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Countdown to my exams

From September

✚ Attend class in person or via the internet if necessary; 
listen and enjoy the subject; make notes. Make 
friends in class and discuss the topics with them. 
Watch the news.

6–8 weeks to go

✚ Start by looking at the specification – make sure 
you know exactly what material you need to revise 
and the style of the examination. Use the revision 
planner on pages 4–8 to familiarise yourself with the 
topics.

✚ Organise your notes, making sure you have covered 
everything on the specification. The revision planner 
will help you to group your notes into topics.

✚ Work out a realistic revision plan that will allow you 
time for relaxation. Set aside days and times for all 
the subjects that you need to study, and stick to your 
timetable.

✚ Set yourself sensible targets. Break your revision 
down into focused sessions of around 40 minutes, 
divided by breaks. These Revision Notes organise the 
basic facts into short, memorable sections to make 
revising easier.

2–6 weeks to go

✚ Read through the relevant sections of this book and 
refer to the exam tips, exam summaries, typical 
mistakes and key terms. Tick off the topics as you feel 
confident about them. Highlight those topics you find 
difficult and look at them again in detail.

✚ Test your understanding of each topic by working  
through the ‘Now test yourself’ questions in the book.  
Look up the answers online at www.hoddereducation.
co.uk/myrevisionnotesdownloads

✚ Make a note of any problem areas as you revise, and 
ask your teacher to go over these in class.

✚ Look at past papers. This is one of the best ways 
to revise and practise your exam skills. Write or 
prepare planned answers to the exam practice 
questions provided in this book. Check your 
answers online at www.hoddereducation.co.uk/
myrevisionnotesdownloads

✚ Use the revision activities to try out different revision 
methods. For example, you can make notes using 
mind maps, spider diagrams or flash cards.

✚ Track your progress using the revision planner and 
give yourself a reward when you have achieved your 
target.

One week to go

✚ Try to fit in at least one more timed practice of an 
entire past paper and seek feedback from your 
teacher, comparing your work closely with the mark 
scheme.

✚ Check the revision planner to make sure you haven’t 
missed out any topics. Brush up on any areas of 
difficulty by talking them over with a friend or getting 
help from your teacher.

✚ Attend any revision classes put on by your teacher. 
Remember, he or she is an expert at preparing people 
for examinations.

The day before the examination

✚ Flick through these Revision Notes for useful 
reminders, for example, the exam tips, 
exam summaries, typical mistakes and key  
terms.

✚ IMPORTANT: Check the time (is it morning or 
afternoon?) and place of your examination. Keep in 
touch with other students in your class.

✚ Make sure you have everything you need for the 
exam – pens, highlighters and water.

✚ Allow some time to relax and have an early night to 
ensure you are fresh and alert.

My exams

Paper A

Date: .......................................................................................

Time: ......................................................................................

Location: ................................................................................

Paper B

Date: .......................................................................................

Time: ......................................................................................

Location: ................................................................................

9781398356979_FM.indd   99781398356979_FM.indd   9 04/05/22   8:08 AM04/05/22   8:08 AM



10

Ex
am

 b
re

ak
d

ow
n

Check your understanding and progress at www.hoddereducation.co.uk/myrevisionnotes

Exam breakdown
To gain this qualification, you will need to pass two exams and also complete 
an employer set project (ESP) which assesses you in relation to the core 
skills but is linked to your occupational specialism (Early Years or Assisting 
Teaching).

This section focuses on the two exams that are linked to the core elements.

Five things you need to know about the core assessment:
1 Exams are held twice a year.
2 There are two papers – Paper A and Paper B – that cover the core elements 

between them.
3 Paper A covers Core elements 1–6.
4 Paper B covers Core elements 7–12.
5 Each paper is worth 35 per cent of your grade for the core component.

Question types
There are three types of question in papers A and B:
✚ multiple-choice questions
✚ short-answer questions
✚ extended response.

You will need to be familiar with each type of question. Extended response 
questions are usually worth more marks than multiple-choice questions or 
short-answer questions.

Multiple-choice questions
Some questions in the exam will be multiple choice. These are sometimes 
called MCQs. To answer these, you need to select the correct answer from 
four options. Here is an example of a multiple-choice question:
1 A room leader works

a in a day nursery
b in a school
c in a sixth form college
d in a playgroup

How to tackle this question
Think about what a room leader does to help you identify where they work. 
Read through the four answers. The correct answer to this question is a.

Tips
✚ Always read through all of the answers before making a decision.
✚ Sometimes two answers will seem possible, but one will always be the 

right one in that situation.
✚ If you do not know the answer, always guess. You have a one in four 

chance of getting it right!

Exam tips

✚ Always read through the whole exam paper before starting. This way you can 
begin to think about the extended response questions as you are doing the more 
straightforward questions.

✚ Make sure that you leave enough time for the extended response questions. These 
are worth more marks than the other questions.
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Short-answer questions
Short-answer questions usually require you to write one or two sentences.

Short-answer questions are made up of command words such as ‘identify’ 
or ‘describe’. Command words tell you what you need to do to answer the 
question. Look carefully at these before writing an answer, as the length of 
your answer will depend on the command.

Look at Table 0.1, produced by NCFE, which explains the meaning of different 
command words. These verbs are most likely to be used in a short-answer 
question.

Table 0.1 Command words in short-answer questions

Command word Use

Choose Select from a range of alternatives.

Compare Identify similarities and/or differences.

Describe Give an account of or set out characteristics or features.

Explain Set out purposes or reasons or make something clear in relation to a particular situation. An 
explanation requires understanding to be demonstrated.

Give examples Answers should include relevant examples in the context of the question.

Identify Name or otherwise characterise.

List Give a selection of answers, as many as the question indicates.

Name Identify using a recognised technical term.

Outline Set out main characteristics or features.

State Express in clear, brief terms.

Summarise Give a brief statement of the main points.

Source: NCFE T level-support materials command verbs October 2021

Here is an example of a short-answer question:

Identify one resource and describe how it can be used to support a child or 
young person with English as an additional language (EAL).

How to tackle this question
This question is in two parts.
✚ First write down the name of a resource.
✚ In a couple of sentences, write about what it is and how it is used.
✚ For example: ‘A dual language book has the text in English and the home 

language. It can help children and young people make the link between 
English words and words in their home language.’

Tips
✚ Read the question carefully and underline each of the command words.
✚ Look to see how many marks the question is worth. Two marks may 

mean that you need to put down two pieces of information.
✚ Keep to the point when answering. You will not gain more marks just 

by writing a long answer.

Revision activity

Match the command word to its correct definition:

Identify Set out purposes or reasons or make something clear in relation to a particular situation. An 
explanation requires understanding to be demonstrated.

Describe Name or otherwise characterise.

Explain Give an account of or set out characteristics or features.

Typical mistake

Remember not to write 
more information than is 
needed in a short-answer 
question. If you do, you 
will not have enough time 
to complete the extended 
response questions.
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1 Wider context

All those who work in education and childcare settings should know about 
the different kinds of provision which are available. You should also be aware 
of the roles which exist within each organisation.

A wide range of childcare and education services exist to meet the needs of 
children and young people up to the age of 19.

Childcare provision
This term is generally used to describe the available care for babies and 
children until they start school. This may be accessed through childminders, 
nurseries and pre-schools.

Childminders
Childminders care for children in their homes, sometimes alongside their 
own children. They are professionals who will meet the welfare, learning and 
development needs of children and must follow the requirements of the Early 
Years Foundation Stage (EYFS).

Childminders must also register and be inspected by Ofsted (the Office for 
Standards in Education, Children’s Services and Skills). They may apply for 
two different types of registration, although many providers are on both 
registers as this gives them more flexibility with their age range:
✚ Early years register: this is for childminders who care for children from 

birth to 31 August after their fifth birthday.
✚ Childcare register: this has two parts – compulsory registration for 

childminders caring for children from five to eight years, and voluntary 
registration for childminders caring for children aged eight and over.

Nurseries
There are different types of nurseries which children can attend from birth to 
five years.

Table 1.1 Different types of nurseries

Type of nursery Explanation and description

Day nursery Usually private and run by non-profit-making charities, day nurseries are paid for by parents or 
carers, although there are also government-funded free places for three- and four-year-olds.

Statutory/maintained 
nursery class

Usually attached to a primary school and free to attend.

Nursery school Similar to a nursery class, but statutory/maintained nursery schools will not usually be part of a 
primary school.

They can also be independently run, for example, Montessori nursery schools.

1.1 The differences between a range of 
childcare and education provision from  
0 to 19 years

Ofsted A government 
department which has 
responsibility for inspecting 
services providing 
education and skills, 
including those who care for 
babies, children and young 
people.
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Figure 1.1 How many different types of early years settings can you list?

Pre-schools
Pre-schools are usually run by volunteer-led parent groups in term time only. 
They will accept children from around the age of two years.

School provision
Schools provide education for children up to the age of 16. Pupils can then 
decide whether to stay for sixth form or to change to a different type of 
educational provision.

Maintained schools
Maintained schools are funded by the local authority and fall into the 
following categories:
✚ Community schools: state-funded and no involvement from religious 

groups.
✚ Voluntary controlled schools: the same as community schools but having 

trust status, for example, linked to a Christian denomination or other 
faith group. This group will not make any financial contribution but will 
influence the way in which the school is run.

✚ Voluntary aided schools: the same as voluntary controlled schools, but 
these receive a financial contribution from the charitable trust.

✚ Foundation schools: maintained schools where the governing body has 
more responsibility in the running of the school than is the case at a 
community school.

✚ Trust schools: these are owned by a charitable trust which is funded by 
the local authority.

Making links

Element 2 looks at the EYFS. 
Do you know what the 
seven areas of learning and 
development are, and how 
they are split?

Now test yourself

1 What is the difference between a nursery class and a nursery school?

2 Where might a childminder be registered?

3 At what age will a pre-school usually accept children?

Typical mistake

Don’t assume that all state 
schools are funded in the 
same way. There are a 
number of different ways 
in which schools receive 
funding. This will also affect 
what they are called, as 
seen in this element.
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Non-maintained schools
✚ Academies and Free schools: these schools receive funding directly from 

central government through the Education Funding Agency and are run by 
a charitable trust.

 Academies may also work with others in the area, and this may be called 
a Multi Academy Trust (MAT). They do not have to follow the National 
Curriculum and have more freedom in what they teach, although they 
must still carry out assessments.

 The difference between academies and Free schools is that Free schools 
are newly formed schools, but academies have converted from being state 
schools which were maintained by the local authority.

✚ Private schools: these are also known as independent schools. They receive 
no government funding and are paid for by fees. They may also have 
charitable status in exchange for offering some free scholarship places. 
They do not have to follow the National Curriculum.

Post-16 provision

School sixth forms
Sixth forms are made up of Year 12 and 13 students and are based in 
schools. They usually offer A levels, International Baccalaureate or technical 
qualifications at Level 3.

General further education and tertiary colleges
Further education (FE) colleges and tertiary colleges usually offer a wider 
range of provision through the different levels of qualifications which are 
offered. For example, they may offer courses starting at Level 1 qualifications 
and can go up to Level 5.

They may also specialise in subjects such as art, drama, music or agriculture.

Private, independent and voluntary providers
These may offer training or study programmes linked to employment, for 
example, through apprenticeships.

Employers
After the age of 16, young people may seek employment-based training or 
apprenticeships which enable them to combine study with a placement 
provided by an employer.

Sixth form colleges
These will be specifically for 16–18-year-olds. Sixth form colleges are usually 
larger than the sixth forms in schools, and offer a wider range of courses.

Special colleges/specialist colleges
Special colleges may be residential and are focused on the needs of young 
people with special educational needs and disabilities (SEND).

These should not be confused with specialist colleges, which usually focus on 
a particular specialist subject area such as agriculture and horticulture.

Revision activity

Create a table: make a 
list of the different types 
of maintained schools, 
and highlight what they 
have in common and their 
differences.

Further education 
colleges These include 
general FE and tertiary 
colleges, sixth form colleges 
and specialist colleges, as 
well as adult education 
provision.

Tertiary colleges 
Institutions which provide 
general and vocational FE 
for students aged 16–19. 
They are distinct from 
general FE colleges as 
they cater for a specific 
age group and offer a 
less extensive and varied 
curriculum.
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Art, design and performing arts colleges
These colleges enable students to develop the skills to specialise in the arts 
and work in different roles in this sector.

Figure 1.2 Can you think of all the places where 16–18-year-olds might go for further 
study after GCSEs or other Level 2 qualifications?

Higher education institutions
Higher education institutions (HEIs) such as universities offer undergraduate 
and postgraduate programmes of study, which can be taken following A levels 
or other Level 3 qualifications.

Making links

Element 2 also looks at 
post-16 options for children 
and young people. What 
qualifications would be 
appropriate for a student 
who would prefer to follow 
a vocational route after 
GCSEs?

Now test yourself

4 What is the difference between a maintained and non-maintained school?

5 Name two features of a private or independent school.

6 In what form do private, independent and voluntary providers support education 
and training post-16?

7 How might a sixth form college differ from a school sixth form?

8 What is an HEI?

Exam-style question

1 Which one of the following statements best describes how a maintained school is 
funded?

A by a religious group

B by a charitable trust

C by the local authority

D directly from central government
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How and when education became compulsory 
in England and Wales, including how this has 
changed over time
In the UK, education has changed since becoming a legal requirement in 1870, 
particularly in terms of start and end dates for schooling.

Table 1.2 Changes in the law for education

Year Change/law What this meant for children and young people

1870 Elementary Education Act 1870 Provision of education is introduced for children aged 5–13, and is 
compulsory from 5 to 10 years until attainment of the ‘educational standard’.

1893

1899

1921

School leaving age raised to 11

School leaving age raised to 12

School leaving age raised to 14

1944 Education Act 1944 Education is free and compulsory for all children within primary and 
secondary schools between the ages of 5 and 15.

1972 School leaving age raised to 16

1988 Education Reform Act 1988 Compulsory National Curriculum introduced.

Standardised assessment at ages 7, 11, 14 and 16.

2008 Education and Skills Act 2008 16–18-year-olds in England must stay in education or training.

Why education is regulated
Regulation is necessary to ensure consistency and maintain standards in the 
way in which education is delivered.

Department for Education (DfE)
A government department responsible for children’s services and education, 
in particular teaching and learning. The DfE also produces key publications 
including statutory guidance to support legislation.

Office for Standards in Education, Children’s 
Services and Skills (Ofsted)
The regulator and inspector of safeguarding, education and skills settings for 
learners of all ages from babies upwards.

Office of Qualifications and Examinations 
Regulation (Ofqual)
The regulator of qualifications, assessments and examinations in England. All 
new qualifications must be checked and approved by Ofqual to ensure that 
they meet an appropriate standard.

Office for Students (OfS)
The regulator of higher education in England, supporting teaching and 
learning in universities and training centres for undergraduate and 
postgraduate students.

Regulation A set of rules 
or laws to control and 
protect the way in which 
something is done.

Now test yourself

9 When did education become free and compulsory in England for children aged 
5–15, and what was the name of the Act?

10 When was the National Curriculum introduced, and which Act/legislation introduced it?

11 What is the DfE and what is it responsible for?

12 Describe the main role of Ofqual.
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1.2 The different responsibilities of each of 
the identified roles, the entry requirements 
and possible career progression routes in 
the sector
General roles

Table 1.3 Different responsibilities, entry requirements and possible career 
progression routes for each identified role

Title Role and responsibilities Entry requirements/progression

Early years 
practitioner (EYP)

Level 2 qualified early years professional:
✚ works with others to meet babies’ and 

children’s individual care needs
✚ works with others to plan, observe and report 

on children’s learning and development
✚ promotes effective interactions.

No previous experience or qualifications 
needed prior to this role, although a job or 
volunteer placement is needed to complete 
the course.

Progression to Level 3 early years educator 
qualification.

Early years 
educator (EYE)

Level 3 qualified early years professional. All EYP 
responsibilities as above and in addition:
✚ may have a managerial or other leadership role
✚ key person
✚ observing and planning next steps for learning
✚ meeting the requirements of the EYFS 

Statutory Framework.

No previous experience but Level 2 maths and 
English is usually required to work at this level 
and gain licence to practise.

Progression can be to different job roles 
including nursery practitioner, assistant in 
Reception classes or pre-school worker.

Further qualifications may include foundation 
degree in early years or Level 4 Certificate for 
the Early Years Advanced Practitioner.

Room leader Experienced EYE responsible for the running of a 
room, such as a baby room or a pre-school room. 
Responsibilities as above.

In addition they may be responsible for peer 
observations, appraisals and other performance 
management.

Room leaders need a Level 3 qualification and 
relevant experience.

Could progress to higher management, Early 
Years foundation degree or other pathways 
such as childminding.

Teaching 
assistant (TA)

Supporting teaching and learning for individual 
pupils or small groups, working alongside teachers 
in primary or secondary schools.

May also work one-to-one with a pupil with SEND.

TAs can start with little or no experience, 
although some is usually preferred. 
Qualifications range from Level 1 to Level 4.

HLTA status (higher-level teaching assistant –  
remember that this is not a qualification) is 
also available through schools for existing 
assistants working at this level, enabling them 
to have more responsibility.

TAs can progress to teacher training 
qualifications or foundation degrees.

Teacher/lecturer Responsible for planning, teaching and developing 
the skills of children and adults in schools and 
colleges, as well as monitoring progress.

A degree and qualified teacher status (QTS) is 
required for school-based teachers. Lecturers 
are likely to need industry or other workplace 
experience, as well as a teaching qualification 
such as PTLLS (Preparing to Teach in the 
Lifelong Learning Sector) or the Level 3 award 
in Education and Training (RQF).

Progression can include management or 
specialist roles in their chosen sector.
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Title Role and responsibilities Entry requirements/progression

Head teacher Responsible for the day-to-day running of a school, 
as well as:
✚ managing staff, including recruitment, 

meetings, training, appraisals and disciplinary 
procedures

✚ working closely with the governing body and in 
partnership with parents

✚ monitoring teaching and learning.

Head teachers usually have teaching 
experience, and have often spent time in a 
senior leadership role within a school.

They may progress to managing an MAT or 
working in an advisory role.

Specialist roles
In most of these specialist roles, the individual will also have a teaching or 
other responsibility within the setting, and in some cases will also be a senior 
manager.

Table 1.4 Specialist roles

Title Role and responsibilities Entry requirements/progression

Special 
educational 
needs and 
disabilities 
co-ordinator 
(SENDCo)

All schools and early years settings will have a 
SENDCo. FE colleges will need to have a designated 
person for students with SEND.

Responsible for ensuring the best possible outcomes 
for children and young people with SEND. They work 
with parents, staff and professionals from outside 
agencies to achieve this.

QTS and National Award for SEN  
Co-ordination.

A SENDCo may progress to a more senior 
management role within an educational 
setting.

Safeguarding 
officer

Often called the Designated Safeguarding Officer/Lead 
(DSO or DSL).

Responsible for safeguarding within the school or 
early years setting. All staff must know who they are 
and that they must report concerns to them.

Usually a member of the senior management 
team in a school, specifically the SENDCo or 
head teacher.

This is an additional management responsibility 
so there is no specific progression.

Designated 
person

Responsible for a specified area, for example, 
safeguarding or special educational needs as above. 
They will have other responsibilities such as a teaching 
or management role. Staff will need to be aware of 
their role so that they can request help or advice.

This is an additional management responsibility 
so there is no specific progression.

Mental health 
lead

Responsible for mental health within the school 
or early years setting. They will have other 
responsibilities such as a teaching or management 
role. Staff will need to be aware of their identity so that 
they can request help or advice.

Usually an existing member of staff who has 
been trained for this role.

This is an additional staff responsibility so 
there is no specific progression.

Mentor/pastoral 
support

Responsible for students’ pastoral care and emotional 
wellbeing. Learning mentors and those offering 
pastoral support help children and young people to 
overcome a range of social and emotional issues.

Mentors are usually experienced members of 
staff who may also have additional training.

This is an additional staff responsibility so 
there is no specific progression.

Physical activity 
and nutrition co-
ordinator (PANCo)

A new role in early years settings – responsible for 
promoting physical activity and nutrition. A PANCo will 
achieve this through advising staff and liaising with 
parents.

Specific training and certification at Level 4.

This is an additional staff responsibility so 
there is no specific progression.

Now test yourself

13 What are two of the responsibilities of an early years practitioner?

14 What qualifications and training might a teaching assistant have?

15 How might a teacher progress further?

16 Name three duties of a room leader.

17 How might a head teacher progress to another role?
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Title Role and responsibilities Entry requirements/progression

Counsellor To support and guide students with a range of issues 
and to refer them to specialist outside agencies where 
appropriate. In England, provision of counsellors is not 
currently government-funded.

BACP (British Association for Counselling and 
Psychotherapy) training is needed to be a 
counsellor in a school or college setting.

There is no specific progression route.

Careers advisor To advise students about a range of training, 
qualifications and careers.

A careers advisor may have worked in 
a range of settings or have experience 
of different roles. There is no specific 
progression.

Figure 1.3 Who might a SENDCo need to work with in a school or early years setting?

Now test yourself

18 What are the entry requirements for being a SENDCo?

19 What support is offered by a mentor/pastoral support ?

20 What is the role of a PANCo and where would they be based?

21 What training is required to be a school counsellor?

22 What is meant by a designated person?

Exam-style question

2 Fran is a teaching assistant working in a primary school setting. She is qualified 
at Level 2 and has been employed to work with a named pupil in Year 3 who has 
SEND. Fran would like to progress in her role and is considering a range of options 
that will enable her to train as a teacher in the future.

 Describe the different paths that Fran could take to achieve her ambition, and 
evaluate the advantages and disadvantages of each.
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