His parents saved up to send him to 
private school, but he found it difficult to adapt to the change and returned to state 
school for the rest of his education. 

His entrepreneurial journey started early when, at the age of 16, he founded a tennis 
academy. His career then took a technical curve, as he set up first a computer business 
and later a computer support company. Following a run of bad luck in the form of a ‘fun 
if costly mistake’ investing in a restaurant which led to him losing his house and cars and 
computer business, he joined computer and telecommunication giants Siemens Nixdorf 
and ran its computer business in the UK. In 1998 he founded Phones International 
Group, a telecommunications firm that now generates revenues in excess of £200m.

Peter Jones became a household name in 2005 after joining the BBC series Dragons’ 
Den. During his time on the show he has invested £4,085,667. His investments include:
■ Levi Roots’ Reggae Reggae Sauce (Caribbean sauce)
■ Love da Popcorn (less sugar, more taste popcorn brand)
■ Rempods (joint investment, reminiscence pods for dementia patients)

In 2009 Peter Jones founded the National Enterprise Academy (NEA) as a way to improve entrepreneurial 
capabilities within the UK. The NEA is a centre of excellence for enterprise and entrepreneurship and has three 
campuses in Buckinghamshire, Manchester and Sheffield.

Peter was awarded a CBE in the 2009 New Year Honours list for services to business, entrepreneurship and 
young people. Peter has worked on three major television projects:
1 Dragons’ Den – for the BBC which shows entrepreneurs presenting their business ideas to a panel of 

‘Dragons’, one of whom is Peter Jones. The entrepreneurs pitch for financial investment for a stake of their 
company in return.

2 American Inventor which he sold to the American Broadcasting Company (ABC) and which was co-
produced by the Peter Jones Television Company, Fremantle and Simon Cowell. He appeared on the show 
as a judge and it went on to be very successful in America, putting ABC ahead of other networks.

3 Tycoon was produced by the Peter Jones Television Company after Peter signed a deal with ITV to become 
their face of business television. The programme, where Peter searches for entrepreneurs with ideas that he 
can turn into profitable companies, achieved viewing figures in excess of 2.1 million people.

Peter Jones continues to have many interests across a broad range of businesses that employ over 1,000 people, 
generating sales upwards of $370 million. As an investor, Peter regularly adds to his ever-increasing portfolio of 
over 40 businesses within the publishing, TV, entertainment, food, new media and product design industries.

Peter Jones is also interested in developing entrepreneurial talent within the UK with a particular focus on 
allowing young people and young enterprise to thrive under the right guidance. The Peter Jones Foundation 
was established in 2005 to offer funding and support to underprivileged children in the UK.

Peter Jones’ net worth today is estimated at over £485 million.

Case study 
Source 2
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12 Business and Enterprise

12.3 Entrepreneurship and risk
Notes Entrepreneurial and enterprising attitudes are the backbone of the business world. 

It is important for students to understand that despite what they hear on the 
news about businesses collapsing, new enterprises can succeed if the risks are 
considered and managed well and the people involved have the qualities needed 
to be successful.
In this topic students will look at what it means to be enterprising and how to go 
about managing the risks associated with setting up businesses. Students also 
look at the qualities needed to be a successful entrepreneur and how risk can be 
reduced in business.

Lesson 
objectives

In this lesson students will learn about:
■	 the reasons businesses need financing
■	 the types of finance available to businesses
■	 the importance of businesses in society.

Learning 
outcomes

By the end of this lesson students will:
■	 be able to describe what it means to be enterprising
■	 list the qualities and skills need by a successful entrepreneur
■	 explain why taking risks is an important part of business.

Links to 
RSE/health 
guidelines

Not applicable

Links to 
KS4 PSHE 
Programme of 
Study

■	 L14. About changing patterns of employment (local, national, European and 
global); about different types of business, how they are organised and financed.

■	 L20. To recognise and manage the influences on their financial decisions, 
(including managing risk, planning for expenditure, understanding debt and 
gambling in all its forms); to access appropriate support for financial decision-
making and for concerns over money, gambling etc.

Assessment 
opportunity

See topic: The world of business; Activity 5: Marketing a product (pages 193–194)

Resources ■	 Student’s Book (pages 16-17)
■	 Appendix: Active Learning Methodologies:

■	 Pairs work (pages 6–7)
■	 Brainstorming (page 3)
■	 Whole-class work (page 7)
■	 Research and presentation (page 9)

■	 Internet access

Starter
Think about a typical school day, from waking up in the morning to when you go to bed. Now make 
a list of all the things you have that make your life easier or more comfortable; for example, hot 
running water, cold milk from the fridge, television, smartphone, car, bike, etc.
Consider for a moment how different your life would be if you didn’t have these things; for example, 
no hot running water because boilers weren’t invented. Everything you use every day has been 
made and when something is made there is an opportunity to make money from it.

Discuss the concept with students that anyone can be an entrepreneur, but their success may largely 
depend on the product and the competition, amongst other things. Encourage students to think 
about how different their lives would be if they didn’t have all their ‘mod cons’.
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12.3 Entrepreneurship and risk

In small groups, talk about what you found out about your entrepreneur.
■	 What do they all have in common?
■	 Did they all face the same problems?
■	 What do they tell you about being successful?

Put students into groups to discuss their findings. By covering a range of entrepreneurs, students 
should begin to realise that anyone from any background can succeed if they have the right idea/
product/service and a positive approach. Students should share their findings with others in their 
group and discuss the challenges that their entrepreneurs had to overcome, and the qualities they 
have which has led to their success. Possible ideas for the qualities are enthusiasm, being a ‘people 
person’, bedside manner, commitment, hard-working, exciting, energetic, etc. Ask students to share 
ideas as a class once they have had time to discuss in small groups.
These ideas will be looked at in more detail in the next section of the Student’s Book.

Enterprise qualities

4 For each enterprise quality in Source 1 explain the problems an entrepreneur would face if they 
didn’t have that quality.

Possible answers include:
Persuasion
If an entrepreneur didn’t have skills of persuasion they may not be able to get people to see the 
potential in their idea and as a result money may not be invested. They may not be able to recruit 
workers to support them for the same reason.
Idea
If the initial idea is no good, they won’t get support from anyone as it would be difficult to see the 
idea/product succeeding.
Energy
If the entrepreneur hasn’t got the energy and enthusiasm to take their idea forward they won’t get 
support. People won’t invest in or work for someone who they think lacks the commitment.
Risk
Without taking risks the idea won’t ‘take off’. This is risk in terms of investing their own money, 
possibly giving up another job to work on their idea full time; the risks must be calculated, however. 
The other three factors must already be in place.

Review and reflection
A world without risk

9 What would the world be like if we didn’t have entrepreneurs who are prepared to be enterprising 
and take positive risks?

Possible answers could include:
■	 fewer new inventions/gadgets, etc.
■	 most things we have today wouldn’t be here
■	 higher unemployment/fewer jobs
■	 lower incomes

■	 lower standard of living
■	 more physical labour as many of the things that  

machines do for us today would have to be 
done by hand.
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Teaching & Learning Resources

   
Explore PSHE for KS4 

 

© Hodder & Stoughton 2019 2 

Do you think there are any other realistic and workable solutions 

(other than more legislation) to reduce the problems associated 

with alcohol consumption? List them below. 

   
Explore PSHE for KS4 

 

© Hodder & Stoughton 2019 1 

Worksheet 4.1 

Alcohol and the case for new legislation 

Alcohol consumptions and problems associated with it still appear to be increasing. Do we 

need more legislation? The ideas in the table below are all possible areas for new legislation 

about alcohol. Give an example of an argument for and against each one. 

Idea

Argument for
Argument against

a) Set a minimum price for 

alcohol to reduce sales to 

young people.

b) Supermarkets to stop multi-

buy/bargain deals of cheap 

alcohol.

c) Reduce hours that pubs and 

clubs can open and sell 

alcohol.

d) Total ban on consuming 

alcohol on the street/in public 

places/on public transport.

e) Restrict happy hours or 

irresponsible price-based 

promotions; for example, 

women ‘drink for free’.

f) Restrict the way alcohol is 

sold, such as offering drinks in 

small as well as large glasses 

or measures; for example, too 

often only one size is offered 

or a large is automatically 

given.

g) Display alcohol in 

designated and separate 

areas; for example, no more 

displays by the checkout.

Worksheets support 
the Student Book 
activities 
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4.2 Alcohol– Learning outcomes

By the end of this lesson you will:
• know how to minimise risks from alcohol use
• understand  the laws relating to alcohol
• know where you can seek support for alcohol 

problems.

© Hodder & Stoughton 2019
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Activity 1 – More than health risks
• Work in groups to list all the possible effects and risks of 

alcohol use and abuse on one of the following:
• Health and wellbeing
• Family
• The law
• Employment
• Personal finances
• Friendships and intimate relationships

© Hodder & Stoughton 2019
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Health and wellbeing – alcohol risks

Short term risks Persistent alcohol misuse 
increases risk of serious 
health conditions

• Alcohol poisoning
• Accidents and injuries
• Impacts on sleep with 

associated risks
• Can make mental health 

issues worse – particularly 
depression

• Heart disease
• Stroke
• Liver disease
• Liver, bowel, mouth and 

breast cancer
• Pancreatitis

© Hodder & Stoughton 2019
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What is a unit of alcohol?
• Units are a way of expressing the quantity of pure alcohol in a drink. 
• One unit equals 10ml or 8g of pure alcohol, which is around the 

amount of alcohol the average adult can process in an hour. 
• This means that within an hour there should be, in theory, little or 

no alcohol left in the blood of an adult, although this will vary from 
person to person.

• The number of units in a drink is based on the size of the drink, as 
well as its alcohol strength. For example, a pint of strong lager 
contains 3 units of alcohol, whereas the same volume of low-
strength lager has just over 2 units.

© Hodder & Stoughton 2019
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Starter – Over the limit
Using the illustration in source 1 of your Student Book, 
discuss what the following groups could drink in a 
week and still stay within the recommended 
maximum 
a) Men and women
b) Teenagers

© Hodder & Stoughton 2019
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What do you think are the other ways to reduce 
issues caused by alcohol to society and to 
individuals?

• Work in a group to list as many ideas as you can 
think of – ‘think outside the box’

• The identify the two ideas that you think might 
have the biggest impact

• Be prepared to feed these back to the class.

PowerPoints for each lesson 
provided in the Teaching and 
Learning Resources
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