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If you’ve ordered this book you must be a little
interested in this new approach to teaching history at
Key Stage 3. But, just in case you’re still wavering, here
are my top ten reasons for devising King John and using
it in the classroom.

1 Provides an innovative approach to combining
outline and depth
Firstly, we must destroy the notion that the Pupils’ Book
is just a study of one medieval monarch. A depth study
of King John is followed by a survey of the whole
medieval period, which tackles key questions about the
power of the king in the Middle Ages and about the
unification of Britain.

2 Examines fascinating characters
The book covers a fascinating period in history, full of
colourful characters and important developments. It
includes a study of one of the most notorious and
controversial historical figures – King John – who is
already familiar to pupils through the legend of Robin
Hood. Comparisons and connections are then made to
the other major figures of the period, including Henry
II, Richard I, Edward I and Henry V. All the activities
are challenging and interesting, making history
relevant, rigorous and fun.

3 Offers significant historical outcomes
The book helps pupils produce big end products that
they can be proud of. The first section of the book
culminates in a piece of extended analytical writing.
Pupils have to draw their findings together to produce a
substantiated argument, using the analogy of a Grand
Prix race to structure their writing.

4 Addresses the problems pupils face when they
attempt to organise and communicate their ideas
Pupils who understand many of the key historical issues
can be held back because of a lack of systematic
guidance when it comes to expressing themselves in
written form. King John presents clear and effective
strategies which enable pupils of all abilities to achieve
success. Pupils need to be able to organise and express
their ideas independently, but they first need to be
taught how. If we do not address the problems they face
we are inviting a large percentage to fail. We also run
the risk of turning pupils away from history at GCSE
because their experiences have taught them that the
subject is too difficult.

5 Encourages a thinking skills approach to studying
history
The book offers a thinking skills approach to deepening
and assessing historical understanding. Key writing and
thinking skills are delivered in a memorable and
stimulating way, helping pupils to transfer skills and
concepts to new learning situations.

6 Develops key historical skills
A depth study of King John provides a stimulating
backdrop for promoting pupils’ understanding of
historical evidence.

Given the hugely problematic evidence base, it offers
an ideal opportunity to teach pupils about the
methodological difficulties involved in investigating
John’s reign. Pupils can develop evidence evaluation
skills in a rich and motivating context, deepening and
extending their understanding of the many challenges
involved in examining different types of evidence.

Pupils are introduced to a variety of interpretations
and representations of King John. These range from
scholarly interpretations by nineteenth-century historians
to films created for the purpose of entertainment.
Consequently, pupils gain a growing understanding of
how historical interpretations are constructed.

7 Offers stimulating strategies for developing literacy
Section 1 – the depth study – offers varied, relevant and
challenging activities, which include practical
classroom-trialled techniques and strategies for
developing pupils’ literacy. It urges pupils of all abilities
to write critically, analytically and at length. In doing
so, it also empowers them to write more effectively in
other areas of the curriculum. King John demonstrates
the inherent worth of history as a literacy-enhancing
discipline. And This is History! as a series gives you a
significant range of opportunities to build on the
foundations of King John with increasingly diverse and
challenging literacy skills.

8 Delivers citizenship in context
King John provides a stimulating history-based approach
to teaching citizenship. It develops pupils’ enquiry and
communication skills and extends their knowledge of
different forms of government. Pupils are encouraged to
think about the way in which their country is governed
today and to draw comparisons with the medieval
period.

9 Develops pupils’ understanding of the medieval
period
A depth study of King John offers a rich context for
helping pupils to understand medieval kingship and the
way that society was governed during the medieval
period. Pupils can explore the problems faced by
medieval kings in context and can investigate how
kingship was constructed and perceived at the time.

Studying the medieval period is also essential to
understanding the development of Parliament. Section
2 – the overview – offers a fresh and innovative
approach to teaching this crucial theme.

10 It is part of a coherent course
See series details on www.hoddereducation.co.uk.
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Section 1
Section 1 explores King John’s reputation as ‘a bad
king’. The main aim is for pupils to write a structured
essay which analyses the extent to which John deserves
his reputation as a bad king. The image of a Grand Prix
race is used to structure the essay-writing process (see
pages 38–39 of the Pupils’ Book).

Each of the six units contained in Section 1 form an
important part of the preparation for the History Grand
Prix. Units 1.1 to 1.5 correspond directly with Stages 3–7
of the History Grand Prix. Unit 1.6 helps pupils write an
introduction (Stage 2) and a conclusion (Stage 8), link
their ideas together and edit their work (Stage 9).

INTRODUCTION
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◆ An overview of the structure

Unit 1.4 Did John fail or
was he just unlucky? looks
at the key events of John’s
reign. Pupils evaluate the way
that John tackled the
problems he inherited and
write a speech criticising or
defending his actions.

Unit 1.5 Has John always
been seen as a villain?
investigates how and why
interpretations of John have
changed over time.

Unit 1.6 The History
Grand Prix helps pupils
organise and communicate
what they have learnt
about King John through a
piece of extended
analytical writing.

Unit 1.3 He never had a
chance! examines the
responsibilities of a medieval
monarch, investigates
whether John had the right
personal qualities for the job
and explores the problems
that John inherited from his
father and brother. At the
end of the unit pupils write a
report to John, briefing the
new king on the problems
he is likely to face.

Unit 1.2 The evidence never
lies – or does it? examines where
this negative interpretation of
John originates from. Pupils are
then encouraged to critically
analyse the reliability of the
contemporary sources on which
John’s bad reputation is based.

Unit 1.1 ‘The life
and crimes of King
John’ outlines the
traditional story of
bad King John.



Unit 2.1 He thinks it's all over – but is it? 
looks at the impact of Magna Carta and the 
origins of Parliament. Pupils investigate whether 
these developments actually reduced the 
power of the monarch in the Middle Ages.

Unit 2.2 He think it's all over – again! 
examines whether anyone ever won back 
John's lost empire and ends with an 
analysis of Henry V and his reputation 
as a great British hero.

Unit 2.3 Conclusion: what have you 
learnt from your study of King John? 
encourages pupils to evaluate their own 
learning and think about the value of 
studying history at school.

Section 2
The second section of the Pupils’ Book changes in focus,
moving from the depth study in Section 1 to an
overview survey of the whole medieval period. It
explores what happened after John’s reign, asking key
questions about the development of Parliament and the
monarchy throughout the rest of the Middle Ages. This
links explicitly with later work at Key Stage 3, such as
the study of the Civil War period in ‘King’ Cromwell.

Section 2 is divided into three units and leads pupils
on a stimulating citizenship/political, literacy-driven
exploration of the nature of medieval monarchy.

Central to each unit is a core activity. Together these
help develop pupils’ understanding of the content as
well as their historical skills. King John is built around
issues and enquiries to encourage pupils to reach their
own conclusions. Care has been taken to provide
information in sufficient depth to allow pupils to base
their conclusions on detailed evidence. It is very
important that pupils produce some historical analysis of
their own and, in doing so, construct their own view of
the past.

The book aims to develop pupils’ ability to do the
work of a historian: to collect and record information, to
organise their ideas and findings, and to present their
results using a range of different techniques. This book
is founded on the belief that Year 7 pupils can cope with
exploring real historical issues – issues that would
interest a historian – if they are presented at an
appropriate level.

A long-term investment
History is more than just knowledge. King John helps
pupils develop the key historical skills in a stimulating
context. Many of these skills are crucial at GCSE.
However, when trying to raise standards, there is no
point leaving such teaching to Key Stage 4. The
emphasis on key skills within this book is very
important. It is a long-term investment which will save
time in the future.

Core techniques will need to be reinforced regularly
but, if pupils are taught key thinking and writing skills
in a memorable and stimulating way, they can transfer
these skills to new learning situations. This raises pupil
confidence and accelerates the pace at which future
units can be taught. The strategies put forward in this
book for teaching pupils how to gather, sort, weigh,
criticise and summarise information are all transferable,
and are designed to teach pupils to follow independent
enquiries in the long term.

INTRODUCTION
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Delivering the National Curriculum
The ‘Knowledge, skills and understanding’ in the Key Stage 3 programmes of study identify the aspects of history in
which pupils are expected to make progress. All of these are developed through the activities in the Pupils’ Book.
Each unit focuses on at least one aspect.

INTRODUCTION
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Aspect identified in the National Curriculum How King John delivers
Chronological understanding Chronological understanding is developed throughout the Pupils’

Book.
In Unit 1.1 pupils construct their own timeline of the key events of

John’s life. This provides an ideal opportunity to demonstrate how
accurately sequenced chronology helps explain ‘why?’ questions (for
example, John’s defeat in France leads to rebellion in England).

Unit 1.4 provides a timeline of John’s conflict with the barons.
An overview of the development of Parliament and its impact on

the monarchy is provided in Unit 2.1.
Finally, the board game in Unit 2.2 gives pupils the opportunity to

trace how England’s relationship with France, Ireland, Scotland and
Wales changed in the period 1200–1500.

Knowledge and understanding of events, people and changes Pupils are expected to analyse and explain the reasons for key 
in the past historical events, situations and changes at regular intervals

throughout King John.
Unit 1.3 examines the reasons why John inherited a number of

problems.
Unit 2.1 explores the factors behind the development of

Parliament and asks pupils to explain why this did not result in a
significant reduction in the power of the monarchy.

Pupils are also provided with opportunities to identify trends
within the medieval period, and to make links with the present day
(see Units 1.3, 2.1 and 2.2).

Historical interpretation In Units 1.5 and 2.2 pupils investigate how and why people and
events have been interpreted in different ways. They are also taught
how to evaluate historical interpretations. Pupils should gain a clear
understanding of the fact that the past has been, and is, represented
in many different ways, and that interpretations reflect the
circumstances in which they are made, the available evidence, and
the intentions of those who make them.

These themes are introduced in Unit 1.5 via a detailed examination
of how interpretations of John have changed since the Middle Ages.
And they are reinforced in Unit 2.2 when pupils explore why Henry
V has received such a good press.

Historical enquiry Throughout the book pupils are taught how to identify, select and
use a range of sources of information. Their ability to evaluate these
sources, to select and record the information relevant to a specific
line of enquiry and to reach conclusions is also developed through a
wide range of different activities.

‘Historical enquiry’ forms the basis of many of the units. However,
Units 1.2 and 1.4 deal with this issue directly.

Organisation and communication Pupils are provided with frequent opportunities to communicate their
knowledge and understanding of history using a range of techniques,
including spoken language and substantiated explanations. The
extent to which pupils can demonstrate their evidence evaluation
skills, their knowledge and understanding of medieval kingship and
their formulation of opinion about King John is dependent on their
ability to organise and communicate their ideas. The key issue of
how to help pupils organise and communicate their ideas is
addressed rigorously throughout Section 1.

Pupils are taught how to write effective paragraphs (Unit 1.1),
highlight weaknesses in evidence (Unit 1.2), write clear reports (Unit
1.3), construct persuasive speeches (Unit 1.4) and to produce
coherent analytical essays written in an appropriate style (Unit 1.6).

If the teaching of thinking and communication skills is not
incorporated into curriculum planning, pupils will not be able to
develop or demonstrate their knowledge and understanding
effectively. This book recognises that to achieve success in history
pupils must constantly organise and communicate their ideas,
whether they are doing a piece of ‘extended writing’ or not.



 

1.1  ‘The life and 
crimes of King 
John’

• Introducing the 
traditional story of 
bad King John

Write a ‘hamburger 
paragraph’ that proves 
John was a bad king.

Week one

1.2 The evidence 
never lies – 
or does it?

• Examining the 
evidence on which 
the traditional story 
is based

Use Source Testers 
R Us to test the 
evidence and decide 
whether medieval 
monks were fair 
to John.

Week two

1.3 He never had 
a chance!

• Investigating the 
responsibilities of a 
medieval monarch 
and analysing 
whether or not John 
had the right 
personal qualities to 
be a successful king

• Exploring the 
problems that John 
inherited from his 
father and brother

Brief the new king, 
John, on the problems 
facing him.

Weeks three 
and four

1.4 Did John fail or 
was he just 
unlucky?

• Examining the key 
events of John’s 
reign

Put John on trial and 
write a speech 
defending or 
prosecuting him for 
being a failure as a 
king.

Weeks five
and six

1.5 Has John 
always been 
seen as a 
villain?

• Analysing the 
different 
interpretations of 
John

Find out how John’s 
reputation has 
changed over time.

Week seven

The nature of 
historical 
interpretations, 
part one

• How are popular 
interpretations 
created?

The nature of 
medieval source 
material

• Who produced 
the sources for 
the Middle Ages?

• What do the 
sources tell us 
about the people 
who wrote them?

The nature of 
medieval 
monarchy, part one

• What 
responsibilities did 
a medieval monarch 
have?

• What problems did 
medieval monarchs 
face and how did 
Henry II and 
Richard I deal with 
them?

The nature of 
medieval 
monarchy, part two

• Why did medieval 
monarchs struggle 
to keep control of 
their power?

• Why were the 
barons, the Church 
and the King of 
France a threat to 
medieval kings?

The nature of 
historical 
interpretations, 
part two

• What determines 
historical 
interpretations?

• Why do historical 
interpretations 
change over time?

SECTION 1 WAS KING JOHN REALLY A BAD KING?
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◆ Pacing your course
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1.6 The History 
Grand Prix

Pull everything 
together to produce a 
balanced, analytical 
essay which explores 
the extent to which 
John really was a 
bad king.

Week eight

2.1 He thinks it’s 
all over – 
but is it?

• Exploring the nature 
of government in 
the Middle Ages and 
the extent to which 
it changed after 
John’s death

Become historical 
detectives. Investigate 
what happened after 
Magna Carta and 
report to John.

Weeks nine
and ten

2.2 He thinks it’s 
all over – again!

• Investigating 
whether anyone 
ever won back 
John’s lost empire

Play a game to find 
out whether anyone 
ever won back John’s 
lost empire. Plus: make 
up your own mind 
why heroic Henry V 
gets such a good 
press.

Weeks eleven
and twelve

2.3 Conclusion

• Evaluating the 
learning experience 
and exploring the 
value of studying 
history

How getting better at 
history might one day 
help you get good 
GCSEs and a job.

Week thirteen

• What are the 
differences between 
government today 
and government 
in the Middle Ages?

• Who created 
Parliament: a baron 
or a king?

• Why did the power 
of the king remain 
high throughout the 
Middle Ages?

• Why did the English 
conquer Wales but 
fail to completely 
control Scotland 
and Ireland?

• Did any English 
king ever re-conquer 
France?

• Which medieval 
king was the most 
successful soldier?

• How do you 
create a hero?

SECTION 2 WHAT HAPPENED AFTER JOHN?



Section 1
It is important to allow yourself enough time to deliver
the depth study on King John. The first time I taught it I
rushed through it, worrying that if I spent too long on
this one area I wouldn’t have enough time to cover
other key features of the medieval period. This was a
mistake. Pupils became frustrated, felt rushed and
important teaching opportunities were missed. If more
time is taken:

◆ mini overviews can be nested within and around the
depth study

◆ the speed at which subsequent topics can be taught
can be accelerated

◆ key skills can be developed in a rich and motivating
context

◆ pupil confidence can be developed
◆ literacy and citizenship can be developed.

I soon realised that it is impossible to cover the entire
medieval period in depth. Attempting to do so only
results in shallow coverage. What is needed is a
combination of overview and depth study. I now spend
eight weeks on Section 1, the depth study of King John.

The mini overviews nestling within the depth study
provide a number of opportunities to develop pupils’
knowledge and understanding of the medieval period.
Studying King John provides a context that helps pupils
understand medieval kingship and the way society was
governed. Section 1 is far more than a study of one
medieval monarch. Comparisons and connections are
made with other major figures of the period and key
themes of the nature of medieval monarchy are
illuminated through interesting case studies. Unit 1.3
explores what was expected of a medieval monarch,
because it is important that pupils are given a set of
criteria to measure John against and that they reach a
judgement about him based on the standards of his time.
Units 1.3 and 1.4 examine the problems that John
inherited from his father and his brother and evaluate
how well he dealt with them. What better way to
illustrate the problems faced by medieval monarchs?
Unit 1.2 uses the problems associated with
contemporary source material to investigate the
medieval period – pupils are often shocked to learn that
we cannot believe everything that monks tell us!
Finally, Unit 1.5 builds on the knowledge of life in
Tudor and Victorian times that pupils have built up
during Key Stages 1 and 2 to work out if John would
have been seen as a hero or a villain during these
periods.

You will, of course, need to adapt this plan to suit
your own circumstances but, whatever you do, try not to
rush pupils through each stage or miss out key parts of
the story. Classroom experience has shown that pupils
welcome the chance to investigate a topic in depth. My
pupils quickly expressed their displeasure at being led on

a whistle-stop tour of the Middle Ages. Just as they got
interested in something and felt confident with the
content it was time to move on. Since I have spent
more time delivering depth studies I have found pupils’
work enhanced by the increase in detailed knowledge.
They feel more confident when they approach the final
essay because they have a large pool of knowledge from
which to draw.

Teaching pupils how to produce an extended piece of
analytical writing does take time. However, I have also
found that concentrating on the key thinking and
writing skills in the short term actually saves time in the
long term. Pupils can transfer the skills learnt to
subsequent pieces of work, thereby accelerating the
speed at which other topics can be taught.

Section 2
The importance of the depth study in motivating pupils
does not remove the need to teach some aspects of
history in overview. But it’s all about how you do it. 
An overview is not a superficial rush through a period of
history. It requires a deliberately different approach
which applies all that we know about pupils’ conceptual
framework.

The second section of King John takes history at a
faster pace. It provides an overview of the development
of medieval monarchy during the rest of the Middle
Ages, tackling key questions about the political system
of the period and England’s relationship with Wales,
Scotland, Ireland and France which can be revisited as
part of other topics. I allow five weeks to cover the three
units which form the basis of Section 2.

Section 2 can be taught at a faster pace because
pupils’ learning is accelerated as a result of the depth
study in Section 1. There are three main reasons for this:

1 Background knowledge is already in place. Pupils
are not approaching the overview without prior
knowledge; they already have a feel for the period.
This gives them confidence and makes them more
willing to explore complex themes such as the
development of Parliament.

2 Key skills are already in place. For example, pupils
have been taught how to write coherent explanations
and structure non-chronological reports. This theme
is explored in greater detail on page 8 of this
Teachers’ Resource Book.

3 Pupils are motivated. They can ‘see the point’ of the
overview. They are eager to find out what happened
after John’s death. Was John really the worst soldier?
How did other kings deal with the problems that
John faced?

Knowing that Section 2 can be taught at a faster pace
allows you to spend time on the depth study without
worrying that you won’t have left enough time to cover
key content areas.

INTRODUCTION
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The 2000 National Curriculum represents a real
opportunity for history departments to re-establish the
place of history as central to so much of pupils’ all-round
learning. Why should the curriculum time allocated to
history be cut to make way for citizenship and literacy
when our subject can deliver both of these new
initiatives effectively and in a stimulating context? It is
important that we, as history teachers, make senior
managers, head teachers and governors aware of the
range of ways that history can contribute to whole-
school initiatives such as citizenship and literacy. We
must raise the profile of history within our schools. We
know that it is the most important subject in the
curriculum, now is an ideal time to prove it!

Specific examples of how King John makes a valuable
contribution to learning across the curriculum are given
on pages 15–21.

Promoting citizenship
How to deliver the content and skills outlined in the
Key Stage 3 programme of study for citizenship is a
central concern for many schools at the moment. 
How do we provide a stimulating context for the
development of the key skills? How do we help our
pupils develop knowledge and understanding of such
varied and complex issues? History can provide the
answers!

The table below demonstrates how King John
addresses, in a history context, the issues, knowledge,
skills and understanding required by the proposed
citizenship curriculum. The activities and characters in
the Pupils’ Book make apparently remote and irrelevant
knowledge meaningful; whilst key skills are developed
in a stimulating and motivating context.

INTRODUCTION
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◆ Learning across the National Curriculum

Aspects identified in the National Curriculum How King John delivers

Knowledge and understanding about becoming This is mainly developed in Units 1.3 and 2.1, where
informed citizens pupils are expected to make comparisons between

the way that the country was governed in the 
Middle Ages and the political system that operates
today. In Unit 1.3, for example, pupils explore the
way that the role of the monarch has changed since
the Middle Ages and compare the problems faced 
by a medieval monarch with those faced by a
modern Prime Minister.

Developing skills of enquiry and communication It is here that King John makes its most significant
contribution to citizenship education, as it develops
the key skills identified in the programmes of study.
In particular, it helps pupils become better able to:

◆ analyse information and its sources
◆ justify orally and in writing a personal opinion
◆ contribute to class discussions and debates.

Developing skills of participation and responsible King John provides opportunities for pupils to use 
action their imagination to consider other people’s

experiences and to think about, express and explain
views that are not their own.

Pages 18–19 of this Teachers’ Resource Book provide a
planning template and an example of how it can be
used. It will help stimulate your department’s (and other
colleagues’) creative thinking about the links between
King John and citizenship. Don’t overdo the linking;
focus on the genuine links.



Promoting literacy
Literacy matters! It really does! If pupils get better at
history they get better at literacy and vice versa.
Literacy is not an optional extra; it needs to be fully
integrated into the history curriculum. History can be
the best vehicle for literacy if handled appropriately.
King John develops literacy in a wide range of different
ways. It develops:

◆ the ability to read and use written information
◆ speaking, listening, writing and critical thinking skills
◆ pupils’ ability to plan, draft, revise and edit their own

writing (see, for example, the hamburger paragraph
activity in Unit 1.1 and the guidance given during
the various stages of the History Grand Prix in Unit
1.6)

◆ the ability to understand, use and write in a range of
non-fiction text types.

Throughout King John pupils are expected to write in
five different non-fiction text types.

INTRODUCTION
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Non-fiction text type Purpose Example from King John

Discuss to present arguments and Unit 1.6: pupils analyse
information from different the extent to which John
viewpoints was a bad king.

Explain to explain how something Unit 1.5: pupils explain
works why historical

interpretations change.

Unit 2.1: pupils explain
why the power of the king
stayed strong throughout the
Middle Ages.

Persuade to argue the case for a Unit 1.4: pupils write a
point of view speech either prosecuting

or defending John at his
trial.

Recount to retell events Unit 2.2: pupils retell the
story of the battle of
Agincourt.

Report to describe the way things Unit 1.3: pupils write
are a report to John outlining

the problems he faces on
becoming king.

Unit 2.1: pupils write a
detective’s report on who
started Parliament.



Writing frames: the next generation
Writing frames are used widely throughout King John,
and there are a number of very good reasons for this.

The benefits of writing frames are now widely
acknowledged. They help pupils write and think more
effectively. A good frame gives pupils a mental map of
the area of knowledge or the concepts they are dealing
with. King John also attempts to move writing frames
into another dimension. The writing frames provided
have a strong metaphorical significance. There is the
mega writing frame (the History Grand Prix) which
structures seven weeks’ work and models the writing
process. There is also a series of micro writing frames,
such as the hamburger paragraph, which provide
memorable guides to the ingredients of a good paragraph.
These frames are used elsewhere in the series, so getting
to grips with them at this stage will pay dividends
throughout Key Stage 3.

The National Curriculum states that pupils should be
taught to ‘organise their writing in logical and coherent
forms’. The writing frames and sentence starters
provided in both the Pupils’ Book and the Teachers’
Resource Book directly address this issue. But they also
meet other important objectives. They help pupils find
the appropriate historical language to communicate
their ideas and, most importantly, they motivate pupils.
My experience of using writing frames has taught me
that poorly presented writing frames can demotivate
pupils. Devices such as the hamburger paragraph, the
History Grand Prix and the detective’s note pad are
designed to make the writing process exciting and
enjoyable. They also make history stand out from other
subjects. Where else can pupils negotiate evidence
chicanes and high speed hairpins when they write! Too
often pupils see writing as a chore; King John shows them
that writing can be fun!

Developing links with your English Department
The Pupils’ Book provides an ideal opportunity to
develop closer links with the English Department.
When I devised the activities and guidance material for
King John I consulted closely with colleagues in the
English Department. As a result a series of joint literacy
initiatives was established.

For example, the advice on editing, which forms
Stage 9 of the History Grand Prix, is identical to the
advice given to pupils in Key Stage 3 english when they
complete pieces of extended writing. The National
Curriculum states that, ‘In writing, pupils should be
taught to use correct spelling and punctuation and follow
grammatical conventions.’ The History Grand Prix
actively encourages pupils to check their work carefully
and to pay attention to spelling, punctuation, grammar
and presentation. There is no reason why pupils should
be given different messages by different departments.

It is also a good idea to invite colleagues from the
English Department into history lessons, so they can see
theory being put into practice. This demonstrates to

even the most sceptical colleagues that history is an
excellent vehicle for delivering literacy.

Promoting and delivering literacy must not be seen as
the sole responsibility of the English Department. It is
time for all of us to reassert the fundamental importance
of our subject in terms of the key skills it naturally
delivers! Pages 20–21 of this Teachers’ Resource Book
provide a planning template and an example of how it
can be used. It will help identify the contribution King
John can make to your school’s Literacy Strategy, and
form the basis for discussions with those responsible for
literacy within your school.

. . . and there’s more!
The development of literacy and citizenship are
obviously key features of King John. However, the book
also provides opportunities to develop other key skills
and promote pupils’ spiritual, moral, social and cultural
development.

Promoting key skills
King John provides opportunities for pupils to develop:

◆ communication skills through reading and
responding to a range of sources of information,
taking part in discussions, asking and answering
questions about the past and presenting findings in a
variety of different ways

◆ ICT (see page 25 of this Teachers’ Resource Book)
◆ methods to improve their own learning and

performance through reviewing their work at regular
intervals, setting targets for improvement and
assessing their achievement. This issue is directly
addressed in Unit 2.3, where pupils reflect on the
knowledge, skills and understanding they have
developed throughout the book, design an action
plan for the next book, and think about how the
skills they have acquired can be transferred to new
learning situations

◆ problem solving strategies by investigating a specific
question or issue, deciding what information they
need to know, identifying relevant sources of
information and discussing their conclusions

◆ thinking skills through work on processing and
evaluating information, describing and explaining
events and actions, and carrying out investigations of
events. 

Promoting pupils’ spiritual, moral, social and
cultural development
King John provides opportunities to promote:

◆ moral development in Units 1.5 and 2.2 where pupils
explore how different interpretations of the past
reflect different viewpoints and values

◆ social development in Units 1.3 and 2.1 where pupils
discover how medieval society was organised and
examine different political structures.

INTRODUCTION

King John Teachers’ Resource Book 17



INTRODUCTION

King John Teachers’ Resource Book © John Murray18

H
is

to
ry

 a
nd

 c
it

iz
en

sh
ip

 p
la

nn
in

g 
sh

ee
t

U
ni

t:

A
sp

ec
t 

of
 h

is
to

ry
 k

no
w

le
dg

e,
  

Li
nk

 w
it

h 
ci

ti
ze

ns
hi

p
Ta

sk
sk

ill
s 

an
d 

un
de

rs
ta

nd
in

g
or

 a
sp

ec
t 

of
C

it
iz

en
sh

ip
 m

en
u

(f
or

m
er

ly
 k

ey
 e

le
m

en
ts

)
ci

ti
ze

ns
hi

p 
ed

uc
at

io
n

Be
co

m
in

g 
in

fo
rm

ed
 c

it
iz

en
s:

1a
th

e 
le

ga
l a

nd
 h

um
an

 ri
gh

ts
 u

nd
er

pi
nn

in
g 

so
ci

et
y,

 b
as

ic
as

pe
ct

s 
of

 th
e 

cr
im

in
al

 ju
st

ic
e 

sy
st

em
1b

th
e 

di
ve

rs
ity

 o
f n

at
io

na
l, 

re
gi

on
al

, r
el

ig
io

us
 a

nd
 e

th
ni

c
id

en
tit

ie
s 

in
 th

e 
U

K 
an

d 
th

e 
ne

ed
 fo

r m
ut

ua
l r

es
pe

ct
 a

nd
un

de
rs

ta
nd

in
g

1c
ce

nt
ra

l a
nd

 lo
ca

l g
ov

er
nm

en
t, 

th
e 

pu
bl

ic
 s

er
vi

ce
s 

th
ey

of
fe

r, 
ho

w
 th

ey
 a

re
 fi

na
nc

ed
, o

pp
or

tu
ni

tie
s 

to
 c

on
tri

bu
te

1d
th

e 
ke

y 
ch

ar
ac

te
ris

tic
s 

of
 p

ar
lia

m
en

ta
ry

 a
nd

 o
th

er
 fo

rm
s 

of
go

ve
rn

m
en

t
1e

th
e 

el
ec

to
ra

l s
ys

te
m

 a
nd

 th
e 

im
po

rt
an

ce
 o

f v
ot

in
g

1f
th

e 
w

or
k 

of
 c

om
m

un
ity

-b
as

ed
 n

at
io

na
l a

nd
 in

te
rn

at
io

na
l

vo
lu

nt
ar

y 
gr

ou
ps

1g
th

e 
im

po
rt

an
ce

 o
f r

es
ol

vi
ng

 c
on

fli
ct

 fa
irl

y
1h

th
e 

si
gn

ifi
ca

nc
e 

of
 m

ed
ia

 in
 s

oc
ie

ty
1i

th
e 

w
or

ld
 a

s 
a 

gl
ob

al
 c

om
m

un
ity

 a
nd

 th
e 

po
lit

ic
al

,
ec

on
om

ic
, e

nv
iro

nm
en

ta
l a

nd
 s

oc
ia

l i
m

pl
ic

at
io

ns
 o

f t
hi

s
an

d 
th

e 
ro

le
 o

f t
he

 E
ur

op
ea

n 
U

ni
on

, t
he

 C
om

m
on

w
ea

lth
an

d 
th

e 
U

ni
te

d 
N

at
io

ns
.

D
ev

el
op

in
g 

sk
ill

s 
of

 e
nq

ui
ry

 a
nd

 c
om

m
un

ic
at

io
n:

2a
th

in
k 

ab
ou

t t
op

ic
al

 p
ol

iti
ca

l, 
sp

iri
tu

al
, m

or
al

, s
oc

ia
l a

nd
ot

he
r c

ul
tu

ra
l i

ss
ue

s,
 p

ro
bl

em
s 

an
d 

ev
en

ts
 b

y 
an

al
ys

in
g

in
fo

rm
at

io
n 

an
d 

its
 s

ou
rc

es
 in

cl
ud

in
g 

IC
T-

ba
se

d 
so

ur
ce

s
2b

ju
st

ify
 o

ra
lly

 a
nd

 in
 w

rit
in

g 
a 

pe
rs

on
al

 o
pi

ni
on

 a
bo

ut
 s

uc
h

is
su

es
, p

ro
bl

em
s 

or
 e

ve
nt

s
2c

co
nt

rib
ut

e 
to

 g
ro

up
 a

nd
 e

xp
lo

ra
to

ry
 c

la
ss

 d
is

cu
ss

io
ns

 a
nd

ta
ke

 p
ar

t i
n 

de
ba

te
s.

Pa
rt

ic
ip

at
io

n 
an

d 
re

sp
on

si
bl

e 
ac

ti
on

:
3a

us
e 

im
ag

in
at

io
n 

to
 c

on
si

de
r o

th
er

 p
eo

pl
e’

s 
ex

pe
rie

nc
es

 a
nd

be
 a

bl
e 

to
 th

in
k 

ab
ou

t, 
ex

pr
es

s 
an

d 
ex

pl
ai

n 
vi

ew
s 

th
at

 a
re

no
t t

he
ir 

ow
n

3b
ne

go
tia

te
, d

ec
id

e 
an

d 
ta

ke
 p

ar
t r

es
po

ns
ib

ly
 in

 b
ot

h 
sc

ho
ol

-
an

d 
co

m
m

un
ity

-b
as

ed
 a

ct
iv

iti
es

3c
re

fle
ct

 o
n 

th
e 

pr
oc

es
s 

of
 p

ar
tic

ip
at

in
g.



INTRODUCTION

© John Murray King John Teachers’ Resource Book 19

H
is

to
ry

 a
nd

 c
it

iz
en

sh
ip

 p
la

nn
in

g 
sh

ee
t

U
ni

t:

A
sp

ec
t 

of
 h

is
to

ry
 k

no
w

le
dg

e,
  

Li
nk

 w
it

h 
ci

ti
ze

ns
hi

p
Ta

sk
sk

ill
s 

an
d 

un
de

rs
ta

nd
in

g
or

 a
sp

ec
t 

of
C

it
iz

en
sh

ip
 m

en
u

(f
or

m
er

ly
 k

ey
 e

le
m

en
ts

)
ci

ti
ze

ns
hi

p 
ed

uc
at

io
n

Be
co

m
in

g 
in

fo
rm

ed
 c

it
iz

en
s:

1a
th

e 
le

ga
l a

nd
 h

um
an

 ri
gh

ts
 u

nd
er

pi
nn

in
g 

so
ci

et
y,

 b
as

ic
as

pe
ct

s 
of

 th
e 

cr
im

in
al

 ju
st

ic
e 

sy
st

em
1b

th
e 

di
ve

rs
ity

 o
f n

at
io

na
l, 

re
gi

on
al

, r
el

ig
io

us
 a

nd
 e

th
ni

c
id

en
tit

ie
s 

in
 th

e 
U

K 
an

d 
th

e 
ne

ed
 fo

r m
ut

ua
l r

es
pe

ct
 a

nd
un

de
rs

ta
nd

in
g

1c
ce

nt
ra

l a
nd

 lo
ca

l g
ov

er
nm

en
t, 

th
e 

pu
bl

ic
 s

er
vi

ce
s 

th
ey

of
fe

r, 
ho

w
 th

ey
 a

re
 fi

na
nc

ed
, o

pp
or

tu
ni

tie
s 

to
 c

on
tri

bu
te

1d
th

e 
ke

y 
ch

ar
ac

te
ris

tic
s 

of
 p

ar
lia

m
en

ta
ry

 a
nd

 o
th

er
 fo

rm
s 

of
go

ve
rn

m
en

t
1e

th
e 

el
ec

to
ra

l s
ys

te
m

 a
nd

 th
e 

im
po

rt
an

ce
 o

f v
ot

in
g

1f
th

e 
w

or
k 

of
 c

om
m

un
ity

-b
as

ed
 n

at
io

na
l a

nd
 in

te
rn

at
io

na
l

vo
lu

nt
ar

y 
gr

ou
ps

1g
th

e 
im

po
rt

an
ce

 o
f r

es
ol

vi
ng

 c
on

fli
ct

 fa
irl

y
1h

th
e 

si
gn

ifi
ca

nc
e 

of
 m

ed
ia

 in
 s

oc
ie

ty
1i

th
e 

w
or

ld
 a

s 
a 

gl
ob

al
 c

om
m

un
ity

 a
nd

 th
e 

po
lit

ic
al

,
ec

on
om

ic
, e

nv
iro

nm
en

ta
l a

nd
 s

oc
ia

l i
m

pl
ic

at
io

ns
 o

f t
hi

s
an

d 
th

e 
ro

le
 o

f t
he

 E
ur

op
ea

n 
U

ni
on

, t
he

 C
om

m
on

w
ea

lth
an

d 
th

e 
U

ni
te

d 
N

at
io

ns
.

D
ev

el
op

in
g 

sk
ill

s 
of

 e
nq

ui
ry

 a
nd

 c
om

m
un

ic
at

io
n:

2a
th

in
k 

ab
ou

t t
op

ic
al

 p
ol

iti
ca

l, 
sp

iri
tu

al
, m

or
al

, s
oc

ia
l a

nd
ot

he
r c

ul
tu

ra
l i

ss
ue

s,
 p

ro
bl

em
s 

an
d 

ev
en

ts
 b

y 
an

al
ys

in
g

in
fo

rm
at

io
n 

an
d 

its
 s

ou
rc

es
 in

cl
ud

in
g 

IC
T-

ba
se

d 
so

ur
ce

s
2b

ju
st

ify
 o

ra
lly

 a
nd

 in
 w

rit
in

g 
a 

pe
rs

on
al

 o
pi

ni
on

 a
bo

ut
 s

uc
h

is
su

es
, p

ro
bl

em
s 

or
 e

ve
nt

s
2c

co
nt

rib
ut

e 
to

 g
ro

up
 a

nd
 e

xp
lo

ra
to

ry
 c

la
ss

 d
is

cu
ss

io
ns

 a
nd

ta
ke

 p
ar

t i
n 

de
ba

te
s.

Pa
rt

ic
ip

at
io

n 
an

d 
re

sp
on

si
bl

e 
ac

ti
on

:
3a

us
e 

im
ag

in
at

io
n 

to
 c

on
si

de
r o

th
er

 p
eo

pl
e’

s 
ex

pe
rie

nc
es

 a
nd

be
 a

bl
e 

to
 th

in
k 

ab
ou

t, 
ex

pr
es

s 
an

d 
ex

pl
ai

n 
vi

ew
s 

th
at

 a
re

no
t t

he
ir 

ow
n

3b
ne

go
tia

te
, d

ec
id

e 
an

d 
ta

ke
 p

ar
t r

es
po

ns
ib

ly
 in

 b
ot

h 
sc

ho
ol

-
an

d 
co

m
m

un
ity

-b
as

ed
 a

ct
iv

iti
es

3c
re

fle
ct

 o
n 

th
e 

pr
oc

es
s 

of
 p

ar
tic

ip
at

in
g.

Pr
ep

ar
e 

ev
id

en
ce

 a
nd

 m
ak

e 
a

sp
ee

ch
 fo

r e
ith

er
 th

e 
de

fe
nc

e 
or

 th
e

pr
os

ec
ut

io
n 

at
 K

in
g 

Jo
hn

’s 
tr

ia
l.

K
SU

 2
E:

co
ns

id
er

 th
e 

sig
ni

fic
an

ce
 o

f t
he

 m
ai

n
ev

en
ts

, p
eo

pl
e 

an
d 

ch
an

ge
s s

tu
di

ed
K

SU
 4

B:
ev

al
ua

te
 so

ur
ce

s u
se

d,
 se

le
ct

 a
nd

re
co

rd
 in

fo
rm

at
io

n 
re

le
va

nt
 to

 th
e 

en
qu

ir
y

an
d 

re
ac

h 
co

nc
lu

sio
ns

K
SU

 5
A

:r
ec

al
l, 

pr
io

ri
tis

e 
an

d 
se

le
ct

 h
ist

or
ic

al
in

fo
rm

at
io

n
K

SU
 5

B:
co

m
m

un
ic

at
e 

us
in

g 
sp

ok
en

 la
ng

ua
ge

an
d 

su
bs

ta
nt

ia
te

d 
ex

pl
an

at
io

ns

2b
ju

st
ify

 o
ra

lly
 a

nd
 in

 w
ri

tin
g 

a 
pe

rs
on

al
op

in
io

n 
ab

ou
t a

 p
ol

iti
ca

l i
ss

ue
, p

ro
bl

em
 o

r
ev

en
t

2c
co

nt
ri

bu
te

 to
 g

ro
up

 a
nd

 e
xp

lo
ra

to
ry

 c
la

ss
di

sc
us

sio
ns

 a
nd

 ta
ke

 p
ar

t i
n 

de
ba

te
s



INTRODUCTION

King John Teachers’ Resource Book © John Murray20

H
is

to
ry

 a
nd

 li
te

ra
cy

 p
la

nn
in

g 
sh

ee
t

U
ni

t:

A
sp

ec
t 

of
 h

is
to

ry
 k

no
w

le
dg

e,
  

Li
nk

 w
it

h 
lit

er
ac

y
Ta

sk
sk

ill
s 

an
d 

un
de

rs
ta

nd
in

g
or

 a
sp

ec
t 

of
Li

te
ra

cy
 m

en
u

(f
or

m
er

ly
 k

ey
 e

le
m

en
ts

)
lit

er
ac

y 
ed

uc
at

io
n

N
on

 F
ic

ti
on

:
ad

ve
rts

; a
rg

ui
ng

 d
iff

er
en

t v
ie

w
po

in
ts

; b
io

gr
ap

hi
es

; c
ap

tio
ns

;
ch

ar
ts

; c
hr

on
ol

og
ic

al
 re

po
rts

; c
om

pa
ris

on
s;

 d
eb

at
es

; d
ia

rie
s;

di
re

ct
io

ns
; d

isc
us

sio
n 

te
xt

s;
 e

di
to

ria
ls;

 e
xp

la
na

tio
ns

 o
r a

cc
ou

nt
s 

of
hi

st
or

ic
al

 e
ve

nt
s;

 fa
ct

 s
he

et
s;

 in
fo

rm
at

io
n 

te
xt

 o
n 

hi
st

or
ic

al
 e

ve
nt

s;
he

ad
lin

es
; i

ns
tru

ct
io

ns
; j

ou
rn

al
s;

 la
be

ls
; l

ea
fle

ts
 c

rit
ic

is
in

g,
co

m
pl

ai
ni

ng
 o

r p
ro

te
st

in
g;

 le
tte

rs
 w

rit
te

n 
fo

r a
 ra

ng
e 

of
 p

ur
po

se
s;

lis
ts

; n
ew

sp
ap

er
 a

rti
cl

es
, a

cc
ou

nt
s 

or
 re

po
rts

; n
on

-c
hr

on
ol

og
ic

al
re

po
rts

; n
ot

ic
es

; o
bi

tu
ar

ie
s;

 p
er

su
as

iv
e 

w
rit

in
g;

 p
os

te
rs

; r
ec

ip
es

;
re

co
un

ts
 o

f fi
el

d 
vi

si
ts

; r
ev

ie
w

s;
 ru

le
s;

 s
lo

ga
ns

; s
ta

te
m

en
ts

;
su

m
m

ar
ie

s

Fi
ct

io
n:

em
pa

th
et

ic
 s

to
ry

 a
bo

ut
 a

n 
is

su
e 

ex
pl

or
ed

 in
 h

is
to

ry
; e

pi
ta

ph
s;

hi
st

or
ic

al
 e

ve
nt

 re
to

ld
 a

s 
an

 a
dv

en
tu

re
 s

to
ry

; i
m

ag
in

ar
y

re
co

ns
tru

ct
io

n 
of

 e
ve

nt
s 

fro
m

 h
is

to
ric

al
 s

ou
rc

es
 (

fa
ct

io
n!

);
 p

la
y

sc
rip

ts
; p

oe
m

 b
as

ed
 o

n 
ob

se
rv

at
io

n 
or

 in
te

rp
re

ta
tio

n 
of

 a
n 

ev
en

t;
pr

ay
er

s;
 s

on
gs



INTRODUCTION

© John Murray King John Teachers’ Resource Book 21

H
is

to
ry

 a
nd

 li
te

ra
cy

 p
la

nn
in

g 
sh

ee
t

U
ni

t:

A
sp

ec
t 

of
 h

is
to

ry
 k

no
w

le
dg

e,
  

Li
nk

 w
it

h 
lit

er
ac

y
Ta

sk
sk

ill
s 

an
d 

un
de

rs
ta

nd
in

g
or

 a
sp

ec
t 

of
Li

te
ra

cy
 m

en
u

(f
or

m
er

ly
 k

ey
 e

le
m

en
ts

)
lit

er
ac

y 
ed

uc
at

io
n

N
on

 F
ic

ti
on

:
ad

ve
rts

; a
rg

ui
ng

 d
iff

er
en

t v
ie

w
po

in
ts

; b
io

gr
ap

hi
es

; c
ap

tio
ns

;
ch

ar
ts

; c
hr

on
ol

og
ic

al
 re

po
rts

; c
om

pa
ris

on
s;

 d
eb

at
es

; d
ia

rie
s;

di
re

ct
io

ns
; d

isc
us

sio
n 

te
xt

s;
 e

di
to

ria
ls;

 e
xp

la
na

tio
ns

 o
r a

cc
ou

nt
s 

of
hi

st
or

ic
al

 e
ve

nt
s;

 fa
ct

 s
he

et
s;

 in
fo

rm
at

io
n 

te
xt

 o
n 

hi
st

or
ic

al
 e

ve
nt

s;
he

ad
lin

es
; i

ns
tru

ct
io

ns
; j

ou
rn

al
s;

 la
be

ls
; l

ea
fle

ts
 c

rit
ic

is
in

g,
co

m
pl

ai
ni

ng
 o

r p
ro

te
st

in
g;

 le
tte

rs
 w

rit
te

n 
fo

r a
 ra

ng
e 

of
 p

ur
po

se
s;

lis
ts

; n
ew

sp
ap

er
 a

rti
cl

es
, a

cc
ou

nt
s 

or
 re

po
rts

; n
on

-c
hr

on
ol

og
ic

al
re

po
rts

; n
ot

ic
es

; o
bi

tu
ar

ie
s;

 p
er

su
as

iv
e 

w
rit

in
g;

 p
os

te
rs

; r
ec

ip
es

;
re

co
un

ts
 o

f fi
el

d 
vi

si
ts

; r
ev

ie
w

s;
 ru

le
s;

 s
lo

ga
ns

; s
ta

te
m

en
ts

;
su

m
m

ar
ie

s

Fi
ct

io
n:

em
pa

th
et

ic
 s

to
ry

 a
bo

ut
 a

n 
is

su
e 

ex
pl

or
ed

 in
 h

is
to

ry
; e

pi
ta

ph
s;

hi
st

or
ic

al
 e

ve
nt

 re
to

ld
 a

s 
an

 a
dv

en
tu

re
 s

to
ry

; i
m

ag
in

ar
y

re
co

ns
tru

ct
io

n 
of

 e
ve

nt
s 

fro
m

 h
is

to
ric

al
 s

ou
rc

es
 (

fa
ct

io
n!

);
 p

la
y

sc
rip

ts
; p

oe
m

 b
as

ed
 o

n 
ob

se
rv

at
io

n 
or

 in
te

rp
re

ta
tio

n 
of

 a
n 

ev
en

t;
pr

ay
er

s;
 s

on
gs

U
se

 so
ur

ce
s o

f e
vi

de
nc

e 
to

 w
ri

te
 a

pa
ra

gr
ap

h 
pr

ov
in

g 
th

at
 Jo

hn
 w

as
 a

ba
d 

ki
ng

.

K
SU

 2
E:

 c
on

sid
er

 th
e 

sig
ni

fic
an

ce
 o

f t
he

 m
ai

n
ev

en
ts

, p
eo

pl
e 

an
d 

ch
an

ge
s s

tu
di

ed
Pe

rs
ua

siv
e 

w
ri

tin
g



Main features
Preparation
Each unit is structured around a historical enquiry and it
is very important that pupils know the aims of the
enquiry or piece of work they are undertaking.

Before beginning an enquiry, always read the questions
and activities in the Pupils’ Book and the descriptions
and suggestions in this Teachers’ Resource Book.

In the Detailed Notes on pages 26–32 of this book,
information is given on:

◆ the purpose of each enquiry
◆ which questions can be used for discussion and which

for written work
◆ ideas for support or extension work.

There are a number of photocopiable worksheets for
each unit. These provide support and extension material.
Some of them are designed to be suitable for homework
where it is impossible for pupils to use the Pupils’ Book.

Using the questions
Not all the questions in the Pupils’ Book are intended for
written work, and the Detailed Notes provide guidance
on which questions are best used for class discussion.
These questions are there to act as stepping stones
towards the big question that dominates the enquiry.

All questions, however, should be addressed in class
or group discussion in some way, because they are
designed either to introduce or reinforce new ideas,
skills and concepts.

Source material
Consistent with our aim of providing useful learning
experiences we have translated, simplified and edited
written source material to make it more accessible.
Make it clear to pupils that spelling and punctuation
have been modernised, and that modern equivalent
words have been substituted where necessary. However,
the sense and meaning of all sources have been preserved.

The source line, which introduces and describes the
source being studied, is an important tool. It contains
the details pupils will need to know to answer the
questions, such as who wrote or painted the source and
when. Encourage pupils to use these source lines as an
important part of the evidence.

Supporting pupils
It is important that pupils are not left to tackle each
enquiry alone. The book has been written with the
expectation that much of the material in the Pupils’
Book will be introduced by the teacher (see pages 23–24
of this Teachers’ Resource Book for advice on how to
role play John in the classroom). It is also good practice
to read and discuss all the sources with pupils. We are
attempting to develop skills and understanding, which
will not be achieved simply by leaving pupils to work
through the questions by themselves all the time.

Group work can also help. Some pupils will
contribute to small group discussion, and risk putting
forward ideas and answers, in a way that they would not
do in front of the whole class. Pupils tend to experiment
more in small groups, partly because they are not so
worried about getting things wrong.

Differentiation
Making history accessible to all
The questions and activities in the Pupils’ Book are
designed to be genuinely accessible to all abilities. We
have allowed for differentiation by outcome rather than
task, although the Detailed Notes do suggest alternative
teaching strategies which may help weaker students.
The principle, however, is that the overall historical
question remains the same for all abilities. What varies,
and what determines the question’s accessibility, is the
amount of support given in terms of frameworks for
research and communication of ideas.

Providing a structure
Pupils need help with how to structure their research and
writing. The worksheets in this book provide a range of
evidence-collection tables, sorting grids and writing frames.

Helping pupils find the right language
Most pupils need help to write in an appropriate style,
especially when formal essay writing is required. The
Pupils’ Book and this Teachers’ Resource Book aim to
provide this help in a stimulating and memorable way,
thereby making history accessible to all abilities.
Sentence starters are offered for most of the main
activities and these have been designed to help pupils
find the right language and link their ideas together.

Writing frames as flexible friends
This Teachers’ Resource Book provides differentiated
support materials. These have been carefully designed so
that teachers can offer appropriate levels of support. A
range of different writing frames is provided here and within
the Pupils’ Book. Some provide basic outline structures
while others provide more detailed help.

As an experiment in differentiation, teachers may wish
to allow their pupils to decide for themselves the level of
support that they think they need. Classroom trials have
shown that this approach can have a number of positive
learning outcomes. In terms of motivation, pupils enjoy the
flexibility and freedom of being able to choose their own
structures. It gives them a greater sense of being in control
of their own learning. This approach also overcomes the
difficulty of determining how much guidance each pupil
should receive. During the writing process pupils should be
encouraged to swap frames if they find that the one they
are using offers too much or too little help (a practical
example of when a pupil may wish to do this is given in the
Detailed Notes for Unit 1.4). This has the added benefit
of encouraging pupils to view writing frames as flexible
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structures that can be adapted to suit their individual needs,
as opposed to rigid structures that cannot be individualised.

Extension activities
The worksheets provide a series of extension activities
which can be used to provide higher attainers with extra
challenges. The Detailed Notes provide specific information
on when these extension activities could be introduced.

Building in progression
Moving pupils forward
It is a central concern of this book that pupils move
forward in their acquisition of historical skills. Clear
progression is built into the activities in the Pupils’ Book.
For example, Unit 1.4 introduces pupils to the concept of a
sorting frame. In the opening activities of this unit pupils
are given a great deal of guidance and support as they learn
how to use the frame effectively. As they move through the
unit the sorting process is gradually made more difficult.

Developing independence
Teachers can gradually encourage pupils to move away
from a writing frame that offers a great deal of support to
one that offers far less assistance. And, as they progress
through the book and their independence grows, it is
also hoped that pupils will come to use the various
structures as models which they can adapt. For example,
they should develop the confidence to invent their own
sentence starters and connectives.

Building in more complex concepts
It is not always the case that progression is achieved by
removing structures. It can also be achieved by adding new
layers and more complex concepts to the original structure.
For example, pupils move from the single hamburger
paragraph (Units 1.1 and 1.2) to the double hamburger
paragraph (Unit 1.4). This technique is explored in
greater detail in the Detailed Notes for Unit 1.4.

Assessment
Meeting National Curriculum requirements
We have ensured that pupils have the opportunity to
attempt work centred around the knowledge, skills and
understanding identified in the National Curriculum. 

Evidence of:

1 chronological understanding will be provided by the
activities in Units 1.1 and 2.1

2 knowledge and understanding of events, people and
changes in the past, parts a, b and c will be provided
by the activities in Units 1.3 and 1.4. Evidence of
demanding parts d and e (identifying trends and
links, considering significance) will be provided by
the activities in Unit 2.1

3 historical interpretation will be provided by the
activities in Units 1.5 and 2.2, as well as by the
History Grand Prix (Unit 1.6)

4 historical enquiry will be provided by the activities in
Units 1.2 and 1.4

5 organisation and communication will be provided
throughout the book. However, the History Grand
Prix (Unit 1.6) will highlight any weaknesses in the
ways pupils organise and communicate their ideas.

If you choose to use the History Grand Prix as one of
your periodic assessment tasks, the following task-
specific statements will help you decide what level your
pupils are working at. An essay characteristic of level 3:

◆ sticks closely to the History Grand Prix format,
adding only a limited range of sources and
information to support statements

◆ picks items from sources or text without evaluation.
For example, John is made out to be wicked by the
monks’ accounts

◆ shows that the pupil understands that different
people have different views of John

◆ gives a sound basic narrative.

An essay characteristic of levels 4 and 5:

◆ makes a good selection of items to support each point
made in the History Grand Prix

◆ makes sound comments on the reliability of sources
◆ shows that the pupil understands why different

people have different views of John
◆ makes good links between causes and results.

An essay characteristic of level 6 (and possibly level 7):

◆ personalises the History Grand Prix structure to write
a coherent, well-argued response

◆ comments on the reliability and usefulness of sources
◆ explains how and why different interpretations of

John are made
◆ analyses causes and results of events.

Evidence for assessment
The questions and activities in the Pupils’ Book are
designed to develop understanding rather than produce
evidence for assessment. They will, however, provide
opportunities to show attainment; although judgements
about attainment cannot depend upon one piece of work.
Such judgements should be made over a number of pieces
of work and over a period of time. Teachers need to think
more in terms of a pupil working towards the statement
and showing some evidence of attaining that level.

No one judgement based on a single piece of work is
definitive. There will always be factors, such as the way
a topic was introduced to the class, the amount of
support given or how a pupil feels on a particular day,
that influence performance. When assessing pieces of
work teachers might wish to consider the following
before giving out a grade linked to attainment.

The level of difficulty of the exercise:
◆ the amount of source material used
◆ the complexity and length of the source material
◆ the complexity of the events being studied
◆ how familiar pupils already are with the content
◆ how the content is structured
◆ how the activity is structured
◆ the complexity of the activity
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◆ how much support the teacher has provided
◆ how much support the Pupils’ Book or a worksheet

has provided. Has the pupil, for example, used a
writing frame which provides detailed assistance or
minimal assistance?

The quality of pupil response:
◆ breadth and depth of knowledge used
◆ historical accuracy
◆ quality of explanations
◆ selection and relevance of information
◆ planning and organisation
◆ independence and imagination
◆ critical analysis
◆ balance
◆ effective communication.

Classroom management
Bringing King John to life
Different approaches
There are two approaches to role playing King John at
the start of the depth study.

The first is for the teacher to introduce the book and
the material on pages 2–3 of the Pupils’ Book as John.
This is largely a story-telling, interest-creating approach
that does not require pupils to have prepared in
advance. Your performance may however generate
questions from the pupils which can form a useful
springboard into the rest of the depth study.

The second approach requires pupils to have done
some introductory work, largely on the story on pages 4–6
of the Pupils’ Book, which retells the story of evil King
John. Pupils are asked to write down a list of questions
they would like to ask John. For example, ‘Did you really
murder your nephew Arthur?’ and ‘Why did the barons
rebel against you?’ This can be done for homework or in
the first ten minutes of a class. Pupils then ask John these
questions when they meet him (or you as his alter ego!).

Setting it up
Experience suggests that the role play is best done in a
different room from the normal classroom, with period
music to create an atmosphere. The change of room
indicates to pupils that this is a special event and creates
interest. Working with a colleague who has a parallel class
at the same time may help, as he or she can set up both
classes while you prepare for your spectacular entrance.

Pupils are more likely to accept you as King John if
you wear an appropriate costume. It adds to the sense of
occasion and even if the experiment fails you’ll have a
ready made outfit for any fancy dress party! If you do
wear a costume expect some pupils to laugh – the best
antidote is to establish eye contact with the front row,
holding the gaze of individuals for a few seconds. If you
don’t giggle back, then the hubbub dies down.

Begin by saying how happy you/John will be to
answer questions from such an intelligent-looking group
and explain that you/John will prove that he was a good
king, not a bad king. At this stage you may have to ask
individual pupils if they have a question for you – don’t

let a gaping silence develop. At the very least your aim
is to counter the story on pages 4–6 of the Pupils’ Book
by explaining why John was unlucky in France, why he
was right to stick up for England against a foreign Pope
and why those treacherous barons were wrong to rebel.

The emergence of King John’s darker side
It is possible to do more than present a wholly good John
with a little more planning. Start by answering pupils’
questions graciously – ‘What a good question.’ – to show
your intelligence as king. Then, as you are asked more
questions, gradually lose patience with the questioners so
that John ceases to be a friendly visitor and becomes bad
tempered and, if possible, suspicious and paranoid. If
someone (a planted colleague?) is writing, screw up their
notes and accuse them of conspiring with your enemies.

If you can show John in different moods it will help
make the depth study more interesting and more complex.

King John returns
You can use your role play of John at the beginning of
Section 1 when you present the good John and then
again just before the History Grand Prix in Unit 1.6
when you develop the more complex character described
above. John could also make an appearance at his trial
(Unit 1.4). The continuing presence of John can also
drive Section 2. Units 2.1 and 2.2 require pupils to
report back to an inquisitive John on the changes that
took place after his death, and John could reappear in
the classroom to set up these investigations. Being John,
he already thinks he knows the answers, setting up
hypotheses for the pupils to test. This is a very powerful
motivational tool because pupils enjoy proving adults
wrong! And imagine the impact, as irascible John storms
into the classroom, arrogantly puts forward his theories
and demands his report by the end of the week. If pupils
who do not make the deadline are threatened with a stay
in one of John’s worst dungeons they quickly become as
eager as John to find out what happened after he died.
Pupil motivation in the end product can be increased
further if John promises to respond personally to reports
that are e-mailed to him – and replying in character can
make marking thirty reports far more fun!

Your own circumstances will determine when and
how many times you bring John to life in the classroom.
However, my experiences have shown that the
appearance of John really does motivate pupils at the
start of the depth study and fires their imagination. It
can also prove to be great fun for the teacher, especially
those of us who are frustrated actors!

Modelling effective writing
Pupils should be encouraged to look beyond the content
of their written work and to think carefully about how
they organise and express their ideas. They need to be
encouraged to think, directly and self-consciously, about all
the different components that go into producing a coherent
and fluent piece of writing. One very successful technique is
to use the work of historians as a model of effective writing
and to highlight key teaching points. It helps pupils grasp
the importance of paragraph structure, connectives,
sentence starters, introductions and conclusions.
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I have also used pupils’ work in whole class teaching
to highlight effective writing during, for example, Unit 1.6
when pupils look at what constitutes an effective
introduction and conclusion, or Unit 1.1 when pupils write
their first hamburger paragraph. It is important that the
teacher fosters an atmosphere of group co-operation within
the classroom. Pupils should be encouraged to critically and
sensitively evaluate the work of their peers. Providing an
appropriate environment is created in the classroom, pupils
will quickly accept that others in the class will point out the
strengths and weaknesses in their work. It is also very
motivating for pupils to see that their work is being valued.

Timelines
As you begin the depth study it is a good idea to cover
the whole of one wall of your classroom with a timeline,
on which characters, events and developments can be
displayed. Some activities require pupils to construct
timelines themselves. These could also be displayed in
the classroom.

Learning trouble spots
The frameworks provided within the Pupils’ Book and
this Teachers’ Resource Book should not restrict pupils’
thinking. By modelling the various components of the
writing process, the sorting frames and writing frames
should give students the freedom to express their ideas.
Pupils should be encouraged to view them as flexible
structures that can be adapted to suit their own
individual needs.

Throughout the writing process pupils should be
encouraged to mould the frames to suit their own purpose.
The frames should mainly be used as a support during
drafting. Words may be crossed out, changed and extra
sentences added by the pupil. This is very important.
Writing frames should give pupils the confidence to
develop their ideas in greater detail and should result in
well-structured work. They should not become a strait-
jacket that produces constrained, mechanical responses.

Pupils should be encouraged to develop their own
sentence starters and connectives. Don’t be surprised if
their early attempts fall below what might be regarded as
a good answer. Any genuine attempts to become
independent should be encouraged. If pupils are worried
about getting it wrong they will play safe and their
progress will be hindered.

Equal opportunities
I have attempted to directly address the problem of poorly
motivated boys when it comes to extended writing.
Presenting the final piece of extended writing in Section
1 as a Grand Prix race will hopefully motivate boys to
write at length. The exciting challenge connected with
the Grand Prix image should stimulate their interest.
Similarly, the main piece of extended writing in Section 2
takes the form of a detective’s report.

ICT
ICT, like literacy, need not be an optional extra in
history lessons. It can be made an integral part of the
history curriculum. The National Curriculum states

that, ‘Pupils should be given opportunities to apply and
develop their ICT capability through the use of ICT
tools to support their learning in all subjects.’ Yet, we
shouldn’t feel we are doing ICT for the sake of it, to
fulfil National Curriculum requirements! History not
only develops ICT skills in a rich and motivating
context, but ICT can also improve the quality of pupils’
work in history. Consequently, the activities in the
Pupils’ Book offer a range of opportunities to use ICT.

Structuring thinking
ICT can be used to help pupils structure their thinking
and therefore their written and oral work. The sorting
frames and writing frames that appear in the Pupils’
Book and this Teachers’ Resource Book can be used to
create a series of templates which will help pupils
organise their work more effectively.

Finding relevant information
Pupils should be encouraged to purposefully search CD
Roms and the Internet to find relevant information.
The British Library CD Rom Medieval Realms, for
example, provides pupils with an opportunity to explore
a wealth of accessible documents relating to John’s reign
and those of other medieval monarchs. These can be
copied into word processing and DTP packages, refined
and incorporated into their own work.

Extra research, using CD Roms or the Internet, can
be undertaken in most units.

◆ In Unit 1.3 pupils can extend their understanding of
the problems created by Henry II and Richard I.

◆ In Unit 1.4 pupils can search for evidence to include
in their speeches for the trial.

◆ In Unit 1.6 pupils can find evidence to strengthen
their piece of extended analytical writing.

◆ In Unit 2.2 pupils can explore different interpretations
of Henry V or examine the key events of his reign in
greater detail.

Refining the end product
ICT can be used as a tool to help pupils amend and
refine their work, to enhance its accuracy and to
develop supported conclusions, thus enhancing its
overall quality. It is an essential part of historical
enquiry and communication to be able to present
written conclusions clearly, to redraft conclusions in the
light of new evidence, and to introduce new findings or
further corroborating evidence into an answer.

On-going curriculum development
The SHP website (www.tasc.ac.uk/shp) forms an integral
part of on-going curriculum development. The bulletin
board offers teachers the opportunity to feed back their
experiences and communicate to us how materials and
activities work in the classroom. Teachers may also wish to:

◆ share with other teachers how they have adapted
certain aspects of the book or changed the emphasis
of some activities

◆ explore any difficulties or problems they encountered
using the book

◆ discuss assessment strategies.
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