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Learning objectives
u	To know what the argument 

from first cause tries to prove

u	To understand why some 
people agree with the 
argument from first cause 
and some don’t

u	To evaluate how successful 
the argument from first 
cause is

9.2 Argument from first cause
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Learning objectives
u	To know what the argument 

from design tries to prove

u	To understand why some 
people agree with the 
argument from design and 
some don’t 

u	To evaluate how successful 
the argument from design 
is at proving the existence of 
God

9 Philosophy
9.1 Arguments for the existence 
of God 1 – design

Learning objectives
u	To explore what churches 

look like from the outside

u	To learn about the key 
features inside churches

u	To understand the 
symbolism and diversity of 
churches

Printed in the UK

For Christians most acts of worship take place in a church. Churches 
have different styles depending on what denomination they were built 
by and when they were built. The UK has a long history of Christianity, 
so many churches are quite old. Despite the differences, many churches 

2 Christianity
2.19 Christian places of worship

Key Beliefs
Christians worship in a church. 
These buildings might also be 
called a chapel, cathedral or 
meeting house. The people who 
go to church are also known as 
the church, or congregation. 

Can you think of any churches 
in your community? List the 
features which help you recognise 
a church.

Talk it out

Many churches have bell towers. Towers 
were more important centuries ago, 
when they would be taller than other 
buildings, so everyone could spot where 
the church was and could get to church 
for worship. The bell kept time, but also 
let people know it was time for worship.

Churches often 
have graveyards. 
Those who 
attended a church 
and died had a 
right to be buried 
near that church – 
on holy ground. 

If you could fly above the 
church, you would be able 
to see that many are in the 
shape of a cross. This is the 
key symbol of Christianity 
– reminding Christians 
of Jesus’ death and 
resurrection.

Churches often have 
huge doors at one end 
or on the side of the 
building. This is showing 
that everyone can come 
and all are welcome.

Learning objectives
u	To know what the argument 

from design tries to prove

u	To understand why some 
people agree with the 
argument from design and 
some don’t 

u	To evaluate how successful 
the argument from design 
is at proving the existence of 
God

9 Philosophy
9.1 Arguments for the existence 
of God 1 – design

2 Christianity

Learning objectives
u	To explore what churches 

look like from the outside

u	To learn about the key 
features inside churches

u	To understand the 
symbolism and diversity of 
churches

Printed in the UK

For Christians most acts of worship take place in a church. Churches 
have different styles depending on what denomination they were built 
by and when they were built. The UK has a long history of Christianity, 
so many churches are quite old. Despite the differences, many churches 
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3 

4 

5 

Activities

2 Christianity
2.19 Christian places of worship

Key Beliefs
Christians worship in a church. 
These buildings might also be 
called a chapel, cathedral or 
meeting house. The people who 
go to church are also known as 
the church, or congregation. 

Can you think of any churches 
in your community? List the 
features which help you recognise 
a church.

Talk it out

Many churches have bell towers. Towers 
were more important centuries ago, 
when they would be taller than other 
buildings, so everyone could spot where 
the church was and could get to church 
for worship. The bell kept time, but also 
let people know it was time for worship.

Churches often 
have graveyards. 
Those who 
attended a church 
and died had a 
right to be buried 
near that church – 
on holy ground. 

If you could fly above the 
church, you would be able 
to see that many are in the 
shape of a cross. This is the 
key symbol of Christianity 
– reminding Christians 
of Jesus’ death and 
resurrection.

Churches often have 
huge doors at one end 
or on the side of the 
building. This is showing 
that everyone can come 
and all are welcome.

The organ is found in 
traditional churches. 
Music is very important 
in Christianity, with 
hymns praising God 
being a feature of 
worship. The Bible tells 
Christians to ‘raise a 
joyful sound’ to God, so 
they do.

The font 
is found 
at the 
entrance 
to most 
churches 
and is a 
standing 
bowl 
for the 
baptism of babies. Being at 
the entrance it symbolises a 
welcome into the Christian 
faith for the child.

Stained glass 
windows let light in, 
symbolic of the light 
of Jesus’ teachings. 
They help remind/
teach the Christian 
message. They 
might show famous 
saints, people and 
events. Sometimes 
they are just meant 
to ‘wow’ us.

The pulpit 
is a special 
raised 
stand for 
the vicar/
minister to 
speak from 
when he 
gives his 
sermon. It is 
high so that 
people look 
up to the 

speaker. It may have Christian symbols 
on it – it can be simple or decorated. 
The lectern is simply a stand which 
holds the Bible for people to read from. 
Sometimes these are decorated with 
Christian symbols.

The altar is the focal point of the 
church – at the front. It represents the 
holiest part of the church, so often has 
a barrier such as a communion rail 
around it, separating it from the rest of 
the church. There is usually a cross or 
crucifix on the altar. For communion, 
the bread and wine will be kept on it. 
It represents the table from the 
Last Supper.

Pews are seats or 
benches. They are all 
the same – showing the 
equality of all people 
before God.

2 Christianity

Student Book: Christianity

Learning 
objectives 
focus 
students 
on what 
they will 
achieve in 
each lesson 
and help 
track their 
progress 
throughout 
the course

Key Beliefs 
are explained 
clearly and 
concisely 
alongside 
the text to 
promote 
development 
of core 
knowledge
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Images 
help to make 
lessons 
engaging and 
stimulate 
learning

'Talk it out' 
questions engage 
your students 
with the content 
and develop their 
understanding 
by prompting 
discussion 
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symbolic of the light 
of Jesus’ teachings. 
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speak from 
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gives his 
sermon. It is 
high so that 
people look 
up to the 

speaker. It may have Christian symbols 
on it – it can be simple or decorated. 
The lectern is simply a stand which 
holds the Bible for people to read from. 
Sometimes these are decorated with 
Christian symbols.

The altar is the focal point of the 
church – at the front. It represents the 
holiest part of the church, so often has 
a barrier such as a communion rail 
around it, separating it from the rest of 
the church. There is usually a cross or 
crucifix on the altar. For communion, 
the bread and wine will be kept on it. 
It represents the table from the 
Last Supper.

Pews are seats or 
benches. They are all 
the same – showing the 
equality of all people 
before God.
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2 Christianity
2.19 Christian places of worship

Key Beliefs
Christians worship in a church. 
These buildings might also be 
called a chapel, cathedral or 
meeting house. The people who 
go to church are also known as 
the church, or congregation. 

Can you think of any churches 
in your community? List the 
features which help you recognise 
a church.

Talk it out

Many churches have bell towers. Towers 
were more important centuries ago, 
when they would be taller than other 
buildings, so everyone could spot where 
the church was and could get to church 
for worship. The bell kept time, but also 
let people know it was time for worship.

Churches often 
have graveyards. 
Those who 
attended a church 
and died had a 
right to be buried 
near that church – 
on holy ground. 

If you could fly above the 
church, you would be able 
to see that many are in the 
shape of a cross. This is the 
key symbol of Christianity 
– reminding Christians 
of Jesus’ death and 
resurrection.

Churches often have 
huge doors at one end 
or on the side of the 
building. This is showing 
that everyone can come 
and all are welcome.

The organ is found in 
traditional churches. 
Music is very important 
in Christianity, with 
hymns praising God 
being a feature of 
worship. The Bible tells 
Christians to ‘raise a 
joyful sound’ to God, so 
they do.

The font 
is found 
at the 
entrance 
to most 
churches 
and is a 
standing 
bowl 
for the 
baptism of babies. Being at 
the entrance it symbolises a 
welcome into the Christian 
faith for the child.

Stained glass 
windows let light in, 
symbolic of the light 
of Jesus’ teachings. 
They help remind/
teach the Christian 
message. They 
might show famous 
saints, people and 
events. Sometimes 
they are just meant 
to ‘wow’ us.

The pulpit 
is a special 
raised 
stand for 
the vicar/
minister to 
speak from 
when he 
gives his 
sermon. It is 
high so that 
people look 
up to the 

speaker. It may have Christian symbols 
on it – it can be simple or decorated. 
The lectern is simply a stand which 
holds the Bible for people to read from. 
Sometimes these are decorated with 
Christian symbols.

The altar is the focal point of the 
church – at the front. It represents the 
holiest part of the church, so often has 
a barrier such as a communion rail 
around it, separating it from the rest of 
the church. There is usually a cross or 
crucifix on the altar. For communion, 
the bread and wine will be kept on it. 
It represents the table from the 
Last Supper.

Pews are seats or 
benches. They are all 
the same – showing the 
equality of all people 
before God.

2 Christianity

Key terms are 
highlighted to 
enhance students' 
vocabulary and 
knowledge, with 
full definitions 
provided in the 
glossary and 
planning and 
assessment pack
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Activity questions 
enable students 
to consolidate 
their knowledge 
and encourage 
them to build 
the confidence, 
understanding and 
evaluative skills 
needed at GCSE



9.2 Argument from first cause

have the same specific features so are often easy to recognise.

Learning objectives Objectives check
• To explore what churches look like from 

the outside

• To learn about the key features inside 
churches

• To understand the symbolism and diversity 
of churches

SMSC – C1, C2, C5, SP1
BV – B3, B4, B5
GCSE Objectives – AO1a, AO1c, AO2

Linked lesson(s) from course Key terms
• 2.1 Christianity in the UK

• 2.14/2.15 How Christianity changed

• 2.2 Leadership within the church

• 2.21/2.22 Worship

Church, chapel, cathedral, meeting house – different names for the 
Christian place of worship
Altar – ‘table’ at front of church which is most holy part of church
Pulpit – raised platform from which sermon is delivered
Font – basin for water for baptism
Lectern – reading stand which holds the Bible
Pews – seats for the congregation, often long wooden benches

Essential basics
Much of this lesson is descriptive – what a church looks like and what functions the furnishings have. It is easy to 
acquire pictures of local churches (manually or from the internet) to use in the lesson, making it possible to work from 
what students know or are familiar with. Try having images of cathedrals as well to give diversity, such as the Roman 
Catholic Cathedral in Liverpool, or Canterbury Cathedral.

The Christian place of worship can be named differently depending on denomination. Its features will also vary 
according to denomination – what we tend to think of as a church is a traditional Anglican building (cross-shaped with 
tower). Protestant churches tend to be more like halls or overlarge houses; few have towers. Catholic churches often 
have statues of Jesus and/or Mary on the outside, and can be very ornate. Having many images of different types of 
churches will be helpful in the lesson.

The lesson guidance

Starter
Explore the images on the page – what are the similarities and differences? What features can students identify from 
their own knowledge?

Main lesson content
• Go over the student book information. Draw ideas about church buildings from the students. You are looking to get 

a consensus on how churches can be recognised from the outside. 

• Explore why churches are different. Explore the idea of whether modern churches would be very different and why 
that may be the case.

• Go over the right-hand page: features within the church. Students will be helped if you have more examples of 
each element available to display – a web image search is a quick option to do this. You can do this by asking what 
they think each item might be, or, if they know what it is, why it might be important (trying to link beliefs from 
earlier lessons to the physical appearance of a church, for example, the shape being a cross – Jesus’ death and 
resurrection; door being big – welcome to all; windows letting light in – Jesus is the light of the world; etc.)

• Written work options – text book activities; worksheet activities.

2 Christianity

2.19 Christian places of worship
2 Christianity9.2 Argument from first cause

Learning objectives Objectives check
• To explore what churches look like from 

the outside

• To learn about the key features inside 
churches

• To understand the symbolism and diversity 
of churches

SMSC – C1, C2, C5, SP1
BV – B3, B4, B5
GCSE Objectives – AO1a, AO1c, AO2

Linked lesson(s) from course Key terms
• 2.1 Christianity in the UK

• 2.14/2.15 How Christianity changed

• 2.2 Leadership within the church

• 2.21/2.22 Worship

Church, chapel, cathedral, meeting house – different names for the 
Christian place of worship
Altar – ‘table’ at front of church which is most holy part of church
Pulpit – raised platform from which sermon is delivered
Font – basin for water for baptism
Lectern – reading stand which holds the Bible
Pews – seats for the congregation, often long wooden benches

Essential basics
Much of this lesson is descriptive – what a church looks like and what functions the furnishings have. It is easy to 
acquire pictures of local churches (manually or from the internet) to use in the lesson, making it possible to work from 
what students know or are familiar with. Try having images of cathedrals as well to give diversity, such as the Roman 
Catholic Cathedral in Liverpool, or Canterbury Cathedral.

The Christian place of worship can be named differently depending on denomination. Its features will also vary 
according to denomination – what we tend to think of as a church is a traditional Anglican building (cross-shaped with 
tower). Protestant churches tend to be more like halls or overlarge houses; few have towers. Catholic churches often 
have statues of Jesus and/or Mary on the outside, and can be very ornate. Having many images of different types of 
churches will be helpful in the lesson.

The lesson guidance

Starter
Explore the images on the page – what are the similarities and differences? What features can students identify from 
their own knowledge?

Main lesson content
• Go over the student book information. Draw ideas about church buildings from the students. You are looking to get 

a consensus on how churches can be recognised from the outside. 

• Explore why churches are different. Explore the idea of whether modern churches would be very different and why 
that may be the case.

• Go over the right-hand page: features within the church. Students will be helped if you have more examples of 
each element available to display – a web image search is a quick option to do this. You can do this by asking what 
they think each item might be, or, if they know what it is, why it might be important (trying to link beliefs from 
earlier lessons to the physical appearance of a church, for example, the shape being a cross – Jesus’ death and 
resurrection; door being big – welcome to all; windows letting light in – Jesus is the light of the world; etc.)

• Written work options – text book activities; worksheet activities.

Plenary
1 (AFL) Revisit the learning objectives orally with the class to check learning from the lesson; revisit the lesson title – 

Do all churches look the same? – adding ‘Does it matter?’

2 What single key feature is vital for a church? Explain your idea. 

GCSE skill-building GCSE content mapping
Q1, Q2, Q3, Q4 – AO1a (remembering, 
comprehending)
Q5 – AO2 (analysing, synthesising, evaluating)

• Influence of Christianity on the landscape of the UK

Extension / homework

Extension tasks
• Design a building which could be a modern church. You must include features to make it identifiable as a church.

• OR Use the Teaching and Learning materials and task.

Homework suggestions
• Create a tour guide for a local church which uses pictures collected outside the lesson (see flipped learning task).

• OR Find and label three different church images with their key features. Choose different looking churches (for 
instance, an Anglican church, an Orthodox church, a Methodist church) to show the similarities and differences. Do 
this for outside and/or inside.

Flipped learning task
• Find out how many different kinds of churches there are locally (i.e. what denominations are represented in their 

community).

• OR Take photos of some churches or find some on the internet. Identify common features to be able to say what 
identifies a building as a church.

Activity guidance / mark scheme
1 Church, chapel, cathedral, meeting house

2 Responses might include: the sign outside, the shape, specific features, that it is busiest on Sunday

3 Altar – high table where service is conducted; reminds of sacrifice of Jesus, holiest part of church

 Font – for baptisms, holds holy/blessed water

 Stained glass windows – colourful windows that depict stories

 Pulpit – raised platform from which sermon will be read

4 Own ideas, but, for example, altar (focal point, represents Jesus’ sacrifice, everyone looks towards it, communion 
happens here, holiest place, etc), pulpit (message of God from here, gives Christian teaching and morality, etc)

5 Mark according to descriptors v, vii, xi

 Responses might include:

 Agree – It is what you are thinking about that matters, or what is being said; Many people do not have a purpose-
built church, or have to pray in secret, so buildings don’t really matter; The church is the people not the building; 
and so on.

 Disagree – The building helps teach the faith, so needs to be designed to do that; The building is a way to show love 
of God and how great God is to the worshippers, so needs to reflect that; If it didn’t matter, there would not be any 
magnificent churches – clearly there are many of those; and so on.

2 Christianity

2.19 Christian places of worship

2 Christianity
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2 Christianity

Plenary
1 (AFL) Revisit the learning objectives orally with the class to check learning from the lesson; revisit the lesson title – 

Do all churches look the same? – adding ‘Does it matter?’

2 What single key feature is vital for a church? Explain your idea. 

GCSE skill-building GCSE content mapping
Q1, Q2, Q3, Q4 – AO1a (remembering, 
comprehending)
Q5 – AO2 (analysing, synthesising, evaluating)

• Influence of Christianity on the landscape of the UK

Extension / homework

Extension tasks
• Design a building which could be a modern church. You must include features to make it identifiable as a church.

• OR Use the Teaching and Learning materials and task.

Homework suggestions
• Create a tour guide for a local church which uses pictures collected outside the lesson (see flipped learning task).

• OR Find and label three different church images with their key features. Choose different looking churches (for 
instance, an Anglican church, an Orthodox church, a Methodist church) to show the similarities and differences. Do 
this for outside and/or inside.

Flipped learning task
• Find out how many different kinds of churches there are locally (i.e. what denominations are represented in their 

community).

• OR Take photos of some churches or find some on the internet. Identify common features to be able to say what 
identifies a building as a church.

Activity guidance / mark scheme
1 Church, chapel, cathedral, meeting house

2 Responses might include: the sign outside, the shape, specific features, that it is busiest on Sunday

3 Altar – high table where service is conducted; reminds of sacrifice of Jesus, holiest part of church

 Font – for baptisms, holds holy/blessed water

 Stained glass windows – colourful windows that depict stories

 Pulpit – raised platform from which sermon will be read

4 Own ideas, but, for example, altar (focal point, represents Jesus’ sacrifice, everyone looks towards it, communion 
happens here, holiest place, etc), pulpit (message of God from here, gives Christian teaching and morality, etc)

5 Mark according to descriptors v, vii, xi

 Responses might include:

 Agree – It is what you are thinking about that matters, or what is being said; Many people do not have a purpose-
built church, or have to pray in secret, so buildings don’t really matter; The church is the people not the building; 
and so on.

 Disagree – The building helps teach the faith, so needs to be designed to do that; The building is a way to show love 
of God and how great God is to the worshippers, so needs to reflect that; If it didn’t matter, there would not be any 
magnificent churches – clearly there are many of those; and so on.
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• To learn about the key features inside 
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Pulpit – raised platform from which sermon is delivered
Font – basin for water for baptism
Lectern – reading stand which holds the Bible
Pews – seats for the congregation, often long wooden benches
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each element available to display – a web image search is a quick option to do this. You can do this by asking what 
they think each item might be, or, if they know what it is, why it might be important (trying to link beliefs from 
earlier lessons to the physical appearance of a church, for example, the shape being a cross – Jesus’ death and 
resurrection; door being big – welcome to all; windows letting light in – Jesus is the light of the world; etc.)

• Written work options – text book activities; worksheet activities.

Plenary
1 (AFL) Revisit the learning objectives orally with the class to check learning from the lesson; revisit the lesson title – 

Do all churches look the same? – adding ‘Does it matter?’

2 What single key feature is vital for a church? Explain your idea. 

GCSE skill-building GCSE content mapping
Q1, Q2, Q3, Q4 – AO1a (remembering, 
comprehending)
Q5 – AO2 (analysing, synthesising, evaluating)

• Influence of Christianity on the landscape of the UK

Extension / homework

Extension tasks
• Design a building which could be a modern church. You must include features to make it identifiable as a church.

• OR Use the Teaching and Learning materials and task.

Homework suggestions
• Create a tour guide for a local church which uses pictures collected outside the lesson (see flipped learning task).

• OR Find and label three different church images with their key features. Choose different looking churches (for 
instance, an Anglican church, an Orthodox church, a Methodist church) to show the similarities and differences. Do 
this for outside and/or inside.

Flipped learning task
• Find out how many different kinds of churches there are locally (i.e. what denominations are represented in their 

community).

• OR Take photos of some churches or find some on the internet. Identify common features to be able to say what 
identifies a building as a church.

Activity guidance / mark scheme
1 Church, chapel, cathedral, meeting house

2 Responses might include: the sign outside, the shape, specific features, that it is busiest on Sunday

3 Altar – high table where service is conducted; reminds of sacrifice of Jesus, holiest part of church

 Font – for baptisms, holds holy/blessed water

 Stained glass windows – colourful windows that depict stories

 Pulpit – raised platform from which sermon will be read

4 Own ideas, but, for example, altar (focal point, represents Jesus’ sacrifice, everyone looks towards it, communion 
happens here, holiest place, etc), pulpit (message of God from here, gives Christian teaching and morality, etc)

5 Mark according to descriptors v, vii, xi

 Responses might include:

 Agree – It is what you are thinking about that matters, or what is being said; Many people do not have a purpose-
built church, or have to pray in secret, so buildings don’t really matter; The church is the people not the building; 
and so on.

 Disagree – The building helps teach the faith, so needs to be designed to do that; The building is a way to show love 
of God and how great God is to the worshippers, so needs to reflect that; If it didn’t matter, there would not be any 
magnificent churches – clearly there are many of those; and so on.
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Learning objectives
u	To know the meanings of 

Brahman and the Trimurti

u	To explore the Hindu 
understanding of ‘God’

u	To evaluate the use of 
statues to explain what 
‘God’ is like

6.1 Hindu beliefs about God
6 Hinduism

What is God for Hindus?
Hindus believe in Brahman – the 
One Ultimate Reality. This is God. 
Brahman is everywhere and part 
of everything. God has no limits 
and is totally unlike humans and 
so it is impossible for us to see or understand fully. In Hinduism, just 
like in all religions, a question like ‘What is God?’ can only be partly 
answered. Christians understand God through the Trinity (Father, Son 
and Holy Spirit) and Muslims understand Allah through His 99 names. 
Hindus have a similar way of trying to say what God is like – through 
images which represent God’s qualities.

How do we know what God is like?

Talk it out

Why do Hindus use images to describe God?
Hinduism is the oldest religion so instead of using written words to 
describe God they used images. Brahman’s nature was explained 
through the use of visual images. Stories were written about these 
images showing the different qualities – a bit like giving God a 
personality that people could build a relationship with. 

Trimurti 
To help them start to understand God, Hindus break Brahman down 
into the Trimurti. Trimurti means ‘three forms’, the three images of 
God: 
• Brahma – the creator – God creates everything

• Vishnu – the preserver – God sustains everything in life

• Shiva – the destroyer – God takes life 
So the images show the creator, the preserver and the destroyer 
qualities of God.

Deities
Hindus break the Trimurti down further and have about 33 million 
different parts of God, called deities. Each deity represents one 
or more of the characteristics or qualities of God. Each deity is 
represented as an image or statue. Remember the whole of God 
cannot be understood, so these statues are used for worship so a 
quality of God can be focused on.

These statues or images 
represent the qualities of the 
one God. They are not different 
Gods. Hindus do not worship 
the statues, they use them 
to help make sense of the 
qualities of God.

Important
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understanding of ‘God’
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answered. Christians understand God through the Trinity (Father, Son 
and Holy Spirit) and Muslims understand Allah through His 99 names. 
Hindus have a similar way of trying to say what God is like – through 
images which represent God’s qualities.

The images in the picture below are full of symbolism. Each shows 
different qualities of the one God. Hindus are taught what all the 
symbolism means.

How do we know what God is like?

Talk it out

Why do Hindus use images to describe God?
Hinduism is the oldest religion so instead of using written words to 
describe God they used images. Brahman’s nature was explained 
through the use of visual images. Stories were written about these 
images showing the different qualities – a bit like giving God a 
personality that people could build a relationship with. 

Trimurti 
To help them start to understand God, Hindus break Brahman down 
into the Trimurti. Trimurti means ‘three forms’, the three images of 
God: 
• Brahma – the creator – God creates everything

• Vishnu – the preserver – God sustains everything in life

• Shiva – the destroyer – God takes life 
So the images show the creator, the preserver and the destroyer 
qualities of God.

Deities
Hindus break the Trimurti down further and have about 33 million 
different parts of God, called deities. Each deity represents one 
or more of the characteristics or qualities of God. Each deity is 
represented as an image or statue. Remember the whole of God 
cannot be understood, so these statues are used for worship so a 
quality of God can be focused on.

These statues or images 
represent the qualities of the 
one God. They are not different 
Gods. Hindus do not worship 
the statues, they use them 
to help make sense of the 
qualities of God.

1 
2 
3 
4 

Activities

1  Brahma, the creator of 
the universe, is shown 
with four heads so that 
everything can be seen.

1  Vishnu preserves and protects everything. 
Vishnu came to earth with special powers 
to help people.

2  Vishnu is blue like the sky, 
showing he is everywhere. 
He has four arms showing 
power and three lines 
across his forehead showing 
he is part of the Trimurti. 
He carries four objects – the 
conch shell represents the 
sound of creation; the discus 
represents the sun; the lotus 
flower symbolises peace and 
freedom, and the mace is his 
magical weapon. 

3  Vishnu stands on a lotus flower. 
Sometimes he is seen lying on 
the coils of a serpent with his 
partner Lakshmi massaging his 
feet, or riding on Garuda, the 
King of Birds, who is half man, 
half eagle.

3  Shiva is the destroyer – 
which also allows him to 
recreate. He takes life but 
allows new life. Shiva is 
often shown as a holy man 
meditating or dancing in 
flames, stamping on a 
demon.

Important

6 Hinduism

2  Brahma’s four arms 
show power. He 
carries a ladle with 
water (the universe 
comes from this), 
beads (a reminder 
to pray) and a book 
representing the 
Vedas (scriptures).

2  Shiva’s three pronged 
spear – a trident – 
represents part of the 
Trimurti. The three lines 
across his forehead 
are also worn by his 
followers.

1  Shiva’s third eye 
shows his wisdom. 
The cobra necklace 
shows his power 
over even the most 
dangerous creatures. 
Snakes shed their 
skin to make way for 
new smooth skin so 
this represents his 
power of destruction 
and recreation.

Student Book Hinduism
'Talk it out' 
questions engage 
your students 
with the content 
and develop their 
understanding 
by prompting 
discussion 
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So the images show the creator, the preserver and the destroyer 
qualities of God.

Deities
Hindus break the Trimurti down further and have about 33 million 
different parts of God, called deities. Each deity represents one 
or more of the characteristics or qualities of God. Each deity is 
represented as an image or statue. Remember the whole of God 
cannot be understood, so these statues are used for worship so a 
quality of God can be focused on.

These statues or images 
represent the qualities of the 
one God. They are not different 
Gods. Hindus do not worship 
the statues, they use them 
to help make sense of the 
qualities of God.

1 
2 
3 
4 

Activities

1  Brahma, the creator of 
the universe, is shown 
with four heads so that 
everything can be seen.

1  Vishnu preserves and protects everything. 
Vishnu came to earth with special powers 
to help people.

2  Vishnu is blue like the sky, 
showing he is everywhere. 
He has four arms showing 
power and three lines 
across his forehead showing 
he is part of the Trimurti. 
He carries four objects – the 
conch shell represents the 
sound of creation; the discus 
represents the sun; the lotus 
flower symbolises peace and 
freedom, and the mace is his 
magical weapon. 

3  Vishnu stands on a lotus flower. 
Sometimes he is seen lying on 
the coils of a serpent with his 
partner Lakshmi massaging his 
feet, or riding on Garuda, the 
King of Birds, who is half man, 
half eagle.

3  Shiva is the destroyer – 
which also allows him to 
recreate. He takes life but 
allows new life. Shiva is 
often shown as a holy man 
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2  Brahma’s four arms 
show power. He 
carries a ladle with 
water (the universe 
comes from this), 
beads (a reminder 
to pray) and a book 
representing the 
Vedas (scriptures).

2  Shiva’s three pronged 
spear – a trident – 
represents part of the 
Trimurti. The three lines 
across his forehead 
are also worn by his 
followers.

1  Shiva’s third eye 
shows his wisdom. 
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shows his power 
over even the most 
dangerous creatures. 
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new smooth skin so 
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power of destruction 
and recreation.
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Brahman is everywhere and part 
of everything. God has no limits 
and is totally unlike humans and 
so it is impossible for us to see or understand fully. In Hinduism, just 
like in all religions, a question like ‘What is God?’ can only be partly 
answered. Christians understand God through the Trinity (Father, Son 
and Holy Spirit) and Muslims understand Allah through His 99 names. 
Hindus have a similar way of trying to say what God is like – through 
images which represent God’s qualities.

The images in the picture below are full of symbolism. Each shows 
different qualities of the one God. Hindus are taught what all the 
symbolism means.

How do we know what God is like?
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Why do Hindus use images to describe God?
Hinduism is the oldest religion so instead of using written words to 
describe God they used images. Brahman’s nature was explained 
through the use of visual images. Stories were written about these 
images showing the different qualities – a bit like giving God a 
personality that people could build a relationship with. 
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To help them start to understand God, Hindus break Brahman down 
into the Trimurti. Trimurti means ‘three forms’, the three images of 
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• Brahma – the creator – God creates everything

• Vishnu – the preserver – God sustains everything in life
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so it is impossible for us to see or understand fully. In Hinduism, just 
like in all religions, a question like ‘What is God?’ can only be partly 
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and Holy Spirit) and Muslims understand Allah through His 99 names. 
Hindus have a similar way of trying to say what God is like – through 
images which represent God’s qualities.

The images in the picture below are full of symbolism. Each shows 
different qualities of the one God. Hindus are taught what all the 
symbolism means.

How do we know what God is like?

Talk it out

Why do Hindus use images to describe God?
Hinduism is the oldest religion so instead of using written words to 
describe God they used images. Brahman’s nature was explained 
through the use of visual images. Stories were written about these 
images showing the different qualities – a bit like giving God a 
personality that people could build a relationship with. 

Trimurti 
To help them start to understand God, Hindus break Brahman down 
into the Trimurti. Trimurti means ‘three forms’, the three images of 
God: 
• Brahma – the creator – God creates everything

• Vishnu – the preserver – God sustains everything in life

• Shiva – the destroyer – God takes life 
So the images show the creator, the preserver and the destroyer 
qualities of God.

Deities
Hindus break the Trimurti down further and have about 33 million 
different parts of God, called deities. Each deity represents one 
or more of the characteristics or qualities of God. Each deity is 
represented as an image or statue. Remember the whole of God 
cannot be understood, so these statues are used for worship so a 
quality of God can be focused on.

These statues or images 
represent the qualities of the 
one God. They are not different 
Gods. Hindus do not worship 
the statues, they use them 
to help make sense of the 
qualities of God.

1 
2 
3 
4 

Activities

1  Brahma, the creator of 
the universe, is shown 
with four heads so that 
everything can be seen.

1  Vishnu preserves and protects everything. 
Vishnu came to earth with special powers 
to help people.

2  Vishnu is blue like the sky, 
showing he is everywhere. 
He has four arms showing 
power and three lines 
across his forehead showing 
he is part of the Trimurti. 
He carries four objects – the 
conch shell represents the 
sound of creation; the discus 
represents the sun; the lotus 
flower symbolises peace and 
freedom, and the mace is his 
magical weapon. 

3  Vishnu stands on a lotus flower. 
Sometimes he is seen lying on 
the coils of a serpent with his 
partner Lakshmi massaging his 
feet, or riding on Garuda, the 
King of Birds, who is half man, 
half eagle.

3  Shiva is the destroyer – 
which also allows him to 
recreate. He takes life but 
allows new life. Shiva is 
often shown as a holy man 
meditating or dancing in 
flames, stamping on a 
demon.

Important

6 Hinduism

2  Brahma’s four arms 
show power. He 
carries a ladle with 
water (the universe 
comes from this), 
beads (a reminder 
to pray) and a book 
representing the 
Vedas (scriptures).

2  Shiva’s three pronged 
spear – a trident – 
represents part of the 
Trimurti. The three lines 
across his forehead 
are also worn by his 
followers.

1  Shiva’s third eye 
shows his wisdom. 
The cobra necklace 
shows his power 
over even the most 
dangerous creatures. 
Snakes shed their 
skin to make way for 
new smooth skin so 
this represents his 
power of destruction 
and recreation.
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9.2 Argument from first cause

Learning objectives Objectives check
• To know the meanings of Brahman and the 

Trimurti

• To explore the Hindu understanding of 
‘God’

• To evaluate the use of statues to explain 
what ‘God’ is like 

SMSC – SP1, S3, C1, C2, C5
BV – B4, B5
GCSE Objectives – AO1a, AO1b, AO1c, AO2

Linked lesson(s) from course Key terms
• 6.6 The Hindu home and deities Brahman – the one Ultimate reality – God

Trimurti – the start of the breaking down of the qualities of God – the 
first three forms: Brahma, Vishnu and Shiva
Deities – these are the different parts which make up the one God. 
Each part has a physical form, or image or statue and within the 
image you find symbols representing the qualities of God.

Essential basics
It is a total misconception that Hindus believe in more than one God, or that because they use images or statues to 
help them understand what God is like they are idol worshippers. Some religions see Hinduism in these ways, so an 
important aspect of this lesson is to dispel these views and to explain how it really works. 

Every religion finds it difficult to explain the concept of God, but at the same time believers need to know something 
of what God is ‘like’ for them to be able to worship. The Hindu use of images is simply a visual representation full 
of symbolism to show the qualities of God. Christians and Muslims do the same thing using words, for instance, the 
Father for Christians and the 99 names of Allah. The Trimurti are the first three forms in the breakdown of God’s 
qualities. Imagine it is like a pyramid: at the top is Brahman, underneath are Brahma, Vishnu and Shiva and then they 
break down into parts too, so the bottom of the pyramid is far wider. The qualities used to describe God are universal 
across all religions.

Before teaching this lesson it would be very useful to research the Trimurti to be more familiar with the objects and 
images and more aware of the symbolism within the three images. 

The lesson guidance

Starter
Ask students to put the word ‘God’ in the centre of the page and in pairs write as many words as they can think of 
around it that could describe God. Discuss their ideas centrally as a class. Ask them why they see God in these ways. 
Ask them where they get these ideas from.

Main lesson content
• Read the text from the right hand page of the book and the section on the Trimurti. Look at the images and talk 

through what you can see. Look closely at how each of the Trimurti are presented, what they hold etc. Can students 
think what these images might tell us about God’s qualities, for example, the symbolism?

• Lower ability students might want to do Q1–Q3 first to consolidate the above discussion. There is a worksheet 
available to collate the information about the symbolism on the three images.

• In pairs, ask students to choose four or five words from the original list of descriptions of what God is like. Ask 
them to create a visual in pictures and/or words which demonstrates those qualities. 

6 Hinduism
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important aspect of this lesson is to dispel these views and to explain how it really works. 

Every religion finds it difficult to explain the concept of God, but at the same time believers need to know something 
of what God is ‘like’ for them to be able to worship. The Hindu use of images is simply a visual representation full 
of symbolism to show the qualities of God. Christians and Muslims do the same thing using words, for instance, the 
Father for Christians and the 99 names of Allah. The Trimurti are the first three forms in the breakdown of God’s 
qualities. Imagine it is like a pyramid: at the top is Brahman, underneath are Brahma, Vishnu and Shiva and then they 
break down into parts too, so the bottom of the pyramid is far wider. The qualities used to describe God are universal 
across all religions.

Before teaching this lesson it would be very useful to research the Trimurti to be more familiar with the objects and 
images and more aware of the symbolism within the three images. 

The lesson guidance

Starter
Ask students to put the word ‘God’ in the centre of the page and in pairs write as many words as they can think of 
around it that could describe God. Discuss their ideas centrally as a class. Ask them why they see God in these ways. 
Ask them where they get these ideas from.

Main lesson content
• Read the text from the right hand page of the book and the section on the Trimurti. Look at the images and talk 

through what you can see. Look closely at how each of the Trimurti are presented, what they hold etc. Can students 
think what these images might tell us about God’s qualities, for example, the symbolism?

• Lower ability students might want to do Q1–Q3 first to consolidate the above discussion. There is a worksheet 
available to collate the information about the symbolism on the three images.

• In pairs, ask students to choose four or five words from the original list of descriptions of what God is like. Ask 
them to create a visual in pictures and/or words which demonstrates those qualities. 

Plenary 
1 (AFL) Revisit the learning objectives orally with the class to check learning from the lesson.

2 Students present their images to the rest of the group. Can the students work out what qualities they are trying to 
represent?

GCSE skill-building GCSE content mapping
Q1, Q2, Q3 – AO1a (remembering, 
comprehending)
Q3 – AO1c (analysing, synthesising)
Q4 – AO2 (analysing, evaluating)

• Ideas about the nature of God

• Hindu understanding of Brahman

• How the divine presents the Trimurti: Brahma, Vishnu and Shiva

Extension / homework

Extension tasks 
• Explain how a visual image could help believers to worship God. Remember it is not the image that they worship, it 

is the qualities of God that the images represent.

• OR Not all religions use visual images of God. Can you think of reasons why this might be the case? 

Homework suggestions
• Finish either of the above tasks or answer Q4. 

• OR Using the worksheet, research two of the objects carried by each of the Trimurti and find out some more details 
about what they represent.

Flipped learning task
• Choose three religions (not Hinduism) and research what they believe about God.

Activity guidance / mark scheme
1 The word for God is Brahman.

2 Trimurti means ‘three forms’.

3 Creator, Preserver, Destroyer, Powerful, Wise, Protective, Superhuman power, Can see all, Can do anything, 
Responsible for the universe, sun, Has power over evil.

4 Mark according to descriptors for iii, iv, v

	 Responses might include:

	 They believe in one God with many forms; Each of the forms represents the different qualities or characteristics 
of the one God – Brahman; The Trimurti are just the central three qualities of Brahman in that Brahman creates, 
preserves and destroys; The only reason they describe the Trimurti and deities is that Brahman is beyond our 
human ability to understand; and so on.
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1 (AFL) Revisit the learning objectives orally with the class to check learning from the lesson.

2 Students present their images to the rest of the group. Can the students work out what qualities they are trying to 
represent?

GCSE skill-building GCSE content mapping
Q1, Q2, Q3 – AO1a (remembering, 
comprehending)
Q3 – AO1c (analysing, synthesising)
Q4 – AO2 (analysing, evaluating)

• Ideas about the nature of God

• Hindu understanding of Brahman

• How the divine presents the Trimurti: Brahma, Vishnu and Shiva

Extension / homework

Extension tasks 
• Explain how a visual image could help believers to worship God. Remember it is not the image that they worship, it 

is the qualities of God that the images represent.

• OR Not all religions use visual images of God. Can you think of reasons why this might be the case? 

Homework suggestions
• Finish either of the above tasks or answer Q4. 

• OR Using the worksheet, research two of the objects carried by each of the Trimurti and find out some more details 
about what they represent.

Flipped learning task
• Choose three religions (not Hinduism) and research what they believe about God.

Activity guidance / mark scheme
1 The word for God is Brahman.

2 Trimurti means ‘three forms’.

3 Creator, Preserver, Destroyer, Powerful, Wise, Protective, Superhuman power, Can see all, Can do anything, 
Responsible for the universe, sun, Has power over evil.

4 Mark according to descriptors for iii, iv, v

	 Responses might include:

	 They believe in one God with many forms; Each of the forms represents the different qualities or characteristics 
of the one God – Brahman; The Trimurti are just the central three qualities of Brahman in that Brahman creates, 
preserves and destroys; The only reason they describe the Trimurti and deities is that Brahman is beyond our 
human ability to understand; and so on.

6 Hinduism

6 Hinduism9.2 Argument from first cause

Learning objectives Objectives check
• To know the meanings of Brahman and the 

Trimurti

• To explore the Hindu understanding of 
‘God’

• To evaluate the use of statues to explain 
what ‘God’ is like 

SMSC – SP1, S3, C1, C2, C5
BV – B4, B5
GCSE Objectives – AO1a, AO1b, AO1c, AO2

Linked lesson(s) from course Key terms
• 6.6 The Hindu home and deities Brahman – the one Ultimate reality – God

Trimurti – the start of the breaking down of the qualities of God – the 
first three forms: Brahma, Vishnu and Shiva
Deities – these are the different parts which make up the one God. 
Each part has a physical form, or image or statue and within the 
image you find symbols representing the qualities of God.

Essential basics
It is a total misconception that Hindus believe in more than one God, or that because they use images or statues to 
help them understand what God is like they are idol worshippers. Some religions see Hinduism in these ways, so an 
important aspect of this lesson is to dispel these views and to explain how it really works. 

Every religion finds it difficult to explain the concept of God, but at the same time believers need to know something 
of what God is ‘like’ for them to be able to worship. The Hindu use of images is simply a visual representation full 
of symbolism to show the qualities of God. Christians and Muslims do the same thing using words, for instance, the 
Father for Christians and the 99 names of Allah. The Trimurti are the first three forms in the breakdown of God’s 
qualities. Imagine it is like a pyramid: at the top is Brahman, underneath are Brahma, Vishnu and Shiva and then they 
break down into parts too, so the bottom of the pyramid is far wider. The qualities used to describe God are universal 
across all religions.

Before teaching this lesson it would be very useful to research the Trimurti to be more familiar with the objects and 
images and more aware of the symbolism within the three images. 

The lesson guidance

Starter
Ask students to put the word ‘God’ in the centre of the page and in pairs write as many words as they can think of 
around it that could describe God. Discuss their ideas centrally as a class. Ask them why they see God in these ways. 
Ask them where they get these ideas from.

Main lesson content
• Read the text from the right hand page of the book and the section on the Trimurti. Look at the images and talk 

through what you can see. Look closely at how each of the Trimurti are presented, what they hold etc. Can students 
think what these images might tell us about God’s qualities, for example, the symbolism?

• Lower ability students might want to do Q1–Q3 first to consolidate the above discussion. There is a worksheet 
available to collate the information about the symbolism on the three images.

• In pairs, ask students to choose four or five words from the original list of descriptions of what God is like. Ask 
them to create a visual in pictures and/or words which demonstrates those qualities. 

Plenary 
1 (AFL) Revisit the learning objectives orally with the class to check learning from the lesson.

2 Students present their images to the rest of the group. Can the students work out what qualities they are trying to 
represent?

GCSE skill-building GCSE content mapping
Q1, Q2, Q3 – AO1a (remembering, 
comprehending)
Q3 – AO1c (analysing, synthesising)
Q4 – AO2 (analysing, evaluating)

• Ideas about the nature of God

• Hindu understanding of Brahman

• How the divine presents the Trimurti: Brahma, Vishnu and Shiva

Extension / homework

Extension tasks 
• Explain how a visual image could help believers to worship God. Remember it is not the image that they worship, it 

is the qualities of God that the images represent.

• OR Not all religions use visual images of God. Can you think of reasons why this might be the case? 

Homework suggestions
• Finish either of the above tasks or answer Q4. 

• OR Using the worksheet, research two of the objects carried by each of the Trimurti and find out some more details 
about what they represent.

Flipped learning task
• Choose three religions (not Hinduism) and research what they believe about God.

Activity guidance / mark scheme
1 The word for God is Brahman.

2 Trimurti means ‘three forms’.

3 Creator, Preserver, Destroyer, Powerful, Wise, Protective, Superhuman power, Can see all, Can do anything, 
Responsible for the universe, sun, Has power over evil.

4 Mark according to descriptors for iii, iv, v

	 Responses might include:

	 They believe in one God with many forms; Each of the forms represents the different qualities or characteristics 
of the one God – Brahman; The Trimurti are just the central three qualities of Brahman in that Brahman creates, 
preserves and destroys; The only reason they describe the Trimurti and deities is that Brahman is beyond our 
human ability to understand; and so on.

6 Hinduism

6.1 Hindu beliefs about God

6 Hinduism

15



Learning objectives
u	To know what the argument 

from design tries to prove

u	To understand why some 
people agree with the 
argument from design and 
some do not 

u	To evaluate how successful 
the argument from design is 
at proving the existence of God

Philosophy tries to explain the nature of life using reason and argument 
rather than scientific experimentation. So philosophers attempt to prove 
that God exists, not by using scientific methods, but by using logic.

How successful these attempts are at proving God exists depends on 
how logical they are. They can be disproved by finding faults in their 
logic.

The argument from design
The argument from design tries to show that, because the universe is 
complex and intricate, it cannot have happened by chance. It must have 

been planned by an intelligent being. The philosopher William 
Paley said that the complexity of the universe can be 

compared to the complexity of a watch.

All dogs have fur.
My cat has fur.
Therefore, my cat is a dog.
You don’t have to see every dog in the world, or see my cat, to know 
that this argument is false. It is false because it is illogical.

 Paley argues that the complexity of a watch’s mechanism, all of its parts working together, shows that it must 
have been designed. So, the universe, which is more complex than a watch, must also have been designed.

9 Philosophy
9.1 Arguments for the 
existence of God

… Suppose I … found a watch upon the ground, and it should 
be inquired how the watch happened to be in that place ... There 
must have existed, at some time, and at some place or other, an 
artificer [maker] or artificers, who formed [the watch] …; who 

comprehended its construction, and designed its use. ... 
Every indication of contrivance, every manifestation of design, 

which existed in the watch, exists in the works of nature. 
(William Paley, Natural Theology, 1802)
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Learning objectives
u	To know what the argument 

from design tries to prove

u	To understand why some 
people agree with the 
argument from design and 
some do not 

u	To evaluate how successful 
the argument from design is 
at proving the existence of God

Philosophy tries to explain the nature of life using reason and argument 
rather than scientific experimentation. So philosophers attempt to prove 
that God exists, not by using scientific methods, but by using logic.

How successful these attempts are at proving God exists depends on 
how logical they are. They can be disproved by finding faults in their 
logic.

The argument from design
The argument from design tries to show that, because the universe is 
complex and intricate, it cannot have happened by chance. It must have 

been planned by an intelligent being. The philosopher William 
Paley said that the complexity of the universe can be 

compared to the complexity of a watch.

Many people find the argument from design convincing, 
particularly religious people who believe that God 
created the universe and life on Earth. Their view is 
summarised by pop star Justin Bieber.

What’s wrong with the argument from 
design?
1 The argument doesn’t prove that the universe was 

designed; it just points out that it is possible – that it 
is ‘less wild’ (as Justin Bieber might say) to believe in a designer than 
to believe that a complex universe happened by chance.

2 It is true that the chances of a universe developing with exactly the 
right conditions to support life are slim. However, the chances of any 
one kind of universe developing are just as slim.

3 Even if the universe was designed, the argument does not show that 
it was God that designed it.

4 The theory of evolution shows that life can develop without any 
design or plan. Some life forms have developed that are able to adapt 
to Earth’s conditions; those that cannot, do not survive.

5 If it is true that everything that is complex and purposeful must have 
a designer, then it must be true that the designer of the universe 
must have had a designer. And the designer of the designer must 
have had a designer. And so on.

All dogs have fur.
My cat has fur.
Therefore, my cat is a dog.
You don’t have to see every dog in the world, or see my cat, to know 
that this argument is false. It is false because it is illogical.

 Paley argues that the complexity of a watch’s mechanism, all of its parts working together, shows that it must 
have been designed. So, the universe, which is more complex than a watch, must also have been designed.

The argument from design is sometimes called the teleological 
argument. Teleological means to do with understanding purpose. In 
other words, it tries to show that the universe has order 
and purpose, so it must have been designed.

For a ‘big bang’ to create all this is more 
wild to think about than thinking about 

there being a God. Imagine putting a 
bunch of gold into a box, shaking up 

the box, and out comes a Rolex. It’s so 
preposterous …

(Justin Bieber quoted in The Guardian, 
1.10.15)
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summarised by pop star Justin Bieber.

What’s wrong with the argument from 
design?
1 The argument doesn’t prove that the universe was 

designed; it just points out that it is possible – that it 
is ‘less wild’ (as Justin Bieber might say) to believe in a designer than 
to believe that a complex universe happened by chance.

2 It is true that the chances of a universe developing with exactly the 
right conditions to support life are slim. However, the chances of any 
one kind of universe developing are just as slim.

3 Even if the universe was designed, the argument does not show that 
it was God that designed it.

4 The theory of evolution shows that life can develop without any 
design or plan. Some life forms have developed that are able to adapt 
to Earth’s conditions; those that cannot, do not survive.

5 If it is true that everything that is complex and purposeful must have 
a designer, then it must be true that the designer of the universe 
must have had a designer. And the designer of the designer must 
have had a designer. And so on.

All dogs have fur.
My cat has fur.
Therefore, my cat is a dog.
You don’t have to see every dog in the world, or see my cat, to know 
that this argument is false. It is false because it is illogical.

 Paley argues that the complexity of a watch’s mechanism, all of its parts working together, shows that it must 
have been designed. So, the universe, which is more complex than a watch, must also have been designed.

The argument from design is sometimes called the teleological 
argument. Teleological means to do with understanding purpose. In 
other words, it tries to show that the universe has order 
and purpose, so it must have been designed.

For a ‘big bang’ to create all this is more 
wild to think about than thinking about 

there being a God. Imagine putting a 
bunch of gold into a box, shaking up 

the box, and out comes a Rolex. It’s so 
preposterous …

(Justin Bieber quoted in The Guardian, 
1.10.15)
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… Suppose I … found a watch upon the ground, and it should 
be inquired how the watch happened to be in that place ... There 
must have existed, at some time, and at some place or other, an 
artificer [maker] or artificers, who formed [the watch] …; who 

comprehended its construction, and designed its use. ... 
Every indication of contrivance, every manifestation of design, 

which existed in the watch, exists in the works of nature. 
(William Paley, Natural Theology, 1802)
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9 Philosophy

9.1 Arguments for the existence of God

Learning objectives Objectives check
• To know what the argument from design tries to prove

• To understand why some people agree with the 
argument from design and some do not 

• To evaluate how successful the argument from design is 
at proving the existence of God

SMSC – SP1, S1, C5
BV – B3, B4, B5
GCSE Objectives – AO1a, AO1c, AO2

Linked lesson(s) from course Key terms
• 9.2 Arguments for the existence of God 2 – cause

• 9.3 Arguing against the existence of God – science

• 9.4 The problem of evil and suffering

Argument – a set of statements that provide reasons to 
support a conclusion
Logic – a formal system of correct reasoning
Teleological – ‘understanding purpose’; another name 
for the argument from design

Essential basics
Students should understand that philosophy consists of various methods of finding out about the nature of the 
world using reasoning. While science aims to establish facts about the universe that must ultimately be tested by 
experimentation, philosophy aims to arrive at conclusions using arguments that are logically consistent.
A scientific investigation into the existence of God would entail a search for evidence and physical signs. Philosophy, on 
the other hand, uses logical processes to arrive at a conclusion which may be challenged on logical grounds.

The lesson guidance

Starter
Ask students how they would find out:

a how many different insects lived in a particular area of grassland

b how to harness more of the sun’s energy

c if human beings have free will or not

d if there is intelligent life elsewhere in the universe

e if life has a purpose

f whether or not there is life after death.

Answers to a, b and d come through data collection and analysis, i.e. scientific enquiry. Answers to c, e and f come 
through debate and argument, i.e. philosophical enquiry.
Ask students to suggest more philosophical questions. One, of course, is ‘Is there a God?’

Main lesson content
• Introduce the argument from design. Read the information on the argument from the Student  Book. Ask students 

to explain the quotation from William Paley you might suggest a more contemporary alternative to a watch, for 
example an iPhone or a FitBit.

• Ask students if they find the argument persuasive. They should give reasons to support their views. Read the 
quotation from Justin Bieber. Do students find the idea that God created the universe more or less likely than its 
random development into orderly complexity?

• Students complete Activities 1, 2 and 3.

• Read through the objections to the argument from the Student Book. Students should draw a table of two columns 
and in it record the strengths and weaknesses of the argument from design. (Worksheet 1)

• Students complete Activities 4, 5 and 6.
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• Read through the objections to the argument from the Student Book. Students should draw a table of two columns 
and in it record the strengths and weaknesses of the argument from design. (Worksheet 1)

• Students complete Activities 4, 5 and 6.

Plenary
1 (AFL) Revisit the Learning objectives orally with the class to check learning from the lesson.

2 Each student writes down one argument against the argument from design. In the plenary, see if the class as a 
whole has covered all of the objections. Are there any more objections they can think of?

GCSE skill-building GCSE content mapping
Q1, Q2 – (remembering/comprehending)
Q3 – (understanding/analysing)
Q4, Q5, Q6 – (analysing/synthesising)
Q7 – (synthesising/evaluating)

• The existence of God, gods and ultimate reality 

Extension / homework

Extension tasks
• Find out, and write a list of, David Hume’s objections to the argument from design.

• OR Write a dialogue between a defender of the argument from design and an objector. (Worksheet 2)

Homework suggestions 
• Activity 7

• OR Find out about the argument from first cause.

Flipped learning task
The Roman philosopher, Cicero, said: ‘When you see a sundial or a water-clock, you see that it tells the time by design 
and not by chance. How then can you imagine that the universe as a whole is devoid of purpose and intelligence, when 
it embraces everything, including these artefacts themselves and their makers?’
(Cicero, De Natura Deorum, II.34)
What point was Cicero trying to make?

Activity guidance / mark scheme
1 That the universe was designed. (Not that God designed it.)

2 The likelihood of a complex, life-supporting universe developing by chance is negligible. It must have been 
designed. A good answer will include Paley’s analogy of a complex and functional object, such as a watch or iPhone.

3 Both are complex and have purpose. Both suggest the existence of a designer.

4 Students should use the charts they have drawn up outlining strengths and weaknesses of the argument from 
design. 

5 Responses might include: Why a designer? There could have been more than one; Is the universe really orderly and 
purposeful? Destructive forces such as volcanoes, earthquakes and tsunamis are random events and seem to serve 
no purpose; The fact that we infer the existence of the designer of a watch, but do not all infer a designer of the 
universe shows that the analogy is false. The universe is not like a watch; If there is a God, or even just a designer, 
there would be more proof of his existence.

6 Because it does not prove the existence of a loving, personal God; Because religious faith is far too profound to be 
based on a trivial argument.

7 Mark according to qualities v, vii, ix, xi

 Responses might include: 

 Agree – Many Christians use the argument from design to support creationist teachings, and some to ban the 
teaching of evolution in schools; Many people who have no formal religious beliefs nevertheless find the argument 
compelling; and so on.

 Disagree – It is easy to argue against the argument from design (a good answer will give examples); No one could 
accept it as serious proof of God’s existence; and so on.
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2.19 Christian places of worship  

Use the information from pages 8–9 of the Student Book to correctly name the 
features indicated below. Then add some information about each feature. 
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9.1 Arguments for the existence of God  
 
Use the information from pages 16–17 of the Student Book to complete the table 
below with the strengths and weaknesses of the design argument. 
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Worksheets that support 
the activities in the 
textbook, plus extension 
worksheets, help 
students to develop and 
reinforce their skills
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6.1 Hindu beliefs about God  

Use the information from pages 12–13 of the Student Book to fill in as much detail as 
you can about the images below. 
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2.19 Christian places of worship

2 Christianity
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Learning objectives

• To explore what churches look like from the outside
• To learn about the key features inside churches
• To understand the symbolism and diversity of churches

2 Christianity
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Similarities and differences?

2 Christianity
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Inside a church
The altar is the 
focal point of the 
church. It 
reminds us of 
Jesus’ sacrifice.

The vicar reads a 
sermon from the 
pulpit. Everyone has to 
look up to the vicar as 
they speak, showing 
that their words are 
important.
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Explore RE for Key Stage 3: Teaching & Learning Resources © Hodder & Stoughton 2019

Inside a church
The font holds 
water to baptise 
babies. It is at the 
entrance to the 
church to welcome 
the baby into the 
Christian family.

The lectern is a reading 
stand holding the Bible. 
Anglican lecterns have 
an eagle on them to 
symbolise the carrying 
of the word of God to all 
corners of the Earth.
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Plenary

• Does it matter what a church looks like from the outside?
• Does it matter what features the church has inside?

A PowerPoint  for each 
lesson is provided in the 
Teaching & Learning 
Resourcs, making it 
easier for you to deliver 
engaging and enriching 
lessons



Explore RE for Key Stage 3
Teaching & Learning Resources

What’s included?

120  lesson plans

2 Schemes of Work  
 (one for a 2-year course,  
  one for a 3-year course)

PLANNING

120  multiple-choice 
quizzes (one for each lesson)

8  end-of-unit 
assessments 
focusing on building 
GCSE skills

Board-specific  
guidance on how the 
scheme leads to GCSE

EXAM PREPARATION

120  PowerPoint 
presentations (one for each lesson)

Worksheets 
to support activities 
from the Student 
Book and PowerPoint 
presentations

All the photos 
and artwork from 
the Student Book 

DAY-TO-DAY TEACHING



You can try all of our digital resources for free: sign up for free, 
no-obligation 30-day trials at www.hoddereducation.co.uk/ExploreRE

Student eTextbooks Whiteboard eTextbooks 

Teaching & Learning Resources Save 20% with the 
Dynamic Learning package 

Downloadable versions 
of the printed textbook 
that you can assign to 
students so they can:
●  Download and view 

on any device or 
browser

●  Add, edit and 
synchronise notes 
across two devices

●  Access their 
personal copy on 
the move

Downloadable versions 
of the printed textbook 
that you can assign to 
students so they can:
●  Display interactive 

pages to your class
●  Add notes and 

highlight areas
●  Insert double-page 

spreads into lesson 
plans

An online bank of 
ready-made and flexible 
resources, including 
lesson plans, PowerPoints, 
worksheets and quizzes. 
To find out what is included 
in the Explore RE for 
Key Stage 3 Teaching & 
Learning Resources, see 
the infographic on the 
previous page.

Subscribe to the 
Explore RE for Key 
Stage 3 Dynamic 
Learning Package 
and you will get the 
Teaching & Learning 
Resources and the 
Whiteboard eTextbook 
together with 20% off.

Discover our digital resources
Accessed via our Dynamic Learning platform, our digital resources support teachers and 

students with high-quality content and unique tools and work together to provide the 
ultimate classroom and homework resource.



Inspire progress at Key Stage 3 and get ready for GCSE. 
This new Key Stage 3 course engages students with Religious Education, 
building their skills, knowledge and understanding in preparation for the 
reformed GCSE specifications.
Written by highly-experienced teachers, this ready-made course enables both experienced RE 
teachers and non-specialists to deliver a balanced and engaging Key Stage 3 curriculum. 

●  Easily introduce a new scheme of work for Key Stage 3 with this cost-effective, single-book 
course that provides 120 ready-made lessons that can be used flexibly over a 2-year or 
3-year Key Stage 3

● Teach Key Stage 3 RE with confidence whatever your level of expertise; this structured  
course is ready to pick up and teach whether you are a RE specialist or new to teaching

 the subject

●  Capture your students' interest with engaging lessons and activities that will encourage 
them to pursue RE at GCSE

● Lay the groundwork for GCSE, equipping your students with a solid grasp of the six major 
world religions, as well as the core philosophical and ethical issues

● Test knowledge and understanding with regular formative assessments that enable 
students to keep track of their progress throughout the course

● Prepare your students for assessment at GCSE, with practice questions for each 
 lesson designed to build the confidence, understanding and evaluative skills needed for  
 GCSE success

TRY BEFORE YOU BUY
Sign up for Inspection/Approval Copies and free, no-obligation 30-day trials of our 
Dynamic Learning digital resources at: www.hoddereducation.co.uk/ExploreRE

REQUEST A BESPOKE QUOTE
Email your name, school name and school postcode to RE.Team@hodder.co.uk 
to receive a bespoke quote from your local Hodder Education consultant

REEXPLORE

KS3

ISBN:9781510468948

Contains sample pages from the Student Book 
and Planning and Assessment Pack for:
● Christianity (pages 8–11)
●  Hinduism (pages 12–15)
● Philosophy (pages 16–19)
Plus: examples from the digital 
Teaching & Learning Resources (pages 20–21)


