


Familiarise yourself with Dynamic
Learning 

Think of the Pupil’s Book, this Teacher’s
Resource Book and the forthcoming Dynamic
Learning network edition as parts of a whole.
The three components taken together give you
massively greater flexibility to adapt to the
learning needs of your students than if you had
only the Pupil’s Book. 
SHP History Year 9 Dynamic Learning network
edition is available from spring 2010 so this is a
preview of its features and functionality. There
is also a demo available to download at
www.hoddereducation.co.uk/shphistory.
Dynamic Learning helps you in your teaching
in three main ways.

1 It makes it easier to find and use each
individual feature of the Pupil’s Book

Dynamic Learning gives you all the pages of the
Pupil’s Book. Each feature of the page is
openable in a pop-up for you to zoom in or
annotate (see page 17). All the author text, the
written sources, the pictures, the diagrams, the
tasks – all can be launched on your whiteboard,
saved to your network or exported to become
part of your own personalised lesson. All the
worksheets from this Teacher’s Resource Book
can also be found on the Dynamic Learning
network edition. 

2 It makes it easier to build your own lessons
and load them to your VLE

The Lesson Builder, which is incorporated into
Dynamic Learning, makes it even easier to
design and deliver creative lessons using the
textbook resources. You simply drag and drop
resources from the textbook into your lesson,

combine them with your own resources, or
resources from the internet, and then save
them with a single click for your VLE (NB this
will work with any VLE) for colleagues to share,
or for pupils to use at home or at school.

3 It is full of additional activities and resources
Sometimes the activities utilise the electronic
medium to exemplify techniques for ‘doing
history’, such as step-by-step analysis of
documentary and pictorial source material. 
Dynamic Learning additional activities fall into
two categories: 
• Some activities are simple five-minute tasks to

fit into a lesson, for example as a starter, or a
review/plenary. We call these ‘mini’
activities. 

• Others are much more sustained digitally
based lessons or lesson sequences where all
the learning could take place using
computers. We call these ‘maxi’ activities
(see example, below). The maxi activities
largely use Office-based applications such as
PowerPoint, Word, Excel or creative
applications such as MovieMaker.
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Why have additional activities and resources
been provided? 
Sometimes these activities and resources
provide additional material for tackling tasks
that are in the Pupil’s Book. For example, the
DL Activity ‘What happened to Frank’s
classmates’ provides extra resources for the
Holocaust presentation that pupils construct in
Section 3 of the Pupil’s Book. 
Sometimes the activities are brand new –
covering topics or ideas that were hard to tackle
in the confines of a textbook or that work
better in the electronic medium. For example,
the decision-making exercises on the Cuban
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The key principles behind these additional
resources are to provide: 
• innovative ways to ‘hook’ pupils into

enquiries 
• meaningful tasks and interesting source

material that engage and challenge pupils  
• relevant material and additional activities

that enable pupils to construct their own
thematic big stories as they complete their
KS3 course 

• opportunities to extend more able pupils 
• enrichment opportunities that could be

completed for homework using a school’s
VLE  

• opportunities to set tasks that develop
independent enquiry skills or challenge
pupils to work collaboratively to complete a
challenge.

Pages in
Pupil’s Book

Dynamic Learning Activity Description 

2–3 An overview of the twentieth century: what can
one family’s history tell us about the twentieth
century? 

Use the story of one family to explore the twentieth century

8–9 The Ancient Olympics: to what extent were
they really that different from today? 

Travel back in time to the Ancient Olympics that took place over
2000 years ago. Were the ancient Olympics more similar to
Athens 1896 or Athens 2004? 

15 The Big Story of Empire so far: what can you
remember about Empires? 

Use your knowledge of the Roman, Spanish and British Empires
to predict whether everyone gains from Empire.

21 Duleep Singh in Paris: what was he really up
to? 

You are a spy working for the British government in Paris. Use a
range of sources to find out what he was doing and write a report
that evaluates the threat he poses

28 Did people living in India lose or gain from the
British Empire? 

Decide where to place people on the ‘winner–loser’ line 

30 Updating the Big Story of Empire: what was
the impact of British rule in India on peoples
lives?

Use six case studies and Duleep Singh’s story to summarise the
impact of British rule in India

37 Decision-making activity: Amritsar: what is the
best way to prevent the spread of Indian
unrest?

You are the General commanding troops in the Punjab. Your task
is to decide upon the appropriate action to take as a crowd
gathers to protest in Amritsar

37 How did General Dyer feel about the decisions
he took at Amritsar?  

Investigate the 1920 Hunter Committee and give your own verdict
on General Dyer’s attitudes to what happened at Amritsar

53 The Big Story of Conflict so far, Part 1: why did
Britain become involved in conflicts before
1900? 

Use your knowledge of conflicts involving Britain before 1900 to
look for patterns

Stand alone
but could link
with p53

Did Britain ‘stand alone’ in the Second World
War?

In 2001 a commemorative gate appeared in London in honour of
the overseas soldiers who fought for Britain in both wars.
Produce a short film that explains the importance of the Gates to
tourists and destroys the myth that Britain stood alone in 1940

61 The Big Story of Conflict so far, Part 2: what
motivated people to fight in conflicts before
1900? 

Compare what motivated men to carry on fighting in the trenches
with what motivated people in previous conflicts. What
similarities and differences can you find? 

Missile Crisis and Amritsar. The activities also
utilise the electronic medium to exemplify
techniques for ‘doing history’ such as guided
step-by-step analysis of documentary and
pictorial source material.
Sometimes the activities and resources provide
a summary of the Big Thematic Stories built up
in Year 7 and Year 8. These help students reflect
back, use and apply their knowledge and
understanding to predict future patterns, and
create hypotheses that they can test using the
Year 9 Pupil’s Book. On other occasions the
additional activities and resources in DL help
pupils construct their own thematic big stories
after they have studied how these big stories
develop during their Year 9 course.  
Finally, some provide specialised additional
content. For example, the DL Activity ‘Did
Britain stand alone in the Second World War?’
explores the role played by men and women
from Asia, Africa and the Caribbean in the First
and Second World Wars.  

Table 4: Activities on the Dynamic Learning network edition
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Pages in
Pupil’s Book

Dynamic Learning Activity Description 

Stand alone
after p67

Ypres and the First World War Enquiry 1: Can
a place be historically significant?

Research the importance of the small Belgian town of Ypres in
the First World War. Why did Winston Churchill say that ‘a more
sacred place for the British race does not exist in the world’?

Ypres and the First World War Enquiry 2: Why
was Ypres the cause of so much debate at
the end of the First World War? 

The First World War has just ended and the Belgian town of Ypres
lies in ruins. What should happen to the town? Take a role and
argue your case in a debate to decide the fate of the town

Ypres and the First World War Enquiry 3: Why
is the Menin Gate open to different
interpretations? 

Investigate how and why interpretations of the Menin Gate have
changed over time

Stand alone
before p68 

Decision-making activity: Can we risk war with
Hitler?

Two British prime ministers and two key international crises: The
Rhineland, 1936; The Sudetenland, 1938

75–77 Decision-making activity: D-Day: defending the
beaches

How would you have defended the Normandy beaches? Produce
your own plan and compare it to the defences built by the
German army

94 A study in use of evidence: what made the
soldier jump the wire?

What made Conrad Schumann so desperate to leave East
Germany? Evaluate the push and pull factors involved in this
dramatic story

95 Decision-making activity: The Cuban Missile
Crisis: the Cold War reaches boiling point

The Cold War is about to reach boiling point. What decisions
should be taken during the Cuban Missile Crisis? 

100 Decision-making activity: Public opinion in the
United States: should I protest about the
Vietnam War? 

When did public opinion in the US turn against the war? Decide
when you would have started to protest

104–105 The Big Story of Conflict, part 3: to what
extent has new technology changed the ways
wars are fought?

Assess the impact of new technologies on the way in which wars
are fought.  How has the way in which wars fought changed
during the last 100 years? How will it change in the future?

106 
Before new
enquiry

The Big Story of Power so far,  Part 1: how
have leaders kept control?

How much can you remember from your Y7 and Y8 courses about
how leaders kept control? 

123 Picture Puzzle: where are we? Use your inference skills to tackle the 5Ws

132–134 What happened to Frank’s classmates during
the Holocaust? 

Work as a team. Use a variety of sources to find out what
happened to Frank’s classmates after they left the ghetto

139 Decision-making activity: the decisions of the
German policeman 1936–1942 

Explore important decisions made by German citizens under Nazi
rule

142 Picture Puzzle: match the picture to the name Use your knowledge and understanding to match the photo to the
name as quickly as possible

143 What were they protesting for? Highlight rights that people have fought for in the past

154 Picture Puzzle: what’s missing? What do you think is happening in the missing part of the
picture? 

183 The Big Story of Power so far, part 2: how do
people protest and what makes them
successful? 

Use a political spectrum to record the methods people have used
to protest. Can you see any patterns? Is one type of protest
usually more successful? 

184 The Big Story of Ordinary Life so far Can you explain the patterns shown by the graph? Does it provide
an accurate summary of how life has changed over the last 100
years? 

190 How has life changed since the 1940s? Read accounts from people who were teenagers during the
1960s and 1980s. What do they remember about these
decades?

202–203 Picture Puzzle: what links? What links these ten images? 

209–211 Why did people move to Britain before 1945
and what impact did they have? 

Use individual stories to explore why people migrated to Britain
and the impact they had

213–214 Was migration a positive experience for those
people who moved to Britain from the
Caribbean after 1945? 

Explore six stories and place each individual on a positive to
negative line

217 Case Study: why did people from the
Caribbean migrate to Britain in the
1950s/60s and how were they treated? 

Listen to three accounts from people who moved to England
from the Caribbean. Find out why they migrated and how they
were treated
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Level 4

Pupils show their knowledge and
understanding of local, national and
international history by describing some of
the main events, people and periods they
have studied, and by identifying where these
fit within a chronological framework. They
describe characteristic features of past
societies and periods to identify change and

continuity within and across different
periods and to identify some causes and
consequences of the main events and
changes. They identify and describe different
ways in which the past has been interpreted.
When finding answers to historical questions,
they begin to use information as evidence to
test hypotheses. They begin to produce
structured work, making appropriate use of
dates and terms.

Joined-up planning

Variety of approach is clearly important in
maintaining pupils’ interest and motivation but
this whole set of resources has been put
together to help you plan coherently without
sacrificing varied learning styles. The choice of
which to use and how to mix the Pupil’s Book,
the worksheets and Dynamic Learning has got
to be determined by the nature of each class,
the context of each lesson and the learning
needs of the pupils – and that’s where your
professional judgement will make the best of
the variety of resources on offer.

Assessment
The new KS3 National Curriculum includes
new level descriptions for Levels 4–8 (see pages
25 and 26). Levels 1–3 were seen as most
relevant to KS1 and KS2, which are covered by
the current review. The revised levels should
look broadly familiar to you. The intention of
the re-written descriptions is two-fold:
• to make the distinctions between levels

clearer
• to show that the different strands running

through the levels are inter-dependent and
should not be separated. Progress in one
depends on, and assists progress in, another.

Summative assessment

National Curriculum assessment in History still
requires teachers to reach a judgement about
each pupil’s work, based on the evidence of
what pupils do as they progress through their
KS3 course. Teachers look for the ‘best fit’
between the level descriptors and the work that
the pupil has produced. The way in which this
assessment is carried out in practice will
depend on specific school assessment policies
and how History departments interpret them.

However, the two most common approaches
are:
• to survey all the work a pupil has done over a

period (say, half a year)
• to set specific tasks (say, four to six a year)

targeted on part of the level descriptors
which are the culmination of work done over
some time.

There is little need to revisit your current
assessment policy if it is working to everyone’s
satisfaction.
This series provides many opportunities for
teachers to carry out their summative
judgements about the National Curriculum
level reached by their pupils. Table 1 on page 9
and the lesson sequence plans show which
concepts and processes form the focus for each
section and lesson sequence. Each lesson
sequence includes pieces of work (including
written work, oral work, diagrams, PowerPoints)
that contribute evidence of attainment.

Formative assessment

Good practice in Assessment for Learning is
also well-embedded in most History
departments. Teachers are well versed in the
need to share objectives, to model answers, to
give precise feedback, to use self-assessment
and peer assessment, as well as in the different
approaches to marking pupils’ work. To help
you do this each lesson sequence has:
• a clear and overt concept or process

objective
• a set of tasks which build towards this

objective – carefully planned and with
outcomes modelled where appropriate

• plenty of opportunity for group work and
discussion about, for example, what makes a
good question

• advice on the kinds of indicators to look out
for that identify successes or problems in
learning.
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Level 5
Pupils show their knowledge and
understanding of local, national and
international history by describing events,
people and some features of past societies
and periods in the context of their
developing chronological framework. They
begin to recognise and describe the nature
and extent of diversity, change and
continuity, and to suggest relationships
between causes. They suggest some reasons
for different interpretations of the past and
they begin to recognise why some events,
people and changes might be judged as
more historically significant than others.
They investigate historical problems and
issues and begin to ask their own questions.
They begin to evaluate sources to establish
evidence for particular enquiries. They select
and deploy information and make
appropriate use of historical terminology to
support and structure their work.

Level 6
Pupils show their knowledge and
understanding of local, national and
international history by beginning to analyse
the nature and extent of diversity, change
and continuity within and across different
periods. They begin to explain relationships
between causes. They begin to explain how
and why different interpretations of the past
have arisen or been constructed. They
explore criteria for making judgements about
the historical significance of events, people
and changes. They investigate historical
problems and issues, asking and beginning to
refine their own questions. They evaluate
sources to establish relevant evidence for
particular enquiries. They select, organise
and deploy relevant information and make
appropriate use of historical terminology to
produce structured work.

Level 7
Pupils show their knowledge and
understanding of local, national and
international history by analysing historical
change and continuity, diversity and
causation. They explain how and why
different interpretations of the past have
arisen or been constructed. They begin to
explain how the significance of events,
people and changes has varied according to

different perspectives. They investigate
historical problems and issues, asking and
refining their own questions and beginning
to reflect on the process undertaken. When
establishing the evidence for a particular
enquiry, pupils consider critically issues
surrounding the origin, nature and purpose
of sources. They select, organise and use
relevant information and make appropriate
use of historical terminology to produce well-
structured work.

Level 8
Pupils show their knowledge and
understanding of local, national and
international history by constructing
substantiated analyses about historical
change and continuity, diversity and
causation. They analyse and explain a range
of historical interpretations and different
judgements about historical significance.
They suggest lines of enquiry into historical
problems and issues, refining their methods
of investigation. They evaluate critically a
range of sources and reach substantiated
conclusions independently. They use
historical terminology confidently, reflecting
on the way in which terms can change
meaning according to context. They produce
precise and coherent work.

Exceptional performance
Pupils show a confident and extensive
knowledge and understanding of local,
national and international history. They use
this to frame and pursue enquiries about
historical change and continuity, diversity and
causation, constructing well-substantiated,
analytic arguments within a wide frame of
historical reference. They analyse links
between events and developments that took
place in different countries and in different
periods. When exploring historical
interpretations and judgements about
significance, pupils construct convincing and
substantiated arguments and evaluations
based on their understanding of the historical
context. They evaluate critically a wide range
of sources, reaching substantiated
conclusions independently. They use
historical terminology confidently, reflectively
and critically. They consistently produce
precise and coherent narratives, descriptions
and explanations.


