Are you a History teacher searching for a Key Would you like to enjoy the confidence
Stage 3 course with sophisticated lesson that comes with using a course developed
sequences that builds skills and concepts in association with the leading body for
progressively step-by-step, across the years? history curriculum development?

Do you want to embrace the ethos of

the revised Programme of Study and build
frameworks to help your pupils understand
how history at Key Stage 3 all fits together?

HISTORY

“Delivering the new KS3 programme of study
has just got a whole lot easier - and better!"

Mr D Bartlett, Subject Leader History,
Ponteland Community High School

by HOBRER




SHP History is a new book-per-year course
that offers a structured route through Key
Stage 3, and meets the requirements

of the revised National Curriculum.

The aim is to help pupils to build the big pictures, and link the course
together to develop their conceptual and chronological framework.

HISTORY - HISTORY S

We do this through:

‘Big Stories’ which build from year to year, and are clearly connected to
the present, showing pupils why understanding the past is so vital for
understanding today.

’Doing History’ features throughout the course to develop understanding
of the key concepts and processes of history, and give you plenty of
opportunity for Assessment for Learning.

Plus all of the features you’'d expect from SHP...

e [ntriguing content

e In-depth historical investigations
e Meaningful tasks

e Varied learning styles

See order form for fantastic offers!



A truly coherent and cohesive Key Stage 3 course

SHP History offers practical guidance on course
planning around big thematic stories, and how to
incorporate existing widely-taught topics within the
newly-defined ‘range and content’ so that you are
confident teaching to the revised National Curriculum

lan Dawson, Series Editor and Publications
Director of the Schools History Project

Why did we develop this series? To help students and teachers enjoy

their History but, even more importantly, to give students a sense of
achievement. We want them to say, at the end of KS3, "I can tell the Big
History Stories across time - and | know how to use evidence and other
skills to build up and evaluate those stories”. It's about making KS3 History
more coherent, more challenging and clearly linked to the present,
showing why understanding the past is so vital for understanding today.

The 'Big Story’ page at the end of each unit
summarises or asks pupils to summarise the key
developments in the stories of migration, war, empire,
power or ordinary life so pupils can re-use those
points when returning to that story later in KS3

Integrates e-learning with book based learning:

Mini and maxi activities support teaching and learning,
and all of the features of the Pupils’ Books, including
artwork, photos, sources and author text, are available
in digital format on the Dynamic Learning Network
Edition CD-ROM

And if you are short of time to teach KS3 History,
the course:

* Mixes enjoyable, active, effective overviews with
enthusing depth studies to reduce the pressure
on curriculum time

® Provides choice - short-cuts in the books enable
groups to work on parallel topics
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Key Features of the Pupil's Books

Clarkson’s journey 1787-1788

‘ London, early 1787

CLARKSON CHALLENGE 3
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» SOURCE 4 This painting of Thomas
Clarkson was produced by A E Chalon. On the
a map of Africa. At Clarkson’s feet is hi

of Afritt on,
tobacco, cotton, and an African loom and spindle.

Talso read a great deal. I soon
realised that ofher people had similar
views to my own. One of the few
eople to wrile posilively about
Africa was John Wesley, the

Jounder of Methodism. His panphiet

oughts upon Slavery was
published in 1774. Here are some
of the things he wrote.

continued

Use the material on pages 76-79 to fil in your
evidence collection table (page 75).

#" I London | met three people who gave me lots of
information about what the slave trade was really lie.
Granville Sharp was a lawyer who helped to form the Society
for Effacting the Aboltion of the Slave Trade with me. Sharp
was one of the few people in England at the time already
campaiging against slavery. A few years earler he had tried
%0 prosecite the captain of one slave ship for murder.

In 1782 Colingwood, the captain of the slave
ship Zorig, ordered that. over 120 slaves be thrown
overboard. The ship had left Africa in Septermber.
By November GO slaves had died and many were seriously i
Colingwood knew that when he reached Jamaica he woud
ot be able 10 sell the sick slaves and that the ship's owners
would lose money. Collngwood thought, that If they threw
the sick slaves overboard the owners would be able to claim
money back from the insurance company. Those slaves
who put up a fiht were chained before they were
thrown overboard.

Granville Sharp

The owners claimed insurance money for the value of the dead
slaves. | tred to prosecute the ship's captain for murder but.
failed. The judge said that murder was not, the issue and
that it was ‘ust as if horses were killed.

[ aloo met Olaudah
Equiario. He had been
tidnapped from His home in
Africa and enslaved when
stillvery young.

One day, when all our people were gone ot to
* their work a5 usual, and only | and my dear sister were
left £0 mind the house, two men and a woman got over our
{ walls, and in a moment, seized us both. My sister and | were.
separated and | ended up in the hands of a slave dealer who
supplied the Atlantic slave ships.

My brother, John Clarkson,
was ancther important.
source of nformation. He
had served in the Royal
Navy from the age of twelve
and had met sallors who
had served on slave ships.

S montths later | found myself on board a slave ship.
When he left the navy, John

The heat, added to the number in the ship, which was 5o
Pocarie an active mormber: crowded that each had scarcely room to turn himelf,
of the aboltion movemert. almost suffocated us. The air soon became it for
A 4 breathing, from a variety of loathsome smells, and brought.
on a sickness among the slaves, of which many died. This
wretched situation was made worse by the chaing and the.
filth of the tollet: uckets into which the chidren often el
‘and were almost. suffocated. The shrieks of women, and the
groaning of the dying, created a scene of horror almost.
| unbelevable. Three desperate slaves tried to
kil themselves by jumping overboard. Two drowned, the
Gther was captured and beaten urmercifully. Wher |
refused to eat, | £00 was beaten.

Olaudah Equiano

(" African slave dealers capture men, women and chidren ard

march them o the coast where they are traded for goods. The

prisoners are forced to march long distances, sometimes hundreds

of milles, with their hands tied behind their backs. The prisoners are
connected by chains or wooden neck yokes.

Their Journey to the coast can take months and sometimes
L nearly haif can die on the journey.

77

174

CHANGE AND CONTINUITY
At any one time there are things that are changing and
things that are staying the same.

Some changes happen quickly. Some happen siowly.

1530s 7 Thave the pover
a5 King to changs the
whole courtry's religion.
That's why | was able to
Ieave the Catholc Church
and set up the Church of
England. That shows how
| powerful the king otil s,

/" The country werty
%o war in 1642 because
1649  some people warted to
change the Kings ideas
" about governmert. We did
ot expect them to
execute him — then
suddenly we were
discussing his trial and
execution. It al happened
really aickly.

Change and continuity

You used these two ideas last year. You have
seen a lot of evidence of these two ideas in
this section. Look at the following pairs of
statements.

The king ie otil 1530s
extremely powerful but
the power of Pariamen.
has changed, thanks to
the kingl We have been
mesting reqularly and
passing laws on rmore
important things, ke
relgion

Wehavehada ™\
prire mirister now for
50 or 60 years. 1770
Sormetimes the King i
more powerful, sometimes
the Prime Mirister. There
has been no dramatic
change in power — yet!

What information do the statements on page 174 tell you?

What has changed?

What has stayed the same?

Which of the changes happened most quickly?
Which changes happened most slowly?

Now here is a new idea.

A key change in a pattem of events is often called a ‘turning point.
/A turning point is a time of great change, leaving things permanently
different from how they were before.

The prime minister
{ and his miristers run the
Gourtry row. George s
illness and George Ve
laziness have put an end
o the power of the
morarchy.

Which of the two speakers below is describing a tuming point?
What other examples of turning points have you studied in this section?

The execution of
Charies Stuart changed
things forever. England
will never be the samme
again. Parliament wil
always be more powerful
‘than the king.

You will do more work
on change and continuity
later in this course.

How will you record
these big ideas so you
can remember them and
use them next time?

Lord Liverpool
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Your rollercoaster has been showing the story of the changing power of the

monarchy. Compare yours with ours below. There are no right answers.

Then discuss:

1 How was royal power developing in the 1500s? (Think about: Was this a
major change or was there plenty of continity from the Middle Ages?)

2 How great was the fall in royal power in the 1600s? (Think about: Did royal

power disappear completely? Was the king as powerful after the Restoration

in 1660 as he had been before?)

What were the continities and changes in royal power in the 1700s and

S -
I M
~ Now it is time to pull together your ideas
about the Big Story of royal power.

0

w
AHOLS 919 3HL

18305 Henry Vill used Parliament to pass

laws creating the Church of England. This early 1800s? (Think about: Who was in charge in the 1700s — the monarch Your completed
9 ":""““ Mgngariviglpgwer lnjUhe shott, or prime minister? How great was the fall in royal power after the 1780s?) rollercoaster will be a
m but also gave some people a reason to .
tebel i they disagreed Wit the monarch's 4 Which period do you think was the greater tuming point in royal power — good way of recording

what you have leamt
| about royal power. Is
there anything more

religion. Henry's religious laws also made
Parliament more important.

1642-1660 or 1780-1830?

vy you want to add to it?

You could record an
audio commentary to
describe and explain
the pattem you have

shown.
1720s Robe ™
et Walpole was -
the first prime minister. Now e
" ‘monarch and Parliament shared -
. pover. A King could sl stop a
- & - politician becoming prime
4 9 1688 James Il was deposed minister if he did not like him. [y
) by Parliament because people. S = —
thought he was going to force = = J
. aevmeobaoneGatol, Ly
_The new king and queen were ATy - - g
ints chosen by =~
Pariament.

1660 The Restoration: Chares II
was restored as king. In theory he. 3%,
was very powerful but he made -

sure he consulted Parliament to
avoid another war.

Parliament
me far more

1642-1649 The Civil War: i 3
Parliament went to war with S g
Charles I because he tried to -
rule without the help and o . lLate 1800s Gladstone
agreement of Parliament. b " i ~ became prime minister four
Charles was executed in 1649, times even though Queen

I Victoria did not like him.

7 ", g

THE BIG STORY: Power Part Two - monarchy

ereare
‘ou

s around the picture telly
T -

1 What differences can you spot between this
picture and the previous one?
2 What differences in the quality of people’s lives
can you find?
3 What similarities can you find?
4 Do these pictures show that life has got better,
or worse, from 1850 to 1900?
_| 5 Look back over all four pictures.
a) How have the sounds and smells in this
place changed?
b) Which time would you like to have lived in,
and why?




Key Features of the Dynamic Learning

Network Edition CD-ROM

HISTORY
YEAR 7

The mystery of the skeletons

Tivwse: skelatons were found | The Mystery of the Skeletons - activity

archasologists at Maid
the south of England. Use evidence to work out the sto
skeletons,

1 e

Amazing

2| Study some evidenca

& Study Clues A-0. D they heip 1o answer any of your

find at
Maiden Castle:
52 skeletons

| sTace || o

Ask questions
© Look st te photo.
Nake a list of the
auestions you want

CLUE C & A dlose it of ome of
the Shadts.

to ask about tese
skeletons.

IC
\ R N_ N G
If you want to use ICT to make your
lessons more engaging and interactive
with minimum hassle, Dynamic Learning
is the e-learning environment that helps
you to bring History at Key Stage 3 to life

because it:

e |s easy to use
* Provides motivating,
interactive lessons
e Facilitates personalisation
e Contains high quality and suitable content
e Enables you to use your VLE to deliver
the course

HISTORY

;.ym
LedaninG

YEAR 7
Sources are so mportant in history that they
geta special Doing; History of their own

s of things can
ces), pictires,

Work with a partrer.
1 &) Work out which of scurces 1-5 ane
documents (witten scurces) and which ar
artafacts (chjects). That i not a5 easy s it
Seunds.
B) Look back to pages 3-7. Find one: offer
Kine of astetoct that i cifarca from

hi

2 Which of sousces 15 8o you find most
Ktarasting — aod why?

3 008 ONE SOUTCE G TS SGEAd. Witk two
ings It tells you about the peogle wha made it
o W their e v ke

4 Choose oo perod of istory that you studied
& Key Stage 2. List thiee sources that give
endence atbout that period.

B Nama two soues thit wil tall futuee historians
atout Ufe tocey buL that ad ot exst 2000
years 30, 51 e time of The Romars.

e
st Angtin. The coins
0-60 i woere probbly
¢ buried diering a rebellion

: Sources

You saw this picture on page 7.

| What questians did you ask about it]|

2 Read the information in the caption b
Which of your questions can you noy
answer?

How to get better at Histo

=

Read each of these statements in tur
If you disagree, click the thumbs doiw

1. We learn the facts. 1
what happened or w

2. We find out the facts
out the answers to

3. In our history lessor
what happened and

Please click "Mex!' for three more stal

| —

e |s affordable and you can be confident
it will work




Key Features of the Teacher's Resource Book

Lesson sequence plan

flawed. These same qualities are also on TRB
sheet 12 for them to annotate.

ay
"0 look for

) Can pupils use examples effectively to
support the Movement and Settlement Key
Poinis?

b) Can they explain to you what a *Big Story’

AN
v/ Lesson The Big Story of Movement
soequence
9 and Settlement
plan
Summary This brief section builds on the Quick History of Britain by
introducing key ideas about Movement and Settlement. This is the
first ‘Big Story’ that pupils meet so this concept of a thematic story
across time is introduced through the concrete medium of a jigsaw
puzzle.
Time needed Approximately 90 minutes

across time is and how this forms an
important part of KS3 History?

Key concepts and

Chronology: what a ‘Big Story’ across time is and the aim of being

©) Can they identify important skills for success
in History?

understand that:

« one of the main outcomes of KS3 History will

be the ability to tell Big Stories such as the

history of Movement and Settlement across

time

people have always moved and sctiled in

other places and we all have migrants in our

families

« they need a range of skills to do well in
History and be able to identify some of these
skills.

) Starter

Use the puzzles on pp.20-21 quickly. They arc

meant o be short, sharp activitics.

Puzzle 1: you could tell the first story verbally,

then ask pupils to read the stories of Barates

and Mary Seacolc and identify what the three

stories have in common - that they were all

migrants.

If you have a migrant in your own family then

substitute him or her for Uncle Frank — pupils

respond very positively to their teacher’s family

stories. (And you could usc that well-known

migrant from Peru, Paddington Bear!)

Puzzle 2 is about people who were all

descended from migrants, as explained on p.22.

12 sHP History Y7 Teacher's Resource Book

processes able to tell a number of Big Stories by the end of KS3.
Resources Pupil's Book pp. 20-27
TRB sheets 10-12
On CD: Activity 1.10
Learning Log
) Objectives %) Development
By the end of this enquiry pupils should Step 1

« Ask pupils what examples they would use for
pp-20-21 to support the two Key Points about
Movement and Settlement on pp.22-23.

 Then ask them to supply more examples
from the Quick History.

* Use the Learning Log Activity to record these
Key Points and examples for future usc.

Step 2

Introduce the idea of a Big Story across time

using the Movement and Settlement Jigsaw on

p.25. Itis vital that pupils understand that a

major objective in KS3 History is for them to be

able to retell these stories across time but this
needs to be made concrete rather than simply
being a verbal explanation. Therefore creating
jigsaw picces from TRB sheet 11 or printing
them out from DL and asking pupils to solve
the jigsaw puzzle is an important task.

) Plenary

‘The Big Story Jigsaw introduces one of the
major aims of KS3 History and this leads into
Pp-26-27 on ‘How to do well in History”. It is
worth taking a few minutes to ask what qualities
on p.26 they rate highly for success in History -
an important assessment for learning task. It'is
important that the valuable skills are made
explicit otherwise some pupils’ perceptions of
what will make them successful will be seriously

%) Other CD activities

* Activity 1.8 On the Move in the Roman
Empire - a map-based activity on how eight
people moved around the Roman Empire

« Activity 1.12 Spot the Anachronism in a
picture of a Roman street.

SHP History Y7 Teacher's Resource Book

1.5

Doing History: What is History?

Here are three ideas you have learned from the Mystery of the Skeletons. Your task s to
fill in this sheet with words, sentences, drawings or whatever will remind you of these
important ideas. For example you scatter some ‘question words’ around Point 1 or write
a list of questions about the skeletons or ... it’s up to you!

1. If you agree, click the thumbs up.
.

...enquiry — asking questions!

he teacher tells us
e read it in a book.

, and use them to work & @
uestions, BaloN

s the teacher tells us
we write things down.

using sources to answer our questions

ements.

@)

...explaining what happened BUT ... is sometimes uncertain

22 sp History Y7 Teacher's Resource Book © Hodder Education




Building the Big Stories
across the Key Stage

Year 7 Sample

46

Empires Part One

Try to improve thesc slides by:

Empite.

you. Explain your choice.

did the Romans
empire?

Insert
picture

Now it's time to sum up what you have learned about the Roman
Empire and see where it fits into the Big Story.

8) adding pictures or examples o support each point
) addling other points you think are imporant o remenber about the Roman

Where does the Roman Empire fit into the Big Story? There have been
los of empires in history. The Romans were nol the firsl, and cerlainly
not the last. Tn this course you will study two other empires in detail: the

Spanish

mpire and the British Limpire Gee map), When you study

these empires, remember whal you have learned from the Roman

Empize In particular.

4 On this page are some PowerPoirt slides that show the three questions you
Heave invesligaled zboul e Rorman Empire and some bullel poinl answers.
So...when you meet a new empire. think about who

are Lhe winners and who are lhe losers,

2 Choose bwu Lhings aboul e Roman Empire il have surprised o inleresled

So...when you mect a new empire think about
whether they wanted the smpire in ordsr to trade
with it or Just to strip it clean and Take away its
wealth

the Romans take over and

control

Powerful army

+ By halping some

How did the R

= Many died
+ Some became

picture

people to do well
of Roman rule

their empir

a) Which empire are they writing about?
b) What do they agres about?
©) Whial do ey disaggree sboul?

Why did Britain want an empire?
How dlid they gt it andl eontrol ir?
What effects did it have?

from the answers about the Roman Cmpire?

SOURCE 2 Written by Cecl Rhodes, who
was one of the leaders in building the British
Empire in Africa in the lute 18005

I contend that we are the first race in the world. And
thie e of the world we mhabit, the betes it is for the
human race. | will work for the furtherance of the British
Fmpire. ta hang the whole unclisod world under
Biitish control

2 When you study the British Empirc you will ask the same three questions:

Do you Lhink your answers (or e Brilish Empire will be similsr o or dillerent

[
[ oo [§

So...when you meel & new empire, lhink aboul whelher lhey conlrolled tis
empirc through extreme violence or by helping people to improve their lives.

1 Read Sources 1-3. They were all written by empire builders.
SOURCE 1 From the

Roman writer, Virgil

Your sk, Romans, is 1o
fule the world. Establish
envlisation where there is
peace, be mercitul when
peaple surtender, destioy
wilh war anyone who
opposes you.

SOURCE 3 Written by Lord Curam, the
ritisk piceroy [rulke] of India in 1900

1T 1 ittt e v ol working here o hie od of
Indla .. then | would see the link that holds England
sl Incia topethes hroken without 2 sgh

47

v

1

» SOURCE 1
The meeting of Moctezuma and Cortes, painted
by an unknown European artist in the

nineteenth century.

This picture was painted in the nineteenth
century by an unknown artist at a time when
most people in Europe believed that empires
were a good thing.

What can you tell from the picture and the
text about the buildings, the weapons and
the wealth of the Spaniards and the
Aztecs?

What details in the picture tell you that the
artist thought empires were a good thing?
Now that you know something about
empires what do you think will happen

Year 8 Sample

November 1519

ACTIVITY

ima, He Was the ruler of 8 million pg
covering all of what is now souther
|| palace in Tenochtitlan, which had

e ate off gold plates and drank from
ens of barefoot servants, who were of

pain of death.

& only person allowed to wear this colour.

gtezuma came along the causeway, he was protected from
by @ canopy of brilliant green feathers and his noblemen
their ¢loaks for him to walk on. He was wearing turquoise

om a city called Tenochtitlan,

& lake, were Americans:

ndred Aztecs. Most were richly

in brightly coloured cotton

ith flashing feather

s iin|their black, glistening
aring large gold oraments.

s
[T il Y | -
"‘mw\ ot of thg ppanisn: Il I
R T es./He was an educated man, L
i ey |“ M a degree from a Spanish
i |“|‘ iversity, but had got bored with life
ii e Spain. For some twenty years he
beads. Moctezuma i i i
11 ﬂ\\“' been living in the new Spanish

gave Cortes a Hiiify i
il Klace of gold. olonies in the Caribbean.

Coming from the edge of the lake were
Europeans: about 400 Spaniards. They
were a rough-looking lot. Some were
wearing armour; some were carrying
guns; most carried long swords; a

few were mounted on horses.

Looking back
Last year you looked at
the Roman Empire and
you asked the
following questions:

« Why did the
Romans want an
empire?

 How did they get it
and control it?

 What impact did the
empire have?

What answers can you
remember? How good
was your Learning
Log?

Looking forward
This year you will be
studying two more
European empires: the
Spanish Empire and
the British Empire. The
stories are huge. Huge
in space — virtually the
whole world was
involved. Huge in time
— they start in about
1500 and they are not
really over yet. You will
be using the same
three questions.

* Why did they want
an empire?

o How did they get it
and control it?

© What impact did
each empire have?

THE BIG STORY

51




Year 9 Sample

Was Duleep Singh a winner or loser from

N . Duleep Singh's story has been divided into five sections:
the British Empire? - Early years 1838.46

Under British control 1846-54
An English country gentleman 1854-80
Still loyal? 1880-86
England’s proud enemy 1886-90
At the end of each stage you will
a) try to decide on Duleep’s own view: did he think he was gaining or losing at that point?
b) also decide for yourself whether he seems to be gaining or losing from his contact with the
British.
You will record your findings on a living graph like this.

=

The Big Story of Empire

Looking back

You saw in Year 7 and Year 8 that empires can
have very different effects on different people.
Some people gain from empire — possibly
because they are traders who sell things or
because they work for the empire builders -
others lose when ther interests come into
conflict with those of the empire.

Check your Leaning Log. What examples can
you give of people who gained o lost from:

a) the Roman Empire

b) the Aztec Empire?

Background

At the time of Duleep Singh’s birth in the Punjab in 1838 the British were already firmly
established in much of India. As you can see from the map they controlled many of its states
directly and influenced the rulers of many others by bribery, trade and the threat of military force.

However, the Punjab in 1838 was a wealthy and powerful independent state. It was situated in
a key position on the Indian subcontinent. The Punjab controlled the best route into India from
the north west. It is the green area marked Lahore on the map below. To the north lay the huge
Russian Empire, which had made no secret of its ambition to control India for itself.

In 1838 the Punjab was ruled by Duleep’s father, Maharajah Ranjit Singh. He had a fearsome
reputation as a warrior and was known as ‘The Lion of the Punjab’. Ranjt had virtually created
the Punjab as a united, independent state through a series of victorious wars.

o 7t 7 Ranjit was respected by the British as a
¢ strong ruler and had signed a treaty of
friendship with them. While Ranjit lived the
British knew that the Punjab would not fall into
Russian hands because his powerful and
experienced army would be very difficult to
defeat in battle and was totally loyal to its ruler.
The British themselves had no wish to tangle
with this well-led and army. The Punjab
remained independent.

The question was what would happen when
Ranijit died. One of his sons would become
Maharajah. What then for the Punjab? What
then for his sons?

Looking forward

This year you are going to look more deeply at
the story of the British Empire in India through
the experiences of one man — Maharajah Duleep
Singh. It is a powerful story of one man’s direct
contact with the British Empire. You will see that
sometimes it is not at all clear cut whether
‘someone is a winner or a loser. Duleep Singh
himseif would not have found it easy to decide if
he had gained or lost from his contact with the
British Empire. As you will see, his views
changed over time.

Through this section you will see also see why
empires are still so controversial today. Any
empire, such as the British Empire, brings out
strong emotions both at the time and much later
as historians interpret it. Whether people like
Duleep Singh gained o lost from the British
Empire, indeed whether India itself gained or
lost, is still a subject of hot debate to this day.

Read the background information on this page then
before you go on suggest reasons why you might
expect Duleep to be a winner from the British
Empire and reasons he might be a loser.

Tha Roman Empin

?mmt_clo Y:l ;l.e;d; remem;r al;out:mpires?

-
The Roman Empire isn't the only empire you
will investigate in History so you will do better s
next year if you can use what you have e
learned about empires this year. You are o S
going to record your own podcast to answer .
the question: ‘What do | need to remember
about empires?’. '

Once you have recorded your podcast ask

your teacher or another student to listen to it

— what do they think? Now save it so you can
Luee it again next year.

J

Open the Teacher's Notes

Model the activity




How does the course work?

For each year:
e A Pupil's Book provides the core material

e The same material [plus mini and maxi-activities, and the lesson builder

facility) is available in digital format on the Dynamic Learning Network
Edition CD-ROM

e The printed Teacher’s Resource Book provides lesson plans and
resource sheets per year

* The thematic stories specified in the National Curriculum are built
explicitly across KS3

e At the end of each unit, the Big Story page summarises or asks pupils
to summarise the key developments in the relevant strand so pupils can
re-use those points when returning to that strand later in KS3

e History skills and processes are also developed steadily year by year and
the ‘Doing History” feature allows pupils to reflect on their own learning

Year 7 Pupil's Book Dynamic Learning ~ Teacher’s
Network Edition Resource
CD-ROM Book with

CD-ROM

" - Year 8 Pupil's Book Dynamic Learning  Teacher’s
= k f Network Edition Resource

N CD-ROM Book with
W2 CD-ROM
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Remember...

e SHP History is written and edited by an experienced author
team including Dale Banham, Sally Burnham, Chris Culpin,
lan Dawson, Bethan Edwards, lan Luff and Maggie Wilson

* SHP History explicitly develops and consolidates pupils’
understanding of chronological frameworks

* SHP History helps pupils gain a real sense of achievement
from being able to tell the Big Stories of history across time

* SHP History gives pupils a coherent sense of the
past rather than a range of interesting but often isolated
details and stories

* SHP History provides a series of memorable and engaging
activities

* SHP History uses the full range of processes and concepts as
a springboard for GCSE success

e SHP History develops literacy, oracy and communication
skills and links fully to citizenship targets

SHP HISTORY




Get In touch!

For further information...
e: history@hodder.co.uk
f: 020 7873 6299

To order...

e: education@bookpoint.co.uk
t: 01235 827720

f: 01235 400401

To arrange an appointment with your local
Hodder Education sales consultant...

e: educationenquiries@hodder.co.uk

t: 0207873 6272

f: 0207873 6299

9781 44410179 9



