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Also available, our companion 
Skills for Success series

Build confidence in a range of key literary analysis and textual 
analysis techniques and skills with these practical companions, 
full of advice and guidance from experienced Literature and 
Language and Literature experts.

• Build analysis techniques and skills through a range of strategies, serving as a  
useful companion throughout the course – from the development of a research question,  
critical-thinking, referencing and citation to reflecting on the process and final essay.

• Develop skills in how to approach a text using analysis strategies, and critical theory for both 
unseen literary texts (the basis of Paper 1) and the texts you will study in class.

• Learn how to engage with texts so that you can write convincingly and passionately about 
literature through active reading, making notes, asking questions, and developing a personal 
response to text (helping the student find their voice).

• Concise, clear explanations help you navigate the IB requirements, including advice on 
assessment objectives and how literary and textual analysis weaves through Paper 1, Paper 2, the HL 
Essay, Individual oral and the Learner Profile.

• Explicit reference to TOK.

What’s publishing and when?

Title ISBN Price Pub date

Language A for the IB Diploma – Concept-
based learning: Teaching for Success

9781510463233 £40 July 2019

English Literature for the IB Diploma 
Student Book

9781510467132 £35
September 
2019

English Literature for the IB Diploma 
Student eTextbook

9781510462991
1 year access: £23 
2 year access: £35

October 
2019

English Literature for the IB Diploma 
Whiteboard eTextbook

9781510463004
£175 – subscription lasts the life of 
the Guide

September 
2019

Literary analysis for English Literature for 
the IB Diploma: Skills for Success

9781510467149 £15.99 July 2019

Literary analysis Student eTextbook 9781510463097
1 year access: £10.99 
2 year access: £15.99

August 
2019

English Language and Literature for the IB 
Diploma Student Book

9781510463226 £35
October 
2019

English Language and Literature for the IB 
Diploma Student eTextbook

9781510463035
1 year access: £23
2 year access: £35

November 
2019

English Language and Literature for the IB 
Diploma Whiteboard eTextbook

9781510463042
£175 – subscription lasts the life of 
the Guide

October 
2019

Textual analysis for English Language and 
Literature for the IB Diploma: Skills for 
Success

9781510467156 £15.99 July 2019

Textual analysis Student eTextbook 9781510463127
1 year access: £10.99
2 year access: £15.99

August 
2019

What 
next? 

�To place an order, fill in the order form or get in touch via 
International.team@hoddereducation.com

�You can try our books for free with eInspection copies, 
which offer online access to the whole book for 30 days, 
completely free of charge. You can even forward it onto 
your colleagues so they can view it too during this time.  
To request your eInspection copies visit  
www.hoddereducation.com/IBDPLangA 

�Receive the latest news, free resources and sample 
material when you sign up for eUpdates at  
www.hoddereducation.com/eUpdates

Studies in language  
and literature: Language A

View the full range 
of resources inside >

Everything you need to deliver a rich,  
concept-based approach for the new Diploma

Teaching for Success 
Confidently navigate the new syllabus with a 
variety of teaching resources to help you plan 
engaging syllabi, timelines and lessons that are 
aligned to the concept-based learning approach. 

To place your order fill in the enclosed order form or visit  
www.hoddereducation.com/IBDPLangA

FOR THE
IB DIPLOMA

English Literature English Language and Literature
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Studies in language and literature: 
Language A

�Conceptual learning

•  The new 2019 IB Diploma Studies in language and literature courses are built on the notion of 
conceptual learning in which students engage with central concepts of the discipline to become 
flexible, critical readers of all types of texts. 

•  Our Teaching for Success teacher’s book allows teachers to confidently navigate the  
new syllabus for any language offered in Language A, with a variety of teaching resources  
to help plan engaging syllabi, timelines and lessons that are aligned to the concept-based 
learning approach. 

•  Our Coursebooks for English Literature and English Language and Literature allow you to 
deliver a rich, concept-based approach for the new Diploma.

�Opportunities 
to make 
connections 
across the 
syllabus, 
with explicit 
reference 
to the Core: 
Theory of 
Knowledge 
(TOK), 
Creativity, 
action and 
service (CAS) 
and Extended 
essay (EE). 

�Activities throughout 
with worked examples so 
students can check their 
understanding.

�3 areas of exploration

Our Coursebooks are structured around the three areas of exploration:

•  the exploration of the nature of the interactions between readers, writers and texts

•  the exploration of how texts interact with time and space

•  the exploration of intertextuality and how texts connect with each other.

�Learn how to appreciate the different literary and non-literary forms 
with a variety and breadth of reading material and genres. 

Engage with the 7 central concepts 

• Identity

• Culture

• Creativity

• Communication

• Perspective

• Transformation

• Representation

�Global issues

Our Coursebooks explore the connections between the central concepts and a variety of 
global issues. Suggestions for further reading and oral topics are woven throughout.

Try the full Coursebooks for free – order your eInspection copies using the order form or visit www.hoddereducation.com/IBDPLangA
To subscribe to our digital eTextbooks or request a 30-day, free trial, fill 

in the order form or visit www.hoddereducation.com/IBDPLangA

 n CAS Links
You could develop your reading skills by organizing a discussion group focused 
on one or more works that pose this kind of challenge to readers. You could 
consider discussing some of Ijeoma Oluo’s columns, or her book So You Want to 
Talk About Race. Another book that many people find difficult to read because 
of the way it challenges preconceptions is Ta-Nehisi Coates’ book Between the 
World and Me.

 n EE Links: Comparing non-fiction to fiction
You could develop an extended essay topic in which you compare and contrast 
the use of literary devices in a non-fiction work, such as That Awful German 
Language and a work of literary fiction, such as Alice Munro’s short story 
Queenie.
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CONCEPT CONNECTION

IDENTITY

When we think about what a text reveals about the identity of the author, we 
are usually thinking of what we can learn from studying the content – the ideas 
contained in the text. What the linguistic analysis shows us is that we can also learn 
something about an author’s identity from his or her style. Does the writer think in 
long, complicated sentences? In short, pithy thoughts? Does the author develop long, 
intricate paragraphs or short punchy ones? We get a little glimpse of how a writer’s 
mind works when we consider the structural elements of their writing style.

GLOBAL ISSUES

SCIENCE, TECHNOLOGY AND THE NATURAL WORLD

Society in nineteenth century Britain and Western Europe (where Frankenstein was 
written and is set) was largely conservative and Christian, believing that only God 
had the power and right to create and take life. However, during the time the novel 
was written, there was much public debate and controversy about the possibility of 
‘raising the dead’ – in part due to the experiments of Luigi Galvani, who in the late 
eighteenth century used electric currents to ‘re-animate’ animals. In Frankenstein, 
we see Victor Frankenstein ‘re-animate’ a human corpse, but inadvertently create a 
monster that he is disgusted by: ‘How can I describe my emotions at this catastrophe, 
or how describe the wretch whom with such infinite pains and care I had endeavoured 
to form?’ The use of hyperbolic metaphors (‘this catastrophe’, ‘the wretch’) and the 
rhetorical question helps convey the despair that Frankenstein feels when he sees what 
he has created. This links to Christian fears at the time the work was written about the 
‘unholy’ consequences of human beings ‘playing God’ and interfering in the ‘natural’ 
processes of life. It is clear when reading the extract from Frankenstein above that 
Shelley was using the conventions of the science fiction genre to respond to and mirror 
the concerns felt by many towards science and technology

 n CAS Links
You could develop your reading skills by organizing a discussion group focused 
on one or more works that pose this kind of challenge to readers. You could 
consider discussing some of Ijeoma Oluo’s columns, or her book So You Want to 
Talk About Race. Another book that many people find difficult to read because 
of the way it challenges preconceptions is Ta-Nehisi Coates’ book Between the 
World and Me.

 n EE Links: Comparing non-fiction to fiction
You could develop an extended essay topic in which you compare and contrast 
the use of literary devices in a non-fiction work, such as That Awful German 
Language and a work of literary fiction, such as Alice Munro’s short story 
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When we think about what a text reveals about the identity of the author, we 
are usually thinking of what we can learn from studying the content – the ideas 
contained in the text. What the linguistic analysis shows us is that we can also learn 
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monster that he is disgusted by: ‘How can I describe my emotions at this catastrophe, 
or how describe the wretch whom with such infinite pains and care I had endeavoured 
to form?’ The use of hyperbolic metaphors (‘this catastrophe’, ‘the wretch’) and the 
rhetorical question helps convey the despair that Frankenstein feels when he sees what 
he has created. This links to Christian fears at the time the work was written about the 
‘unholy’ consequences of human beings ‘playing God’ and interfering in the ‘natural’ 
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Shelley was using the conventions of the science fiction genre to respond to and mirror 
the concerns felt by many towards science and technology

ACTIVITY 
5 Read the worked example, and answer the following questions. 

• Do you agree with these interpretations of the poem?
• Can you find evidence to support these readings?
• Can these ideas be developed upon in your learner portfolio?
• Did you understand the poem in a different way?
• Can you develop the second paragraph with alternative interpretations of the poem? 
• What is the significance of the title in understanding the central idea(s) of the poem?

COALPIT framework 

Now we are going to think about the form of the poem, using the COALPIT framework to 
show our close reading skills. Answer these questions on the poem, using the Key Features of 
Poetry box to focus your responses. Remember to support your answers with evidence from 
the poem. After each pair of questions, share your responses with your partner and add to your 
notes in your learner portfolio; then share your responses in groups of four and add to your 
notes.

6 How do the use of characters (you may want to explore the man and the hare here as well 
as the narrator) shape your understanding of the values and beliefs prevalent in the poem? 
You may want to research what a hare symbolises to help with this question.

 n TOK Links 
To what extent do you think views of the human condition changes in 
literature? Do global conflicts such as world wars or genocide affect the way the 
human condition is represented in literature?

Post-World War 2 texts that explore the human condition include: William 
Golding, ‘Lord of the Flies’; Primo Levi, ‘If This is A Man’; George Orwell, ‘Animal 
Farm’/‘Nineteen Eighty Four’; Jiro Osaragi, ‘Homecoming’; Bernhard Schlink, ‘The 
Reader’; Elie Wiesel, ‘Night’.

Remember to use your learner portfolio to respond to texts critically as well as creatively. Here 
are three creative ideas you could use after you have studied ‘Encounter’:

• Find visuals (magazine pictures, photographs, your own illustrations) of at least two images 
for each stanza. Present the visuals as a collage and include an appropriate quotation for each 
visual and a short written analysis of each image making links to a central idea in the poem.

• Create a comic strip with 9 panels. Each panel represents a line from the poem. Include an 
appropriate visual image in each panel and a caption which explains the significance of the 
image making links to the narrator’s values and beliefs.

• Split your page in two. One half represents the past; the other half represents the present. 
Include 4-5 pictures that illustrate the past and 4-5 pictures that illustrate the present. Include 
a quotation for each image and a short analysis of the significance of each image, making 
links to a feature of the poem of your choice.

LEARNER PORTFOLIO

■n Cultural understanding

“No man is an Island, entire of itself;

every man is a piece of the Continent,

a part of the main.” 

John Donne, Devotions, 1624
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“Our coursebooks provide full syllabus coverage and are structured around the 
three areas of exploration, with a detailed investigation into each of the 
six conceptual questions for each area. The coursebooks also pay significant 
attention to both the seven course concepts and the global issues. 

The authors of the coursebooks have taken care to include a wide range of 
examples of literary works and non-literary texts, both in terms of the forms 
they take and of the nationality, gender, race, and culture of the authors 
chosen.  The coursebooks, therefore, reflect the increased focus on diversity 
and contemporaneity that the new curriculum demands.“

Digital eTextbooks
Available via Dynamic Learning

Student eTextbooks 
Downloadable versions of the printed coursebooks that 
students can access on the move, adding and editing notes 
that synchronise across two devices.

Whiteboard eTextbooks 
Online, interactive versions of 
the printed coursebooks that 
are ideal for planning and 
front-of-class teaching.

A note from Series Editor Carolyn P. Henly
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